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Reflective practice – Leadership and Management
1.One of the most important considerations of this study is Quality and what it means, The Childcare Act 2006 (Local Authority Assessment) (Wales) Regulations 2008 came in to force in Wales to ensure all children and families are treated equally and everyone should be provided with high-quality care and learning. 
According to Cottle and Alexander (2012), Campbell-Barr and Leeson (2016), Iles (no date) and Reed and Canning (2012) quality is hard to define, and it can be perceived differently depending on the stakeholders. Moss (2016) argues that quality is a decision that is made by someone’s beliefs, values and interests and it can mean different concepts to different people. Furthermore, he states if you choose a certain theory and are not open-minded to any other alternative options then you must take responsibility for your choices. 
Moss (2016) believes quality is not just about what one person thinks but about a range of different people, who have different views and opinions. Ho, Campbell-Barr and Leeson (2016) state there are many different stakeholders, for example children, parents, policy makers, practitioners and government officials. Additionally, The National Strategies Early Years (2008) claims early years settings must build strong relationships with different stakeholders to continuously improve their provision to achieve a higher quality of service. 
Reed and Canning (2012) believes quality is a continuous development and it involves many different people to improve the quality of care, they claim that everyone’s views must be listened to in order to identify what aspects of the setting need improving. Additionally, they point out that practitioners appreciate the views and opinions from different stakeholders because they want to offer a high-quality of service for the families. However, they do state that it can be challenging at times, this is because some people believe they are being criticised about the work they already do, and even though change can have a positive impact on some aspects it can also make it as equally as difficult for other associates. 
[bookmark: _Hlk96084482]Tayler (2015), Iles (no date) and The National Strategies Early Years (2008) suggest children who receive high-quality learning from a young age progress further on in life and it improves their social and cognitive skills, by practitioners engaging with children in playful activities can support children’s learning. Furthermore, Tayler (2015) claims research has shown that when adults interact more with children then it increases children’s language ability which can enhance their social and emotional skills. Iles (no date) believes you need to understand what contributes to a high-quality setting to give children the best possible start in life.
The Department for Education (2015) state the Effective Pre-school, Primary and Secondary Education (EPPSE) study found that children who had access to high-quality learning from a young age had enhanced social, emotional and cognitive development skills when they went to primary school. 
In addition to this Leana, Appelbaum and Shevchuk (2009), Siraj et al. (2019) and SpieB (2013) point out that high-quality settings are not only important for children, parents and staff but also for the economy, research suggests that children who have a better education when they are young are likely to be more successful later in life. Additionally Leana, Appelbaum and Shevchuk (2009) point out that more women with children are employed now than previous years because there is more high-quality childcare available now. 
In contradiction to this a study undertaken by Gray (2022) claims children who are made to study at a young age are less likely to be more academic when they are older, and could have poor social and emotional skills, this could be because they felt to much pressure from a young age. Whereas children who were allowed to play more freely achieved better academic results when they were older, and they became more confident and socialised more with others (Gray, 2022). Despite these findings, Tayler (2015) states children develop at different times, and we should not be focusing on the age of the child but the stages at which they meet their milestones. Burnham (2016) agrees with this and claims that all children are unique and are continually learning.
To achieve a high-quality of standard and support children’s development, early years settings need to use several resources for example provide a suitable environment, use a variety of resources, build positive relationships with families, and plan high-quality learning activities to ensure they meet every child’s individual needs (Burnham, 2016) Cottle and Alexander (2014) believe parents can play a vital role in children’s learning and effective communication between the parents and practitioners are paramount in ensuring the well-being of the child and achieving a high-quality setting. 
