A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

1. Introduction

This piece of work aims to identify a critical incident that took place during an observed teaching session during October of 2020. The critical incident identified is outlined in appendix 4 within the appendices section of this work. The definition of a critical incident is outlined in the methodology section presented below but a brief summary would be as follows; ‘a critical incident is an occurrence that could be typically observed as mundane that would in turn reflect the routines of individual practice’ (Tripp, 2012 p 40). Following the identification of a critical incident this piece of research will then outline and evaluate said incident in relation to Donaldson’s Four Purposes which were identified in the independent curriculum review ‘Successful Futures’ (Donaldson, 2015). A literature review was then carried out which entails undergoing a thorough review of topics which were identified for further research within the critical incident. The examination of relevant literature builds a wider understanding of the observed critical incident. Then this research will explore the effectiveness of the methods used in the critical incident and identify the next steps that could be put in place to ensure the continuation of learning opportunities within the school setting.  In order to conduct this research an appropriate methodology was used to observe, analyse and report on the critical incident selected. This again is explored thoroughly in the methodology section below.

This research will follow the structure outlined below: 

1 Introduction
2 Observation - Context and relevant background information
3 Methodology - Critical incidents and observation methods 
4 Four Purposes and the identification of a critical incident 
5 Literature Review - Areas outlined for research 
6 Reflection, Evaluation and Next Steps
7 Conclusion - Tying the research together 
8 Appendices 
9 Bibliography 


2. Observation - Context and relevant background information

The following section will introduce the school that was observed and provide any relevant context that is necessary. Anonymity will also be ensured for the school in question.

The school in focus for this piece of work is a primary school catering for children from the ages of three to eleven, there are roughly 400 pupils. The school is modern and community focused with many aspects of the school focused on integrating the local community.  The school in focus has an Estyn rating of good. The school in which the research was carried out is located near the center of the city.  It is worthwhile to note that the researcher was unable to attend the school in person due to the current climate of COVID 19. Therefore, instead of observing in person the researcher watched a selection of videos of standard practice within the school and in turn noted critical incidents which took place within these videos.

The class in which the critical incident took place is a mixed reception year one class. The class is being delivered during the second week of term so it is a relatively new class. The class took place within the afternoon and was a carpet time session. In addition, for this body of work it is relevant to note that this session is taking place in the time of Covid 19, therefore the classroom set up has to take this into account.


3. Methodology- Critical incidents and observation Methods 

This section outlines the methodology and methods used within this piece of research. Key concepts will be introduced, and an overview of the case study approach will be given. In addition to this ethical issues will be considered. 

For this piece of work, it was necessary to undergo research firstly to identify a critical incident and secondly to critically evaluate the said incident. To undergo this research, it first had to be decided which method of observation should be utilized and would best suit this body of work.  There are two broad groups of observation, these are ‘participant observation’ and ‘structured observation’. Participant observation is where the observer is an active member of the situation that they are observing, and it is a qualitative method. Structured observation on the other hand is quantitative in method, as it involves the coding of certain predetermined behaviours in order to determine their frequency (Price, Chiang & Jhangiani, 2018)

