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Title 
A qualitative report exploring the experiences and impact of engaging with Physical Education classes in Secondary Education.

Abstract 
A qualitative report was carried out to explore the lived experiences and impact of individuals who had actively engaged with Physical Education in Secondary school. Raw data was obtained using semi-structured interviews with two individuals and thematic analysis was then carried out. Analysis and coding of the data demonstrated 56 codes and 3 main themes (Negative Impact of PE, Gender Differences and Teacher Attitudes). This report suggest that for many individuals physical activity in school largely has a negative impact upon their level of physical ability, well-being and enjoyment. Investigation into future research poses that this could seriously influence decisions and choices surrounding physical activity going forward into adulthood. This report has highlighted some potential barriers to the positive influences of PE, as supported by current literature. 














Introduction 
This qualitative report will explore thematic analysis into the lived experiences of individuals who had actively engaged with Physical Education classes at Secondary school level. It is well documented that physical activity among children has many health benefits ranging from maintaining a healthy metabolic weight, improved co-ordination and improved cardiovascular fitness and health, not to mention prevention against certain chronic conditions such as diabetes mellitus, hypertension and the associated risks and certain cancers later on in life (Hills et al., 2015, Strohle et al., 2007). Prevalence of childhood obesity has increased at an alarming rate and often continues into adolescence and adulthood, accompanied by increased all-cause mortality rates (Tyson & Frank, 2018). Mears et al. (2019) found 33% of children in the United Kingdom are now classed as overweight by the time they start secondary school. They attribute this to lack of sufficient time spent outdoors undertaking physical activity, which has been replaced with an increased amount of time spent indoors, doing sedentary activities. 

Additionally, the impact of physical activity on mental health cannot be ignored. Hills et al. (2015) outlines the psychological disadvantages of physical inactivity with higher rates of anxiety, depression and stress. Existing research in this area highlights the increase in anxiety and depression amongst adolescents as steadily on the rise in Western Europe, which can often persist into adulthood or manifest into more serious psychological conditions impacting educational prospects, career opportunities, financial status, socio-economic status and relationships (Andermo et al., 2020). Bailey (2006) expands on the importance of physical education in schools positively impacting wellbeing, self-esteem, personality development, resilience and the ability to take on additional social skills and form healthy psychological boundaries such as cooperation, collaboration, motivation, working as part of a team and respect for others.

Therefore, the rationale of this study is to perform thematic analysis of qualitative data and appraise the relevant themes and compare them to current literature. This qualitative report will propose the following research question; to what extent are physical education classes negatively associated with mental health and enjoyment at secondary school level, particularly with regards to gender differences and teacher attitudes. This report will also address the implications and limitations of the study, and also identify key areas recommended for further research in an attempt to remove potential barriers to participation and inclusion, contributing to overall improved outcomes for both pupils and teachers.  

Methodology
Design 
A non-experimental, qualitative approach was used to analyse interview transcripts taken from semi-structured interviews, using thematic analysis. 

Participants 
Two participants were interviewed; a nineteen year old Male from outside of the UK and a 30 year old Female native to the UK. Participants were selected from a convenience sample of level 5 Applied Psychology students on the ‘Sport and Health Psychology’ module at a West Wales university who had volunteered to take part. The only eligibility criteria for this study being participants must have taken part in Physical Education classes in secondary school. The data was then analysed by a female Applied Psychology student as part of the summative assessment for the same module. 

Materials 
It was necessary to have access to a laptop or home personal computer in good working order, installed with Microsoft Word and good internet connectivity. The Study Information Sheet (Appendix 1), Study Consent Form (Appendix 2), Demographic Information Form (Appendix 3) and the Study Debrief Form (Appendix 4) were all created as Word documents and then copies were printed using the researchers home facilities to hand to participants on the day. Communication between the participants and the researcher confirming time and place took place face to face. Room availability was booked via the module lead in advance and a bright and comfortable room was booked for one hour either side of a pre-planned afternoon lecture, therefore participants were not required to go ‘out of their way’ to attend the interview. A mobile phone with a timer setting was used to make sure the interviews did not exceed 15 minutes each.


Procedure 
To minimise disruptions on the day of the interviews the researcher put up a notice on the door – ‘Interviews in progress, please do not enter.’ This was to ensure there were no interruptions during the interviews which could possibly interfere with the continuity and quality of the audio recording and to ensure the participants felt comfortable and unhurried. The interviews were recorded using the ‘Dictate’ setting on Microsoft Word and oral consent was gained prior to the recording. Ethical guidelines and considerations surrounding consent were also met and approved by the module lead prior to the study taking place (Appendix 6). Eligibility criteria meant that participants must have taken part in PE classes in secondary school and if this was something that would be emotive or difficult for them to discuss, it was advised that they might not be suitable to take part. 

Semi-structured interviews were carried out and a list of semi-structured questions (Appendix 5) was saved as a Word document on the researcher’s personal laptop and referred to throughout. Depending on the participants answers, it was sometimes necessary to change the order in which the questions were asked or ask additional questions to get them to expand on certain answers. The interview transcripts were automatically formatted by dictate into one large text paragraph in Microsoft Word, therefore the researcher had to go through each document, punctuate and format each line of script into Calibri (body) font, size 11. Page numbers were added into the bottom right-hand corner and each line of text was numbered along the left-hand side. On completion, the amended versions were saved as electronic copies in Microsoft Word and referred to as ‘Participant A’ and ‘Participant B’ (Appendix 7a & 7b).

In order to interpret the data thematic analysis was applied, as is traditionally used to critique qualitative research in psychology (Braun & Clarke, 2021). As part of the familiarisation phase, each interview transcript was read twice to obtain a clear understanding of the content of the text and consider it from each participant’s point of view. Critical thinking was applied, prompting the researcher to consider the experiences as the participants had experienced them. It was important to consider the responses in a non-judgemental and unassuming way, to ensure validity and credibility of the data. Following this, coding of the data gave the researcher a better understanding and analysis of the transcripts as well as identifying underlaying themes. Both transcripts were re-read at least twice and annotated comments were made in pencil to highlight aspects of significant interest (Appendix 8a & 8b).

 Once the interviews had been coded, the researcher had to identify themes in order to address the research question. This was done by assigning codes with similar concepts to the same theme. Explicit coding in this way resulted in 56 codes and 3 themes. Once the themes were identified they were reviewed, and the transcripts read again before progressing to the write up stage. 

