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‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the 
elements of an effective learning environment.’ 
Mud kitchen (Early Years Resources, 2018). Climbing frame (The Outdoor Toy Centre, 2018). Sand play (Kerryn, 2016). Welsh flag (The Flag Institute, 2018). Ladybirds (Kathleenhalme, 2018). Paint palette (Astrodisco.net, 2018).  

Principles of Pedagogy – M6X01438/C

Student number: P145820
Word count: 5281
Introduction

The Welsh Government (WG) recognise that it is vital that every child in Wales should benefit from assessment arrangements and a curriculum that will be valuable in preparing and equipping them for their futures and meeting their current needs (Donaldson, 2015). Professor Graham Donaldson suggests that there are six Areas of Learning and Experience (AoLE). Evans (2015) and WG (2018) state that the AoLE include: Languages, Literacy and Communication, Mathematics and Numeracy, Health and Well-being, Expressive Arts, Science and Technology and Humanities. WG (2018) also demonstrate that the AoLE contributes to developing Donaldson’s four purposes. 

WG (2015); Cooper and Jones (2016) and Dauncey (2015) indicate that the Foundation Phase broadens the concept to identify the value of learning through experience using these Areas of Learning. Donaldson (2015) argues that if these Areas of Learning are supported, they should underpin all learning and teaching and influence future decisions regarding educational priorities locally and nationally in Wales. Donaldson reviewed the curriculum, arguing that the current curriculum is outdated, overloaded and complicated (Dauncey, 2015; WG 2015). The Donaldson Report recognises four purposes for the curriculum. 
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Figure 1. 
The four purposes Donaldson identifies from the current curriculum. ‘Successful Futures’ (2015) (WG, 2016). 

The recommendations identified from the curriculum provides the opportunity for Wales to build a new curriculum fit for the future, which best achieve the four purposes (Donaldson, 2015). Preparation is the key aspect in the four purposes proposed by Donaldson, equipping children for their futures. The purposes include individuals being ready to learn throughout life, ready to play a full part in work and life, ready to be citizens of Wales and the world and for them to be ready to lead fulfilling lives as valued members of society (WG, 2016, Donaldson, 2015, Cooper and Jones, 2016). 

For teachers to adapt to the changes and recommendations proposed by Donaldson, the need to know what learning actually is, is essential. Learning has been analysed and examined by many authors with similar views highlighting the importance of the learning environment in which the children are involved in. (Piaget, 1970; Gray and Macblain, 2015; Muro and Jeffrey, 2008; Claxton, 1998). Gray and Macblain (2015) believe that learning is an experience that is unique for everyone. Piaget (1970) argues that learning is a process that incorporates observation and action, experience and concepts interactively with development occurring through interacting with the environment. Similarly, Muro and Jeffrey (2008) interpret learning as the engagement between humans and the environment. 

As part of the module requirements, I undertook observations in a local small primary school. In accordance with British Educational Research Association (BERA) (2018), for the purpose of this assignment, I have chosen to anonymise the school, pupils and teachers with regard to ethical considerations. This is to prevent the rights of individuals being breached. Prior to undertaking these observations, all involved were informed as to what was happening and why, giving consent to being observed. 

Currently, the school has 193 pupils aged three to eleven. Within the school there is a full time nursery, two single year classes and five mixed year classes. The schools current performance and prospects for improvement was awarded ‘Good’ after their most recent Estyn inspection in 2017 (ESTYN, 2017). For the purpose of anonymity, I have not added (ESTYN, 2017) in the reference list. 
Unfortunately, due to a high number of deprivation within the location of the school, the amount of children eligible for free school meals (FSM) has increased to approximately 31% over the last three years, being 12% above the national average (ESTYN, 2017). Despite the school being located in an extremely deprived area of South Wales, only a few are from an ethnic minority background, or in the care of the Local Authority (LA). Within the school, there are no children with a statement of special educational needs, however, the national average for children with additional learning needs (ALN) is around 24%, with the amount of children attending this school being the same. English is the first language of all children in this school, and there are no English as an Additional Language pupils (EAL) as of yet. The school offers extra-curricular activities including choir, rugby, football, gardening and running clubs. Attendance rates for the school has been placed consistently in the top 25% or in the higher 50% of other schools. The most recent Estyn report demonstrates that the quality of teaching is good and consistent (ESTYN, 2017). To improve provision for pupils, and raising standards the school has a concise and clear improvement plan that focusses specifically on these areas.  
According to Heap (2004) a learning event is any experience that is managed and planned, helping all involved learn new behaviours, skills, knowledge and attitudes. 

