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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



[bookmark: _Hlk208797099]Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:

It is vital for police officers to maintain consistent professional standards. Throughout this essay, I will reflect on an incident I attended during my probation as a police constable; in doing so, I will highlight the substantial part I played with an offender and discuss the professionalism I demonstrated throughout the incident, as well as the challenges I faced. This essay will analyse how my understanding of a modern professional police constable has developed throughout my probation, while assessing the strategic role of the College of Policing in professionalising policing in the U.K. I will reference research throughout this essay, and I will use the Gibbs’ Reflective Model (University of Edinburgh, 2025) to assist me in my reflection.

From what I've learnt in my research, professionalism in policing refers to the high standard of conduct that police officers strive for in their role. In 2013, the College of Policing was introduced in England and Wales to improve professionalism by providing officers with further education on the Code of Ethics. This is an effort to ensure that police officers in the UK adhere to the core values and behaviours that give members of the public confidence in their local police force (College of Policing, 2024). In 1829, Sir Robert Peel produced what was later referred to as the “Peelian principles”, which are stipulated in the Code of Ethics as “general instructions” for Police standards in England and Wales (College of Policing, 2024). The principles are focussed on providing a community-oriented, ethical approach to policing, where the principles state that the primary objective for the police is to stop lawbreaking and disorder, depending on public support and cooperation. These principles emphasise the concept of policing by consent, by stating the importance of building public respect and engaging well with the community. In addition, it states the importance of using force proportionately and only when necessary, when other options have been exhausted. Ultimately, the principles align with the code of ethics to encourage ethical, professional policing in the UK (Home Office, 2012).

The College of Policing continually implements detailed strategies that seek to improve the future state of policing in the UK. For example, the Policing Vision 2025 was published in 2016 by the National Police Chiefs’ Council (NPCC) and the Association of Police and Crime Commissioners (APCC), producing a 10-year plan to aid Police Officers in England and Wales to better utilise all available resources in the interest of improving security in communities. This plan clearly stated its strategic priorities, which focussed on local policing, where neighbourhood policing teams, consisting of PCSO’s and PC’s, would work within communities to increase presence and trust, while tackling anti-social behaviour. To enhance protective measures for the public, the Vision also sought to improve specialist capabilities targeting organised crime, terrorism and other complex national threats. Furthermore, the plan aimed focus towards a work culture that promotes diversity and skill, constantly striving to encourage learning and development. In addition, the plan intended to improve on connections with relevant partners to deliver a more efficient multi-agency approach, enabling a more functional joint-partnership with other services. Lastly, the 2025 Policing Vision acknowledged the swift advancement of technology, and the steps that must be taken in order for the police to adapt with it.

In my role of a modern-day Police Constable, I constantly interact with members of the public from many diverse backgrounds, all of whom communicate in different ways and each have their own opinions and expectations of the Police. With this in mind, it is vital to maintain professionalism despite often facing scrutiny and adversity. With enhanced scrutiny from the media and the public in modern day policing, I’ve learnt the importance of adhering to all relevant protocols and guidelines set out by the College of Policing, particularly when faced with antagonistic members of the public (Bacon, Hebenton and McCann, 2023).

The incident I will describe was a public order event, where about 50-60 protesters had gathered outside a Police Station and had made their way into the building. Our police control room put out a request for all officers throughout our sector to immediately attend the station. My colleagues and I responded, travelling swiftly to the location. On arrival, I could see the large group of people surrounding the entrance to the police station. They appeared to be very agitated and emotional. We entered the building from another entrance, where we were given a brief by commanding officers, explaining the situation. They advised us that the gathering was a result of Police Officers arresting one of them earlier on in the day at a "Free Palestine" protest. The protesters were loudly demanding that the custody unit release this person and had entered the front desk reception area of the building. 

It was our job to sweep through the area, moving each of the protesters out of the building. We did this using minimal force, but several protesters were arrested for violence towards officers. Once the building was cleared and they had all been moved outside, my colleagues and I stood guard outside the entrance to prevent entry to the building. At this point, the crowd were repeatedly chanting for us to release the detained protester. They were putting their mobile devices into our personal space, recording us, requesting our names and collar numbers, and angrily accusing us of "supporting genocide", being "racists", "paedophiles", "Nazi's" and "fascists". During this, we maintained our position and provided them with our collar numbers. We did not engage with them any further so as not to encourage further anger or debate. After about an hour, the crowd dispersed.