Results/Discussion
Having read both interview transcripts, initial thoughts identified a very noticeable difference among the experiences had by the two participants. Both talked open and honestly about the experiences they had had. One participant clearly enjoyed and was satisfied with their PE lessons overall, actively participating in and benefitting from a wide variety of sports. In contrast, the other participant had a very different experience recalling mostly negatively associated memories and emotions which prevented them from enjoying the lessons. With this in mind, it was important for the researcher to consider this data sensitively. 

Thematic analysis of the data identified 56 codes (Appendix 9) and 3 themes (Table 1). Supportive quotes from each participant are shown below for each theme, along with page and line number where they can be found in the raw data.

Table 1
Themes identified from Thematic Analysis
	Theme 
	Quote Keyword
	Page/line number 

	Negative Impact of PE
	‘I remember a lot of anxiety before the lesson even started’
‘a lot of the time I would be wanting to get out of PE’
‘I don’t feel like enough was done for it to be a positive experience’ 
‘Yes, I was one of those girls, very insecure and worried about what everybody else was thinking, all of the time’
‘there wasn’t much focus on the benefits or why we were doing the exercise and why it was important for us’
‘PE wasn’t something I enjoyed necessarily, it just got, I just got used to it being an unenjoyable experience’
	Page 1; line 8 

Page 1; line 16-17 
Page 1; line 18-19

Page 2; line 53-54


Page 4; line 88-89


Page 6; line 140-141

	Gender Differences 
	‘I don’t know if it was fully inclusive for everyone’
‘they labelled certain sports and activities by gender’
‘the boys would play rugby and football and things like that and the girls were never offered’
‘when we played football a lot of girls didn’t want to play football, like I’m talking American football, so that one maybe we would have played more’
	Page 1; line 15
Page 2; line 44
Page 3; line 77-78

Page 4-5; line 107-109

	Teacher Attitudes
	‘PE teachers would focus more on the more able students’
‘I think a lot of people went under the radar that could have been encouraged more’
‘there wasn’t really support or encouragement’
‘didn’t have to really put in 110% just as long as you tried the teacher was happy’
‘if you were really gifted at something or you already knew what you were doing they would just let you do whatever you wanted’
‘they were treating everybody fairly I would say overall’
‘they spent too much time for assessments’
‘they made it too easy’

	Page 4; line 107

Page 4; line 109-110 
Page 5; line 117
Page 1; 17-18

Page 6; line 159-160

Page 6; 161-162

Page 8; line 215
Page 9; line 239







Figure 1
Diagrammatical representation of Results for Negative Impact of PE and Corresponding Codes 

 

Figure 2
Diagrammatical representation of Results for Gender Differences and Corresponding Codes 


Figure 3
Diagrammatical representation of Results for Teacher Attitudes and Corresponding Codes 


Negative Impact of PE
The first theme to emerge was the negative impact and associations of PE classes. An example from the raw data ‘I remember a lot of anxiety before the lesson even started,’ (Page 1; line 8) demonstrated how the participant (female) experienced stress and anxiety beforehand, which then continued during and into the lesson. Unfortunately, such feelings are typically echoed in current literature. A study by Biddle et al. (2019) found nearly 20% of UK adolescents reported symptoms of either anxiety or depression, with these rates higher amongst females. The study observed that physical activity was generally shown to reduce anxiety levels, even for those with ADHD. The physical activity considered in the Biddle study was yoga, so an important question to ask is does the type of physical activity positively or negatively affect pupils’ mood and enjoyment. 

Anxiety and self-esteem are closely linked within this subject area. The quote ‘a lot of the time I would be wanting to get out of PE,’ (page 1; line 16-17) further demonstrates the participants anguish and negative emotions surrounding the lessons. Lodewyk & Muir (2017) as cited in Huhtiniemi et al. (2019) found girls experienced much higher levels of anxiety and perceived anxiety surrounding PE lessons, from social anxiety, physique anxiety and performance and assessment anxiety. Such negative demands can potentially prevent students from gaining any positive benefits, thus contributing to PE having a continued detrimental effect and pupils missing classes (Packham & Street, 2019). While the importance of physical activity is highlighted by some, Allen et al. (2019) states conclusions should not be made that an increase in physical activity alone automatically increases self-esteem and that the issue is in fact, much more complex with many barriers to overcome for adolescents today. 

Gender Differences 
The second theme evident from both participants was gender differences. ‘I don’t know if it was fully inclusive for everyone,’ (page 1; line 15) and ‘the boys would play rugby and football and things like that and the girls were never offered,’ (page 3; line 77-78) demonstrates the shared experiences of gender disparities, differences and inequalities. This can also be found in the existing literature, with some countries worldwide only offering PE on the school curriculum to boys only (Hills et al., 2015). As of 2021, 90% of adolescent girls in the United Kingdom and Ireland had sub-optimal levels of physical activity and this being far more prevalent in females from more disadvantaged socio-economic backgrounds (Cowley et al., 2021). 
A comparative study on gender differences in sport found boys reported significantly higher levels of physical activity and enjoyment compared to girls and that they were satisfied with the wide range of sports they were offered (Ghorbani et al., 2020). The fact that girls are commonly cited to have fewer opportunities when it comes to sport participation is an issue of concern for many and there is no definitive cause. Research by Cowley et al. (2021) identified that physical education classes in the UK are traditionally based around competitive, team-based sports, naturally favouring male ability and preferences. Additionally, there may be certain factors unique to boys that motivate and enable them to participate and benefit from physical activity; while an increase in muscle mass and testosterone and the altered physical appearance that accompanies that would be appealing to many adolescent boys, this is less so for girls who are more likely to feel self-conscious of their body, wanting to comply with societal norms (Casey et al., 2016). With further reference to Cowley’s study, many girls reported such factors as feeling incompetent in sport purely because they were not male. Alongside this, many reported less support available to girls and when recognition was awarded for sporting achievements, it was not considered with the same importance as when the boys were acknowledged. 

Teacher Attitudes
With that in mind, the final theme to be explored is that of teacher attitudes. The following evidence from the raw data ‘PE teachers would focus more on the more able students,’ (page 4; line 107) and ‘there wasn’t really support or encouragement,’ (page 5; line 117) demonstrates one participant’s negative experiences of PE teachers towards students. To overcome this, Bailey (2006) states it should be the responsibility of the teachers to ensure inclusion in PE lessons as much as possible, bringing out pupils’ potential and offering opportunities for students to feel connectedness within part of a team. However, some research has shown that teachers report same frustrations as pupils. Due to increased pressures from schools and staffing shortages, many teachers are given the responsibility to take PE classes, despite having inadequate experience in that area. Therefore more resources and interventions are needed to support teachers and facilitate good standards where both pupils and teachers would benefit (Lee, 2019). 

