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Change the story: Evaluate how children’s physical literacy and skills can be developed through outdoor/ adventure learning

To be able to discuss this, we first need to understand what physical literacy is. Physical literacy is about having the physical skills, motivation and confidence, understanding and knowledge to be active. About encouraging people to value and participate in physical activity continuously throughout their lives (Whitehead, 2019). Throughout this essay, I am looking at my experiences in school and how these support my physical literacy and my experiences with the Duke of Edinburgh and how this relates to Kolb's theory of experiential learning. 

Throughout my time in school, I had a lot of experiences that support my physical literacy with the majority being through my regular physical education lessons and a few through the occasional outdoor adventure residential that we would have. In my primary school, I would have about two lessons of P.E a week, and we would spend about 2 weeks on the same sport. Then, when I went to secondary school, this was reduced to a lesson a week, but we would spend about half a term on the same sport and then I later moved to a high school where this was the same. Throughout this experience, teachers would always make the lessons fun and engaging and would also encourage us to take part, give it a good go and show us the value of participating in outdoor activities. 

Some of the teaching styles that these teachers used for my P.E lessons were inclusion, reciprocal, command and practice. Inclusion is where the teacher makes sure that all participants can be included by making different levels of the set task so that participants can still take part even if they are struggling at the main task. An example of this that I have experienced would be if I couldn’t kick the ball into the goal when playing football, then they would make the goal smaller and get me to stand closer to the goal until I could and then would increase this as I got better. This was very beneficial to me because if I were just stuck with the task that I couldn’t do, then I might just be disheartened that I cannot do it, and then I might disengage with the activity, whereas making it easier so that I can do it, I will feel that I have accomplished something and am more likely to want to try and again and progress further. Reciprocal is when the teacher creates a task that means that participants have to work in pairs all small groups and then an individual reflects on their peers actions as well as their own. Command is when the teacher just gives you a set task with the rules and expectations, and then you just have to complete the task exactly as stated. An example of this that I have experienced would be when doing a lesson on Netball and the teacher would get us to throw and catch the ball with each other using the passing technique that we had just been taught, in pairs and then whilst doing this, we would give each other tips on how we could improve our technique. This was very beneficial for me because I am getting feedback from my peer on how I can improve and we can work together to improve, and not only that, but I can also see from my peer what they are doing to help me work on my technique. Practice is when the teacher gives a set task that you have to follow, and then gives you feedback at the end of the task on how we can improve to make it better. An example of this that I have experienced would be when I am practising my footwork with my small group and my teacher will come over and give me some pointers on what I am not doing quite right and how I can improve it, and then I will try again with it better. This was very beneficial for me because then I would actually know what it was that I was doing wrong and needed to improve, and then I could, rather than just practising the same thing wrong repeatedly and just not getting it. (Brundsdon, 2019)
As well as my P.E lessons, in year 4 at my primary school, there would always be a day trip to an activity centre where we would get to experience things like high ropes, kayaking and orienteering. Then in year 6, as an end-of-year treat, you got to go back there again, but this time stay for a few nights making it a residential, so you get to experience more. Then, when going to secondary school at the end of each year, we always had a choice of trips that we could go on. These were always outdoor adventure residentials, but either at an activity centre or the one I went on, a week in the lakes, climbing mountains. These experiences on the residentials were very key experiences and had some very long-lasting impressions, which is one of the reasons why I am studying Outdoor Adventure Education at university. 

As well as different teaching styles, there are also different ways in which we learn. One very common way of learning in the outdoor field is by Kolb’s theory of experiential learning. There are four stages to his theory, Concrete experience, reflective observation, abstract conceptualisation and active experimentation. Concrete experience is where you take part in an experience and engage fully with it after you face an obstacle or a slight difficulty, thinking about what it is that you are doing  and just describe your experience for this stage. Reflective observation is reflecting on your experience, thinking about what worked and what may not have worked. Abstract conceptualisation is about building on the reflective stage, not just what worked and what didn’t but what could have been done differently to work and how things could be improved. Active experimentation is where you try to apply what has been reflected on in new strategies, which then starts the cycle again (Kolb, 2015).

An experience that I have had that links perfectly to this is my involvement with the Duke of Edinburgh. As part of the DofE, I have had to go on overnight expeditions as a small group, and the process in which we learnt follows Kolb’s theory of experiential learning. For my concrete experience, it was the overnight expedition that I did for my practice camp, where the fact that we got a little lost and had disagreements within the group because of this caused me to have this concrete experience. The reflective observation was where I was reflecting on the whole experience and thinking that what worked well was that we all made sure that we ate well, brough the right equipment and were prepared for the expedition, but the thing that didn’t work was that if we got confused with the map and got a little lost some of the group were very quick to blame other members of the group for the fact that we were lost and panic rather than us all just working together to figure out where we were and correct ourselves. The abstract conceptualisation part of the experience was where I thought about what we could of done differently as a team to try and get us to work better as a team and not as lost. Some things that we could of done to help this would be to listen to each other better, but then if we do get lost, to just stop, check the map, try and figure out how to correct it and then talk to each other about a solution of how to get us back onto the right track rather than just blaming each other for the mistake. The active experimentation was then when we had our accessed camp and we had to do the same again, but a different place and this time we all listened to each other, took each other's advice and we did not get lost as much and we had a much better experience than the one before. The positive parts of this experience were that we learnt as a team how to work better together and that by the end we could come to an agreement when working with the map listen to each other, and did not get lost as much anymore. A way that we would use to reflect as well as just reflecting on our own in our heads would be by using either a poster or PowerPoint. After our camp, we would have to create a PowerPoint or poster to show to our leaders what we did on our expedition and then reflect upon it about how we found it, what went well, what did not go so well and then what we would do next time to improve the experience. 

After looking at some teaching and learning styles, I am going to look at the styles and methods that work best for me and put together my perfect teaching day/ day of learning for me. To start off, to make it the perfect learning day, I would be learning an outdoor adventure sport because that is where I am happiest. For example, surf. Throughout this session, I would be learning through Kolb’s theory of experiential learning. I would have the concrete experience of attempting to be able to surf kayak, and not quite be able to do it, so I would go into the other stages and reflect upon this and then try again with new methods, and hopefully it works that time around. Through this, I would like to be learning from the instructors by inclusion and practice, so that the activity can be made easier if I am struggling with it and then I can learn to get better and when I am given a task by the instructor to complete, I am getting feedback form them on what I can do better and how I can improve so that I can apply this to when I try and get and hopefully get it that time. This is all beneficial for me so that 

In conclusion, I have had many experiences throughout my time in school that support my physical literacy and experiences that relate to Kolb’s theory of experiential learning. These experiences have had positive impacts on me and have shaped the way that I learn and they have been part of my reasons for my decisions of what I want do later in life.  

Reference list
Brunsdon, J. (2019) ‘Teaching Styles’, Teaching Styles, (1), pp. 26–27.
Kolb, D. (2015) Experiential learning: Experience as the source of learning and development. 2nd edn. Pearson Education, Inc.
Whitehead, M. (2019) Definition of Physical Literacy. 1st edn. Routledge, pp. 8–10. Available at: https://www.taylorfrancis.com/reader/read-online/95aa631c-3799-4a91-9519-a6348e807d26/chapter/pdf?context=ubx.


2

