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The aim of this assignment is to choose a form of intervention that is best suited to the specific needs of a child or group of children. Within this assignment, the chosen form of intervention will be critically analysed, stating benefits to the child as well as the limitations it has for pupils and staff. Based on experiences during placement, Languages, Literacy and Communication have been chosen as a focus. 

Following the BERA ethical guidelines (2018), I will refer to the child as ‘Ethan’ to protect their identity, ensuring anonymity for the child and that any information provided cannot be linked back to them. Ethan is a seven year old boy in a mainstream year three class. Ethan is a very happy and at times a motivated pupil. However, Ethan has a very strong speech impediment, making it difficult for him to communicate with his classmates and teachers. Alongside this, Ethan is reading and writing at the same level as a four year old. This has been found through a form of summative and formative assessments. Ethan can sometimes get very frustrated over his lack of speech and ability to read and write. This frustration causes Ethan to have behavioral and emotional outbursts which further affect his learning and engagement. It has been clear that he is willing to try his best, however, his inability to communicate effectively appears to be damaging his self-esteem and confidence. His lack of communication skills appears to cause a struggle in developing new relationships. Familiar adults in the class and some peers understand what he is saying. However, staff have been informed that Ethan relies heavily on mum whilst at home to translate what he is saying. Whilst this is helpful to Ethan, it limits his chances of developing new vocabulary and perfecting the vocabulary he currently has. 

Ethan has been suspected of having Dyslexia, a learning difficulty that mostly affects reading, writing, and spelling. However, dyslexia can also cause delayed development in speech (NHS, 2022).  To implement early intervention, Speech and language therapy has been recommended. Speech and language therapists take on a variety of cases such as delay’s in developing speech and language, interaction impairments, autism spectrum disorder, and learning difficulties (Swansea University Health Board). This has been chosen as it is specific to Ethan’s current needs. Early intervention can have continuous benefits throughout life (EIF, 2020), supporting his cognitive and social skills therefore having a knock on affect to his emotional and behavioral needs.

This assignment focuses on Ethan’s development in Language, Literacy and Communication (LLC). To help develop Ethan’s LLC skills, it is important to understand how children develop these skills and how they can be pushed further. Understanding how children learn can enable practitioners to develop their teaching, proving exceptional educational experiences (Ostroff, 2012). The new Curriculum for Wales provides progression steps which guides the pace of progression and development to support practitioners as the learners work towards the What Matters Statements (Welsh Government, 2021). This allows for practitioners to have reference points for the child’s learning, to see where they are currently at and how they can create the scaffolding to get the child to the next step of their learning. Whilst these progression steps and reference points are in place to support practitioners, it is important to remember that it is just a guidance as children learn and develop at different rates. They can achieve some milestones very young, yet they may be late developing in other aspects (Kamen and Mitchell, 2010). 
Delayed development in speech is considered to be where the child struggles to create the sounds of words, but they understand what is being said to them (Raising Children Network, 2022). Feldman (2019) argues that by age five, children should have met multiple milestones in their speech development and should be able to communicate a variety of complex sentences and metaphors, applying their speech to support themselves in the development of their reading. However, in support of Kamen and Mitchell (2010), Feldman (2019) also argues that 16% of children suffer with delays in their speech and language. Erikson’s (1950) psychosocial development theory argues that between the ages of five and eleven the fourth stage of psychosocial development will take place, Industry VS Inferiority. Erikson (1950) argues that this is the stage where the child begins to notice their successes and failures, therefore affecting the child’s level of engagement in school and their confidence. It is at this time that they are beginning to notice other children’s abilities and compare themselves to it. Erikson (1950) refers to industry as the building of confidence from accepting that they may not excel at everything and refers to inferiority as their low self-esteem. Dauphin (2017) supports this, and states that inferiority can root from a variety of reasons such as negative personal thoughts, poor family life and lack of support in schools. 