The research undertaken for this piece of work takes the form of a case study.  A case study was defined by Denscombe in 2014, as a piece of research centering on a particular instance or series of instances. This research is undertaken with the aim of providing a thorough and detailed account of what occurred (Denscombe, 2010). Alternatively, Simons in 2009, offered an expansive definition which followed a review of previous definitions given and defined case studies as “an in-depth exploration from multiple perspectives of the complexity and uniqueness of a particular project, policy ... or system in a ‘real life setting’” (Simon, 2009 p 21). This definition in particular is relevant for this piece of work as it is pivotal to note, that within this particular case study multiple perspectives must be considered in terms of theory and when considering the next steps that could be utilized in this particular situation. There are both advantages and disadvantages to using the case study method. One particularly notable advantage is the in-depth nature of case studies, through focusing on a particular instance it allows for the intricacies of this particular social situation to be uncovered.  Another advantage of the use of case studies is that as case studies focus on exploring situations and how they occur naturally there is little pressure on the researcher to implement controls. There are also disadvantages to the case study methodology, these include the lack of generalizability of the case study method due to the specific nature of the instances that are being researched. It is also pivotal to note that the very presence of the researcher could in turn affect the behavior of the individuals who they are researching (Denscombe, 2010).  For the purpose of this study, the in-depth nature of case study lends itself to the requirements of this investigation and in-depth analysis. 
For this research to take place the identification of a critical incident is essential. Tripp, noted that ‘typically mundane and unremarkable events that are present throughout individual’s professional lives often best show the underpinning values and routines of individual practice’ (Tripp, 2012 pp40). These mundane events are those that were observed for this particular piece of research, ‘they only become critical through the in-depth analysis of said events’ (Tripp, 2012 pp 25). Teacher education literature highlights the importance of thoughtful reflective practice (Bruster & Amp; Peterson, 2013). Critical incidents can be used as a tool for reflection during practice teaching placements and throughout one’s career as a method of continued professional development.

As with any research undertaken in schools, strict ethical guidelines are in place and are followed within this research, and all content has been anonymized according to the BERA Guidelines of 2018. More commonly with this type of research the observer would have been present in the room, but due to the current climate with regards to Covid 19, the observer was unable to attend the school in person and instead watched the critical incidents through a series of video clips. This may have had the added benefit of not influencing the behaviour of the children.

4. Four Purposes and the identification of a critical incident 

The following section will outline the critical incident that was observed by the researcher with links to Donaldson’s Four Purposes.  The four purposes of the new curriculum include; 1) ambitious capable learners,2) enterprising creative contributors, 3) healthy confident individuals and 4) ethical informed citizens. 

During the observation process four critical incidents (Appendices 1-4) were noted these included two which took place in a nursery setting and two within a mixed reception year one class. This evaluation will focus on the latter (Appendix 4).


My observation is focused on the behaviours of the class and the response of the class teacher during a carpet time session in a mixed year one and reception class. In order to ensure confidentiality, the class teacher will be referred to as ‘the teacher’ and pupils will either be referred to by a letter or collectively as ‘the pupils’. 

The critical incident recorded is as follows. The class teacher asks a question to the class about which number on a number stick is missing and one pupil answers before putting their hand up. The teacher then says “oh x has his hand up” this illustrates the desired behavior to the rest of the pupils who then follow suit. This in turn allows the teacher to show the correct behavior to the classroom without singling out the individual pupil (who did not) and also allows positive reinforcement for the pupil who had his hand up. This also links to the ethical, informed citizen aspect of the ‘Four Purposes’ of the new curriculum as it illustrates to the pupils that you need to be considerate of others with your actions and that one should not shout over others but instead should be thoughtful with your choices. In addition to this it also could be seen to foster the healthy confident individual’s aspect of the Four Purposes as by using positive reinforcement and not singling out individuals which could also allow for the development and maintenance of the individual’s confidence. 

 After this behaviour is illustrated the pupils again start to shout out answers. At this point the class teacher then tries to regain the classes’ attention and model behaviour by saying   
“If you think you know show me by sitting with your bunny ears” the pupils then sit quietly and displays that they know the answer by sitting and showing their ‘bunny ears’. The teacher does not select a pupil at this point when they are sitting quietly with their bunny ears.  After this the class then becomes restless with some pupils talking out of turn. 

In addition to the previously noted links to the Four Purposes, this particular instance can also be linked to the Ambitious Capable Learner aspect of the Four Purposes. This is due to the readiness of the pupils to learn and through the teacher who perhaps wanted to show that it’s good to have a desire to learn. But, that you must be thoughtful in how you do so and that it is important that you channel that desire to learn in a way that allows others to also be able to contribute. 

5. Literature Review- Areas outlined for research 

This literature review introduces literature covering two key topics of interest that were identified through the critical incident for further research. It provides an introduction into these topics and provides evidence of previous research.