One learning event in particular which I think is vitally important involves social interaction and behaviour. The school has a ‘super spot’ system which is a highly successful form of positive reinforcement and motivation. 

Cherry (2018a) and Clutterbuck (2010) imply that positive reinforcements make the likelihood of good behaviour and attitudes happen again in future, through the addition of a reinforcing stimulus after such behaviour. 
Part 1: Observe

The observations I undertook were within the Foundation Phase in a year two class with 30 pupils. At the beginning of the school year, the children are all allocated a laminated ladybird without any spots which is placed on the wall at the height that all children in the class can reach alone. Super spots are the spots that are missing from the ladybird, and children are given these spots as a reward or form of recognition. When the children receive six super spots, the ladybird is full, therefore, they are allowed to choose a treat. Due to the schools healthy eating policy, these treats are usually stationary, yo-yo’s, mini puzzles. Generally, the teacher will ask the children what their targets are, reminding them that if they reach their target they will receive a super spot. Targets in this particular class include finishing tasks on time, writing the letter ‘d’ the right way around or learning their spellings. During early morning handwriting activities, the quietest table will receive a super spot each, so they usually whisper to each other “use whisper voices” as they know they will receive a spot if they are the quietest table. When the children receive a treat they then take all super spots off the ladybird, and start this whole process again. This system is used throughout the Foundation Phase in the school, as they believe it is so important for children to physically see their rewards displayed on the ladybird as it constantly reminds them to earn more. Super spots can be given by other members of staff, not only the class teacher. All staff ask children about their super spots regularly, seeing how many they have or how many they need to fill the ladybird. Acts of kindness in the dinner hall or yard and meeting individual targets are only a few reasons why super spots are given. Parents know that children will earn super spots if they achieve their personal targets, so they often help them and practice with them at home, ensuring they will receive a super spot. Typically, children will count and remind the teacher how many more they need. The super spot system is extremely advantageous particularly when the class are doing paired tasks. Children often compare how many spots they have and motivate each other by saying “come on, if we do this really well we will both get a spot”. Children congratulate others when they receive a super spot with very little jealousy. 

An example of what the super spot system looks like is included below. In accordance with BERA (2018) and The Data Protection Act (2018) all names of the children’s ladybirds have been removed to ensure that the data of pupils is protected (GOV.UK 2018).  


Figure 2. 

An example of the super spot display board. 

Figure 3. 
Another example of the children’s ladybirds. 

Cherry (2018a) indicates that behaviour will be strengthened when a favourable reward is given after a specific behaviour is demonstrated. McLeod (2018a) and Cherry (2018a) demonstrate the forms of reinforcement being social, tangible, token and natural. Cherry (2018a) argues that the most effective reinforcement is when it is given immediately after behaviour. Storey and Post (2017), Cherry (2018a) and Clutterbuck (2010) define behaviour as observable actions that pupils do. Storey and Post (2017) argue that the best, most effective way to decrease unwanted behaviour is by increasing wanted behaviours; through children receiving the support and skills preventing the urge to demonstrate unwanted behaviours. These actions are positive behaviour support strategies. McLeod (2018a) supports these arguments, indicating that the likelihood of behaviour being repeated by a pleasant outcome is extremely likely. McLeod (2018a) argues that learning that occurs due to punishments and rewards for behaviour is called operant conditioning. Skinner (1938) implies that the association between a consequence and a specific behaviour is achieved through operant conditioning. With regards to operant conditioning Psychestudy (2018) suggests that the fundamental concept is reinforcement, with an aim to strengthen behaviour.

In contrast to positive reinforcements being beneficial within the classroom, Grigg (2014) argues that if such rewards are used too frequently and often the concept behind it wears off and stops working as effectively. Furnham (2008) reports that there are studies that suggest that occasionally, pupils who are not rewarded for their problem solving, work at a faster rate than those who are rewarded. Furnham (2008) also acknowledges the very fact that individuals who do not receive rewards for their sensible behaviour are more likely to change their behaviour in the future compared to those who are rewarded for such behaviour. 

During the observations, I completed a written diary with vital information regarding children receiving super spots. A particular conversation that I observed throughout the day arose due to two children receiving super spots for working well together. To maintain confidentiality throughout this assignment, the teacher and children involved in the transcript included will be referred to as Teacher, Child A and Child B. 