In contrast, the second participant reported a more equal balance of positive and negative attitudes from teachers. While they state, ‘they spent too much time for assessments,’ (page 8; line 215) as a negative issue, there is a pool of research to suggest this type of teaching style increases student engagement via motivational means. Utilising assessments in PE classes in this way is key to promoting student development, satisfaction, increased self-esteem in areas where students can see improvements for themselves, be it running a longer distance or developing a new set of skills (Leo et al., 2020). The same participant said, ‘they were treating everybody fairly I would say overall,’ (page 6; line 161-162). Tilga et al. (2020) considers this as an invaluable feature of what makes a good teacher. Teachers perceived to be controlling and uninterested lead to an increase in student frustration and dissatisfaction, regardless of gender. A qualitative study by Raufelder et al. (2016) reported pupils who felt they were treated unfairly experienced negative teacher-student outcomes. Therefore, it was encouraging to find that at this participant had had a positive experience in this area.

Implications/Limitations 
The main strength to this study was inclusion of both male and female participants as this aspect reflected the relevant gender differences on the topic, something which is echoed in the existing literature. An obvious limitation of this study is the small sample size of two participants. More participants could have provided different themes and concepts to explore during thematic analysis and a greater pool of research to contribute to current literature. Additionally, the fact that the participants were known to the researcher may have produced an element of researcher bias, something which Chenail (2019) states can be more prevalent in qualitative research.

Further Research 
This report has highlighted the significance of gender differences and teacher attitudes contributing to negative experiences of PE lessons. As noted from existing literature, physical activity can positively impact mental health and wellbeing. However, experiences of physical activity in schools seem to have largely negative connotations. As previously mentioned, investigation into whether the type of physical activity performed and in what context is important. Further research around this could explore whether getting outdoors for physical activities or participation in low-impact mindful activities such as yoga/pilates has different outcomes for mental health, wellbeing, and enjoyment. This could then be compared to competitive, team-based sports as traditionally taught in the school curriculum (Bell et al., 2019). 

Also central to mental health and wellbeing should be the consideration of other influencing factors for adolescents, such as family support, peer relationships, educational achievement, social media pressures, belonging to a team or club, diet and nutrition, socio-economic status, substance misuse and sleep behaviours; elements which this current report did not explore.


Conclusion 
This qualitative report looked at thematic analysis of interview transcripts from two participants regarding their lived experiences of physical education classes in secondary school. The aim of the report was to answer the research question: to what extent are physical education classes negatively associated with mental health and enjoyment at secondary school level, with regards to gender differences and teacher attitudes. Analysis of the raw data and the associations made in conjunction to existing literature supported this hypothesis. 

In order to encourage childhood engagement in increased levels of physical activity, Packham & Street (2019) claims it is largely the school’s responsibility to ensure these needs are met, as on average children spend around 30 hours a week in their place of education. Teachers may need to adopt more flexibility in their approach to lesson planning, moving away from traditional goal-based directives to consider the holistic benefits to all pupils. More inclusivity for pupils across genders and abilities should also be considered. Further investment from teaching professionals, policy contributors and stakeholders to encourage pupils to foster healthy behaviours around physical activity and to target any areas of insufficiency would increase pupil participation and enjoyment, not to mention lessen the potential financial burden of health care associated costs and pay dividends in the long run for individuals’ physical and mental health outcomes throughout adolescence and onwards into adulthood. 
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Study Information Sheet 
This document provides key information regarding the study and provides details about what will be expected of you as a participant. Therefore, please read this information carefully before providing consent to take part.
Due to this research involving a discussion about your experiences of PE class at secondary school you must have previously participated in PE at secondary school.
During this study you will be required to do the following:
· Complete a demographics form detailing your age and gender and if you have previously participated in PE classes at secondary school.
· Take part in an interview with the principal researchers 
· The discussion will involve answering semi-structured questions about your previous experiences of PE classes at secondary school

· Questions will ask about your past and current sport and physical activity involvement, your feelings towards sport and PE, which sports and activities you enjoy or dislike, your peer relationships during PE classes and your teacher relationships during PE classes.

· The interview will last approximately 15 minutes and be recorded with an audio recording device

At the end of the study you will be debriefed by the researcher and you will be provided with the study debrief sheet.
If you feel you want to leave the study, you can do so at any time by informing the researcher. Once the study has ended, you will be asked if you want your data to be saved as part of the study. If you do not wish for your data to be used, please ensure you inform the researcher before leaving the study. 
If you feel you would be uncomfortable answering personal questions about your experiences of PE classes at secondary school and the impact they have had on you, you are advised not to take part in this study.
If you are happy to take part in this study, please read and sign the consent form.

Appendix 2 – Study Consent Form
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Study Consent Form

I understand that this research study is being carried out by a Level 5 Applied Psychology Student as part of their Sport and Health Psychology (ECAP5006) module. Taking part in this study will involve completing a brief demographic questionnaire on age, gender and whether you participated in Physical Education in Secondary School. A semi-structured interview will be carried out in order to collect data surrounding these experiences and the impact of engaging in Physical Education. 
This task will take approximately 15 minutes to complete. 
I understand that participation in this study is entirely voluntary and I am free to withdraw participation at any time without giving a reason. I am aware that if I have concerns about the study I can discuss these concerns with the researcher or academic supervisor at any time during or after the study.
I understand that the information provided by me will be held confidentially. These data will be stored in accordance with the Data Protection Act.
I also understand that at the end of the study I will be provided with a debrief form and the opportunity to discuss any issues with the researchers.

I, ___________________________________ consent to participate in the study conducted by (name), School of Psychology, University of Wales Trinity Saint David, Swansea under the supervision of Dr Stuart Jones, Module Lead. 
Participant Signature:________________________________________________
Date:___________________
Name and signature of researcher taking consent _______________________________________________


Appendix 3– Demographic Information Form



            Demographic Information


Age   years


Gender Identity
☐Male
☐Female
☐Transgender.
☐Non-binary/non-conforming.
☐Prefer not to respond.

Did you take part in Physical Education classes in Secondary School? 
☐Yes
☐No
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Study Debrief Sheet 
A qualitative report on the experiences and impact of engaging with Physical Education classes in Secondary Education. 