The National Strategies Early Years (2008) claim there are many different factors to achieve a high-quality provision, but the child should be the focus. The National Strategies Early Years (2008) and Department for Education (2015) state the key elements are positive relationships between children and adults, meeting every child’s individual needs, play based activities, Continuous Professional Development (CPD) courses, safe environment, adequate room to play freely, correct adult-child ratios, sustained shared thinking, qualified staff, strong leadership, a clear vision and educational objectives. Burnham (2016) also points out that any feedback on progress or concerns must be reported to the manager so they can then monitor the situation and adhere to procedures and policies, consequently leading to a high-quality setting.
[bookmark: _Hlk96165318]Care Council for Wales (2012) believes to achieve a high quality of care staff must have regular appraisals and have opportunities to develop their learning. Cottle and Alexander (2014) agrees with this, and state CPD allows practitioners to adapt their way of communicating with parents and can support children’s holistic development. Pacey (2018) completed a survey to see how many early years care workers undertook any CPD in the past 12 months, just over half of the people who took part did over 20 hours per year. Some of the respondents believed it improved their career and made them look more professional to other people. 
SpieB (2013) suggests that early year’s workers need to have a good academic background to provide a high-quality of care, and more needs to be invested in family centres as this could also benefit the children. However, Leana, Appelbaum and Shevchuk (2009) maintain that recent research shows early years workers educational background has no impact on the quality of education children receive in early years settings. 
2.Sustained shared thinking (SST) is vitally important in the early years, it supports people in working together to assess and evaluate activities and to develop an understanding of a practice or procedure (Siraj et al., 2019). Gealy et al. (2020) agrees with this, and claim SST is the combination of knowledge and engagement between adults and children that supports the development of learning. To support children’s SST the adult should listen to what the child is saying, respect any decisions made by the child, ask open questions and show encouragement (Melhuish, Siraj and Kingston, 2015). Research shows that the most influential predictors of children’s outcome are the interactions between children and adults (Howard et al., 2018).
The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale is a tool used for evaluating practice, self-evaluation and the well-being of children in the early years (Siraj et al., 2015). The purpose of the SSTEW scale is to ensure that early year’s settings are supporting children’s development, and to be successful it should be used by someone who has a knowledge of childhood development (Melhuish, Siraj and Kingston, 2015; Siraj et al., 2019; Gealy et al., 2020; Howard et al., 2018). 
The SSTEW scale is made up of five areas and within this are 14 indicators which are linked of different areas of learning, the scale first focuses on children’s emotional development and then goes on to discuss intellectual elements (Siraj et al., 2015; Iles, no date). 
The UK government and other countries across the world want children to receive the best possible care and strive to ensure settings are providing a high-quality of care (Siraj et al., 2019). Several studies have shown that adult interaction, qualified staff, strong leadership, suitable environments, adult: child ratios and a well-developed curriculum enhance children’s well-being and development (Siraj, et al., 2019). 
Hu et al. (2018) agrees with this and claims research over the years have shown how the interaction between children and adults can have a positive effect on children’s emotional, social and cognitive development. Furthermore, they state it helps children progress further in language development, mathematics and reading, via effective questioning, encouraging interactions and feedback. 
The SSTEW scale recognises how important it is to develop effective relationships with parents and encourage children’s home learning (Siraj et al., 2019). Howard et al. (2018) claims when adults interact with children and create pedagogical environments it supports children’s development by extending their learning, language and communication skills. The SSTEW scale can encourage adults to interact with children more consequently increasing children’s cognitive development (Howard et al., 2018). 
When adults show interest in the children and treat them as individuals, it allows the children to engage more, take risks and can boost their confidence, also this would score highly on the SSTEW scale (Howard et al., 2018). However, some adults support children’s development more than others but when using the SSTEW scale you need to think of the entire setting (Siraj et al., 2015). When using the SSTEW scale during an observation you must clearly monitor the observation without interference before deciding what score to give (Siraj et al., 2015). 