After witnessing the conversations the children had with the class teacher throughout the day, it enlightened me and highlighted how important it actually is for pupils to receive positive reinforcements and rewards for a number of different reasons. It is clearly demonstrated in the conversation that children are encouraging each other by motivation from the super spots, which demonstrates good attitudes and children working well together in the classroom environment. 

Part 2: Connect 

According to Cherry (2018b) behaviour psychology, otherwise known as the behaviourism approach is a learning theory that suggests that all behaviours are developed through conditioning. Cherry (2018b) proposes that conditioning arises due to interaction with the environment. As regards to the behaviourism approach, McLeod (2017) supports Cherry (2018b) implying that the approach refers to a psychological approach, accentuating scientific and objective procedures of investigation. The main concern of the approach refers to observable stimulus – response behaviours (McLeod, 2017). 

McLeod (2017) reports that new behaviours are learned through learning theories; operant or classical conditioning. According to Baer et al., (1968) research suggests that key principles and findings discovered including punishment and reinforcement were identified and applied systematically to expand the behaviour of social importance. Due to the generality of such principles, education, parenting and other settings have adopted this approach (McSweeny and Murphy, 2014). 

According to McLeod (2018b) the work of B. F. Skinner was built on the work of Edward Thorndike who studied animal learning proposing the theory ‘Law of Effect’ through the use of a puzzle box (Mackintosh, 2003). Reinforcement is the new term that Skinner introduced into Thorndike’s theory. Repetition of reinforcements tend to strengthen behaviour (McLeod, 2018b; Mackintosh, 2008).  

Skinner studied operant conditioning through experimentation similar to Thorndike’s puzzle box, with animals placed in a ‘Skinner Box’ (McLeod, 2018b). 


Figure 4. 
Skinner’s box experiment (McLeod, 2018). 

As reported by Richelle (2016) and Good Therapy (2018) the Skinner box is essentially a chamber large enough for the specific animal with enough space to walk around; implying that the larger the animal, the larger the chamber. Rats were the animals involved in Skinner’s experiment. Skinner equipped the chamber with a lever as the response device that the rat would activate by pressing down on it. Richelle (2016) also indicates that in addition to the response device, a reinforcing stimulus delivery device was also included. In this case, it is the pellet dispenser, therefore, the rat will receive food as a form of positive reinforcement. In contrast to the rat receiving positive reinforcements Psychological Resources (2010) and Grace (2018) report that if the rat only pressed the lever occasionally, a brief shock would occur through the electric grid on the bottom of the chamber. Richelle (2016) acknowledges the fact that a signal occurs sporadically, through a shock to the foot. The shock can then be cancelled, if the rat presses the lever. Good Therapy (2018); Psychological Resources (2010), Grace (2018) and Richelle (2016) agree in stating that the rat can avoid electric shocks, through appropriate behaviour; indicating that if the rat has produced the desired response, the reinforcer will reoccur. 

The relation between the pellet dispenser and the lever is the functional aspect of the experiment, defining the concept of operant conditioning (Richelle, 2016). The use of the chamber is to ensure rewards are correctly timed, and given due to the desired appropriate behaviour (Staddon and Cerutti, 2002; Good Therapy, 2018). 

The basic principles of positive discipline through the use of super spots is closely linked to Skinner’s box experiment. As the rat learned how to behave in a particular way to achieve the reward of food, pupils learn that they are rewarded through positive behaviour within the classroom. Although the main principles are the same within the school setting, obviously children have to learn to behave in variety of situations. It is particularly important that schools are extremely consistent with positive discipline as the child quickly realises that they will be rewarded by different members of staff, at different times and in different settings within the school. Similarly, the positive discipline is reinforced by pupils observing other pupils achieving rewards. 