Thank you for taking part in the study.  

The aim of this study was to explore the lived experiences and impact of engaging with Physical Education classes in Secondary Education. We specifically wanted to find out whether this had a positive or negative effect on participants and the reasons behind why this might be. 


If you wish to withdraw your data from the study, you must tell the researchers now.  After this point, all of your data will remain confidential and will not be made available to any others apart from the principal researchers and the module lead. 


If taking part in this study has raised any questions please speak to the researchers on (name/ email address) or contact the academic supervisor Dr Stuart Jones (s.a.jones@uwtsd.ac.uk.



Thank you once again for taking time to participate in this study.



(name)

BSc Honours Applied Psychology 

University of Wales Trinity Saint David, Carmarthen 



Appendix 5 – Semi-structured questions 

1. Thinking back to your PE classes in secondary school, can you tell us about your experiences about the lessons and how you felt about them?
a. Why did you feel that way?

2. What physical activities do you remember doing, and did you have a choice in what you participated in?
a. If you didn’t have a choice, what activity would you have liked to try but were not able to.

3. What were your favourites/least favourites and why?

4. Where the lessons mixed gender classes and can you tell us how you felt about that?

5. Did you feel you had access to suitable changing facilities and/or equipment?

6. How did your friendship groups influence your participation in the lessons?

7. How did your friendship groups influence your enjoyment/dislike of the lessons?

8. Could you tell us about your PE teachers?

9. Were you ever made to feel you were treated differently according to your level of physical ability/skill?

10. Can you tell us of your current level of physical activity and how does this differ from your experiences in school?

11. What do you think would have made your PE experiences better?

12. How important do you think PE is as part of the school curriculum today?


Appendix 6 – Ethical Approval Form

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa : Psychology and Counselling


	4
	Campus:
	Carmarthen 


	5
	E-mail address:
	


	6
	Contact Telephone Number:
	


	
	For students:

	7
	Student Number:
	

	8
	Programme of Study:
	BSc Applied Psychology

	9
	Director of Studies/Supervisor:
	Dr Stuart Jones






SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in) Dr Stuart Jones
(Study Supervisor)
	☒	February 2023



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	UWTSD Student Code of Conduct
	☒

	4
	UWTSD Data Protection and Storage
	☒
	5
	BPS Code of Human Research Ethics (April 2021)
	☒
	6
	BPS Code of Ethics and Conduct (July 2018)
	☒
	7
	BPS Data Protection Regulation – Guidance for Researchers (2018) 
	☒


SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the experiences and impact of engaging in Physical Education classes at secondary school

	2
	Proposed start date:
	14/02/23
	Proposed end date:
	21/03/23 

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
The purpose of this study is to conduct a qualitative research study for a level 5 Sport and Health Psychology module. It will involve interviewing two participants to investigate their experiences of PE class participation at Secondary School and the impact engaging in PE classes at secondary school has had on them.



(this box should expand as you type)

	4
	Research Question
What are the lived experiences of engaging with Physical Education classes in Secondary education and did this have a positive or negative effect. 


(this box should expand as you type)

	5
	Aims of Research Activity
Participants to take part in semi-structured interviews, with the aim to investigate the experiences and impact of engaging with Physical Education classes in Secondary education. 



(this box should expand as you type)

	6
	Objectives of Research Activity
As part of the assessment for ECAP5008 Sport and Health Psychology module, principle researchers are required to complete a 2,500 word qualitative report by way of semi-structured interviews. Data collection will be carried out on fellow students studying the same module. The principle researcher will carry out the interviews and data collection together, but independently analyse the data and write up the report. 

The objective of the study is to gather detailed information on individual experiences of engaging in physical education classes in secondary school and to understand if there are any positive or negative associations from engaging in PE classes at Secondary School. To investigate if there are perceived benefits or harms from participating in PE classes and what the impacts are on the individuals current lifestyle. The study could inform future research into current secondary school PE class practices and how to promote beneficial student engagement to increase public wellbeing and physical health through physical activity.
(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	The method of data collection for this study will be a semi-structured interview for a qualitative research study. Two eligible participants from a convenience sample of UWTSD Applied Psychology level 5 students who will volunteer to participate in the study adhering to the participation criteria.
The participant will be escorted to the interview room and given the study information sheet which will briefly outline the aim of the study. The participant will be informed that they have the right to withdraw from or end the study at any time. The participant will be informed about how their data will be used and stored following Data Protection Act (2018), their right to privacy and consent gained before beginning to record audio data.
The participant will be asked to sign a consent form if they are happy to continue with the study and to complete a demographic information form, confirming they are over the age of 18. 
The interview will follow a semi-structured set of questions from an outline of prepared questions on the topic of the participants experiences, thoughts and feelings on engaging in PE classes at secondary school and how their experiences have affected their current feelings and attitudes to sport and exercise currently. The audio will be recorded with a Dictaphone so that a transcription can be made following the interview. Once the interview has been concluded the participant will be given a debrief sheet with further details of the studies aims and contact details for the researchers and study supervisor should they wish to discuss any concerns. The researcher will ask the participant if they have any questions or if they wish to discuss anything following the interview. The participant will be thanked for their time and involvement in the study. 


(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	All research activity will take place in a private room or psychology lab at Carmarthen campus.

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
Two participants

(this box should expand as you type)

	11
	Who will the participants be?

	UWTSD level 5 BSc Applied Psychology students at Carmarthen campus.


(this box should expand as you type)

	12
	How will you identify the participants?
	
Participants will be asked to volunteer in the study. They must also meet the participation criteria and be available during interview sign up times. 

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1. Participants disclosing their experiences of physical education in secondary school may trigger negative emotions or experience emotional distress (e.g. if they previously had a harmful or upsetting experience during physical education classes in school).



(this box should expand as you type)
	How you will mitigate the risk to participants:

In line with BPS ethical guidelines (2018), participants will be made aware of the nature of the study and that it involves answering questions surrounding their experiences of physical education in secondary school in order to participate in the study. The researcher will disclose that if participants do not feel comfortable disclosing this type of information, then they are advised not to take part in the study. They will also be provided with the contact details of the researcher as part of the study de-brief should they wish to ask any questions or raise any concerns. then they are advised not to take part in the study. They will also be informed of their right to withdraw at any point before, during or after the study without penalty if they feel they would prefer not to continue.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A - see point 2. 


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
1. The risks to the investigator are minimal as this is a semi-structured interview with students whom are already known to the principle researcher. A potential risk to the researcher is unwelcomed/unkind communications from participants.