My personal experience of working with Ethan, show that he is already going through this stage. He is fully aware from observing his peers that he has not yet met the same milestones as his peers. This feeling of inferiority causes Ethan to disengage from lessons and conversations. One reason for this may be Maslow’s (1943) Theory of Human Motivation. The Theory of Human Motivation argues that human behavior is the outcome of the needs required. These needs are arranged in a hierarchy of importance. For example, if someone is hungry then that becomes the most important thing on their hierarchy of importance. Being hungry takes priority over everything else, therefore Ethan’s language skills take priority over everything else (Maslow, 1943). For Ethan, I have personally seen behavioral outbursts occur triggered by his peers and staff’s difficulties in understanding him. This is therefore affecting his learning in all other areas of school. Ethan’s language skills are currently at the top of the hierarchy as it is where most of his behavior stems from. Maslow (1943) argues that some behavior is motivated at a very high level or is weakened by lack pf motivation. It is argued that 81% of children with emotional and behavioral difficulties suffer from a form of speech and language disorder (Hollo et al, 2014). 
Contrary to this Maslow (1943) also argues that not all behavior is expressive or goal-oriented so whilst Ethan’s behavior could be due to the inability to communicate effectively, he could be having behavioral outbursts because that’s simply what he is choosing to do. However, because there is no way of proving his reasons for behavior, ELSA sessions could also be recommended for Ethan to help him understand his emotions and behavior better. An ELSA is an “Emotional Literacy Support Assistant” (Palphreyman, 2023). ELSA’s support children in managing and understanding their emotions over a variety of things such as bereavement, relationships and bullying to name a few (Palphreyman, 2023). Whilst this would be significantly beneficial for Ethan, his LLC is an aspect of his development that if improved and supported consistently could also help him with his emotions and behavior. 
Skinner’s (1957) theory of verbal behavior and language acquisition is based on a behaviorist approach to learning and suggests that language is developed through the imitation and appraisal of peers such as parents, guardians, and teachers. This is supported by his theory of Operant Conditioning (1974) in which positive behaviors are rewarded and therefore reinforced, whilst negative behaviors are punished and subsequently dissuaded from repetition. This could have the same effect on language development. When praised on using correct grammar or pronouncing something they have previously struggled with correctly, it may encourage them to focus on their speech and raise their self-esteem. The concept that language is taught through observation of peers is supported by Bruner (1982). He argues that the child’s guardian acts as a Language Acquisition Support System (LASS) in language development. LASS refers to the network of adults or more knowledgeable others in the child’s life that supports their development (Bruner, 1982). Bruner argues that children are born with this cognitive ability to learn language and communication, however their social interactions are vital in them being able to develop these fluently. Therefore, the less social interactions a child is provided with, the less opportunities they will receive to develop their language and expand on their vocabulary (Bruner, 1982). 
In contrast to this, Chomsky (1972) argues that the child is born with an already functioning Language Acquisition Device (LAD). The LAD is an internal system in the brain that allows a child to understand when a sentence is ungrammatical and helps them to be aware of false starts in sentences and mistakes (Lillo-Martin et al, 1997). This suggests that the child is born with an understanding of language which allows for them to learn language as quickly as they do. Chomsky (1972) argues that universal grammar allows for this to be possible, whilst there are many different spoken languages; the grammar remains the same and that the child is already born with these grammatical rules to knowledge. In class, Ethan has shown a basic but clear understanding of grammatical rules. Frequent staff members who can understand what he is saying have observed that sentences are spoken with the correct grammar as well as the fluent understanding when being spoken too. It is also argued that a child needs to be directly taught about how others may speak, such as accents, volumes, and pronunciation in order to be aware of how speech may differ between peers (Wallace et al, 2004). Wallace et al (2004) also state the importance of discussing communication in different forms, for example adjusting your speech to suit more formal environments.  Ethan had previously been tested for any hearing impairments; these tests came up negative. This was tested as it is known that the development of language is strongly dependent on the auditory sense (Shojaei et al, 2016). 
Another way in which SLT’s can support Ethan is with his relationships both in and outside of school. Marsh et al (2010) states that SLT’s also provide learners with advice on being involved in social interactions in addition to support with speech. This would be significantly beneficial for Ethan in his development of wellbeing and emotional support, in addition to providing encouragement to engage with learning in all other Areas of Learning and Experience’s (AOLE’s), facilitating holistic development. Confidence and self-esteem will be improved, allowing him to create better relationships with his peers and boosting his wellbeing. This will be beneficial for Ethan and his family as his mums’ concerns surround not only his inability to communicate effectively but also his ability to make friends and develop his relationships.
