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The essay will provide a critical exploration of reflective practice and the impact this has on practitioners, children and families. These findings will be supported by a critique reflection of two models of reflective practice and the influence these have on delivering a quality service within the childcare environment.
Reflective practice, as described by The Open University (2017) is an approach that allows you to question yourself and that of others, allowing time to process how things are and then consider any changes that can be made. The Open University (2017) believe that part of reflection is critical thinking. According to The Open University (2017), taking a step back, questioning your knowledge, disengaging from any personal opinions and values, is critical thinking.
Welsh Government (2015) compares both critical reflection and reflection. It is said by Welsh Government (2015) that critical reflection is an in-depth review rather than a reflection that is described as a description of an event, with an explanation followed by consequences.	
Describing critical reflection, Miller (2011) suggests that it is often a misconception that critical reflection involves negative reflection upon yourself or others, Miller (2011) views critical reflection as an opportunity to observe an event from others perspective, which then leads to developing new skills and increased knowledge. Brown et al. (2015) agrees with Miller (2011) that critical reflection also takes into account the views of others and continues to discuss critical reflection as a skill that needs to be developed through stages. These stages suggested by Brown et al (2015) involve setting goals, allowing for opportunities and continuous feedback from others. Colorado Mountain College (2007) describes critical reflection as a process that one must go through where you question your own behaviour, values and beliefs whilst also considering those of others around you. This process, according to Colorado Mountain College (2007), develops the skill of problem solving, through rational and irrational thinking, one takes a deeper sense of understanding into the assumptions made by yourself or others. 
The importance of reflection as stated by Foundation of Nursing Studies (2015) is said to be a strategy of critiquing your own work that enables a professional to develop through practice and supports the continued professional development of skills and the need to acquire more knowledge. Stefano et al. (2014) agrees with Foundation of Nursing Studies (2015) that reflection enables personal professional development but also includes the benefit of first-hand experience followed by reflection, reflecting alone or as a group. According to Stefano et al. (2014), reflection develops confidence which enhances the learning experience and your ability to reach the goals that you have set to achieve.
PACEY (2016) also agrees that reflection benefits professional development by making consistent improvements to quality of practice. Not only does PACEY (2016) highlight the benefits to the practitioner, it reinforces the profound effects on the child. A reflective practitioner raises self -esteem in a child, ensures that their individual needs are catered for and provides an indoor and outdoor learning environment with interaction (PACEY,2016).
One method of improving reflective practice would be to use the method of Donald Schön, BPP University College (2013) describes Schön’s method in two stages, the first stage being reflection -in -action followed by reflection -on-action. According to BPP University College (2013) reflection-in-action is “thinking on your feet”, where in the moment a practitioner may experience a surprise or a unique experience which is then followed by an experiment of change that impacts the situation in the moment. BPP University College (2013) discuss the possibility of a weakness in the theory, that being the lack of time to reflect “in the moment”. Believing that reflection -in-action requires knowledge from previous experiences, which would conflict with Schon’s suggestion of a unique experience followed up by an experimental solution (BPP University College ,2013). According to BPP University College (2013) reflecting -on-action frequently has an alternative outcome to reflection- in -action, it is suggested by BPP University College (2013) that the reason behind this is time and the practitioner revisits the situation in a more depth manner without the barrier of time.
Mickleborough (2015) discusses Schön’s theory as a navigation through problem solving and the need to use intuition taken from previous experiences and knowledge. According to Mickleborough (2015), Schön is quoted as saying that practitioners run the risk of becoming too rigorous in their practice and missing opportunities to think and “reflect “on what they are doing. Discussing Schön’s theory, Kotzee (2012) acknowledges the description Schon himself made regarding his theory, that reflection is more of doing rather than thinking, reflecting -in- action, rather than reflecting intellectually (on-action). Kotzee (2012) describes reflection-in-action as an art by which the practitioner uses their intuition and hold a reflective conversation with themselves, taking onboard their own experience, not the experience of others. Kotzee (2012) concludes Schön’s theory, reflection-in-action allows individuals a different interpretation of an experience, leading to the professional making their own professional world. Munby (No date) finds a flaw in a description that Schon made in one of his books regarding reflection-in-action. According to Munby (No date), Schön describes reflection -in-action as removing oneself momentarily or taking time out from the action. This, according to Munby (No date), contradicts the theory of “thinking on your feet’, reflecting-in- action. Munby (No date) does not question the theory of reflection-on-action as Schon makes himself clear that this involves logical knowledge and professional thinking. However, Munby (No, date) continues to be confused by reflection-in-action but concludes that this is definitely not continuous monitoring with expected feedback, but more likely an event where we have little control, no order or a logical explanation. Munby (No date) considers the confusion of Schon’s theory as a misinterpretation and suggests that each individual read into this theory uniquely. 