Prior to our arrival, I anticipated what behaviours I was likely to encounter as well as the offences likely to be committed among such a large gathering, such as affray, violent disorder or rioting (Public Order Act, 1986). Anticipating this kind of behaviour and seeing the angry crowd on arrival made me feel slightly anxious and apprehensive, knowing that all these people gathering at a Police Custody Suite were highly likely to be hostile towards attending Police Officers. I was also mindful of the political tension at the time and the pressure on my colleagues and I to properly represent South Wales Police. The war in Gaza had led to mass protests over the globe and was a very sensitive subject, so the arrest earlier in the day had triggered further anger with this group. At this point, it was vital to de-escalate the situation and avoid antagonising the crowd in any way, so I was mindful of the Betari’s Box model, which I use daily, particularly when dealing with irate members of the public. The model clearly states that my attitude affects my behaviour, which affects your attitude, which then affects your behaviour. I was calm, gave no facial expression, and was pleasant to any protester showing aggression towards me. Incorporating this cycle into my communication style has generally helped me to control situations by guiding the debate towards a more positive dialogue (Smith, 2023).

In this instance, the protesters’ abusive remarks towards myself and my colleagues caused me to feel frustration, but as police officers, we are impartial and must take all emotion out of the equation, so I had to maintain professionalism and avoid provoking further reactions. I also knew from seeing the camera-phones pointed at me, that any reaction on my part would likely be published on social media, and I realised that engaging with the protesters would not have improved their behaviour but would likely have the opposite effect and would give rise to further aggression and scrutiny.

Due to me being relatively new in service as a police constable at the time of this incident, I feel this was a positive experience because it exposed me to a situation I had never been in before and gave me an opportunity to learn how to respond professionally to direct abuse and scrutiny. While I was satisfied with my conduct throughout the incident, on reflection, I would have liked to have had deeper understanding of the reasons behind the protest and the motivations of the people involved. At the time, due to the speed and intensity of the situation, the only information I had been afforded was that the crowd was protesting the war in Gaza and were demanding the release of their fellow protester. Therefore, further knowledge could have enabled me to accurately risk assess the scenario, increasing safety, which would have given me further reassurance. Ultimately, if I attended a similar situation again, I would have asked more questions to superior officers to get a more thorough understanding of what was happening and what our objectives were.

Throughout my probation period, I have learned the value of reflecting on incidents I have attended. By documenting each incident, what happened, the actions taken, the process that followed and how I felt about it, I can refer to that information the next time I am involved in a similar incident. In addition, reflecting on my work allowed me to see the incident through a different perspective, which allows me to further analyse my actions, leading to me having a deeper understanding of my thought process while attending incidents (Wingrave, 2011). In addition to reflecting on my own work, I have found the value of analysing the work of more experienced colleagues as a means of becoming a more rounded police officer. 

During year one of my probation, working a shift pattern in a fast-paced environment, I had trouble managing my time and struggled to give myself the opportunity to reflect on my work. As I developed in confidence during year two of my probation, I worked faster, which afforded me sufficient time to go over my own work using the ERA Cycle (experience, reflection and action) reflective model. This is a straight-forward model, made up of three simple stages: experience, reflection, and action. The ERA Cycle shows that after the experience, we start reflecting on what happened. This will allow us to think back on what happened, examine our feelings, and decide what to do next. This brings us to the last component: acting. Once this action results in another experience, the cycle will continue. This model was ideal for me at the time due to its simplicity, which helped me to dynamically reflect on my work at a quicker pace, allowing me to progress while on shift (Jasper, 2013).

Approaching year three, I was able to look more broadly at the overall objectives of South Wales Police as I had a more accurate understanding of the “bigger picture”, including the goals set out by the organisation. During my probation, the College of Policing produced the Corporate Strategy 2024-2026, which set out their short-term ambitions for professional policing. The development of this strategy ran in tandem with my own, therefore I saw it as an opportunity to produce precisely what the organisation was looking for. The plan was primarily aimed at improving professionalism, driving consistency and building leadership qualities in every level of South Wales Police (College of Policing, 2024). In my case, I endeavoured to provide a dependable, thorough service to members of the public, displaying a constant professional mindset and working effectively with other public service partners.

To conclude my reflection, I have strived to achieve the level of a competent, professional, modern police officer throughout my probation. However, I have learnt that making mistakes is inevitable and sometimes I will have no control over this, and it is key to accept to be able to stay calm under pressure and show practical competence. In addition, I established that the two fundamental basics that I can control are my attitude and values, which align with that of the College of Policing.
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Task 2

Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Social media can be described as any technology that enables communication, content sharing and publishing on an online platform. It is regularly used by police in England and Wales as a quick, direct means of engaging with the community. Policing organisations are aware of the rising importance of using social media and digital platforms to interact and communicate with the public (College of Policing, 2025). In the following essay, I will be discussing the role social media plays in policing and how it is utilised by the police in line with force policies. I will also reflect on an incident where I was directly involved with a vulnerable person, and social media played a crucial role. Using my own experience, I will then explore its risks and benefits. This essay will be supported by academic research, and I will reflect using Gibbs’ Reflective Model (University of Edinburgh, 2025).