2. Researcher bias or risk of accusation of 
Harm/impropriety.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

1. To minimise this risk, all communications between researcher and participants must go through the university email provided and students will be reminded that they should follow the UWTSD Student Code of Conduct throughout their participation, communications, and conduct 
on the module.

2. This should not be an issue in the interpretation of results. The researcher will be compassionate, respectful and value the dignity and worth of each participant to discourage accusation of harm/impropriety. The researcher will follow all ethical procedures as set out by the UWTSD and BPS ethics guidelines and remind participants of their right to withdraw at any point. Participants will be fully debriefed verbally after the interviews as well as being given a study debrief form.  


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1. The reputation and integrity of UWTSD and the discipline of Psychology and Counselling could be endangered if the codes of ethics and research protocols where not adhered to. 


2. Data could be exposed, leaked or used for other purposes.

(this box should expand as you type)
	How you will mitigate the risk to the University:
1. The University Ethics and Integrity Code of Practice and the BPS Code of Ethics and Conduct and the Code of Human Research Ethics will be followed by all involved in the module at every stage of the proposed study by the module lead, researchers and the students who will act as participants in the study then use the collected data for analysis purposes in order to write-up their report for a module assessment. These ethical guidelines will be followed to minimise any potential risks to the Institution from arising. Professionalism must always be exhibited by the module lead, researchers and student participants. 

2. The collected data will be stored in an anonymised format in accordance with 
UWTSD Research Data Management (RDM) rules and only used for the intended purpose, in compliance with ethical guidelines set out by UWTSD Research Ethics and Integrity Code of Practice policy and the British Psychological Society’s(BPS) Code of Human Research Ethics. To minimise any risk to UWTSD and the psychology department, all collected data will be stored securely by the researcher. Paper copies of the raw data will be stored by the researcher securely and held in line with UWTSD and GDPR policy. Students on the module will also be expected to follow all UWTSD and BPS ethical and data management rules and procedures when given access to the anonymised data generated from this research study. Students using the generated data must ensure to keep that 
data safe, secure, and confidential, and only use it for its intended purpose of completing a module report assessment.



(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

N/A

(this box should expand as you type)
	How you will mitigate the risk to environment:

N/A

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
Participants will be verbally debriefed immediately after the interviews and a study debrief form will be given, in line with the BPS ethical guidelines. The debriefing will provide participants with further information about the study, including information on the aims and the research question. The module lead and principal researchers contact details will also be available should any participants wish to contact with any questions or concerns after they have completed the study. 


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	All participants are fellow students on the ECAP5006 Sport and Health module and so were aware of the nature of the interviews as part of the assessment for the module. Participants volunteered themselves to take part in the interviews, therefore presumed consent was initially gained. Consent and participation was then confirmed by email prior to the interviews and again on the day. Participants were provided with a Study Consent Form. Participants were reminded of their right to withdraw at any point before or during the study and up to 24 hours afterwards. 


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	It was difficult to collect the data anonymously due to the nature of the semi-structured interviews being carried out with fellow students, who were known to the researcher. Additionally, the interviews were carried out face-to-face. 

Once data was collected, it was kept confidential with participant responses only being known to the researcher who would then write up the report. 


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	Data on participant age and gender will be collected, as this forms a standard reporting measure in psychology reports within the participant subsection of the method. According to the UWTSD 
Research Data Management Policy, this constitutes personal data. However, these data will be not be attached to any identifying data about the participant. The data on age is only collected for the purpose of confirming all participants were over the age of 18.


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒

	☐


	6
	University computers?
	☐

	☒


	7
	Private company computers?
	☐

	☒


	8
	Home or other personal computers?
	☒

	☐


	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒

	☐


	10
	“Cloud” storage or websites?
	☐

	☒


	11
	Other – specify: University One Drive 

	☒

	☐


	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	Data will only be stored and saved on the personal computers/laptop of the principal researcher which are password protected and not available to any other persons. When coding the data and writing up the report, participants will be referred to as initials only. No names will be collected on the demographic information form, only Age and Gender. Upon completion of the module and end of year examination board, all data collected will be destroyed by the researcher.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒

	☐


	14
	Sharing of data with others at the University outside of the immediate research team?
	☐

	☒


	15
	Sharing of data with other organisations?
	☐

	☒


	16
	Export of data outside the UK or importing of data from outside the UK?
	☐

	☒


	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐

	☒


	18
	Publication of data that might allow identification of individuals?
	☐

	☒


	19
	Use of data management system?
	☐

	☒


	20
	Data archiving?
	☐

	☒


	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	

N/A
(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Researcher – 
Module lead – Dr Stuart Jones 


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	(name)



(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Data will be stored securely by the researchers on password protected personal computers only the researcher can gain access to. Data will be transferred from a Dictaphone into an electronic format on Microsoft Word. This being a qualitative report for assessment, it will not be published, shared with third parties or made available into the public domain. Following completion of the module, the data will be destroyed. 


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	

	Date:
12/2/2023



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Dr Stuart Jones
	Date:


12//2/2023

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/







Appendix 7a – Participant A Interview Transcript – Edited in Microsoft Word


2

Researcher:
‘Thank you very much for taking part in the interview, if at any time you want to stop or pause the interview that's fine you just need to say. The aim of our study is looking at experiences of PE classes in secondary schools so thinking back to your time at secondary school and your experiences during PE lessons can you explain a little bit about how you felt about them?’

Participant A:
‘I remember a lot of anxiety before the lesson even started just in the changing rooms and things. It was sometimes very objective and there was a lot of comparison between female bodies and a lot of insecurity at that age and then I would say that continued into the lessons as well. There was a lot of, if it was a heavy physical activity you know girls would be worrying about what the hair looked like and their makeup and things like that whereas the boys’ sports were sort of more based on just the sport and sport alone, they never seemed to fuss about what they looked like, they just took part in the activities.
 I don't know if it was fully inclusive for everyone, I remember it being quite split in terms of abilities and even types of activities and a lot of the time - I wasn't the only one - but a lot of the time I would be wanting to get out of PE and not always understanding why exactly but it's probably I would say it would be something to do with the changing rooms or and things like that and the actual activity. I don't feel like enough was done for it to be a positive experience it was always a target of you have to do, this you have to run this far, I don’t think it catered well to everyone overall.’

Researcher:
‘You mentioned a little bit about anxiety before and during PE, can you explain a little bit about what that looked like for you? How you felt during those anxious times?’


