ECGE4001 - Portfolio of Study Skills Assessment Tasks 
Part 1 
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Government papers have been written that state being outdoors has a positive impact on children. This lead to Iceland prioritising children regularly going outdoors and including outdoor learning in their curriculum. Outdoor learning encourages children to think positively about the natural world, and is used to exercise and explore healthier approaches to living. (Noradahl and Johannesson, 2014). The emphasis on outdoor learning occurs from age 1-16, with separate times set for the children to play outside. There is no information on what is taught during the outdoor learning sessions, but it is suspected that the curriculum varies between schools and teachers. However, there are signs in Iceland that teachers are using outside more than they used to and in Reyjkavik 70% of schools say that they do outside education quite a bit (Oladottir, 2008). 
Adapted from: 
Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the outdoors’. Reykjavik:University of Iceland 













Part 2a 
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[image: page2image3511334240]This essay focuses on Forest Schools and the services that are provided. Murray and O’Brien (2006) defined Forest School as “an inspirational process that offers children, young people and adult’s regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment”

Murray and O’Brien noted that due to concerns about children’s safety unlike their parent’s generation, they are no longer outdoors in nature regularly, opting for indoor entertainment. As more people spend time indoors, there is evidence that suggests that if individuals are not exposed to regular activities outdoors when they are developing, then they are less likely to do so when they are adults. (Ward et al, 2004). The welsh government recognizes that learning in nature has physical and emotional benefits, so are encouraging teachers to offer forest school in their classes, especially for 3-7 year olds. 
 Reference List:

E. O'Brien and R. Murray. (2006) A marvellous opportunity for children to learn: A participatory evaluation of Forest School in England and Wales.                    Farnham: Forest Research. 













Part 2b 
All students should avoid plagiarism as in extreme cases can result in them being removed from their university, or having their degree taken from them if they supplied their work to be copied from. 
False – all work must be referenced as all opinions must be referenced with credible sources. This includes direct quotations and paraphrasing. 
False – Wikipedia is not a good place to search for information as it can be edited at any time, by anyone which makes it an unreliable resource. 
A quotation than is 30 words or more must be formatted in the following way:
The quote must start as a separate indented paragraph. Quotation marks are not used for long quotes. 

Research can begin by identifying the aims of the assignment so that relevant information can be gathered from the resources mentioned below. 
Primary sources - Journal articles
Secondary sources - Textbooks and edited books, 
Other sources - Credible websites (ending with org, gov and ac), newspapers and documentaries. 
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Part 3 
This paper critically examines the article ‘Schooled to Fail? The underachievement debate in Wales’, written by Emma Smith in 2005. The aim of the article is to analyse underachievement in Wales, discussing the England/Wales comparisons to determine whether welsh students are in fact underachieving. This paper determines whether these aims have been achieved and whether the use of structure and language is appropriate. 
The article introduces the topic by stating how published exam results have provoked the claims that the UK is underachieving, yet the purpose of this article is to argue against those. Throughout the article the author declares that comparing league tables has no value, and a new way of measuring could be more suitable. The theme of the article is defending students that are unfairly being categorised as underachieving and sets out to provide interesting alternatives. Smith (2005) has done this as she acknowledged that there will always be a champion and a failure when comparisons are made. An example of her preserving student’s ability is when she expresses that the evidence which suggests Wales is underachieving is actually incorrect because the information is unfairly interpreted by being compared against statistics that would inevitably class Wales as underachieving. This is considered and alternative comparisons of Wales and the North East of England (NE England) are made. This second consideration between England and NE England clearly displays how different measurements can create contrasting results, as the article states how welsh students are attaining higher grades than those who are educated in the NE of England. 
The article used plenty of statistical evidence published by the WJEC (Welsh Joined Education Committee) and the Office of National Statistics from 2000 onwards.)  to support the claims made by Smith, yet its organisation within the text did not flow with the aims set out in the introduction. The statistics did however show that the claims being made by those stating that welsh students are underachieving are not actual fact. It also displayed the little difference there is when gender is also said to have a wide gap. 
The article is written for a non-expect providing that terminology can be understood. The reason it is not academic writing is because the introduction provides too much information, with a lot seemingly irrelevant to the aims set out, and the conclusion introduces new information which is not accepted within academic writing. The new information included mentioning that discrimination is most recognised towards those living in poverty, with the author recommending that this information should be researched further. Instead, this could have been discussed when the differences of ability between gender were being analysed on how it affected overall grades. Some paragraphs have been written well, with keywords being used to link each paragraph together. Appendices have useful information in the comparisons being made, and allows the reader to identify how subtle the differences are, dispite the claims being made. 
The use of information and examples can be irrelevant to the topic, for example “statistics show that students from black Caribbean backgrounds are nearly three times more likely to be excluded from school than their white peers” (Smith, 2005, page 2). This statistic provided is unnecessary in the article as it was not elaborated upon, or its purpose clarified. Including examples that highlight unfair practises only influences the reader to empathise with the fact that British education system is not achieving its purpose. Another example of unnecessary use of statistics is the difference between boys and girls within English and Math. Although it is important to highlight that the achievement gap appears to be exaggerated by those who have stated that boys are underachieving compared to girls, it feels that the information is included only to provide further evidence in how measuring statistics can be flawed. The information could have been used to compare how these specific measurements are used when looking at England and Wales. 
The 3 core subjects (English, Math and Welsh) used to highlight the slight differences within male and female students, yet some statistics are only relevant when the same examination boards were used between the welsh and english schools. The fact that it is stated how Britain’s education system is strained and students are only taught to be tested, makes it quite clear why students may be underachieving. Welsh students may appear to be underachieving due to it not being a global economic competitor, with concerns that there needs to be extreme changes in order to develop business connections. 
To conclude this paper set out to critically evaluate the article and whether the aims were achieved. It was found that many statistics were not comparing England and Wales, and appeared to be included to validate the authors claims, instead of being used to evaluate the claims of students underachieving. The use of statistics would now be out of date, so it is recommended that these are further researched to create accurate findings on the topic. The article was successful in clarifying how students were unfairly being judged and compared on their abilities, yet did not explore whether students in Britain continued education. The argument was consistent in terms of it arguing against the claims made about students in Wales underachieving, however, the text frequently went off topic. This article is useful for discovering that statistics can be used to support both sides of the argument between students in England and Wales, as acknowledged with there always being a winner and a loser, however, this article does not provide further research in how we can understand the debate, and fails to fulfil its aims. These deficiencies can be researched further as the article does mention interesting discussions that could be executed.
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