One area that was identified as a key area of interest through the observation of the critical incident, was the use of assessment for learning to ascertain the previous learning and understanding of the children within the class. Schunk (2012) notes that learning is not directly observed but instead is measured through outcomes. Stating that testing is not the only way to measure pupil’s learning and that teachers and educational practitioners are keen to ascertain whether the children that they are teaching have developed their knowledge. (Schunk, 2012 p14). Within the critical incident observed, the method of assessment for learning used was through oral responses.  The oral responses came as a reply to the class teacher asking about the missing numbers on the number stick.  Teachers will select pupils to give a response to a question or questions and through this are able to assess prior learning/knowledge.  ‘If their response expresses that they do not understand the question either partially or fully then this may indicate a gap in their knowledge and that learning may not have properly occurred’ (Schunk, 2012 p16). In turn this will allow the teacher to develop strategies to fill those gaps, and to ensure that those pupils are properly supported in order to develop their understanding.   

 In this particular instance the assessment for learning was discovered through oral responses from the children, in response to missing numbers on a number stick. Where the children were asked which numbers were gone and in turn the teacher could gage their understanding and ability to count to ten.  Donaldson notes ‘that for assessment to be successful it must allow for the uncovering of relevant information about a child’s current understanding and progression’ (Donaldson, 2015 p75). Therefore, the observed teacher’s use of assessment for learning, may have been effective as they will have an understanding of the child’s previous knowledge. Through AfL developing an understanding of the childs knowledge will in turn help develop strategies to improve the understanding and knowledge of the class as a whole and the individuals who are within it.  An OECD report expresses the importance of formative assessment where teachers regularly use participatory assessments to uncover the progress of students within their class.  These are used in order to identify areas of learning for further development. The Report states that teachers who use formative assessment effectively are more able to meet the needs of a diverse classroom and to differentiate and scaffold learning successfully (OECD, 2008).  This in turn will develop both the teacher’s ability to ensure essential knowledge is passed on to the children within their class and also that the children themselves develop understanding of a variety of topics. 

The final area for further exploration that was made clear through the observation of the critical incident was the behaviourist methods utilised by the class teacher. In particular, the use of positive feedback in order to model desired behaviour. In this instance praising children who raised their hands in order to illicit this behaviour from other members of the class. Bates (2019) explores behaviourist theories which are often considered to be routed in the work of B.F Skinner who explored the connection between operant conditioning and achieving desired behaviour. The theory argues that learning occurs as a result of associations that are made between a certain stimuli and the response given to that stimuli. Positive reinforcement for example may be given in response to a desired behaviour. Positive reinforcement is when behaviours that are considered to be good or correct are rewarded. The behaviour in this case being the raising of the hands, becomes associated with the stimulus being praise (Bates, 2019). Positive reinforcement or feedback as it could be conceived is an element of classroom management. Classroom management incorporates applications utilised to create a suitable setting for learning to take place (Hoglund, Klingle & Hosan, 2015) Under the Labour Government in 2009, the Department for Children, Schools and Families stated the importance of positive reinforcement as a tool for exemplifying behaviour stating ‘It has long been established that rewards are more effective than punishment in motivating pupils. By praising and rewarding positive behaviour, others will be encouraged to act similarly’ (DCSF, 2009a pp 27). This is made evident in the critical incident observed in which other class members following the teacher praising the individual who raised their hand, are seen to then also raise their hands, sitting q
uietly and attentively to be able to respond to the teacher’s questions instead of shouting out the answers to the question asked.  Elis and Tod express the importance of positive feedback as a tool to create ‘positive learning behaviours’ (Elis & Tod, 2015).

An important piece of research conducted by O’Leary and O’Leary was further examined by Brophy in 1981 as part of a piece of work focusing on the use of praise by teachers.  O’Leary and O’Leary suggested that praise given by teachers should contain certain qualities in order to work effectively, these being:

1. Contingency - in which the praise must be dependent on the desired behavior. 
2. Specifity - the praise must be specific to the desired behaviour.
3. Sincerity - the praise given should sound genuine and sincere. 
(O’Leary and O’Leary via Brophy, 1981). The positive reinforcement utilised in the critical incident observed in which the teacher states “oh x has his hand up” could be seen to follow these guidelines as the positive feedback is behaviour specific and genuine to the moment.

