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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction

In this assignment I will critically evaluate research and key theories surrounding Additional Learning Needs (ALN) and behavioural management relating to my critical incident observation and express my understanding of how Tripp’s (1993) Critical Incident model can be used as a reflective practice to influence the student teacher’s personal professional development and the next steps taken in the classroom. 

Tripp’s (1993) critical incidents in teaching model is suggested by some to be an effective method for the teacher practitioner to critically self-reflect on their practice in the classroom, as it allows the research conducted to consider how their practice is often affected by the conditions of the teachers work, and how they must adapt to deliver best practice despite factors which are at times beyond their control (Tripp, 1993). Thus, challenging teachers to focus on critical incidents allows for more reflective thinking and critical analysis of their practice as ‘a critical incident is an interpretation of the significance of an event’ (Tripp, 1993, P.8). Therefore, the use of this observation process particularly at the beginning of a student teachers’ career is hugely beneficial to their development, as Yair (2003, p.94) notes 'the qualitative information that critical incidents embody proves highly fruitful for influencing practitioner thinking and supporting professional development'. The critical incident observation allows the researcher to gain a valued judgement and understand the significance attached to the meaning of an incident, allowing them to act on what they have observed when in their own practice. 

Teaching as a profession, is a topic that has come under scrutiny in the past few years by academics, teachers, and politicians alike. Highlighted by many as a way of understanding the expectations of the teacher to professionally develop their practice through reflection, research, and situational judgements ‘[they] draw on a well-thought-through and coherent conceptual framework, on well substantiated empirical research and on considered ethical principles, to arrive at decisions in the classroom context.’ (Orchard et al, 2015, pp. 202-216). The teacher evidencing the development of skill to become a professional at their craft, using the theory and framework noted by Orchard et al to gain deeper understanding of the classroom and the pupils within it. 

Viewing the teacher in this way is particularly relevant to my practice when thinking about the ALN students in my classroom, as it is through my research into additional learning needs and its relevance to learning and behaviour management, blended with my reflection of my practice and my evaluation-based judgement that will benefit and guide my practice with those students who have these particular needs. 

Attention Deficit Hyperactivity Disorder (ADHD) is defined as an extreme form of behavioural disturbance; however, the condition and its symptoms remain a highly controversial subject amongst educators and theorists despite the high levels of research, discussion, and theory about it. The extreme behavioural disturbance is often linked to severe problems with concentrating on an individual activity for any length of time which can then lead to disruption and/or an outburst. It is noted by Cowley (2003) that there is a rise in the recognition of children with ADHD within the classroom in recent years, and so she offers her advise on working with the child’s behaviour. An idea presented by Cowley (2003) and O’Regan (2019) is the benefit of an additional learning needs coordinator (ALNCO) and sensory spaces within the school. Both as an aid to develop ‘healthy and confident individuals’ (2015, p.29) as stated in the Curriculum for Wales 2022 four purposes. Donaldson (2015) explains that schools should be using these aids to support all learners to achieve highly in an environment that allows them to care for their own health and wellbeing and encourages them to learn confidently and be independent. 

Observation 
The school in which I observed is in Northeast Swansea, and although not a new school the intake number is steadily growing each year with over 180 pupils aged three to eleven years currently on roll, of which ‘22% are identified by the school as having additional learning needs and a very few pupils with a statement of special educational needs’ (Estyn, 2018, P.2). The school has an ALNCO, a fulltime member of staff dedicated to student welfare particularly that of pupils with ALN, and two sensory care and development spaces, which are available for any student to use as a break from the classroom and peers. My observation was of their reception class, which consists of 25 pupils, all of whom are from the local area, identify as white British and very few speak welsh as a first/additional language. 
Child X has an undiagnosed Additional learning Need (ALN) the teacher notes to the observer that it is possibly attention deficit hyperactivity disorder (ADHD). Child X is playing on a tricycle at morning playtime, when asked to put it away they refuse. The teacher says they will count to 3 for them to put it away, teacher begins counting, after two they announce to child X that they will be in a “time out” if the teacher reaches 3. At which stage the child runs off and throws themself on the ground and begins crying. The teacher goes over, picks the child up into a hug and asks the child if they wish to go to the sensory room.