 Hudson (2010) suggests that by using a reflective model such as Schon, quality provision is achieved. By revisiting and reflecting upon practice, the quality of childcare provision is maintained, and goals set for continuous progress. Hudson (2010) believes that by becoming critically reflective, the practitioner is able to maintain standards to the current legislations and develop new ideas that benefit children and families within their care. Ofsted (2015) provide a self-evaluation form for settings to evaluate and reflect on their own practice on a regular basis. Within this on-line tool, Ofsted (2015) states seven sections to reflect upon, these areas consider the views of other professionals, the setting, management, quality of teaching, personal development, the children’s outcomes and a view into the efficiency of the setting as a whole. Ofsted (No date) inspect and regulate childcare provisions across England, according to Ofsted (No date) their aims are to ensure high quality childcare is achieved throughout childcare provisions in England. Hudson (2010), Ofsted (2015) and Ofsted (No date) agree that reflection is an effective tool to provide and implement quality services for children.
CSSIW (2017) is the Governing body for Wales, setting minimum standards for childcare settings to achieve. CSSIW (2017) requires childcare providers to complete an annual review of the care that is provided for children in their care. It is suggested by CSSIW (2017) that this review enables monitoring of the quality of care that is being provided and reflective practice allows for improvements to be made. It is a legal requirement for childcare providers to submit a self-assessment of their service, this tool enables three steps of reflection, monitor, review and improve (CSSIW, 2017). To continue the improvement of quality education in Wales, Welsh Government (2014) reflected upon The Improving Schools Plan implemented in 2012. Emphasis is put upon the desire for Welsh Government (2014) to improve the plan to raise standards in literacy and numeracy skills within education. Qualified for Life is the newly developed plan suggested by Welsh Government (2014) which includes four objectives, these objectives will help implement the new strategies that have been put in place.
High scope (2017) is described as best practice, as their curriculum is based on reflection, the three stages of reflection are plan, do and review. High scope (2017) suggest that this curriculum is proven to promote quality and develop quality childcare, where children’s development has been recorded as a higher standard than settings using a different curriculum. High scope (2017) talk through the three stages, the first being a short period where a small group of children plan an activity and materials needed, followed by a forty-five-minute period where they carry out the activity, the group then reflect with an adult the outcomes of their activity and share their experiences. By listening to the child’s voice and respecting their ideas, High scope (2017) supports the UN Convention on the Rights of the Child (No date), Article 12 (Respect for the views of the child). According to High scope (2017), parents are encouraged to attend workshops and use the plan, view, review reflection model at home, becoming partners in the children’s learning alongside staff. This model of reflection is relevant to Schön’s reflection -on-action as discussed by BPP University College (2013). Within the Foundation Phase framework, Welsh Government (2015) support the concept discussed by High scope (2017), they state that a child should have the opportunity to plan, develop and reflect to enable to growth of thinking skills across the curriculum. supporting the child through these stages also enables them to critically reflect on their own work and it is said that there is no set order for the stages to be carried out. Schön’s theory of reflection -on-action can be seen as an influence within the Foundation Phase Framework, as Welsh Government (2015) discusses stages of reflection, supported by BPP University College (2013).
The term “Communities of practice” is discussed by Andrew et al. (2008), who calls this a collaboration of learning between yourself and communities or groups. Individuals knowledge combine and emerge to develop new practices (Andrew et al., 2008). By involving children, parents and other staff, High scope is seen to be ‘collaborating’, working in a community of practice to benefit children and parents, this idea is supported by Andrew et al. (2008). Daniel et al. (2013) also describes communities of practice as a collaboration, but gives a more in-depth view into this, suggesting that by communities reflecting collaboratively, professional practice is improved. According to Daniel et al. (2013) communities of practice benefit through critically reflecting, using the collective knowledge of the group, which leads to critical reflection of current practice and stages to implement improvements. Common issues entwine the members of the community group together, where they widen their field of knowledge, developing skills and enhance the quality of practice (Wesley and Buysse, 2001). 
Mesmer-Magnus and DeChurch (2009) believe that Community of practice is increasingly being used within teams of professionals, it is suggested that the reason for this is the wealth of knowledge expressed from a group enables a diverse quality outcome leading from a groups subject of interest. Fontainha and Gannon-Leary (2008) suggests that sharing knowledge and information is beneficial as it supports interaction between a group who share the same interests or have the same goal in mind. However, Fontainha and Gannon-Leary (2008) discusses barriers within communities of practice, first being a language barrier, secondly, motivation, which may breakdown the communication and information sharing.
Supporting the theory of barriers in Communities of Practice, Steinel et al. (2010) feels that withholding knowledge and information is often seen within these communities, often by members who value their independence and who hold contempt to others views and ideas, leading to mistrust. 
