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Inclusive Leadership: Working Together to Support Families
Section 1
In this section, the role of the inclusive leader will be evaluated along with looking at the advantages and disadvantages to inclusive leadership and that may arise when working with children, families, professionals, and communities.

According to the Centre for Creative Leadership (2023), a leader who is inclusive is one who is open to considering the thoughts and perspectives of others, is honest, ethical and willing to own their mistakes.

Bourke and Titus (2019) suggest that being an inclusive leader must carry these six traits, they are visibly dedicated, this means they are able to hold people accountable for their actions, ensure that inclusion and diversity are a high priority. Also, that they are aware of their capabilities and allow others to add value to their work. They are not biased and have an open mindset and show empathy towards others, whilst being culturally aware and being able to adapt and understand other cultures and beliefs when needed to, and developing as an effective collaborator, where they encourage those around them and are attentive to thinking in a diverse way, ensuring those around you are organised and consistent with what they do. 

Korn Ferry (2023) believes that inclusive leadership is important if an individual wishes to be successful. For example, all work settings are successful when their staff feel like they have a purpose and a say in what goes on in the workplace. Furthermore, Bourke and Titus (2019) The Harvard Business Journal shows statistics that teams that include inclusive leaders are 17% more likely to be performing to high standards of work. 
Circl (2021) believes that whilst companies are becoming more diverse within their settings, they still will not be as successful without inclusive leadership, it will only increase creativity and problem solving. This creates a team that does not feel comfortable, does not fit in and are less likely to participate in conversations and voice their opinions. Therefore, workforces who support inclusive leadership will develop their work ethic, they will become better decision makers and will participate in conversations and not feel like they cannot voice how they feel.
Employees can be less inclined to participate or be completely involved if they are not in an inclusive leadership scenario. Those that lack it do not feel quite as respected, accepted, or safe, which could result in under achievement and low morale (Ferdman and Deane, 2014).
Similarly, to how Ferdman (2014) argues that inclusion is vital to different groups' successful outcomes. And therefore, to be able to implement within settings, inclusive leaders must to be aware of the importance of diversity and have the necessary skills (Booysen, 2014; Ferdman, 2014; Ferdman, Prime and Riggio, 2021). 
The following scenario was used by a practitioner who is an inclusive leader to create an inclusive environment that would improve everyone's wellness (Randel et al., 2018). A 6-year-old girl whose father takes her to school each day is happy and content, but because of their background, culture, and beliefs, they are very alone. The father avoids interacting with other parents in the schoolyard and stands alone. He is nervous whilst among the teachers and has little conversations with them. The child has adjusted well to her new school setting but is incredibly shy and has no friends outside of school. 
Positive effects can come from feeling settled at the school; however, the child's long-term health could be impacted if they experience loneliness because of feeling isolated (Rubin et al 2009).
Better Team (2023) describes inclusive leadership as treating people’s views and ideas with an open mind, being non-judgemental, respectful when it comes to making decisions. Therefore, the best way to address this is to schedule a meeting with the father and his daughter. They would meet to discuss the best way to work with the school to create an environment where they both feel at ease and that they can communicate with one an another (Ferdman, 2021).
Working collaboratively is a key component of inclusive leadership, according to Scanlan and Johnson (2020), as it helps families feel appreciated by practitioners. Working in collaboration with parents helps to meet a child's needs, it recognises the connection between home and school, and provides parents a sense of value by recognising their significant role in their child's upbringing and education.
According to Bortini, et al. (2018), developing relationships is crucial for inclusive leadership to be valuable. In order to discuss and comfort the girl and her father, the teacher should set up a relaxed conversation as part of the plan. Showing that the teacher is approachable and that the students feel encouraged and accepted. This allows the father a chance to be heard, to express his opinions, and to be accepted by the teacher. 
Working alongside families has been proven to provide successful results for children in the future, therefore this shows the importance of having relationships between practitioners and children’s parents and families (Social Care Institute for Excellence, 2017). 
Apart of being an inclusive leader, practitioners must have any bias towards anyone, this is to ensure that they develop organic relationships, this scenario especially must have no opinion. This is because children look at adults as role models and they will mirror your behaviours, therefore sometimes they will respond to questions or conversations in the same manner as a parent may do. For example, the child is shy and quiet in school because that is how she sees her father in the school yard (Child Mind Institute, 2021). 
However, the challenges the practitioners can face when trying to develop a partnership with families can be things such as traumatic past experiences with settings, which can cause families to not trust practitioners. Moreover, families' lack of awareness of the value of working in partnership and their view that the school does not want them to be involved are additional barriers to an inclusive leader facilitating working with the family (Wages, 2016). 
Practitioners could set up a meeting with multi-agency workers to provide support for the father, as they will be able to give him any extra support, he needs to provide the best life for his daughter (Safe Lives, 2023). 
According to research, most of practitioners wish to participate in professional development programmes to advance their skills and abilities as inclusive leaders, but opportunities to do so must be made available to them (Bautista et al., 2016).
Additionally, the practitioner should research into a community event that could be set up or is already running within the community, for the father and daughter to attend and meet others from the area. This can be a beneficial step to take as the father may prefer to talk to others from the community rather than the school. 
Schools are the key part to communities. A school's open-door policy is a way that it can reach out to the people and families in the community because it plays a key role in that community Schools have the ability to effectively support families through multi-agency collaboration who require further support (Armstrong, 2010). According to Lloyd (2018), schools can suggest various organisations that might be helpful to a particular family and might be able to provide further support for their particular needs. The value of inclusive leadership is maintained by multi-agency work since it fosters additional cooperation and partnership (Connelly, 2013).
Yet, there are challenges to inclusivity within the community, such as a lack of engagement and other community members' lack of cultural awareness, which makes other community members feel excluded and unwelcome. Making an inclusive environment possible also involves working with other experts through multi-agency projects (Martin, 2017).
To summarise, inclusive leadership is vital because it's essential for being able to provide children with high-quality practices in settings (Newstead and Isles-Buck, 2019). To be a successful inclusive leader, you must make it possible for the kids, families, and people you work with to feel valued and understood and to avoid social exclusion. You may do this by developing your own and your team's leadership abilities through ongoing professional development.