The critical incident is the teacher’s use of Skinner’s (1971) positive punishment and negative reinforcement, Child X’s behaviour caused the count down and because of this behaviour management classical conditioning technique, the child will do anything to try to avoid the punishment and so seeks relief in the option to go into the sensory room. 
When looking at my critical incident in relation to Donaldson’s four purposes for the curriculum, it was evident that I should focus both my analysis of the event and the steps I would take following it, on the purpose to create ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society.’ (Donaldson, 2015, p.29) as the teacher’s reaction to the incident was to focus on the holistic approach of  ‘building their [child X’s] mental and emotional well-being by developing confidence, resilience and empathy’ (2015, p.30) not to punish the child for their behaviour but to use the incident to teach them how to face and overcome a challenge through offering the child options of how to deal with their emotions in an independent way. The child was thus able to access guidance from the teacher as to ‘know how to find the information and support to keep safe and well and take measured decisions about lifestyle and manage risk’ (2015, p.30) learning through this incident the skills and knowledge to carry through to the future as to what measures they can take when processing their emotions and developing self-wellbeing independently. The teacher instilled into Child X how through forming positive relationships with staff, peers, and their environment, based upon trust and mutual respect, the child was able to benefit and continue their learning in a new beneficial and positive way instead of being removed from the classroom as a sanction for behaviour. 
Literature review 

The critical incident identifies the need for a focus on theory relating to children’s behaviour and the management of it, such as the technique of Pavlov’s ‘classical conditioning’ (1897) and Skinner’s ‘Theory of operant conditioning’ (1971) within the classroom. 

Whilst the school is influenced by many theories and practices, Dreikurs’ Logical consequences model (1968) signposts that a child’s behaviour is motivated by unconscious needs such as to gain attention, display inadequacy, exercise their power and exact revenge. This model has similarities in its understanding behind behavioural issues as Glasser’s ‘Reality Therapy’ (1965) otherwise previously known as Control and Choice theory which is ascertained in the incident above. Although ‘Reality therapy’ differs between practices and classrooms, Glasser remarks that ‘all human beings are born with five basic needs built into their genetic structure: survival, love, power, fun, and freedom’ (1990, p. 43) and thus both Dreikurs and Glasser’s theories are that we build our lives around these needs, with many supporting the notion that almost all behaviour is chosen as a way of gaining particularly the most important needs of ‘love and belonging, as closeness and connectedness with the people we care about is a requisite for satisfying all of the needs (Glasser, 1998)’ (Vujaklija and Robey, 2020, p.6) therefore arguing that a child’s misbehaviour is a choice made by them to attract this love, attention and belonging, and in gaining such the other needs whether unconsciously or known by the child can then be satisfied. However, whilst this can be understood and seen as a reasoning behind behaviour such as Child X’s tantrum to gain affection and differentiation from the teacher, some would argue that this reflects a classroom where the child is in control.  

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Alternatively, they would argue the evidence of Lee and Marlene Canter’s ‘Assertive Discipline’ (1976) within this incident, where the teacher is seen to control the classroom using positive and negative consequences with the knowledge that children will misbehave. Child X is met with preconceived discipline that warns of a negative but offers a positive consequence, using Canter’s ‘behavioural narration’ (2010, p.63) technique of vocally punishing the primary behaviour with the countdown and time out warning but ignoring the secondary behaviour of the child throwing a tantrum instead noticing and vociferously highlighting the good of them being open to a new learning environment that would positively benefit them particularly because of their additional learning needs.  

Article 24 (Education) of the United Nations convention on the rights of people with disabilities (2006) advocated the 1981 Education Act in all British schools, bringing about a change within the classroom of the inclusion and integration of children with additional educational needs into the mainstream class, opposed to the separation of these individuals before. Such inclusion it is debated by ‘Algozzine and Ysseldyke (2006) and Jiménez and Graf (2008) […] makes demands on teachers to address previously unfamiliar behavioural issues’ (Canter, 2010, p.4) an argument used by Lee Canter to support the use of his assertive discipline theory, ‘research indicates that effective schools utilize a continuum of interventions depending on the needs of the students.’ (Canter, 2010, p.152) emphasising to his reader that panoptic discipline approaches used previously do not work in today’s classroom where mixed abilities and needs are on the incline and a more holistic approach is needed. 