Prior to joining the police, I was totally unaware of any official policing presence on social media, as I did not use personal accounts. However, every police force in the UK had a Facebook page by 2011. There are 43 police forces in England and Wales, and each of them have official accounts on Facebook, X, Instagram, and YouTube, there are possibly many more unofficial social media accounts also linked to the police. Each of these must abide by the same legal parameters while operating these accounts (Jones, et al, 2025).

The use of social media allows police forces to leave positive impressions on a broader scale, reaching many social media users in the country. According to the College of Policing (2025), a presence on these platforms is necessary to provide the public with a direct channel for information sharing and to allow them a chance to express their opinions, worries, and ideas. West Yorkshire Police have published their social media policies to stipulate relevant legislation, the duties of social media account holders, responsibilities of senior leadership teams, what they must consider prior to starting new social media accounts and how sites will be observed and assessed. This policy describes the use of “social media authors” as individuals who update the Force’s social media accounts as part of their role, on behalf of the Force to help improve public engagement. There is specific guidance stated by West Yorkshire Police social media authors must comply with. It is the authors responsibility to ensure they comply with these guidelines while ensuring the information they publish is relevant, true, appropriate and dependable. Social media authors must complete associated learning packages and knowledge-checks to show they can operate the social media page professionally safely and legally (West Yorkshire Police, 2018). South Wales Police have published “House Rules” on their website primarily as a message to the public, citing guidance on how to responsibly engage with them through social media, encouraging a reciprocal dialogue. These “House Rules” warn against posting anything that is abusive, offensive, threatening, or unlawful, and reserves the right to remove comments if required. But it also states South Wales Polices’ objective to keep the dialogue as open as possible (South Wales Police, 2025).

There are several acts of legislation pertinent to the use of social media in policing, many of them focussing on the prohibition of sharing sensitive data, social media authors are required to familiarise themselves with all the relevant legislation, most of which prohibits the publishing of sensitive data, or information involving ongoing investigations and court cases. Regardless of whether it is intentional, any post that raises the possibility of the course of justice being compromised is considered contempt of court, as defined by the Contempt of Court Act of (1981), which was created to shield the legal system from outside influences while cases are pending. The Act stipulates that anything that is made public about a person before they are found guilty might have a significant impact on subsequent court cases. Public awareness of arrests, charges, and convictions is crucial, but caution must always be exercised to make sure that nothing is released that can harm a legal proceeding (West Yorkshire Police, 2018). Additionally, organisations are subject to stringent requirements under the Data Protection Act (2018) and the UK GDPR (General Data Protection Regulation) on how they handle personal information published on social media sites. Moreover, while the use of social media is encouraged by organisations to promote a positive, human element of police engagement, police forces also state the importance of professionalism online. Any social media platform used by policing organisations should adhere to the required professional standards of the police when posting material, in other words, the same standards that apply offline also apply online and every police officer is responsible for any post they send out to the public (Bryant, 2019).

I will reflect on a policing incident I attended during my probation, where there was a report of an elderly female who had gone missing. The female was vulnerable due to her age, but it was also reported that she had been diagnosed with dementia and had recently made comments of being suicidal. Therefore, she was treated as a high-risk missing person due to her increased vulnerability. Other colleagues made their way to the female’s address to gather details from the reporting person – her husband, while myself and another colleague conducted a local area search in a police vehicle. 

During the search, I considered what powers were available to me if we were to locate the female. With the female being missing and possibly suicidal, the first power that came to mind was Section 136 of the Mental Health Act (1983). Under this act, if I found the female outside the home address experiencing a mental illness, I would have had the power to detain her in the interest of protecting her and possibly other members of the public and escort her to a place of safety to await a mental health assessment. Another relevant power available to me was the Mental Capacity Act (2005). Under this act, if I determined that the elderly female lacked capacity, I would have the power to act in her best interests and do what was necessary to prevent her from coming to harm, provided there was a likelihood of her coming to harm. However, this power would only have been necessary if the female was non-compliant and intent on putting herself in a dangerous situation.

[bookmark: _Hlk212403182]The report stated that the female had wandered out of her front door and walked away from the property with no vehicle or a mobile phone, and we had no idea of which direction she travelled in, therefore, we had no means of tracking her. A basic physical description was provided to us by the call handler, advising us of the females’ ethnicity, hair colour and any items of clothing. Checks were conducted to establish any local areas or family members addresses she was likely to attend, but there were none. At this point, the vulnerable female was potentially posing a significant risk to herself.