Participant A:
‘It would be very high awareness of getting changed, how you would get changed trying to cover up certain areas and different people had different techniques, and yeah I feel like that was a big part of the lesson and the boys changing rooms were quite near to the girls changing rooms and sometimes you could hear them even if it's just the sound of their voices you were always aware that they were very close and sometimes that was really uncomfortable, so that was anxiety inducing as well.’

Researcher: 
‘So you mentioned about being anxious because the boys were around, so were the classes mixed or were they split, gendered classes?’

Participant A:
‘They were entirely separate, yeah they never crossed over.’

Researcher:
‘How did that make you feel? Would you like it to be different or were you glad about that?’

Participant A:
‘I feel like they labelled certain sports and activities with gender or by gender, again it caused that different view of it with the girls worrying about what they looked like and the boys worrying about their actual sport performance, that that wasn't the same with the girls.’

Researcher:
‘Was image very important to you as well? You mentioned the girls worried about it, do you think that that was on your mind as well during PE classes?’

Participant A:
‘Yes, I was one of those girls, very insecure and worried about what  everybody else was thinking, all of the time.’

Researcher:
‘What sports do you remember doing in school?’

Participant A:
‘I remember netball and that we did some cross country, there's nothing really memorable that I can think back and think that was really good like I really enjoyed that one. We definitely did different things javelin we did once and shot put but it was quite a long time ago, but it was generally quite repetitive.’

Researcher:
‘Did you feel you had an element of choice in what you participated in?’

Participant A:
‘No. No, it was a given, set activity.’

Researcher:
‘If you would have had a choice, what would you have liked to try that perhaps you didn't get the opportunity to?’



Participant A:
‘I think I would have liked more, even off the campus things like swimming and more, well less division of the genders and more sort of inclusive that way. Because the boys would play football and rugby and things like that and the girls were never offered, and I quite like playing football at the time, I like being goalkeeper and um that that was never asked but in in my free time out of school that's what I would be doing.’

Researcher:
‘Do you think the lessons were centred around being quite competitive or was it more towards your physical gain. How do you think the lessons were structured?’

Participant A:
‘I think it was more of a set target, for you to reach a certain target, but I think there wasn't much focus on the benefits or why we were doing the exercise and why it was important for us to do it.’

Researcher:
‘Do you think that's affected how you feel about sport and fitness now, is there anything that you've taken from PE either positive or negative that has sort of shaped how you approach sport and fitness now in adulthood?’

Participant A:
‘Yeah I think a lot of that from PE in school is the same in the majority of society and it's only recently that I've started looking at it differently, so now I do exercise regularly now, but I can't say that because of anything I did in PE inspired me or motivated me to do what the exercises that I do today.’


Researcher:
‘Did you feel you ever treated differently according to your level of physical ability in a certain area of PE?’

Participant A:
‘Yes. I felt like the PE teachers would focus on the more able students then and the ones that had a lot more experience because they were more, I think they were more motivated for them to reach a certain goal, because that would reflect well on them as well and I think a lot of people went under the radar that could have been encouraged a lot more.’
Researcher:
‘Can you think of a time during PE class where you teacher was particularly supportive or unsupportive of you during PE?’

Participant A:
‘I don't recall them being very present really it was sort of, this is what your doing get on with it, there wasn’t really support or encouragement it was, it was purely target set and yeah like I said the focus would be on a certain group or individual.’

Researcher:
‘So where there certain people within the class that particularly domineered in PE lessons? Can you think any examples?’

Participant A:
 ‘Yeah, I would say not just in the PE lessons, they were the girls were sort of dominated the whole of well the other girls throughout the school really, so it was that typical popular group as we would refer to them. But again, a lot of that was because of how they looked and they were focusing on how they looked it wasn't even necessarily about their sporting ability. The boys would also take notice of that certain group as well and that sometimes interluded into the lesson and they would have to be told to leave or, so then you not only had the focus of the teachers on a certain group but also then the boys from a different class so there's a lot of focus then on appearance rather than the activity that we were doing.’

Researcher:
‘And how did you feel about being treated differently?’

Participant A:
‘I think I was just sort of used to it and PE wasn’t something I enjoyed necessarily, it just got, I just got used to it being an unenjoyable experience.’

Researcher:
‘Can I ask about your friends and peers, how if at all, did they influence your participation and enjoyment in PE, was it a shared experience?’

Participant A: 
‘My friendship group, there wasn't really anyone very athletic we were more sort of bookworms and yes there was, I think with some encouragement you know we could have really enjoyed it. I remember one of my friends and I really enjoyed netball and we did take that up for a little while but that was outside of school it wasn't with the school team.’

Researcher:
‘What do you think would have made your PE experiences a bit better?’


Participant A:
‘I think more inclusion and adaption of certain activities to meet at the needs and levels. More privacy in changing rooms and knowing you were, I don’t want to say safe, but a safe distance away from the boys’ changing rooms. I realise that's a bit of a conundrum saying, you know, to prevent the separation between the two but there are, that was a time where that needed to be done more and it wasn't and then when it wasn't necessary it was done anyway.’

Researcher:
 ‘Okay thanks. Would you like to tell us a little bit about what you do currently, sort of since school or after school. How are your attitudes towards sport and exercise, is there anything that you do regularly?’

Participant A:
‘Yeah, I have a Dalmatian and their very high energy dogs, so I do lots of walking. I go swimming a couple of times a week in the evenings and I go to the gym regularly 3/4 times a week.

Researcher:
‘And how do you feel when you're doing those sorts of activities now?’

Participant A:
‘I really enjoy them now, but now I'm doing them because I enjoy them, not because I know I have to do them or because I have a set target it's just, I'm enjoying it and through that you know I'm able to reach different goals like bigger weights or you know longer on the treadmill and that’s because I'm enjoying it, not because someone's told me to do it.’

Researcher:
‘So how important do you think PE is as part of the curriculum today?’
Participant A:
‘I find that question really tricky because as a nation we have a problem with exercise levels, a lot of people aren’t getting enough exercise with very sedentary and school work, education. So it's really important to get that physical activity and for some children it may be the only time there they are having physical activity for the week. But I think a lot of work needs to be done because there are a lot of problem areas as I've mentioned.’

Researcher:
‘Thank you. We've come to the end of our questions for today.’
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Researcher:
‘So we'd like you to think back to your PE class at school and can you tell us a little bit about your experiences of any PE lessons and how you felt?’