Positive punishment and negative reinforcement are two of four behavioural strategies in Skinner’s ‘Theory of operant conditioning’ (1971) categorised based on two factors: whether the teacher is trying to encourage (reinforce) or discourage (punish) behaviour and whether they are giving something to influence the behaviour (positive) or withdrawing something to influence the behaviour (negative). Both methods noted are used to influence behaviour; positive punishment looks to reduce the misbehaviour whilst negative reinforcement encourages the good behaviour; both it is argued by Skinner are vital to ensuring the child learns the behaviour that is expected of them. 

Skinner’s behaviourist school of learning argues that children are heavily influenced and directed by outside factors; nurture rather than nature, which some would argue opposes the unconscious needs of a child in Dreikurs’ Logical consequences model, therefore questioning whether this more holistic approach can work in corelation to the positive punishment and negative reinforcement practice. However, when understanding Skinner’s theory, we must remember that operant conditioning theory underlies reinforcement learning; therefore some may consider that if a child seeks one of their needs such as attention and gains it by behaving a certain way, that this is a demonstration of reinforced learning, and they will repeat the behaviour to gain the same result, they form an association between the behaviour they exhibit and the consequence, whether that be positive or negative and thus that behaviour is reinforced or discontinued. 

The conditioning that is seen within this critical incident closely links to the theory of ‘classical conditioning’ (1897) from Pavlov, the countdown which the child has been conditioned to know results in a time out punishment is one example, often given when learning of Pavlov’s theory in relation to the classroom, Pavlov discovered that we associate things that happen sequentially as causally related. However, when comparing Skinner’s conditioning theory which he acknowledges was influenced by Pavlov’s Classical conditioning, we must understand that Skinner pushed the theory further, noting that Pavlov’s theory was too simplistic in explaining how behaviour is influenced, and that Skinner’s theory is that behaviour is built on rewards and punishment that the child is encouraged or discouraged from a behaviour by the consequences gained and that is the behaviour remodelled in future and conditioned into the child. 

The criticism to the Behaviourist school approach as outlined by Cullen is that they are ‘seen as reducing humans to physical organisms with no ‘inner’ emotional and/or mental aspects’ (2011, p12) which opposes the idea of unconditional needs again, Cullen notes that this is perhaps because if an aspect cannot be measured its usefulness is dismissed (2011) therefore because we cannot measure the needs of a child consciously or not, its role in determining a child’s behaviour is dismissed within classical and operant conditioning. Moss (2015) similarly criticises behaviourist theory highlighting that it is ‘attempting to explain the full range of human nature in terms of mechanisms drawn from the study of neurotic patients and laboratory rats’ (2015, P.3) stating that Skinner’s theory dismissed the individual and instead reengineered the reasoning behind behaviour through his conditioning. Moss therefore argues that a holistic approach is needed to fully understand what it means to be human and what technologies and pathways are needed to ‘assist humans in reaching full humanness’ (2015, P.3) the humanistic approach therefore lending itself to monitoring the person and their behaviour.   

Many would consequently argue that we cannot simply understand the incident from a behaviourist approach due to the child’s specific additional needs, and so a holistic approach that centres around why Child X behaves as they do is considered. Closely linked to Dreikurs’ theory of the fulfilment of needs, Cullen perceives that ‘human behaviour is largely driven by the need to belong, to achieve, and to have some control.’ (2011, P.16) however, it is hard to understand the extreme behaviours and resulting factors that can be associated with ADHD within this approach as it does not take into account the real world in which they live and the other factors that influence and implicate, which can often be a barrier to their gaining the support they need, the holistic approach whilst ideal is not practical financially or physically in the running of the everyday classroom and abilities of the teacher. 

Some would argue that if we follow the opinions of theorists such as Skinner, who believe that we are all born as blank canvas and it is our nurture that allows us to develop the skills and attributes connotated with being “smart” or such like, that we do not factor in an understanding of additional learning needs and medically developed behavioural issues. Cowley notes that ‘although not all special needs are directly connected to behaviour, the repeated misinterpretation of a learning problem could actually lead to a behaviour issue developing’ (2003, P.100) as students with ALN are often overly confrontational, unable to control their anger, or may appear introverted or emotionally fragile (Crowley, 2003) which can be misunderstood as a choice to misbehave. Crowley comments that the primary school is often the first opportunity a child gets to ‘test what is acceptable behaviour in this strange, new situation’ (2003, P.98) gaining this from their encounter with an adult other than a parent. 