Officers at the address requested with the females next of kin that they create a media-appeal, where they would share a recent photograph of the female onto social media platforms, such as X, Facebook, Tik-Tok and Instagram. In addition to the photograph, basic information on the female, such as her name, age, description and the area where she went missing from would be provided in a post that would be broadcasted across these platforms to anyone following the South Wales Police online pages. We had 6 units attached to this incident, all searching the local area for the female. At this point, it was approaching the evening, and it was getting darker and more difficult to see. After two hours of searching for the female, considerations were being made to request NPAS (National Police Air Service) assist with the search.

Fortunately, a member of the public happened to come across the female outside a service station in the local area and recognised her from seeing the social media post on Facebook. They called 999 and we made our way to the location, identified the female and escorted her back home. The female was unharmed and did not give any indication of wishing to harm herself. Although she appeared confused, she agreed to be escorted back home, therefore, powers under the Mental Capacity Act were thankfully not necessary. The social media post was then updated to say that the female had been located and returned home unharmed, so whoever was monitoring the media appeal were instantly apprised and reassured.

Reflecting on my own involvement in this incident, I felt significant concern for this female due to her vulnerabilities and the risk she posed to herself. While conducting the area search, I put substantial pressure on myself as I wanted to do everything in my power to ensure her safety, which led to feelings of frustration and helplessness as we had minimal information to go on and we had exhausted all lines of enquiry available to search for her. Although I was aware we were doing everything we could, I could not stop thinking of the worst-case scenario, which would have been devastating for her family and the attending officers. When she was found, I was relieved and proud of the service we had provided. I was also grateful for the success of the media appeal because it was key to locating the female quickly before any harm could come to her. It made me appreciate how important the role of social media can be in modern policing.

The use of social media in this situation was vital. With only six police officers out searching with very limited information on her possible whereabouts, we were unable to cover much ground. The media-appeal was able to quickly reach thousands of people in the area, providing the image of the vulnerable female. Most people seeing the post would at the very least keep their eyes open in local public places in case they saw her, covering more ground, which is what occurred at the service station. Furthermore, it allowed the public to see the police actively working to safeguard a vulnerable member of their community, which likely would have built some confidence and trust in local police.

Of course, there are some drawbacks and risks to consider with the use of social media. Firstly, posts such as this may open the door for malicious comments from internet trolls who may have poor relationships with police and may use the platform to give police false information (Jones, et al, 2025), which could waste police time or cause panic for those reading it. Sharing information can also run the risk of breaching data protection laws, and in this case, the next of kin would have had to approve the media appeal due to the potential negative impact it could have had on the female. Furthermore, the use of social media to promote police initiatives and display police actions carries the possibility of users accusing police organisations of being politically motivated, which can be detrimental to fostering relationships with communities and divert focus from other pressing issues, while at times being ineffective (Ralph, et al, 2025). Despite the risks, social media's ability to facilitate direct communication between communities and police is a benefit that exceeds the drawbacks. Regardless of how you feel about the police, an open and accessible channel of communication promotes transparency and confidence (NPCC, 2014).

This incident highlighted why social media is such a valuable tool for policing. Strategically, it enabled us to engage quickly with the community to ultimately increase the effectiveness of our small search team, increasing our chances of finding and protecting a vulnerable person. It also underlined the importance of training. We had to be aware of the resources and options available to us and how to comply with the relevant legislation to act quickly, this is something I will work on going forward. Furthermore, the experience also emphasised the need to manage my own stress. Although concern for a vulnerable person is natural, it is vital to be calm, follow procedure and be mindful of available resources, this will enable me to use the resources sooner.

In conclusion, this experience showed me how effective social media can be in policing. In addition to keeping the public informed and involved, it aided us to find a vulnerable individual quickly, protecting her from potential harm. There are actual risks associated with it, such as the spreading of misinformation, privacy issues and operational security concerns. Therefore, it is crucial to use social media in a responsible manner that complies with legislation and force policies. All things considered, it's a tool that, when applied properly, it can improve police effectiveness, build trust and aid in safeguarding our communities and vulnerable people.

Word count - 2139














Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Leadership in modern policing requires a combination of qualities, such as operational decisiveness, emotional intelligence, ethical judgement, and the ability to adapt to evolving circumstances. The National Policing curriculum identifies leadership and teamworking as core competencies expected of every officer who supervises or manages others (College of Policing, 2023). This essay will reflect on a real-world policing incident I attended, where I assumed leadership when I arrived on the scene and played a substantial role with a member of the public. I will focus on the flexibility I displayed and how I adapted to the developing situation, applying different styles of leadership to different aspects of the same policing incident, depending on what each aspect called for. I will also discuss various leadership models used in policing and how they can be effectively applied in each situation in order to achieve the best positive outcome. I will reflect on my actions taken during the situation, evaluating how the actions I took positively or negatively impacted the incident. The model of reflection I will be using is the Gibbs Reflective Cycle (University of Edinburgh, 2024).