Participant B:
‘So in high school in Canada you go to you only have to do PE in grade 9 and 10 what should be year nine and 10 and you play like a wide variety of sports, so I played field hockey, floor hockey, dodgeball, volleyball, we used to work out and stuff like circuits like workout circuits, we’d have to do track and field, long distance running like it was just kind of day dependant on what the teacher wanted, there was no like specific schedule on what they wanted to do.’

Researcher:
‘So would you say that was quite a moderate or quite high intensity of exercise?’

Participant B:
‘Probably moderate because you can really just like wander around and not do anything, otherwise you would fail the class but you also didn't have to like really put in 110% just as long as you tried the teacher was happy.’

Researcher:
‘How often did you have to do that?’

Participant B:
‘I had I had it every day for five months.’



Researcher:
 ‘So you mentioned that you didn't really have a lot of choice, that the teacher dictated what you did, can you explain a bit more about that?

Participant B:
‘Yeah, sometimes they would give you an option. So what you would do is you go through, so maybe like three weeks, so we always start in the fall coz it depends whether you take it in the fall or the spring semester but if you take in the fall semester they start with volleyball was first, basketball was second, field hockey was third and then sometimes you know they throw in like it, it would just be depending on like what year or what sport was like being played coz you only play volleyball September-October in Canada for school so they would just do whatever the team is like doing or like the high school teams. Yeah we did line dancing before Christmas before like the Christmas concert or whatever you want to call it and yeah and then they would do stuff like badminton in the spring, I remember that was a big one, a lot of dodgeball in the spring. I don't if gaga balls a thing here but gaga balls a thing in the spring.’

Researcher:
‘Did you have any favourite sports or ones that you didn't particularly like at all?’

Participant B:
‘I didn’t like the beep test, I don’t know if that’s a thing here, but I didn’t really like the beep test. Yeah, I liked dodgeball, badminton was probably my favourite. Yeah, I don't know the rest of them were kind of alright.’

Researcher:
‘And so from your activity at school from the PE that you did at school, do you think that’s affected how you feel about taking part in sport and fitness now? And do you still enjoy some of those things?’

Participant B:
‘Yeah, because I would have never tried volleyball in my entire life if I didn’t take it in PE so yeah that's one probably there. I already played a bit of basketball before that. Yeah, so probably yeah because I had never tried like field hockey or floor hockey until PE and I didn't mind, I didn't like field hockey, but I liked floor hockey, so you know.’

Researcher:
 ‘Do you do any of those sports now?’

Participant B:
‘I play badminton still and I play like tennis and I play a bit of golf and I play squash. That’s about it though.’

Researcher:
‘So your classes where they mixed classes,  did the boys and girls participate together?

Participant B:
‘Yeah it was, all PE was co-ed.’

Researcher:
‘What were your feelings around that?’

Participant B:
‘I thought it was fine. I mean I've never, I've never tried it with like only guys like we've never done anything except for co-ed so I don't actually know what the difference would be but I thought it was fine.’

Researcher:
‘So even like if you were in hockey teams then you’d have mixed teams?’

Participant B:
‘Yep.’

Researcher:
‘And what age was that?’

Participant B:
‘In between the ages of probably 14 and 17.’

Researcher:
‘Do you think there was ever any barriers to that or any pros/cons that you can think of?’

Participant B:
‘Umm like what, the co-ed?’

Researcher:
‘Yes, do you think anything would be better if you did it with just boys?’

Participant B:
‘Well I feel like, I don't know, I feel like the teachers would have maybe done it differently if it was only boys and only girls because like there's probably, like when we played football a lot of girls didn’t want to play football, like I’m talking about American football, so that one maybe we would have played that more but other than that I don't, I don't know, I don't think so.
Researcher:
‘You mentioned about that maybe it would have been different?’

Participant B:
‘Like what they expected, for like physical like aggression maybe.’

Researcher:
‘So thinking about how your teacher treated you during PE lessons, could you tell us a little bit about how you feel they were, their attitude towards you and the students in your class?’

Participant B:
‘Yeah so, when the teacher first started the class it was okay this is what we're playing and these are the teams, sometimes they’d usually let you make your own, but usually they just pick for you and you would play through the game or whatever and then at the end of the day, cos our class about 80 minutes, at the end of the class they would come up to you with a sheet board and they would say, what do you think your like effort was today in the class one through 10 and you would say, I don't know like 8, and they would be like, they would either agree with your assessment and give you an 8 out of 10 for that day or they would give you, they'd be like no you didn't try hard enough or you deserve more than that and yeah.’

Researcher:
‘So did you feel like the teachers attitudes were mostly focused on effort are or were there any other times where they looked at performance ability?’

Participant B:
‘When we did stuff like, when we did like assessments, like the beep test, how many sit ups can you do, how many push ups can you do, they had a sheet so it would be like if you're a man and your 14 you need, well don't need to but you should be able to do this amount at least. And they would maybe give you like three days to do it. And then if you were 15 you had to do more and if you're 16 you had to do more and yeah, so they did that for assessments and so that's when they would look at like physical cause then they'd be like oh you're in really good shape you should trial for this or you should trial for that team or whatever. But as far as just like playing sports, I mean obviously if somebody was really good they would like take a look at it.’

Researcher:
‘So do you feel people were treated differently based on their abilities?’

Participant B:
‘Ah yeah, yeah for sure.’

Researcher:
‘Can you tell us a little bit more about that?’

Participant B:
‘Umm, well there were some people who were really good at basketball so the teacher was like, just let them do whatever they wanted during basketball, they didn't have to play the rest of the class. And, but when we played badminton, I told the teacher I didn't want him to teach me how to play badminton because I already knew, so I played him and then I beat him and so I just got to like play with my other friend who was also very good and I didn't have to participate in the, like learning how to play. So, if you were like really gifted at something or you already knew what you were doing they would let you do whatever you wanted. But yeah, other than that not too much, like when everybody was playing in the game they weren't treating people, they were treating everybody fairly I would say overall.’

Researcher:
‘So you mentioned your friend with the badminton, how do you think overall your friendship group and your peers did they influence your participation and enjoyment in the subject?’
Participant B:
‘Yeah, because um they were the kind of the only other people I could place coz everybody else couldn't hit the bird right so it kind of made it a little more interesting. But, yeah.’

Researcher:
‘You mentioned that there were all different types of sports, so how did friendship groups influence participation in team sports?’