6. Reflection, Evaluation and Next Steps

This section of this assignment requires self-reflection and the identification of the authors voice in regard to next steps and how one would personally handle certain situations, learn from them and develop individual practice. Therefore, within this section the use of the first-person pronoun ‘I’ is appropriate and will be used throughout. 

Throughout this section I aim to demonstrate reflexive research practice (Farrell,
2012). This study involved a modified participant observation and the collection and analysis
of qualitative data. The rationale for using the approach has been previously described at the start of this essay. The data collection (in the form of notes made displayed in the appendices) provided me with a good basis from which I was able to fully explore the critical incident at hand and delve further into areas that I felt were worthy of further research. The observation process and reflexive practice of this process is designed to reduce the probability of results being influenced by externalities, which in this case was aided by the use of videos instead of in person observation. Where I as a researcher could in turn have an impact on my surroundings which could in turn affect the validity of the research I was conducting. 

The literature review aspect of this body of work explored the importance of assessment for learning which I noticed occurring within the critical incident that has been examined. Assessment for learning allows holes in learning and particular areas that the whole class and individuals may struggle to understand or not yet comprehend to be identified and expanded upon. I think that this is a particularly important area, especially within the foundation phase where fundamental skills are developed, in this case counting. This process in turn acts as the building blocks for numeracy development and understanding throughout a person’s time in the education system, but also beyond as numeracy has many applications within life.  As my next step as a practitioner, I would note these areas that needed development and if there were any students in particular who were struggling. This would allow me to develop strategies to put in place that I feel would help develop the understanding of the individuals within my class. Observing this and in turn researching the strategies used will also help inform my personal and professional practice in a variety of ways. One way in particular will be my own use of assessment for learning with which I will ensure that I continuously assess my future students in a variety of ways including both oral and written responses as well as direct observations and peer and self-assessments (Schunk, 2012). Then by developing strategies to fill those areas that may be lacking. This could be through planning lessons, recapping these particular areas, or perhaps going through them with particular class members who may need additional support. This will help further the understanding of the class and individuals within it. The knowledge gained I feel could also help me when designing resources in particular when differentiating them to suit the individual needs of the pupils.

The Literature review explored the impact of Positive Feedback as a behaviour management tool. I feel that the use of positive feedback within the critical incident analysed, was very effective and illustrated to the pupils the behaviour that was desired and for a short while worked effectively. I feel that the children’s return to calling out without first raising their hands could actually be due to the lateness in the day, as the children could have begun to feel tired and restless and may struggle to follow the set rules. In addition to this the critical incident occurred close to the start of term so the class may not be fully established yet and may not be quite certain of the rules and expectations within the class. This class also may be coming to terms with the new school setting with regards to Covid 19 and therefore there may be a lack of security and safety, which may result in behaviour that is not typical of the class. My next steps in this situation would be reinforcing class expectations through continuous use of positive feedback to display appropriate and desired behaviour for the class. In future I may also, as this video took place in the afternoon after lunch, implement some focusing and calming activities upon the pupil’s arrival back from lunch such as ‘breathing exercises’ or ‘mindfulness’ so as to ready the class for the afternoon. The final area in which I would attempt to modify the behaviour of the pupils would be through discussions with the class about the current Covid 19 situation and how they are feeling about it. 

7. Conclusion - Tying the research together 

Reflective practice has been used throughout in particular during the reflection aspect of this research. The Welsh Assembly Government define reflective practice as an opportunity for practitioners to critically reflect on practice be it their own or that of others in order to develop their own practice (Welsh Government, 2015) This piece of research has allowed the observer to analyse and reflect on other practitioners practice in a teaching environment. This in turn will allow for the development of personal practice and will inform the observer’s own teaching and methods used. An example of this would be the identification of positive reinforcement as an area for further research and then during reflection identifying how the observer would continue to use these methods in order to illicit desired behaviours from this particular class. Though this method could in turn be used outside of this particular class throughout one’s career.