Reflection, evaluation, and next steps

As part of reflective practice in the classroom, it is important to understand and use reflective practice models, such as that of Gibb’s six stage reflective cycle (1988) which is built from Kolb’s 4 step learning cycle (1975 & 1984), the six-stage cycle advises that theory and practice enrich each other in a continuous practice. Theorist Schön (1983) similarly suggests that this process allows continuous learning and so it becomes a defining characteristic of the teachers professional practice. 

Therefore, much like the benefit of observing and analysing critical incidents, reflecting on their practice, lessons and events within the school day allows teachers to progress in their personal professional development, they can become more aware, have more control, and be critical of strengths and weaknesses, retaining a 'disposition to engage in reflection and a willingness to learn from those reflections are integral to becoming an effective classroom teacher'. (Poom-Valickis and Mathews, 2013, P.420) Whilst this self-reflection feedback is a newer expectation of educators as part of their weekly planning, it has been part of the profession in different ways for a long time. However, it is important that the process is beneficial to a teacher’s practice and development ‘they should have some ownership of the process, they should see and understand its purpose, and should not feel that it is something imposed upon them by others.’ (Tarrant, 2013, P. 2) delivering their reflection and feedback with the support and guidance of senior leadership and mentors within their school to ensure best practice within the whole profession, as it is ‘Through reflecting on practice and on ‘what it is to be professional’ the door is opened to better understanding and potential development of the tools that will enable you to develop and grow professionally.’ (Tarrant, 2013. P4) being able to reflect, arming yourself with these tools allows adaptability, differentiation, accountability and learning opportunities. I hasten to add that self-reflection and the reflection of ones work and practice is not always easy, ‘hence, the tendency of student teachers to revert to safer and more traditional teaching styles with limited reflection must be signposted’ (Zeichner & Gore, 1990, P.329) particularly whilst in the teacher training stage when reflection is most important and valuable to personal development, it can seem harsh to self-critic when in the process of learning the profession.

It is therefore important that as I begin my practice, that I can implement this self-reflection to drive my professional development. The observation of the critical incident involving Child X has allowed me to research and understand further ALN, ADHD and the new Individual Development Plan (IDP) and person-centred-approach which centres around the Welsh government’s four areas of need (Communication and interaction/ cognition and learning/ behaviour, emotional and social development and sensory and/or physical need) ensuring that it is used effectively at this stage of a child’s learning journey to best support them for future prospects. Alongside these new documents and guidelines, the government has provided parents and schools with specific documents outlining guidelines for working with children who have particular additional needs, such as ADHD. The document ‘Support for children and young people with attention deficit hyperactivity disorder  (ADHD) in educational settings’ (2019) will be a useful resource when working with Child X on my placement, as it allows me to understand reasoning behind the child’s behaviour, needs and wellbeing allowing me to best support the learning of my whole class. Correspondingly, documents such as this allow collaboration between all involved in the child’s learning and care, involving both faculty and parents, this allows shared knowledge and expertise about the students’ needs to formulate creative and practical ideas that meet these needs and allow a safe and beneficial learning environment.  
It is evident that differentiation is key when working with all students, to incorporate individual need, however this seems to be made even more vital when working with a learner who is potentially ALN. The teacher in the critical incident identifies the need to listen to the learner and their needs when addressing the behavioral incident and continues to adapt their pedagogy to allow different challenges and expectations for each student, knowing that student A needs a certain approach to and level of care compared to student B, whether this be due to them having a ALN or other factors influencing their cognitive and emotional development. 
In planning, I must ensure that I am being critical and reflective of my practice, Brookfield notes that ‘Reflection becomes critical when it has two distinct purposes. The first is to understand how considerations of power frame and distort educational processes and interactions. The second is to question assumptions and practices that seem to make our teaching lives easier but academically work against our best interests.’ (Brookfield, 1995, P. 7–8) therefore in following the models of Brookfield, Gibbs and their reflective practice peers, I must ensure that I understand what has happened previously and the emotional responses to it from all involved, ensuring that I am able to evaluate, make sense of and conclude as to why an incident, process or lesson played out as it did, therefore allowing me to reflect on how to proceed in the future. 