Implementing early interventions and support for Ethan will allow him to progress and develop his skills holistically. The new Curriculum for Wales states that 
“Progression in learning is a process of developing and improving in skills and knowledge over time.” (Welsh Government, 2021, pg. 5)
This means that progression is necessary for learners to enhance and develop their skills. It is known that stages of progression vary for each individual child as their milestones are achieved at different rates (Welsh Government, 2021). It is important to support Ethan in this aspect of development as it is an area in which he is showing significant decline in. Supporting him in this will support him holistically, in all other areas of his learning including his well-being (Burton, 2020). At the age of seven, Ethan should typically be working at progression step two and working his way into progression step three. However, formative, and summative assessments, as well as observations held by myself and staff have shown that Ethan is working at progression step one. Speech and Language Therapy will allow Ethan to develop his skills holistically, potentially leading to better learning in school and better wellbeing. With continuous support from the class teacher and the SLT, it is expected that Ethan will gradually be able speak more clearly and confidently without getting overwhelmed or frustrated. A large focus will be placed on his pronunciation of words. Ethan will be working on the What Matters Statement 
“Expressing ourselves through languages is key to communications” (Welsh Government, 2019).
Within this What Matters Statement, Ethan’s goal is to excel within progression step one and move on to progression step two. There are aspects of progression step two that Ethan has already started making progress in, however there is still the need for development in aspects of progression step one. For example, describing objects and using newly learned vocabulary confidently are just a few of the skills that need enhancing within progression step one.  Ethan’s progression in developing his speech can be tracked using a reference to a criterion. It should contain realistic and achievable goals designed specifically to where Ethan currently is in his development and where he needs to progress to (Gillam and Justice, 2010). The progression steps can be utilised and used as a guide to help create the criterion for Ethan. Progression can also be monitored through in class observations and discussed between practitioner and speech therapist. A language sample analysis (LSA) could also be used to help monitor progress, for example choosing one book and having the child read it at certain points of their therapy to see how their speech has progressed (Heilmann et al, 2008). This could benefit Ethan significantly as it would also support his development in reading, increasing his confidence and self-esteem further. An LSA is considered to be a non-biased form of assessment and despite being primarily used for linguistic minority groups, it can also be beneficial for those who have spoken English since birth (Stockman, 1996). From my observations and experiences in school, the Speech and language therapy will take place once a week, outside of the classroom by a speech and language therapist (SLT) brought in from an external agency of the schools choosing. They will work closely with Ethan, his class teacher, and parents to discuss where Ethan needs the most support and how everyone can implement this support together. This will allow for Ethan’s support to be tailored specifically to him, rather than generalised support (SLT for Kids, date not provided). 

However, Pappas et al (2008) argues that parental involvement has been decreasing significantly during speech and language therapy in an educational setting. The survey showed that 40% of respondents were unhappy with the level of parental involvement. It was argued that decisions regarding the child’s therapy was based on the therapist themselves instead of it being family centred (Pappas et al, 2008). Pappas et al (2008) also suggests that due to the therapy being education based, the decisions are made mostly with the class teacher than the parents. The SLT can work closely with educational practitioners and learners both inside and outside of the classroom. It allows for the SLT to advise the practitioner on environmental factors that can be adjusted to support Ethan further (RCSLT, 2022). The class teacher can also work closely with the SLT by introducing certain topics to Ethan, such as communicating in different environments like formal and informal (Wallace et al, 2004). The class teacher can also provide Ethan opportunities to discuss his favourite personal experiences to help build his confidence (Wallace et al, 2004).