According to Silva (2016) the idea of leadership is a dynamic, evolving concept. However, it may be described as "the process of interactive influence that occurs when, in a given context, some people accept someone as their leader to achieve common goals.” The College of Policing strictly adheres to the code of ethics (College of Policing, 2014), which states that every police officer in a leadership position serves as an important role model in society, and that ethical leadership will encourage mirrored conduct from members of the public. The Code also states that police leaders must lead by example, using the Code of Ethics to support and guide subordinates in the course of their duties, they must actively work to embed the Code by making sure it is regularly referenced to their subordinates and take personal responsibility for promoting and reinforcing the standards and principles. 

From my research, a commonly used leadership model is transformational leadership. This requires a leader who has the charisma to bond with their subordinates and raise their motivation. A transformative leader acknowledges the needs of their subordinates and determines what drives them. Transformative leaders may prioritise these personal needs and act in the interest of that individual, while adjusting their approach of other individuals in their charge (Denton, 2020). Servant and ethical leadership in policing tend to go hand in hand. Serving the community and attending to the needs of the general public are the main goals of servant leadership, which is also consistent with ethical leadership ideals. Ethical leadership highlights how crucial it is to uphold the police force's high ethical standards and accountability. For the police force to develop a culture of respect and trust, both strategies are necessary (College of Policing, 2023).

The incident I will reflect on followed a report of a suicidal female standing on a bridge. My colleague and I responded immediately and made our way to the area. When we arrived, the female was standing on the wrong side of the safety railing and was visibly distressed. Multiple other officers responded to the call, and I was aware they were on their way to the area as well. I decided to walk across the bridge to engage with the female, advising my colleague to allow me to be the sole communicator so as not to overwhelm her with too many voices. At first, she did not want to engage, I tried to ask her what was causing her distress, but she kept repeating words to the effect of "I'm sorry". The immediate operational priority was to ensure the safety of this female, as well as that of my colleagues. While trying to maintain effective communication, I carried out a dynamic risk assessment, considering the females current mental state, the likelihood of the safety rail failing to hold her weight, the likelihood of her slipping accidentally and the danger posed to the cars passing on the dual carriageway beneath her. This allowed for quick decision making and improved efficiency of the team in an intense situation (Asbury, 2014), meaning my colleagues and I could act quickly to prevent anyone coming to harm.

At this point, I decided to delegate tasks to other attending units, directing two units in one vehicle to block off the slip-road merging onto the dual carriageway, and four more units in two vehicles to stop traffic in the dual carriageway itself, this eliminated the risk of people inside passing vehicles being endangered should the female fall off the bridge and onto the road. I then requested specialist support from a qualified negotiator. Communicating with the distressed female as well as with my colleagues over the radio required absolute focus and concentration, demonstrating situational awareness while making decisions, which is perhaps one of the most vital skills required by police officers to be able to competently judge and respond to developing incidents (Huhta, et a, 2023).

After managing to get the female to engage, she told me her name and date of birth, which I passed to our control room to carry out checks on the female for any warning markers detailing any mental health, weapons or violence history. I continued to communicate with her at a safe distance, so as not to provoke a reaction, but she kept saying words to the effect of “stay back or I’ll jump”. Our control room advised me that the female was known to mental health services and was diagnosed with bipolar disorder, as well as emotionally unregulated personality disorder (EUPD). Furthermore, she seemed paranoid, acting as though someone was after her, so when two more of my coworkers showed up across the bridge, I covertly communicated with them and told them to avoid further upsetting the woman and keep out of sight until necessary. The female was increasingly unstable and was continually threatening to commit suicide, therefore, being the sole communicator, I was responsible for de-escalating the situation and managing the female’s distress. The incident ended when the female agreed to voluntarily attend hospital for mental health support and allowed me to help her back over the barrier.

Although I did not go into this scenario in a position of authority, my flexibility as a leader and a police officer was critical to safeguarding everyone involved. I found myself shifting between leadership styles throughout. For instance, when directing attending officers, I adopted a directive, command-based approach suitable for high-risk and time-critical situations, but when engaging with the female, a different style was required, so I moved towards a situational and relational style, demonstrating empathy, active listening, and calm communication. Situational and transformational leadership is effective for officer wellbeing and problem-solving. In this case, it was utilised with a member of the public. The change also reflected a trauma-informed approach, reducing the females stress and preventing escalation (College of policing, 2022). If I were required to attend a similar situation again in the future, I would feel confident in my ability to manage the whole matter and I would know what actions needed taking and orders needed giving. In terms of learning that I would take away from the incident is that I need to be confident in my decision making in the first instance and trust that I do have the leadership qualities that I have displayed.

