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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 
Introduction 

The task that has been presented for this report is while out on placement gather materials on the school development plan and report on one action point taken from the school’s strategic targets. In this report it will fully address and measure the impact of the strategic targets within a evidence-based framework. The school is a well-established community school which has been open for over 110 years. It is located on the edge of the Gower Peninsula and is approximately 4 miles from the city centre of Swansea. The area it serves is neither prosperous nor economically disadvantaged. While taking in children from Killay the school also has links with all over Swansea. links with the local community are well established and a very strong relationship exists between governors, parents, and staff. The school offers a broad, balanced and differentiated curriculum covering the four purposes of Wales. The popularity of the school is shown through 43.5% of children coming from outside the schools allocated catchment area (Cila, 2021). 7.1% of pupils are entitled to free school meals. 4.7% of pupils speak English as an additional language. English is the prominent language spoken and the school teaches Welsh as a second language. A lot of the homes in the close proximity of the school are privately owned with only a few rented.

Literature review 

Shipps, Kahne, & Smylie, (1999) explain to us that educational policies such as school development plans can often involve tension between a range of parties who all have different goals and strategies but must come together for what is best for a school. Yearly schools come together to reform the pedagogical needs of the school, all which are necessary to improve the overall quality of the education it is providing for its students. Sometimes formal planning can be found to assist various schools in the decision making as this is a vary complex context. It has been argued that developing the school development plan is “integral part of every successful ongoing individual school improvement effort (Doud, 1995).” In more recent times we have seen an improvement of great planning in schools, although it may be obvious that there are great benefits to doing this. Armstrong, (1982) tells us that high quality planning can help a wide range of people achieve goals. Planning can be used to set priorites, develop on new strategies, obtain commitment from staff, establish new or existing goals and overall set high standards for all stake holders in a school (Kotler & Murphy, 1981). McLaughlin (1993, p. 95) argue that the “capacity for reflection, feedback, and problem solving” for a school is of uttermost importance when looking at how we can meet the needs of the students in the modern world. By using planning professionally, it can help all stakeholders to look introspectively and aid them in the need for continuous evaluation and feedback on the range of policies and priorities the school are looking at. By backing this point up, it allows us to assume that the virtues of school development plans to be produced are unconventional. Researchers are being critical of the use of formal planning in order to improve schools (Bell, 2002), this is because it can affect academic performance through the use of school development plans (Mintzberg, 1994).

The Welsh government have created a target of one million Welsh speakers by the year of 2030. This target can only be met with the influence of Welsh being increased in schools and in particular the younger years of primary schools. With this being the case, the Welsh government have increased the priority of Welsh speaking in all schools and for Welsh phonics to begin being taught in primary schools (Nicolai, S., Wales, J. and Aiazzi, E., 2017). When looking at this in critical detail it can be said that as this is a Welsh government target which has been made by the Welsh government itself it is very unlikely to be unbiased. However, they may be boosting this target for biased reasons but the actual source itself would be very unbiased and would have had to have been looked at multiple times by multiple people. It will be well researched and would have had the exact statistics looked at through uses of census and other official government poles. This piece of writing will be quite difficult to be critical about because it is just laying out the policy itself rather than actually looking in great detail about why the matter is occurring. Rempt, R.C.M., (2017) argues that the need for speaking the Welsh language is extremely low as there is such a larger amount of people who speak English as a first language rather than Welsh. However, we can see that the Welsh government are pushing to reverse this or even just gain more knowledge of the language and encouraging children to have the opportunity to speak Welsh. Furthermore, Prys, C. and Matthews, D., (2022) argues that there has never been more of a need for Welsh to be promoted in schools as it is a language on the bounce and will be vital for Wales. However, it is important to remember this source is written by someone from Wales so could be seen as bias and not be used. It is also worth noting that this was written before the push from the Welsh government so again could not be the most reliable source.