Section 2
This section focuses on policies in Wales that support inclusive leadership in the early years provision. Collins (2023) suggests that policy is a set of thoughts or proposals that serve as the foundation for decision making, particularly in business, economics, and politics.

Most policies are similarly set out and have common factors, for example every policy made will belong to a government or organisation of some kind. Whilst it also will have guidelines set where the ideas will be formally implemented into it. Then the policy will outline the precise way to deal with the issues (Levin, 1999 cited in Baldock, Fitzgerald and Kay, 2013 p.2)
Whether a policy is macro or micro can affect how it is implemented (Ferdman, 2021). According to Liddicoat (2014), an example of a macro level policy is a national level policy implemented by the government. On the other hand, a micro level policy is a much lower level of policy that could have been developed by an Early Years setting themselves. Finnigan (2012) suggests, both micro and macro policies need to have an inclusive leader to be put into practice. 
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Within this section there will be a critical evaluation on the New Curriculum for Wales (Welsh Government, 2020), it will look at how it supports inclusive leadership whilst how it could be a negative effect on inclusive leadership. 
In Wales the curriculum is in the end process of being reformed from the Foundation Phase (2015) into the Curriculum for Wales (2020), it is going to provide practitioners with a more inclusive curriculum to help them better children’s education. The curriculum will take a different approach to group children’s development, instead of continuing the development based off age categories, they will have progression steps in place of that, where more than one age group can be on the same progression step. This allows for practitioners to develop their inclusive leadership skills and they will then be able to help develop a child to their fullest potentials OECD (2020), 
Bešić (2020) claims that in the past, being an inclusive leader in education was seen to be related only to additional learning needs. However, with the New Curriculum for Wales (2020) it includes disability along with many other things such as poverty, racial, cultural diversity, health and well-being.
Therefore, the New Curriculum for Wales (2020) provides the base for children’s learning and development in all areas. Settings need to also be an inclusive environment for the curriculum to be able to work for the children’s individual needs and abilities. However, childcare settings are facing challenges with regards to facilitating the curriculum to the full potential. This is due to the lack of teacher training for the New Curriculum for Wales and learning resources, not enough classroom space (Business Bliss Consultants FZE, 2018). In contrast to this, Edwards (2021) states that Estyn are helping to remove these challenges and they are working towards supporting schools improve their teaching and develop a strong understanding of the curriculum. 
Section 3
Inclusive leadership within early years setting is known to develop practitioners’ knowledge as they aware when they make a mistake, they listen and validate the children who are in their care and their families. This then provides practitioners with the understanding of the children’s needs and requirements, which then allows both children and practitioners to develop their skills to their fullest abilities (Allen et al., 2021).

(Siraj and Hallet, 2013) believes that most early years settings expect inclusive leadership to be the top priority within the setting, so practitioners can develop a safe space for children to feel like they belong and develop an understanding of what their beliefs and way of life is for the children and their families. This will help to gain trust from the families, they will feel that if the practitioner is taking their time to ask the families questions and truly getting to know them. Therefore, it benefits the practitioners as they have then applied inclusion from an early stage of their time at the setting (Allen et al., 2021). 

According to Nutbrown (2011), early childhood educators should establish trusting relationships with children and their families in order to understand more about each child's ethnicity, religion, family history, disability, gender, and special educational requirements. Nothing should be left out. 

To add to that, United Nations Convention on the Rights of the Child (2023) also supports this as stated in article 13, freedom of expression and then in article 14, freedom of thought, belief and religion. 

The children who represent those many cultures will feel a sense of belonging as a result, which promotes conversation and learning about various cultures and beliefs. Also, using sources that are inclusive of different cultures aids in developing a non-biased awareness of other people's beliefs and ways of life in youngsters and professionals (McGeary) (2021). 

All families are unique, and each child has individual needs. Practitioners should learn this from the start (Scanlan and Johnson, 2020). By removing these obstacles, being truthful and honest, and getting to know each child's family, practitioners could be able to ensure that inclusion is maintained from an early age. They also state that for practitioners to be inclusive leaders, they need to move away from the stereotypical arts and crafts for cultural beliefs and focus in on the meanings and develop an understanding of the cultures. 

OECD (2015) states that it is critical that we continue to support inclusive leadership because a lack of it has a negative impact on children's emotional wellbeing because it causes them to feel excluded and lonely.
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