Reflecting on the incident, I recognise that while my flexibility was effective and I communicated well with the female and my colleagues, I could have conducted my risk assessment sooner, for instance, as soon as I located the female on the middle of the bridge, I could have immediately advised further units to block the roads off in order to protect other road users should the female have jumped or fallen onto the road when we arrived. Since this incident, I have tried to immediately risk assess situations when I arrive at scenes, not leaving anything to chance. Despite this area for development, my approach was successful in safeguarding the female, my colleagues and road users.

A key leadership quality is ethical decision-making (Bruce-Smith, et al, 2023), and in this incident it was the foundation of my situational judgement. Every choice I made was in the interest of preserving life and public safety, as well as being proportionate and justified (College of Policing, 2015). Emotional regulation under pressure was equally important in this case, I maintained a cool head throughout and was composed enough to reassure the female while giving clear, concise operational instructions to my colleagues.

With regards to my own leadership styles, I have never aspired to put myself forward as a leader however I feel as though I do have the qualities required to lead a situation should the need arise as it has done in the policing incident I have spoken about in this essay. There is a common philosophy that you are either born with leadership qualities, or you’re not, and experience, education and mentoring can only take you so far (Fritzvold, 2019). During this incident, I instinctively did what I thought was right without being in a position of authority or thinking about leadership, this perhaps shows the ability to lead by example while playing to my strengths, such as empathy, emotional intelligence and ethical judgement. Reflecting on some leaders I have had in my probation, the leadership style that has perhaps brought the best out of me would be transformative leadership styles. My superiors showing this quality have been central to my development, building my confidence throughout my probation. Furthermore, I feel that I have developed this leadership strategy myself, having made efforts to understand my colleagues and how they deal with certain incidents, gaining an insight of their strengths and weaknesses. This has enabled me to plan my own role in certain incidents depending on which of my colleagues I am in company with.

In conclusion, there are many different styles of leadership which can be applied in a policing context, and it is often required of an individual officer that he or she must change the style of leadership depending on the situation that is presented. I feel as though I have demonstrated that I can, and have, effectively changed and adapted my style of leadership depending on what task needed to be completing, for example when I was issuing commands to my colleagues I was acting in an authoritative manner in order to safeguard other members of the public from suffering harm, and when I was the sole voice when speaking to the female on the bridge, I was leading by example and showing how I wanted the situation to be managed and for the female to be spoken with, and I was in the best position to be the one to decide how the situation should be managed. Although not my intention to enter into a leadership role withing South Wales Police, I feel as though I have demonstrated in this essay that I understand that leadership qualities are important to policing as good leadership allows for good team working, which in turn allows for good work to be carried out improving public confidence and trust in the police (Williamson, 2024). Due to this, I aim to improve my leadership skillset and qualities by reflecting on every policing incident that I attend.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Coaching, mentoring, and assessment are vital to ensuring professional development within policing (Bowles et al., 2022). These training components aid new officers to grow in confidence and ethical awareness, while achieving job satisfaction in their careers (Gau and Paoline, 2025). The College of Policing (2022) identifies that these are vital to aiding the transition from probationer to professional constable. This essay will critically reflect on my probationary period with South Wales Police. I will explore how mentoring and coaching has influenced my personal and professional growth, how they aided me in achieving organisational goals, and how structured feedback contributed to learning and performance. I will also discuss how academic learning, emotional experiences and exposure to complex incidents shaped my understanding of resilience, compassion and professionalism. I will evaluate my probationary period, the different styles of teaching and learning I encountered, and my overall improvement as an officer with South Wales Police, using Gibbs’ Reflective Model to aid in my reflection (University of Edinburgh, 2024).

According to MacLennan (2017), coaching and mentoring is considered the best method of helping others to reach their full potential. The main responsibility of a coach is to improve on the skillset of the pupil to help them achieve their potential, usually within a time frame and focussed on specific objectives (College of Policing, 2019). A mentor is usually someone with more experience who can help share wisdom and advice to aid the students development, providing guidance and counselling through assessment (Clutterbuck, 2014).

My probationary period with South Wales Police was an intensive three-year journey of learning, emotional development, and practical adaptation. Early in year one, I faced the sudden loss of my father. This was a deeply personal event that had a significant impact on my emotional wellbeing and caused a delay in my progress and caused me to doubt my decision to become police officer. Despite this traumatic setback, I persevered with the role and managed to develop, utilising the guidance from my mentors, supervisors and colleagues. When I returned to my role, I received structured support that allowed me to manage grief and improve my emotional resilience while maintaining professionalism and compassion in my duties. Particularly, it was important for me to build emotional resilience in order to develop decision-making skills, which are vital to ensuring the safety of myself, colleagues and members of the public (Mccraty and Atkinson, 2012).