[bookmark: _Hlk96615460][bookmark: _Hlk96616550]McDonald, Gealy and Tinney (2019) believe using the SSTEW scale and another form of observation can support the evidence seen in settings, which allows you to have a more in-depth understanding of the research undertaken. A study undertaken in 2018 established that the SSTEW scale and the Early Childhood Environment Ratings Scale – Extension (ECERS-E) are very similar, findings revealed that the SSTEW scale was just as effective as the ECERS-E in measuring the quality of care in early years settings (McDonald, Gealy and Tinney, 2019). Additionally, Iles (no date) claims the ECERS are a way of improving the quality of care in a setting, she states that the ECERS links with the curriculum. However, recent research shows that the ECERS are outdated and only focuses on one aspect and a more holistic approach is needed (Iles, no date). The UNCRC state how important it is to listen to the views of the child, but the ECERS does not focus on this aspect (Iles, no date). 
The SSTEW scale focuses more on the relationships between the adult and the child, and the well-being of the child, it considers the views of the child and how adults can support children’s learning and development (Iles, no date). The Care Inspectorate Wales (CIW) quality of care report also aims to ensure the well-being of the child is paramount and a holistic approach is needed in ensuring this happens (Iles, no date).  
Children who live in poverty are more likely to face emotional, social and behavioural difficulties, through using the SSTEW scale research identified that the interaction between children and adults improved when professionals have access to additional learning opportunities (McDonald, Gealy and Tinney, 2019). Therefore, to ensure a high quality of service in children’s development highly qualified staff are needed in the profession (McDonald, Gealy and Tinney, 2019). Hu et al. (2018) claims assessing child and adult interaction using a scoring system is an objective way of measuring the quality of care in a setting. 
According to Smidt (2015) documenting children’s progress allows you to celebrate children’s milestones and progress, this is not only for the parents/ carers to see but to also allow children to celebrate their achievements. By using digital equipment can allow you to look back on what you have recorded and analyse what the child is accomplishing in detail (Smidt, 2015). 
Crosse (2022) believes observations enables practitioners to reflect on their work and improve their way of working which allows them to offer a higher-quality of care, adults will also be able to look back and see how they can improve their own development. 
3.Before completing this module, I was not fully aware of the policies and procedures about the quality of care in a setting. I have volunteered in a setting before Covid 19 but was not shown any information about that setting. I also use to put my daughter in to creche, but I was not happy with the care in that setting. When I spoke to the manager, she did not acknowledge my complaint, so I removed my daughter from their care as this caused a lot of stress and anxiety. I then moved my daughter to a childminder who told me that she got inspected and showed me all her certificates and her Care Inspectorate Wales (CIW) registration details upfront, which made me feel much more relaxed about leaving my daughter. 
Since completing this module I now know I had rights and could have taken this further with the creche, but the manager did not provide any of this information to me and I did not know where to get this information from. I also was unaware that the Care Inspectorate Wales (CIW) completed yearly inspections and were able to view them online. I feel every parent/carer should be made aware of the CIW reports when the children start the setting as you want your child to feel safe in their care. 
In my previous role in a non-early year setting I received monthly appraisals and went on several courses yearly to improve my qualifications. I now realise how important is for early years staff to receive monthly appraisals, as it not only benefits the individual, but it also reflects on the quality of care being delivered in the setting. I believe some staff are not given time to complete training which can reflect on the quality of care they are delivering, but I personally feel to work in an early year setting you must have some degree of qualifications in the sector. You need to be fully knowledgeable in children’s development and policies and procedures if you are going to look after children, otherwise you are not supporting children enough to reach their full potential. 
I knew early years settings needed to meet a certain standard of care, but I did not realise how the quality of care you receive from a young age could impact the rest of your adult life. From research I have undertaken there is substantial evidence to suggest if you receive a high quality of care from a young age then you are more likely to succeed later in life. But I feel play is very beneficial to children’s social, emotional and cognitive development as they get to explore themselves instead of being told what to do. 
To conclude, I feel I now know a lot more about quality assurance and how beneficial it is for children to receive high-quality care from an early age, and not only is it important for the child but to build relationships with the families and other stakeholders.
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