In 2017 the Welsh Assembly Government released four new Professional Standards that practitioners must adhere to and that exemplify teaching standards within Wales. These are; Pedagogy, Leadership, Professional learning, Innovation and collaboration (Welsh Government, 2017). Two of these are particularly relevent in this body of work, the first being; professional development. Professional development has been particularly relevant as the standard refers to extending one’s knowledge and constantly reflecting in order to develop (Welsh Government, 2017).  This is a principle that has been carried throughout this work through the use of reflection as a tool to develop as a practitioner and to attempt to uncover the best next steps to put in place. The second professional standard that has been incredibly important throughout this research is collaboration, which refers to working with others in order to improve pedagogy (Welsh Government, 2017).  This has been achieved through the observer learning from the tools and techniques utilised by the class teacher and thoroughly observing the session that took place in order to improve practice.

This assignment has aimed to critical evaluate and identify teaching and learning steps that focused on a case study of an individual learner or a group of learners, based on an observed critical incident. This has been done through first introducing the context of the school in which the incident took place and then delving into the critical incident in relation to Donaldson’s Four Purposes. Following this, a literature review was conducted that shared findings related to this case assessment for learning and how this can be used effectively in class, and the use of it by the class teacher in the observed class. Additionally, the literature review considered the role of behaviourist methods, in this case positive feedback, and their role within a classroom. Following this, the next teaching steps were offered which expressed how the observer would follow on from the teacher’s actions, in order to, in this case maintain a learning environment and promote learning. Throughout this assessment reflection has been paramount in order to identify these next teaching and learning steps. 




 











8. Appendices 

Appendices 1.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Nursery- morning class, n2 older nursery class 20 out of the 42 usually in class less than half as staggered back into school, introduction to carpet time, lots of members of staff. Newest children in school for some could be their first day. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom is very positive, the pupils engage in a number of songs which contribute to the purpose of the lesson and seem to engage the learners, the majority of the learners seem to be keen to take part though some seem distracted at times.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson is getting the children settled and on the carpet, this is illustrated by the use of several songs which encourage the class to sit quietly with their legs crossed, the teacher models this behaviour by in turn sitting with her legs crossed 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There are a number of tools used in the classroom to help the pupils understand what they are engaging in these include the use of puppets to convey information clearly alongside a number of songs which express the desired behaviour for the class.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There are a number of items in the room that could engage the learners this includes toys, letter blocks which could also help with spelling and posters that contain information








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

When counting the teacher purposely miscounts and gets the class to correct her this expresses that the children are both listening and helps to ascertain their knowledge of numbers 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The class are playing with toys, to get their attention the class teacher shakes a tambourine and exclaims “everybody freeze” twice this gets the attention of the class who move to the carpet and ‘freeze’ 
· Class teacher notes that some of the students still have toys on the carpet, she then states  “I’m not going to look” and states “Mrs x is not going to look and when I turn around they’re all going to be gone” whilst the class teacher has ‘turned around’ it gives the pupils time to return their toys perhaps without feeling like they are singled out or in trouble when all the toys have left the carpet the class teacher then exclaims “Well done!”
· The class teacher announces that they are going to look in their ‘special box’ inside the box is book that plays twinkle twinkle little star this allows the teacher to introduce a session where pupils will carry on with their ‘twinkle twinkle activities’ 
· 










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Nursery- morning class, n2 older nursery class 20 out of the 42 usually in class less than half as staggered back into school, introduction to carpet time, lots of members of staff. Newest children in school for some could be their first day. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	



Class teacher notes that some of the students still have toys on the carpet, she then states  “I’m not going to look” and states “Mrs x is not going to look and when I turn around they’re all going to be gone” whilst the class teacher has ‘turned around’ it gives the pupils time to return their toys perhaps without feeling like they are singled out or in trouble when all the toys have left the carpet the class teacher then exclaims “Well done!”