When I first started in my role as a police officer, there were certain areas that I already had some confidence in. I was able to cope with the practical demands of the job, having spent time conditioning my physical fitness. This enabled me to provide a physical presence while on duty, which can be a necessity (College of Policing, 2021).  In addition to this, prior experience working with learning disorders and mental health, as well as my partner’s career as a mental health nurse, gave me valuable informal coaching in understanding psychological distress, crisis response and the structure of local mental health services, while improving my management of Section 136 Mental Health Act assessments (1983). This also built a strong sense of empathy and emotional intelligence, and this is central to enabling positive experiences between police and members of the public (Millie and Hirschler, 2023).

I had no experience in policing before starting my role, so I had little confidence and knowledge with police powers, legislation and policies. This was a particular insecurity of mine in the initial six months of training. I feel I studied as much as I could to pass the exams, but the visual learning style of reading PowerPoint presentations was only able to take me so far. I identified that this was not the most efficient learning style for me to grow professionally, and not effective for me as a method of learning (Fleming and Mills, 1992). In addition, balancing academic studies and operational development has been one of the greatest challenges for me. I had never previously written in an academic format or referenced using the Harvard system. Repetitive practice and mentoring from some of my colleagues helped to build some confidence in academic writing, evidence-based practice and referencing. The time that my mentor spent coaching me was essential for building competence in this area as I personally found that I learned best by being given face to face practical guidance, which is highlighted by Kolb (1984) who argues how learning through direct experience is the most effective learning style. 

Throughout this initial period of my 3 month tutorship, I attended many incidents involving sudden deaths or families in crisis, situations that resonated strongly with my own personal experience. As these experiences were all still new to me, they did trigger emotional responses at times, as I was still in the grieving process myself. Over time, the incidents became opportunities for emotional growth and empathetic leadership, developing the ability to relate to the distress of others while maintaining professional composure (Millie & Hirschler, 2023). This understanding allowed me to communicate with sensitivity and compassion, reassuring distressed families.

The personal trauma I experienced during my tutorship caused a mix of emotions, mainly grief, guilt, and uncertainty about my professional capability. Initially, I felt isolated, questioning my own ability and whether I was capable of being competent in my role, however, my supervisor and mentor showed great empathy, providing care as well as flexibility by having regular one-to-one meetings, where I was able to discuss operational and emotional challenges.  Mentoring is a process in which the mentor offers ongoing support and developmental opportunities to the student, while providing guidance and counselling and addressing any problems identified by the student. This is a two-way relationship that is built on trust and support (Clutterbuck, 2014). At that time, this guidance and positive reassurance was vital for my development and mental wellbeing. I felt this positive mentoring relationship created psychological safety and allowed me to make decisions in my role without fear of judgment. According to the College of Policing (2022), mentors should proactively seek to aid the wellbeing of their students by recognising, understanding and responding to their needs as well as their own, while being mindful of any relevant support that may be available. The one-to-one coaching sessions definitely adhered to this, instilling trust in our relationship, highlighting my strengths and helping set short-term goals (Whitmore, 2009).

While I was still experiencing emotional reactions to traumatic memories, my mentor recommended that I seek assistance from South Wales Police’s occupational health unit, who then referred me to Eye Movement Desensitisation and Reprocessing (EMDR) therapy (Shapiro, 1989). This treatment served to expose me to the mental images that were triggering severe anxiety, while this was very intense and exhausting, the exposure enabled me to emotionally detach myself from these images and avoid the emotional response. I certainly feel that this therapy has an immense positive impact on my mental wellbeing and possibly prevented me from resignation. This demonstrates the importance of a mentor being aware of any resources available to students facing difficulties (Parsloe and Leedham, 2016).

Responding to sudden deaths does remain an emotional challenge for me, but it has also become a source of professional strength. My personal experience allows me to connect with families empathetically while recognising the need for boundaries. The support I received through mentoring, coaching, and EMDR has fundamentally shaped how I manage trauma exposure and support others.

Coaching and mentoring serve distinct functions within policing. The College of Policing (2022) defines coaching as a collaborative, goal-oriented process that enhances performance through questioning and feedback, while mentoring focuses on long-term development through guidance and shared experience.

During my probation, both approaches were used interchangeably. My tutor provided mentoring in the early stages offering technical knowledge, guidance on local policies, and emotional support. As my competence grew, my supervisors adopted a coaching style, encouraging self-assessment and critical reflection. This progression reflects Kolb’s (1984) Experiential Learning Cycle, where experience and reflection aids professional growth.