One method of improving reflection within Communities of Practice, may be that of Edward De Bono (2000), which he titles “Six thinking hats”. Edward de Bono (2000) discusses the use of this theory as a tool to prompt a certain type of thinking and maintaining focus on the subject of discussion.  The suggestion made by Edward De Bono (2000) is that within a community of practice, the concept of structuring a meeting with six metaphorical hats, collaborates thinking in a structured manner. Creating a group of parallel thinkers who will be viewing the subject from the same point of view. Each of the six metaphorical hats have a colour and belong to a category subject. The method of the theory discussed by Edward De Bono (2000) is that everyone in the group should “wear” the same coloured hat at the same time. Each hat has a category for discussion, for example: The white hat requires the need to discuss the facts of a situation, the green hat is said to bring about the discussion for creativity and alternatives to barriers, developing new ideas, the yellow hat allows for positivity and the involvement of values, the red hat allows for feelings to be discussed, the black hat reminds the group about potential problems, bringing caution to ideas, the blue hat observes that the concept of “ six thinking hats” is running smoothly. The method of Edward De Bono (2000) requires critical thinking, as explained by Kivunja (2015). Kivunja (2015) supports the need to share information, ask questions, listen to others and describes these skills as critical thinking.
Barriers to Edward De Bono’s method are highlighted by Kivunja (2015). Kivunja (2015) feels that emotions may lead us to feel helpless and these feelings develop into confusion. However, Kivunja (2015) provides a solution to these barriers, suggesting that emotions are needed, but in the right place, this is where the need for the “red hat” to be worn. Helplessness develops from confusion, with the formal structure and framework of “six thinking hats”, Kivunja (2015) believes that these barriers can be avoided. Kivunja (2015) concludes that this theory involves using several different approaches within a group of parallel thinkers, to solve a problem.
Using this theory and others digitally is a possibility as Hole (2015) talks about bringing reflection into the modern world. Reasons for using digital technology for reflective practice is said by Hole (2015) to save time, seizing the opportunity to share ideas quickly and with a larger audience of people. Some tools suggested by Hole (2015) to use for reflection, include online journal, computer documents, which can then be emailed and audio and video recordings.
Supporting the use of digital technology in reflection, Glover (2014) suggests that voice and video recordings document “Reflection-in-action”, seizing the moment and reflecting after the event (Reflection-on-action). Glover (2014) recommends mind maps as when used digitally, a community of practice is able to input several ideas, including attachments and files so that the overall idea can be visually seen and clear to everyone. Brunsell and Horsejsi (2013) also support the use of technology as a tool to reflect. Benefits of digital technology as discussed by Brunsell and Horsejsi (2013) include time efficiency, others are able to take part at a time that suits them. Recorded material can be played over again, so the message that is trying to be put across is clear (Brunsell and Horsejsi, 2013). Byington (2011) agrees with Brunsell and Horsejsi (2013), that technology can benefit a community practice, however, Byington (2011) brings to our attention the need to consider other peoples level of knowledge regarding technology, as this may become a barrier to communication and discourage the contribution from others.
In conclusion, reflective practice is considered an approach that is beneficial to all professionals, parents, children and community practices. Critical thinking is a part of reflection, as it gives an in-depth view to an event, with the opportunity to take into account the views of others. Misconceptions are still made that critical reflection somehow involves negative feedback, however, it is said that critical reflection enables the practitioner to question their own behaviour, values and beliefs.
Reflection enables the practitioner to critique their own work, identifying the need to develop skills and seek new knowledge, enabling personal professional development. By developing professional skills, the practitioner is able to benefit the child’s development through planning for the individual child, which in turn raises the child’s self-esteem and learning environment. 
[bookmark: _GoBack]Models of reflection are seen as tools to offer a structured framework, however, Schon’s ‘Reflection-in-action’ requires some previous knowledge and use of intuition. It is said that this part of Schon’s model of reflection has little order and no logical explanation. Hudson (2010) brings to our attention the effectiveness that Schon’s model of reflection has on quality services. Hudson (2010) believes that reflecting using this model of reflection helps maintain standards which in turn benefits children and families. Current legislations and practices such as Foundation Phase curriculum, High scope and CSSIW are influenced by these models and reflection can be seen as a positive tool to maintain high quality services within education. Reflecting upon services nationally has led to Welsh Government (2014) to build upon their standards and put in place measures for continued practice. 
Quality settings such as High scope acknowledge the need to listen to the child and take into consideration their views, which is supported by UN Convention on the Rights of the Child. Including parents within their curriculum, High scope have shown the importance of community practice and how this benefits the children in their care. Supporting High scope, Andrew et al. (2008) feels that collaboration between staff and parents develops new practices.
By sharing knowledge and interacting, communities of practice offer diverse quality, however, there are possible barriers within communities of practice. Fontainha and Gannon-Leary (2008) consider the possibility of language and motivation becoming a barrier, Steinel et al. (2010) also finds barriers within community practice, leading from mistrust within the group.
One method discussed to improve reflection in communities of practice was Edward De Bono’s theory “Six thinking hats”, which provides structure within a group of parallel thinkers and requires critical thinking. This formal structure is said to minimise confusion.
Bringing reflective practice into the modern world has been shown to provide positive outcomes, however, the need to become aware of others needs and abilities seem to be a barrier for everyone to consider.

1 | Page