Developing an action point 
When looking into the school improvement planning process there are lots of stages which can affect this plan. School improvement plans have been described similarly across a range of studies looked at, where the process that has been looked at at has varied much more. There can be differences from school to school which play an effect on this, for example the organizational context of the school such as the culture and where the school is situated (Heistad & Spicuzza, 2000). However, when we look at the planning side it may differ from school to school due to the leadership, communication and teamwork which is portrayed by a school. This process if often described as linear where there are several main stages, and the cycle can be looked at and repeated. When new problems arise, they can be slotted in or discovered when the process begins to be implemented (Flinspach & Ryan 1992)
Hargreaves and Hopkins, (1994) have shown us a five stage process they have highlighted for improvement, this begins with conducting an audit breakdown which looks at the strengths and weaknesses of the school, followed by setting targets for the school, then actually setting the plans in place, looking at the success of the plans and how well they have been implemented,.These 5 stages have been commonly found In various studies looking at school development plans (Wilson & McPake, 2000)
The beginning of the school improvement plan often involves a range of activities and decisions which begin the planning process of the plan. It is the decision of the head teachers and in many schools the senior leadership team on which the school will engage with for example some schools look at the development of the school and others look at how planning can be improved (Giles, 1998). It is of great importance to remember that at this stage of the process the stake holders are involved in this. It could be often seen that as this is the beginning of the school improvement plan various training sessions may be undertaken.
The next stage is often called the design stage of the plan, in this part it should be known that the school will be determining what should be involved in their plans and speaking to the senior members of staff and the needs and priorities of the school should be included in this conversation. The strengths and weakness will need to be consulted and data will be looked at in detail (MacGilchrist & Mortimore, 1997). This plan often is a yearly framework which can be followed for the whole year with set points for the plan to be check in on. During this stage it needs to be acknowledged of the mission of the school and what the goals, responsibilities, timings and what will need to be done to show improvement. 
The next stage is often referred to as the implementation stage, the plans which have been set in the previous stage need to be carried out in the classroom itself and the school. The responsibilities for what is needed to implement the plan will be shared by the headteacher to the teachers and then shared down to the rest of the staff. Monitoring is often viewed as part of this stage as it carries out formative purposes, monitoring the effects and the process is used for implementation allows schools to have a positive viewing of what is going well and what needs to be improved. This can all be completed during the implementation stage of the process.
Evaluation stage can both be looked at by the external bodies examining the schools and the school itself. This can depend on various things for example, if an expectation is near or has just happened it would make sense to include this as an external company would have filled reports and concluded targets for the school. However, the schools will conclude yearly reviews of the school improvement plan and will constantly be assessing what has been done successfully and what needs more work (MacGilchrist & Mortimore, 1997). It is important to remember the school development plan will be including both formative and summative assessment as it is such an important document. 
serves both formative and summative purposes. School improvement plans are a continuous process so all the results form the years prior will be taken into account and inform future plans and decisions.
Finally, as well as the stages that are commonly associated with the school improvement plan, the review looked at by showed some amounts of evidence of the factors which play a part in the determining outcomes of school improvement processes. These could be the support the school gets, how actives the head teacher is and how big the teams of staff are.
Reflection and evaluation  

The target that was focused in on in the school development plan is the whole school’s approach to speaking Welsh. This was decided as after the schools ESTYN report was published it was an area picked up on. Due to the school having no children who speak Welsh as a first language (Cila, 2021) it would be expected that this would be an area that ESTYN would have picked up on. To combat this the school has set in place a number of “development plans” with the hope of increasing the general Welsh being spoken in the school and increasing the incidental Welsh in the classroom. Firstly, it was decided that all teachers would be sent on a Welsh course during the first inset day of the year. The hope of this was to increase general upkeep of Welsh and learn incidental Welsh phrases prior to the start of the new year. Being critical with this it could have been beneficial at the end of last year to have completed various courses and then maybe recapped on this at the start of the new year with all staff sharing ideas. 

 Secondly the AOLE lead of languages was placed on the “Tric a Chlic” course, this a new scheme which increase Welsh phonics and promotes and practices this in the classroom. This phonics programme has become very popular in Wales for children aged three to seven, the AOLE lead would then report back to the teachers who have the classes in this age bracket and support them with the relevant materials. The teachers would then bring this into their Welsh sessions and hopefully increase the general upkeep of Welsh. When looking at how things could have been done differently in this aspect it could have been beneficial to all teachers to have had this training, as it is a small school this may have been difficult, however. Also, it may have been beneficial to collaborate with other schools who are completing this and seeing what similarities and differences the schools have. Finally, it could be a suggestion that this is reviewed termly with the AOLE lead and suggestions/questions have a set point in time to be dealt with and answered.

Another plan put into place to combat to issue of Welsh is the Team Cymraeg put into place, this team involves roughly 6 children from year 6 to oversee various Welsh challenges, any Welsh activities or special holidays/occasions and a Welsh assembly once a month to be put on by the team. This gives the children responsibility and can be linked to the four purposes of the Welsh curriculum but also allowing the children to want to represent the Welsh language and hopefully gain children to promote it to other children. One point that has leapt out to me would be suggesting this to be branched out and having representatives from each class. This could include reception to year 6 and would thus involve at least one or two children from each class and could encourage Welsh from inside it. By doing this it would aid the teacher as they could call on the Welsh Team to prompt children. They could even be called upon to take Slot Drilliau sessions for the class. 


Conclusion  

Therefore, when looking into the school development plan actions we can see that there are benefits of using it. This could be for aiding the development of certain targets found within the school itself or from an external company. We can see that by using the school development plan we are able to target areas of weakness in a school and turn those areas into strong point by using strategic planning. In this assignment it has been shown what the key areas of a school development plan entail while using relevant literature to coincide with this. Finally, when moving froward I will be using these skills that I have learnt from this in the way of being involved in my own School development t plan hopefully next year and being confident enough with it to aid the school in improving it and even take on ideas I have learnt through this assignment. It has been of much use as in many ESTYN inspections schools are often told that they need to increase incidental Welsh as a target. Therefore, I feel that seeing the targets set by the school will allow me to have an upper hand of knowledge in this area. I also had not seen a few of the ideas that were being used and will be taking them forward into my NQT year with me.
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