I have therefore used my reflection and critical evaluation of the observed critical incident to highlight my progression steps and plan for working with students with ALN within the mainstream classroom, ensuring I am offering social and cognitive development scaffolding. As mentioned above, the equity for all students of access to an ALNCO and sensory spaces within the school is hugely beneficial to all learners, creating healthy and confident individuals and therefore my behaviour management techniques must echo this equity by having the same level of behavioural expectation amongst all students as outlined in Canter’s assertive discipline theory, whilst being adaptable to differentiate and meet students’ needs as seen in the Social and emotional aspects of learning (SEAL) programme in schools: national evaluation (Humphrey, Lendrum & Wigelsworth, 2010) which my school uses as a basis for understanding the skills children are required to develop whilst in their care. 

I have reflected on all the theories researched and identified in this assignment to allow me to understand what behaviour techniques and theory to use in my own practice. The work of Sue Cowley around behaviour management has particularly influenced the next steps I will take in my work with Child X. Cowley recommends ‘ignoring minor incidents of misbehaviour [and] if the student does become completely distracted, or involved in misbehaviour, try to divert them by offering an exciting alternative’ (2003, pp.102-103) which echoes the process of the teacher observed in the critical incident, who used the primary and secondary punishment model and offered the misbehaving child the alternative learning environment. This process alongside stating sanctions clearly and outlining that ‘the student is forcing you to punish them, rather than it being a personal attack by you on them’ (Cowley, 2003, P7) is a process that Child X and their peers are used to as part of the whole school approach to behaviour management, therefore whilst I understand that this approach would not work as effectively in other schools because of the lack of whole school fluidity, it is a useful methodology when developing my professional practice and understanding how I will manage my classroom. To develop my own behaviour management presence in the classroom i have taken ideas from Cowley and O’Regan to develop a co-created contract between myself and individual students that sets out expectations that they and those within their individual care plan can be held responsible to. Similarly, O’Regan discusses the usefulness of a ‘Token economy system’ (2019, p.22) where a student can physically see their behaviour being rewarded or sanctioned using a rewards board which thus allowing them to change and influence dependently.  

Conclusion 

In this assignment I have critically evaluated research and key theories around Additional Learning Needs (ALN) and behavioural management relating to the critical incident observed. By researching into different theories behind misbehaviour, investigating as to whether it is motivated by unconscious needs (Dreikurs, 1968) or the theory that children will instinctively misbehave (Canter, 2010) has led me to look at the management of behaviour in the classroom. I have focused on working with ADHD students and to what extent we must consider additional learning needs and medically developed behavioural issues in the expectations we have of behaviour and the sanction we serve, with many arguing alongside Cowley (2003) and O’Regan (2019) that conditions such as ADHD need structure and rules but also patience and understanding. Furthermore, I have expressed my understanding of how reflective practice models outlined by theorists Gibbs (1988), Brookfield (1998 & 2005) and Schön (1978) can be used to influence and guide the teacher’s personal professional development and the next steps taken in the classroom. 

The role of a reflective practitioner within the classroom as outlined in Tripp’s Critical incident in teaching model (1993) is vital to supporting continuous professional learning. Teacher’s practice is influenced by their reflection to better suit the environment and participants, ‘good teaching, they argue (Winch et al, 2013), develops from interrogating one’s practice and making explicit the assumptions and values that underpin it.’ (BERA, 2014, P.20) since the introduction of the ‘Professional standards for teaching and leadership in Wales’ (2017), schools are encouraged to ‘reflect on their practice and identify professional learning’ (Welsh government, 2017) the teacher must ensure that they are meeting all the standards as a way of guarantying the rights of their learners and demonstrating the role of the education system in a child’s development. Pedagogy is often the standard reflected on, the teacher can understand the need for differentiation, blended learning experiences and focus on cross-curricular themes as a way of adapting to the learner and ensuring that they have a well-rounded experience that is authentic to their Welsh context and the world they live in. Learners’ assessment and reflection allows teachers to evaluate the impact of these changes in their practice, innovating challenge and expectation. A whole school approach to reflection, particularly of the inclusion of these standards is key and collaboration of all relevant faculty generates a stronger blanket format where leadership is used to support the vocation of staff, demanding responsibility for their own and each other’s practice, as a way of critically evaluating and identifying the next teaching and learning steps needed. 