The GROW Model (Whitmore, 2009), which supports the framing of constructive conversations between supervisors and their subordinates, was evident in my supervision and performance reviews. My tutor allowed me to articulate where I felt I was struggling operationally, set goals and evaluate the progress of my work load within specific and realistic timeframes. It was following this process, that my supervisor authorised protected time for me to go through my work load, in order to cope with the demands of the job. This was identified in the Professional Development Review (PDR) (College of Policing, 2023) process with my supervisor. This process highlighted accountability by linking my objectives to organisational values. My supervisor also showed organisational values, by displaying empathy towards the demands of being a new constable. Ensuring I had time to reach my objectives and remained motivated (College of Policing, 2022).

Coaching also supported my academic growth. My supervisors encouraged independent research, referencing, and evidence-based decision-making. This aligns with the College of Policing’s (2021) emphasis on professionalisation and reflective learning, which views knowledge development as a continuous process supported by feedback and peer dialogue.

Mentoring extended beyond technical policing skills, as those mentoring me supported my emotional resilience. According to the National Police Wellbeing Service (College of Policing, 2021), emotionally intelligent leadership enhances officer wellbeing and retention. My mentors engaged in calm, empathetic, and professional discussions with me; demonstrating how reflective conversation and active listening helps new officers develop resilience in challenging operational contexts.

Mentoring and coaching directly contributed to meeting my personal, professional, and organisational goals. Personally, I learned to regulate emotions and manage stress through reflective techniques such as debriefing. Professionally, I developed confidence in operational decision-making and communication; particularly in handling sensitive incidents such as sudden deaths and mental-health crises.


Feedback has been central to my learning. Initially, I viewed constructive feedback as failure. However, through coaching, I learned to reframe it as a learning opportunity. The Johari Window model (Luft and Ingham, 1955), helps to highlight how constructive feedback expands self-awareness and reduces “blind spots”. I began to actively seek feedback from supervisors and peers, particularly after emotionally intense incidents. This continuous learning mindset supported both competence and wellbeing.

Academically, my development was greatly supported by coaching. In the early stages of my probation, I failed multiple assignments and workbook submissions. The disappointment of failure initially affected my confidence, but constructive feedback from learning mentors and assessors was crucial in helping me understand expectations. Through detailed guidance, I learned how to structure academic arguments, apply evidence correctly, and reference accurately using Harvard style. Over time, I began to see each resubmission as a learning opportunity rather than a setback. By my third year, I was proud to have passed each remaining module, demonstrating tangible academic growth and resilience. This process illustrates how reflective assessment and feedback, when framed positively, drive professional competence and self-efficacy (College of Policing, 2020).

Working closely with a skilled colleague with many years of operational experience also accelerated my development. Their informal mentoring, practical advice, and calm professionalism helped me translate theory into practice. Through shadowing and discussion, I gained confidence in decision-making, incident management, and victim communication. Over time, this relationship evolved into both a friendship and an invaluable source of professional guidance. The College of Policing (2022) recognises such informal, peer-based mentoring as vital to a healthy learning culture, as it facilitates knowledge and trust within teams.

On reflecting and learning from how my tutor mentored and coached me, I was able to adopt their skillset and support newer probationers during patrols, offering guidance based on my own experiences. While not a formal mentor, I used elements of peer coaching, using open questions to help colleagues reflect and develop their confidence. Research by the College of Policing (2022) supports this peer-learning approach to strengthen learning culture. Coaching also aided my understanding of mental-health incidents. My partner’s professional insight enhanced my empathy and knowledge of clinical pathways, improving inter-agency cooperation during Section 136 assessments. This cross-disciplinary understanding, aligns with the College of Policing’s (2020) emphasis on partnership working.

Reflecting on my three-year probation through Gibbs’ (1988) cycle has shown how mentoring, coaching, and structured feedback have transformed both my personal and professional identity. The support received during a bereavement demonstrated the human side of policing. Mentoring relationships provided emotional resilience and reassurance, while coaching encouraged responsibility over my learning and personal development. Engaging in EMDR therapy was a key turning point in recognising that wellbeing and performance are interlinked. Seeking professional help strengthened my emotional regulation, improved my operational decision-making, and modelled positive behaviour for colleagues. The academic journey taught me perseverance and humility. Working alongside a highly experienced colleague deepened my operational competence and reinforced the value of mentoring. I now view feedback as a partnership for growth rather than a judgment.

In conclusion, the integration of academic learning, practical experience, and emotional reflection has enhanced my self-awareness and flexibility. I now recognise the importance of maintaining reflective habits, mentoring others, and seeking continuous feedback to support my knowledge and operational skill set. Moving forward, I intend to undertake further development through the College of Policing’s Leadership and Coaching Framework and train as a mentor to future probationers within South Wales Police.
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