Areas for further research- Classroom set up, the role of accountability. 



























Appendices 2.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Nursery- morning class, n2 older nursery class 20 out of the 42 usually in class less than half as staggered back into school, introduction to carpet time, lots of members of staff. Newest children in school for some could be their first day. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom is very positive, the pupils engage in a number of songs which contribute to the purpose of the lesson and seem to engage the learners, the majority of the learners seem to be keen to take part though some seem distracted at times.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson is getting the children settled and on the carpet, this is illustrated by the use of several songs which encourage the class to sit quietly with their legs crossed, the teacher models this behaviour by in turn sitting with her legs crossed 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There are a number of tools used in the classroom to help the pupils understand what they are engaging in these include the use of puppets to convey information clearly alongside a number of songs which express the desired behaviour for the class.






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There are a number of items in the room that could engage the learners this includes toys, letter blocks which could also help with spelling and posters that contain information








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

When counting the teacher purposely miscounts and gets the class to correct her this expresses that the children are both listening and helps to ascertain their knowledge of numbers 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The class are playing with toys, to get their attention the class teacher shakes a tambourine and exclaims “everybody freeze” twice this gets the attention of the class who move to the carpet and ‘freeze’ 
· Class teacher notes that some of the students still have toys on the carpet, she then states  “I’m not going to look” and states “Mrs x is not going to look and when I turn around they’re all going to be gone” whilst the class teacher has ‘turned around’ it gives the pupils time to return their toys perhaps without feeling like they are singled out or in trouble when all the toys have left the carpet the class teacher then exclaims “Well done!”
· The class teacher announces that they are going to look in their ‘special box’ inside the box is book that plays twinkle twinkle little star this allows the teacher to introduce a session where pupils will carry on with their ‘twinkle twinkle activities’ 
· 










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Nursery- morning class, n2 older nursery class 20 out of the 42 usually in class less than half as staggered back into school, introduction to carpet time, lots of members of staff. Newest children in school for some could be their first day. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	




To ensure that the children leave the carpet in an orderly fashion and to avoid a rush  the teacher states that she is going to choose someone to “tippy tap the children so they can go off and choose” I’m looking to see who’s sitting on their bottom, with a big smile on their face” she then selects a pupil who taps the heads of other pupils which allows them to leave in an orderly manner.
Further research- Classroom management, Learning theories 


























Appendices 3.
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Reception/ year one class, second week of term in a Covid 19 setting, the class is taking part in a numeracy skills focused carpet time. The session is taking place during the afternoon and is early in the unit.  





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class is taking place in the afternoon so there is some element of restlessness. The pupils seem eager to answer questions and share thoughts with their classmates. When the camera is noted there is some distraction by the pupils who briefly focus on it before returning their focus to the class teacher. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The pupils sit on the carpet and sing a song with the purpose of Getting the children settled and on the carpet. At this point the number stick is retrieved which expresses the purpose of this carpet session is to practice counting skills. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A number stick is used to engage the learners with the counting element of the session. Some numbers on the stick are missing this engages the students as it allowed them to work out the missing numbers and through this practice there counting skills.  In addition to this a puppet is used to ‘help’ with the counting. This brings in more of a fun element to the lesson. Behaviour modelled by the teacher including through the use of songs could help express desired behaviour. In addition to this, pupils work on the wall could express that when you achieve well that work is valued. 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In the classroom there are a number of displays including one focused on letters, which includes examples of the work of pupils. This could be engaging as it could create a sense of pride for the pupils and shows what they can and have achieved. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


The classes existing knowledge is used through the use of the number stick by getting them to highlight the missing numbers and to express how they knew what the missing numbers were. This allows not only for the pupil’s knowledge to be assessed but also for the development of an understanding of how to get there. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


During carpet time a pupil not sitting on One pupil is asked to put a piece of paper in the recycling. A recycling monitor in the classroom then helps that pupil recycle the item. This could be expressive of the purpose- ethically informed citizens  

When the pupils become restless and begin shouting out the teacher uses several techniques including sitting with bunny ears to maintain a sense of order in the classroom. 