Another theory relevant to this learning event is ‘Pavlov’s Dogs’. The Russian physiologist Ivan Pavlov, began his research regarding dogs and salivation in 1890’s (Cherry, 2017). McLeod (2018c) reports that during the research Pavlov conducted regarding the relationship between dogs and salivation in response to being fed meat powder, he inserted a small test tube in the dog’s cheek with the aim to measure the amount of saliva occurring whilst being fed. Pavlov soon discovered that the saliva produced by the dogs would begin whenever the footsteps of his assistant bringing the food was heard (Specter, 2014; McLeod, 2018c). Pavlov noticed that the same response would be triggered due to the association the dogs had with any event or object with food (such as the assistant). McLeod (2018c) and Specter (2014) indicates that in terms of behaviourism, salivation produced by the dogs was an unconditioned response, therefore the food was an unconditioned stimulus. This implies that no learning is required with the connection between the stimulus and response (McLeod, 2018c). In addition to the McLeod (2018c) findings, Nicholas (2009) clarifies that Pavlov was in fact the first physiologist to study classical conditioning systematically. Nicholas (2009) also supports previous discussion regarding the amount of salivation increasing due to being fed, and salivation occurred in response due to the association between another stimuli and food. Holland (1984) supports these arguments by reporting that opposed to operant conditioning, Pavlovian conditioning occurs due to the subject’s instinctive responses. Siddle and Bond (1988) propose another argument, demonstrating that research shows that phobias are based on the avoidance of learning in animals, however, continuing their research and critically analysing evidence stating that the role of Pavlovian conditioning with fears and phobias is small. 


Figure 5. 
Pavlov’s dog experiment (Faculty of Science 2017). 

This image provides a deeper, visual understanding of the experiment carried out by Pavlov when researching conditioning. 

Equally, the theory of Pavlov can also be used to compare the way in which the children anticipate the end result. The children associate good behaviour with the gaining of super spots, and ultimately the treat when they have achieved the six spots. The theory of classical conditioning is evident in children within the classroom environment, the association pupils have with good behaviour and rewards is clear and extremely beneficial as it encourages children to behave well.

The very fact that children were recognising how many more spots they needed to receive the treat, demonstrated that it was a very successful means of discipline. Pupils were able to physically see the spots, and gained a great sense of achievement when another was added. The self-esteem of the children achieving a super spot was evident. Pupils also spoke to their peers throughout the day and expressed their desire and determination to gain the few final spots on their ladybirds. All three, including the two theories and the practical application discussed within the classroom, rely upon consistency of rewards. Within my future practice, I would use what I have learned from observing pupils in the year two classroom and adopt a similar scheme in accordance with the schools policy on positive discipline. Within my teaching profession, I will ensure that I am consistent with positive discipline as the pupils need to feel confident and understand how their behaviour results in rewards. I will ensure that I give children independence through a scheme where the children can complete their charts/stickers/super spots without adult help. This has also made me appreciate the need for allowing adequate time within my own classroom for establishing a successful system. Time has to be given to the development and the training of all children to appreciate how to learn such rewards, proposing the argument that positive reinforcements used throughout the entire school would be more successful, as children already have an understanding of how the system works. 


Part 3: Reflect and Innovate
My ideal learning environment has been created for the Foundation Phase, focussing primarily in a class 1-2 setting. In my ideal classroom there would be both indoor and outdoor learning areas. Within the poster displaying what my ideal classroom would look like, play is an essential aspect throughout the classroom. The poster demonstrates areas that can assist children, learning through play including the obvious areas such as sand play, water play, the mud kitchen and the climbing frame. There would be a great emphasis on independent learning and all areas would be resourced with equipment the pupils may need.  I would ensure that all equipment and resources are clearly labelled and can be accessed easily, maintaining the independence of all children in my class. The Assessment For Learning (AFL) area would be a significant display within the classroom and would reinforce all positive discipline, providing statements that pupils could choose that would help their self and peer assessment. Questions will be displayed around the different areas along with illustrations that will remind pupils of ways in which they can earn a spot. For example, being kind to a friend, “have you shown kindness to someone today?” “How have you earned a spot?” and “did you earn a spot by sharing toys today?” etc. All these reinforcement questions and prompts will be emphasised throughout the day with staff referring to them when working in specific areas of the classroom. 

Evidence shows strong relationships between language, cognitive, social, physical development and creative play (Government of Newfoundland and Labrador 2018). Play is an essential healthy part during childhood. The senses are explored by infants through their world, while their learning and development can be achieved with help from adults in their lives playing games with them (Shonkoff and Phillips, 2000). Government of Newfoundland and Labrador (2018) indicates that as children grow, they engage more in play activities developing their fine motor skills, focus on their peers and expanding their knowledge of the world around them. Jenkin (2013) implies that a significant pedagogical tool within education is play. Jenkin (2013) also poses an argument that a lack of expert and rigour responsibility can occur due to allowing children to have a right to play protected from the interference of adults. According to The Online Waldorf Library (2015) to achieve optimal development, play is a vital area that needs children need to be a part of. Research suggests that play is essential to healthy brain development. Children’s imagination, emotional, cognitive and physical development is achieved through children using their creativity through play (Shonkoff and Phillips, 2000; Tamis-LeMonda et al., 2004). Ginsburg (2006) supports these arguments, adding that enhanced confidence, new competencies and resiliency needed to face future challenges is developed through children’s play. 