Appendices 

Record 1
	Date and time, year group: 22/09/2021, 9am, Reception 


	Where and When: 

In the reception classroom, first thing 





	What happened: 

It is the first session of the day; children have settled on the carpet in a circle. Teacher notes to the class that some members of the class came in feeling sad and crying today and so initiates the coloured monster activity. Teacher gives an example of what colour they are feeling today and what colour correlates to what emotion. Each child is asked to say what colour they are and if they are a negative emotion/ colour the teacher investigates by asking further questions as to why and how they will improve this.


	Areas of possible exploration: wh

· How do we teach emotions and wellbeing? Is this an effective model?
· Is it “normal” for a reception child to cry and have emotions connected to withdrawal? 
· Should we be more concerned with the child who always presents as happy? 
· Does putting such emphasis on emotions have a negative effect in children’s development of understanding wellbeing and emotion?
· Has COVID had an effect on the children’s emotions/ wellbeing? Or are we putting too much emphasis that it should have?


	Notes: 

Advised assessment needed to be done to understand where each individual was at in terms of cognitive, behavioural and physical development so that the teacher could adapt her pedagogy 

Evidencing a progression in learning in the children’s acknowledgement of their feelings and being able to voice it effectively, and the outcome influenced their understanding of individuals availability to learn that day. 

Blended learning and develop new techniques by using pictures, group work, pegs and songs to show imaginative teaching approaches that benefitted each learner. 

Welsh language was integrated, links to the curriculum topic of ‘people who help us’. 
questions the most effective methods for measuring, recording and reporting children’s emotions and wellbeing. As it plays an essential role in the new curriculum it is important for me to research and develop theory that best supports my practice and allows me to collaborate with my colleagues in school to assess this effectively and deliver a pedagogy that correlates. 


Record 2
	Date and time, year group: 22/09/2021, 10:30am, reception 


	Where and When: 

End of morning playtime 


	What happened: 

child A undiagnosed ALN teacher notes to researcher that it is possibly ADHD. Child X is playing on a tricycle at morning playtime, when asked to put it away he refuses. The teacher says she will count to 3, teacher begins counting, after two she announces to child X that they will be in a time out if the teacher reaches 3. at which stage the child runs off and throws themselves on the ground in a ball crying. The teacher goes over, picks the child up into a hug and asks the child if they wish to go to the sensory room.


	Areas of possible exploration: 

· How effective is the new person centred approach and the Welsh government’s 4 areas of need instead of SEN statements? 
· Can ALN  be seen as an excuse for behavioral problems? 
· The ALN child in mainstream education, social and cognitive development scaffolding
· Are we quick to point towards ALN? Could other factors such as homelife or adverse childhood experiences intertwine? 
· Does Canter’s (mid 70’s) punishment of primary behaviour and ignoring secondary behavior work effectively with ADHD students? 


	Notes: 

Differentiation is key when working with a learner who is potentially ALN. 
Promote learners self motivation and self direction by giving them the option of a new environment that the teacher knows has previously helped the students learning. 

Offer expertise and evaluate how this option of a sensory room will impact the learning. The teacher has a legal responsibility for that child’s welfare and it is part of their pastoral role to offer solutions that safeguard the child and allow them to continue learning. 
Use of Canter’s punishment for primary but not secondary behaviour
The opportunity to experiment with behaviour management theory in practice particularly helping in developing professional practice. 


Record 3
	Date and time, year group: 23/09/2021, 9am, reception 


	Where and When: 

Classroom, just after start of the day





	What happened: 

Child A is commending on Child B’s clothing, noting that it is not school uniform and appears to be pj’s. Child B is getting visibly upset at the comments and after a few comments between the two, student B kicks student A. The TA is the member of staff who witnesses this and stands between the two students, nothing is said and they both walk away from one another. 


	Areas of possible exploration: 
· Deprivation 
· Whether school uniform is relevant to such a young age group. 
· The use of body language instead of words- classical conditioning 
· The lack of punishment and how does this effect future behaviour 



	Notes: 
Start of school day, questions as to why they are wearing pjs? 

School context- deprived catchment area 
School uniform policy 
Many of the children do not wear a full school uniform/ don’t have more than one set of uniform. 

School behaviour management policy in relation to verbal and physical aggression. 

No direct action taken by staff, what are they taught to do in these situations? 
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