When multiple students ask to go to the toilet at once the teacher asks “Do you definitely need to go to the toilet now” this could be a tool to manage behaviour and ensure that there is not a rush of pupils going to the toilet at once 

Class begins shouting out numbers, to combat this the class teacher with the use of a puppet encourages the class to instead whisper the numbers and then gives praise when the desired behaviour is achieved 






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Reception /year one class, the whole class is taking part in a carpet time session with a focus on counting. The activity is taking place during the second week of term in the afternoon 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The children in the class begin to excitedly shout out numbers at the teacher the teacher then exclaims “oh dear uli unicorn… we were all shouting and we frightened her” ”Let’s try really quiet counting before she goes away” this encourages the class to whisper the numbers behaviour which is modelled by teacher x when the class follows suit and counts all the numbers in a whisper the teacher then praises the class “give yourselves a big clap” this positive affirmation allows the class to see the desired behaviour and see that when they are engaging in this they will receive praise. In addition to this the use of the puppet ‘ulle unicorn’ allows the teacher to move the focus from her towards the puppet as it is the puppet who ‘wants’ to see this behaviour rather than her 
Topics for further research- Behaviour management, the use of puppets in class, modelling behaviour.
























Appendices 4.
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Reception/ year one class, second week of term in a Covid 19 setting, the class is taking part in a numeracy skills focused carpet time. The session is taking place during the afternoon and is early in the unit.  





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class is taking place in the afternoon so there is some element of restlessness. The pupils seem eager to answer questions and share thoughts with their classmates. When the camera is noted there is some distraction by the pupils who briefly focus on it before returning their focus to the class teacher. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The pupils sit on the carpet and sing a song with the purpose of Getting the children settled and on the carpet. At this point the number stick is retrieved which expresses the purpose of this carpet session is to practice counting skills. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A number stick is used to engage the learners with the counting element of the session. Some numbers on the stick are missing this engages the students as it allowed them to work out the missing numbers and through this practice there counting skills.  In addition to this a puppet is used to ‘help’ with the counting. This brings in more of a fun element to the lesson. Behaviour modelled by the teacher including through the use of songs could help express desired behaviour. In addition to this, pupils work on the wall could express that when you achieve well that work is valued. 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In the classroom there are a number of displays including one focused on letters, which includes examples of the work of pupils. This could be engaging as it could create a sense of pride for the pupils and shows what they can and have achieved. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


The classes existing knowledge is used through the use of the number stick by getting them to highlight the missing numbers and to express how they knew what the missing numbers were. This allows not only for the pupil’s knowledge to be assessed but also for the development of an understanding of how to get there. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


During carpet time a pupil not sitting on One pupil is asked to put a piece of paper in the recycling. A recycling monitor in the classroom then helps that pupil recycle the item. This could be expressive of the purpose- ethically informed citizens  

When the pupils become restless and begin shouting out the teacher uses several techniques including sitting with bunny ears to maintain a sense of order in the classroom. 

When multiple students ask to go to the toilet at once the teacher asks “Do you definitely need to go to the toilet now” this could be a tool to manage behaviour and ensure that there is not a rush of pupils going to the toilet at once 










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Reception /year one class, the whole class is taking part in a carpet time session with a focus on counting. The activity is taking place during the second week of term in the afternoon 









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
2min 30
When asked a question about what number is missing on a number stick one pupil answers before putting their hand up the teacher then says “oh x has his had up” this illustrates the desired behaviour to the rest of the pupils who then follow suit, this allows the teacher to show the correct behaviour for the classroom without singling out the individual after this behaviour is illustrated the pupils again start to shout out answers. At this point the class teacher then tries to regain the classes attention and model behaviour by saying   
“If you think you know show me by sitting with your bunny ears” the class then sits quietly and displays that they know the answer by sitting and showing their ‘bunny ears’. After this the class then becomes restless with some pupils talking out of turn. 

Topics for further research- Positive reinforcement, classroom set up, assessment for learning 
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