Wren et al (2001) argues that SLT’s and practitioners working together allow for the practitioners to have a better understanding of the impacts that lack in language and communication development can fully have on a child as well as a deeper knowledge of how to attend to these difficulties. SLT’s can significantly benefit practitioners as well as Ethan as SLT’s working in schools as they are able to lower stress levels by supporting each other and sharing concerns (Wright and Kersner, 1998). However, a study carried out by Baxter et al (2009) shows that staff felt as if there was not enough communication held between the SLT and the practitioner over the needs of the child. The study also showed that some staff had specifically requested school-based speech and language therapy training for assistants, with majority of the staff agreeing that there should be at least one school-based SLT. This leads to another issue that may arise with SLT’s, which is the distribution of them from external agencies, some children may be prioritised over others or simply be stuck on a waiting list due to lack of trained staff. This can become very frustrating for practitioners (Baxter et al, 2009). A lack of funding or use of it may play a large part in this disadvantage of speech and language therapy. The expenditure report for costs spent on speech and language therapy in the year 2018-2019 show that whilst 166 million pounds was being spent on speech and language therapy, which is an average of 10 pounds per child, only 50% of areas reported using the funding provided despite being expected to do so (Longfield, 2019). Longfield (2019) argues that if local authorities use the most of the funding provided then less children will be on the waiting lists and children will be supported quicker, for longer. A study held by Elksnin and Capilouto (1994), shows that integrated therapy by SLT’s in the classroom have increased class teachers’ knowledge of language development and was able to provide them with more support compared to isolated therapy sessions. However, the study also showed that SLT’s were able to support more learners throughout the class (Elksnin and Capilouto, 1994). Whilst this would be beneficial for the whole class to help them develop their language further. It is important to stay focused solely on Ethan and his developmental needs. The skills that Ethan needs to develop are specific to him, a generalised approach may be somewhat beneficial, however, it will not provide Ethan with the full extent of support required to develop. A one-to-one approach will be taken with Ethan to make sure he gets the maximum benefit possible from the intervention. Speech and language therapy will allow Ethan to express his thoughts, and communicate his feelings more clearly (Speech Right, 2019) therefore allowing for a decrease in behavioural issues. This will benefit Ethan greatly as it will help him start working towards Progression step 3 within Languages, Literacy and Communication,
“I can interact with others, talking and writing about my thoughts, feelings and opinions showing empathy and respect” (Welsh Government, 2019).
Another benefit of speech and language therapy according to Speech Right (2019) is increasing Ethan’s sense of identity and independence. As Ethan’s speech and communication skills develops, he should become less reliant on his mum to communicate and translate on his behalf. Many parents with children who have a form of speech and language disorder have shared that their child has presented with aggressive forms of behaviour due to being unable to communicate independently which has put a strain on family relations (Jensen De Lopez, 2021). Speech and language therapy whilst supporting the developmental needs of the child can also support family relations provided that the SLT works closely with both the family as well as just the teacher (Jensen de Lopez, 2019). However, a study held by Andrés-Roqueta (2016) argues that resolving just language problems doesn’t necessarily help to improve social skills hut also argues that a larger study sample may show slightly different results.

Overall, a speech and language therapy intervention are a vital step in supporting Ethan’s development in Languages, Literacy and Communications. This will allow Ethan to become more independent in communicating his feelings and thoughts. He should become less reliant on his family and teachers to translate for him, reducing the levels of frustration he may be feeling. This will greatly improve his behaviour and allow for him to be more engaged in lessons. The speech and language therapy will be supporting Ethan holistically, allowing for him to develop in all areas of learning and experiences. It will not just support him in school, but also at home improving family relations and reducing the stress his family may be feeling over Ethan’s inability to communicate effectively. I would advise that this intervention be rolled out throughout the school and should be made accessible to all those who need it. If it was more accessible, Ethan could potentially have been able to receive Speech and Language therapy earlier on his education instead of at the age of seven. It would be beneficial for Ethan if his mum was involved in the sessions to an extent, that way his mum will know how best to support Ethan at home (Pappas et al, 2008). This will allow for him to receive the full benefits of the intervention, allowing for greater opportunity of development (Pappas et al, 2008). For Ethan and other children like him, local authorities need to be ensuring that they make the most of the funding they are given in order to benefit the children who need it. It will allow the child to be supported sooner, for a longer period of time (Longfield, 2019). It has been shown that whilst external speech and language therapy agencies are beneficial to educational settings, it would be useful for school-based staff to also be trained in speech and language therapy (Baxter et al, 2019). This would reduce the number of children on agency waiting lists and so children will be seen quicker. However, this would require extra funding for schools which unfortunately is not always available. The next steps would be to start ELSA sessions if there is not an improvement in behaviour and implement interventions to help develop his reading and writing skills, developing his speech first is priority in order to help him stay more engaged in lessons. One intervention I would introduce to do this would be making use of NESSY, a website used for children who struggle to read and write. It also provides information for teachers on how they can support their pupils further (NESSY, 2021).
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