Participant B:
‘Yeah, well because the people that were like friends or like rivals or whatever you want to call it, when we would play like team sports they would all try and like, they would kind of like go directly for that person coz they wanted to like show them up, wanted to show they were better so I guess that kind of influenced it a bit but if it was like, if it was like a sport that nobody was really interested in, then everybody would kind of just do whatever, just play like at like minimal effort.’

Researcher:
‘Did you ever experience either yourself or did you ever witness any sort of peer teasing or bullying because of sporting abilities?’

Participant B:
‘No I don't think so, not that I can think of at least.’

Researcher:
‘Can you picture a particular event or activity that you have a particular memory of, either positive or negative to do with sport?’


Participant B:
‘Umm, well my first day of field hockey I took a slapshot, with the slap shot and I guess you're not allowed to do that in field hockey, we weren’t allowed to do it anyway and then the teacher like freaked out because apparently when she was younger she lost all her teeth when somebody took a slapshot, so that was like, that scarred me from taking slapshots in field hockey.’

Researcher:
‘Did you all have to wear protective gum shields or anything like?’

Participant B:
‘No, we never. The only thing you had to wear in PE class was like they called it gym strip so you had to change your shirt and you had to get into like shorts or joggers you couldn’t just wear whatever you wanted. Other than that nothing, never, I mean they make you wear pinnies and stuff if you were like on different teams but I never had to wear any sort of like padding or anything like that.’

Researcher:
‘What do you think whatever made your PE experiences in class better?’

Participant B: 
‘Probably if they had focused on certain sports for longer and other ones for less time. I don't think they spend enough time, they spent too much time on like line dancing I think and didn’t spend enough time on like actual sports which is the issue and they spent too much time for assessments, there should have been assessments once a year not three times, I don't think. I don't think in two months you're going to grow exponentially.’

Researcher:
‘Did you feel there was a lot of pressure then having assessments 3 times a year?’

Participant B:
‘Um well yes and no because the first time it's kind of just like ok whatever, but then after that you're like oh I don't want to get out on the beep test like right away coz if you look like, nobody wants to go out first and nobody wants to stop doing push ups, first nobody wants stop planking,  first so there is a bit of that like competitive pressure especially after the first one once you get to like know people there’s a little bit of that edge, maybe not for some people but I felt like that was for me and a lot of other people I knew at least. So yeah, but other than that like not too much, I wasn't like nervous for them, I would just be like bummer being tested today, that’s kind of it.’

Researcher:
‘Overall do you think that PE is an important part of the curriculum? Obviously, you've had a different experience in Canada than what happens in the UK but what are your thoughts about it, if you were to go back to school now what would you like to be different?’
Participant B:
‘I think they should have made PE a little bit more like, actual physical education, I don't think going for a 30 minute walk is like beneficial if you're actually trying to get into shape, like I think they should have put a little more like edge on PE, they made it like too easy, they just give everybody an A pretty much in Canada like if you, if you show up you get an A. Whereas  like I think they should have made it a little more like, you tried hard in this one so you get an A in this one whereas in this sport you didn't put in any effort in you goofed off so you get a C instead of an A, but yeah, I don’t know they didn't really emphasise a lot on like actually like being good, which I feel like they maybe could have done, like they should have maybe recognised talent more and maybe like, focused on like, cos what they would do is every year they would teach you the same thing. So it would be like this is how you play, but your like, I've learned this for the last five years in a row, which I think they should have just been more like here you go, figure it out yourself if you need help come find me. Just play.’ 

Researcher:
‘Do you think there's anything in particular that would have helped you being more motivated in PE class?’

Participant B:
‘I think if they had mixed the junior and senior classes I think more people would have been motivated because people in the junior class were just like whatever, but in senior PE you have to like be at a certain level of physique so I think seeing all those people like being able to, like some people can like dunk a basketball or be like very, very good at like hockey and like I think if they had mixed the classes more people would have tried a little harder coz they don't want to be super embarrassed by the other classes. But when there's no pressure to do well whatsoever and you know you're getting an A whether you try or not doesn't really give you any motivation.’

Researcher:
‘That's great, thank you
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Appendix 9 – List of Codes  

1. Anxiety
2. Concerns around popularity
3. Comparison to others 
4. Worry
5. Not fully inclusive
6. Boys were treated differently
7. Wanted to avoid going to lessons
8. Feeling self-conscious in the changing rooms
9. Not a positive experience 
10. Lessons were target/task based rather than based on students personal gain or enjoyment 
11. Felt uncomfortable when the boys were around
12. Feeling insecure 
13. Worrying what others would think
14. Limited choice of activities
15. Repetitive and boring activities
16. Lessons felt unfair towards girls
17. Wanted to try some activities that were only offered to boys
18. Benefits to pupils unclear
19. PE did not positively influence what physical activities they took part in today 
20. Teacher motivation
21. Lack of encouragement from teachers 
22. Class divided by ability
23. Lack of support 
24. Feeling intimidated 
25. Pressure on appearance 
26. Not enjoyable
27. Peer support 
28. Feeling vulnerable 
29. Physical activity is now enjoyable in adulthood 
30. Wide variety of sports available 
31. Activities chosen by teachers 
32. As long as you tried, the teachers would be happy
33. Lessons were very structured 
34. Would have liked more time spent on favourite sports
35. Many opportunities to try new sports 
36. Felt comfortable with mixed gender classes 
37. Teachers may have done different things if boys and girls were separate 
38. Sometimes the girls preferences influenced the boys lessons
39. Teachers would expect more aggression and competitiveness from boys 
40. Pupils regularly asked for their feedback on their performance during the lesson
41. Teacher feedback given after every lesson
42. Pupils had many assessments
43. Teachers had targets to meet
44. Felt pressure from assessments and high expectations from teachers
45. Ability and talent would be encouraged
46. Pupils treated differently based on performance
47. Increased competitiveness amongst peers
48. Less effort if pupils weren’t interested in the activity
49. Scarred 
50. Didn’t see the point of assessments
51. Felt pressure to perform and do well
52. Taught the same thing every year
53. Wanted more help to get in shape 
54. Teachers strict on attendance
55. Sometimes wanted to be challenged more during lessons
56. Lacked motivation
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Gender Differences


Boys were offered greater range of activities


Boys expected to be more competitive


Not fully inclusive


Girls preferences influenced boys lessons



Teacher Attitudes


Lessons target/goal based


Lack of support & encouragement


Regular assessments and feedback given


Class divided by ability



Negative Impact of PE


Anxiety


Ccomparison to others


Not enjoyable


Low self-esteem
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