There are areas in my classroom where I will discuss further, indicating why I have included them and how they would benefit children in my future practice. 

Bilton (2010) and Knight (2013) reports that the outdoors is an area that caters for the needs of all children as it is already a complete learning environment. It assists the development of emotional, cognitive, physical, linguistic and social needs, and should be available, throughout the year as well as the indoor learning environment. Bilton (2010) also acknowledges children’s lack of concern for changes in weather conditions, implying that children enjoy playing outside; rain or shine. Children are naturally attracted to the outdoors, and even with limited resources they still want to be outside. Lugg (2007) suggests that looking at outdoor learning through a pedagogical approach may have something to offer as it enables experiential learning permitting integration of skills and knowledge from different areas. Lugg (2007) also reports that educational experiences in the outdoor area can be significant in the development of knowledge and sensitivity of the environment. 

Knight (2017) demonstrates the importance of play, recognizing that it is at the core of children’s development. Children understand the world they live in through the importance of learning to explore, succeed, fail, discover, and develop relationships and cooperation. 

Outdoor learning areas such as ‘forest schools’ were built on a social constructivist and a constructivist approach to learning involving children in investigating, problem solving and experimentation (Knight, 2017). Theorists relating to these approaches include Piaget who identified children ‘constructing’ knowledge from experiencing directly the world around them and Vygotsky who believed that children build on their existing knowledge through a zone of proximal development (Knight, 2016; Shabani, 2010). Knight 2017 argues that children tend to blossom in the outdoor learning environment if they struggle in the confined space of the classroom. This could be because they feel more independent in their discoveries and learning, and less restricted. 

According to Ward (2016) Sir Ken Robinson agrees with previous discussions regarding outdoor learning, reporting that play is not a waste of time, as it is essential in social aspects. He also poses the idea that the importance of learning through play is looked at again.  

Another area which I believe is vital to have in the classroom is a Personal and Social Education (PSE) area. Schools have the responsibility to provide PSE as it is a requirement under the basic curriculum (PSHE, 2018). Key aims of the framework regarding PSE are to prepare learners to be socially and personally effective. PSHE (2018) argues that this could be achieved through providing children with experiences in which they can apply skills, acquire appropriate understanding and knowledge, develop and explore personal values and attitudes. 

The PSE framework aims to promote respect for others, celebrating diversity and self-respect. PSHE (2018) also reports that the framework aims to develop a sense of personal responsibility and raise self-esteem. The framework has an intention to prepare children for the opportunities and choices of lifelong learning, and to equip individuals to live healthy, safe lives (WG, 2013). The Welsh Assembly Government (WAG) (2008) indicates that children are able to interact with others effectively and develop self-worth through PSE sessions. Children are equipped through PSE to be more confident, skilled and informed, enabling them to take a responsible active role in society, the enhancement of learning, achievements and motivation (WAG, 2008). 

According to WG (2015) all schools have a statutory duty under The Education Legislation 2002 to promote children’s welfare and safeguard all individuals. In addition to this legislation, section 25 in The Children Act 2004 places a responsibility on Welsh local authorities to improve the wellbeing of children in their authority. The Children Act 2004 also aims to protect children from neglect and harm, whilst promoting physical health and wellbeing, along with social and economic wellbeing (WG, 2015). Training, education and recreation and the contribution they make to society is also a duty of those involved in the education settings.  

Hill and Cole (1999) support these arguments reporting that PSE develops skills that children require in preparation for adulthood. Morris (2015) believes that Personal, Social, Health Education (PSHE) should be a fundamental aspect in the curriculum. PSE encourages learning through new skills and understandings (Watkins, 2015). Watkins (2015) also suggests that PSE works in conjunction with social learning that occurs in children’s lives, helping children through day to day life. In addition to these arguments reporting that PSHE is an essential aspect of learning within the classroom, Boddington et al., (2014) indicates that PSHE is a well-planned area of learning where children acquire understandings, skills and knowledge required to help manage their futures. PSHE Association (2018) argues that to develop the attributes and qualities of children to be able to thrive as members of society and individuals, PSHE education is essential. In my future practice, I will ensure that PSHE education is an essential area within the classroom that occurs frequently, supporting children and providing them with the knowledge and guidance needed to fulfil their successful lives. Through this, children will hopefully feel more prepared and equipped for future experiences, as this will also be a time to discuss any worries or problems that are currently happening inside or outside school.

In my ideal classroom, an additional area which I believe to be vital in the Foundation Phase is the Welsh language, my ‘Cornel Cymraeg’. Although the area seems rather small in the poster, it would be bursting with the correct equipment and tools to assist children’s learning of the Welsh language. Estyn (2013) reports that in the Foundation Phase, development of the Welsh language is an essential area of learning. The framework regarding the Foundation Phase indicates that the Welsh language skills of all children should be progressively developed, through implementation of the Welsh language throughout classrooms and schools. Estyn (2013) also implies that children should communicate and learn to use Welsh to their highest potential, listening to Welsh being spoken throughout the school day and responding appropriately to hearing the Welsh language. Children should be encouraged and motivated to interact through Welsh. There has been suggestions whether Welsh second language should have the same status as core subjects including English and Maths (Osmond, 2013; Jones, 2016). Osmond (2013) argues that it has been accepted as the norm of Welsh second language having low attainment, with reports displaying standards falling annually. This being said, it motivates me to increase the attainment of the Welsh language, and raise standards throughout. Within my future practice, I will ensure to promote the Welsh language throughout many aspects in my teaching. Cornel Cymraeg will be filled with the Welsh language and culture of Wales, enticing children with an aim to inspire pupils and have the urge to learn about the country and language. Children within my future practice, will be motivated and encouraged to communicate and interact through the Welsh language on a daily basis, improving their Welsh skills every day. Providing children involved in my future practice with daily Welsh language is essential to their learning and development, opening doors for more enhanced opportunities in the future. 

Conclusion

In conclusion, the learning event that I observed demonstrated the advantages and need for positive reinforcements to be used within all education stages but particularly within the Foundation Phase. Educational professionals promoting positive reinforcements and reward systems is vital in the development and progress of children in all areas especially behaviour within the Foundation Phase. It is extremely important that the reward systems are understood and adopted across the entire school, with other staff members being able to reward children for their good work and behaviour. Consistent positive approaches need to be adopted by everyone dealing with children in the school setting, as consistency is key in the continuous good behaviour amongst children. The consistency of rewards is evident with my own observations, and the work of theorists Skinner and Pavlov, who believed that if positive reinforcements are given after a certain act or behaviour is demonstrated, it is extremely likely this behaviour will occur again. My knowledge and understanding on the use of positive reinforcement strategies has developed immensely, thus being said, I personally will adopt this approach and demonstrate it throughout my future practice. During my period of observation I became fully aware of how powerful the positive discipline system is. The success of this system was clear and one that I will base my future discipline system upon. The undeniable finding through this study and observation period within the Foundation Phase of education is that of consistency. The positive discipline system based upon the studies included succeeds because of the consistent reinforcement within the school. The pupils are fully aware of the behaviour patterns required to achieve a reward and are very keen to succeed. The success and gaining of rewards then encourages positive behaviour and is an excellent means of ensuring all pupils behave well.
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�Teacher: How many spots do you need to fill your ladybird?


Child A: I need 3 more. 


Child B: I only have one left! I hope I can get my last super spot today.


Teacher: I think you might get them today.


Child A: I’m going to do my best to reach all of my targets today, I’m nearly finished and I’ll be on target before playtime.


Teacher: Well done you! I’ll be so proud of you if you do.


Child B: I’ll be proud of you too.


(Both children receive their last spots by the end of the day. They are thrilled and race to the treat box).


Child A: Wow, I didn’t think I’d be able to fill my ladybird today! I’m going to choose a rubber with batman on it.


Child B: I’ve got one of those so I’m going to get a yo-yo.


(At the end of the day, all children sat on the carpet ready to go home, and the teacher calls these children out to the front and all children give them a round of applause)


Teacher: How do you both feel about getting your last super spots?


Child B: I feel happy and proud.


Child A: My mam will be so proud, wait until I show her my treat, I’m going to hide it and surprise her.
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