
	What do I know already? / What have I learnt so far?
During my 3 years in a primary setting, I have encountered many situations. All of which I have learned from. I have completed various safeguarding and handling training sessions. As a result, I have a great understanding of safeguarding procedures, especially when approached with issues by younger children, and the appropriate response needed by professionals. Also, I have become adept at basic first aid and wound care, when dealing with minor to severe injuries with children of all ages. Alongside this, I have received training in POPAT, in order to support children with speech, spelling, and writing difficulties with their work in the classroom and general communication with peers and practitioners. My Lego Therapy training has also assisted me with supporting children with difficulties expressing their emotions, where it is vital they discuss their needs and worries at that moment in time, in a compassionate understanding way and in a safe environment.

	What do I want to develop? 
I would like to further advance my professional understanding of child development, and therefore be educated with a wide knowledge of children’s individual behavioural and communicational skills and difficulties, whilst advancing my comprehension of complex learning needs and developmental disabilities. This would be extremely useful when becoming a teacher, in order to correctly differentiate during lessons, and ensuring I accommodate every child’s need to the best of my ability.

	Objective:
	Actions: 
	Resources:
	Target Date:
	Success Criteria:

	Develop my confidence in presenting and public speaking.
	I will be building my confidence as I continue with my degree, by partaking in individual and group-assigned presentations. 
	As my first assignment was a presentation, the feedback will greatly benefit my future presentations; as I will be aware of the skills and information that are necessary to develop.
	By the time I complete my degree, I will be confident in presenting, from the practice I have had during specifically presentation assignments.
	A portion of the course assignments will be presentations. Therefore, I will improve with each assignment as a result of the feedback received from past presentations.


	Graduate with a PGCE to become a teacher.
	By November 2024, I will have needed to apply for the primary PGCE course, to ensure that I receive a place with the university of my choice.  
	I will seek support from my lecturers and colleagues for my personal statements. A meeting with the careers adviser after completing my PGCE will be necessary to receive an accurate action plan to seek further opportunities. 
	As a PGCE is a year's degree, I will be graduating by 2026. Following this, by the Autumn term, I would start my profession as a qualified teacher.
	I will undergo an in-depth job search and various interviews – reflecting on the advantages and disadvantages of each one - to therefore venture into employment and secure my occupation within a primary school. 

	Become a first aider within a primary school.
	By attending multiple courses -Paediatric First Aid, Emergency First Aid, and First Aid at Work – and also achieve a Level 3 First Aid at Work Certificate.
	It will be crucial to attend these mandatory courses and therefore will need allocated leave of absence by my employer to attend.
	As a result of there being a plethora of courses, I will obtain this status shortly after 2 years of becoming a qualified teacher.
	In many primary settings, there is a head or main first aider. By obtaining this title, I will have achieved my goal. Although, I will continue to seek further training to stay up-to-dare. 
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Brock, (2015) asserts that reflection is a core value of a professional, as it is an essential element of professional practice and has a key aspect in professional training. According to PACEY, (2016), reflective practice is the action of analysing your practice, with the objective of challenging, modifying, developing, and improving, and that reflection is a perpetual cycle of improvement. The practitioner’s personal engagement with reflective activity comprises of, reflective thinking, reflective learning, and reflective action (Reed and Canning, 2011). Durham University, (no date), maintain that it is vital to utilise collaborative reflection into professional practice; as it induces deeper levels of critical reflection, through involving a cluster of practitioners with different status’ converging to plan, execute, observe, evaluate, and critique their actions and reactions. Collaborative reflection allows practitioners to reflect from another perspective to therefore develop an in-depth analysis of the situation. 
Reflection and its practice are all-important in the early years setting, as it enables practitioners to develop critical understanding of their practice, encourages one to become more proactive, increases confidence with identifying strengths and areas of improvement, and improves the quality of care and education. Birth to 5 matters (2021), supports this by maintaining that the higher the quality of care and education, the more positive impact it has on life-long outcomes.
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In closing, reflection and the mode in which practitioners reflect are beneficial to the outcomes of situations, where also past reflection was efficient and routinely completed. Reflection plays a vital role in successful environments across various occupations, where one must be willing to observe and modify the way in which they teach in order to satisfy the needs of their classroom. A practitioner that reflects, analyses, and modifies, is a practitioner adept with a life-long transferable skill that can be utilised for a multitude of scenarios that they may experience during their career.
Above are models of reflection. Gibbs, (1988) argues that the deeper the reflection, the more effective the analysis. The leading distinction between the models are the number of phases included to successfully achieve reflective practice as a practitioner. Although there are benefits and drawbacks to either model (Forrester, 2020) and (Assignment Desk, 2022). Forrester maintains the positives of Gibbs’ diagram, as they discuss how the stages configure a cycle, as the ‘action plan’ is applied to the next matter of the incident. Forrester also argues the possible disadvantages associated with Gibbs’ model, the leading being that the sheer quantity of stages within the cycle are highly time consuming and may often lead to ostensible reflection, and therefore, unlikely to touch on personal and professional development. The Assignment Desk suggest that the benefits of the ERA Cycle are alike those of Rolfe’s reflective cycle. The primary benefit of practitioners using this model as a mode of practicing efficient reflection, is that the model is simpler than others to follow, as a result of there only being three steps. Consequently, newly qualified practitioners have a clear introduction and conclusion for handling a situation that may occur. A drawback that occurs whilst utilising this mode of reflection is that not all situations allow practitioners to analyse first before acting. Ultimately, the model utilised must be preferred by the practitioner, therefore, to effectively reflect on past situations and to modify and develop for future incidents, to avoid unnecessary behaviours and actions.



Figure 1: Gibbs’ Reflection Learning Cycle (1988).
Figure 2: The ERA Cycle (2013).
According to Bauer, (1991), Donald Schön built on Dewey’s theory of reflection, and further associated reflection with professional development and practice. Schön, (2016) proposes that there are two distinct types of reflective practice. Reflection in action, which consists of observing the situation and acting immediately. Moreover, there is reflection on action, which comprises of reconsidering the situation, and modifying to therefore understand what needs to be changed for future reference. 
Schön extends on this argument by highlighting that a practitioner that neglects reflection on action, fears the unknown and uncertainty. The practitioner would also avoid situations where they would feel unaware of the outcomes, and therefore devote themselves to an image of pristine professional proficiency. In lieu, a practitioner that undertakes reflection on action, is a practitioner that involves themselves in unorganised, confusing, but crucial situations. 
Slesser, et al. (2017), maintains Schön’s argument by indicating that a practitioner that deliberately involves themselves in situations that are uncertain, are practitioners that when asked to describe their actions, they speak from experience, observation, and modification. 

John Dewey is considered to be the deviser of reflection, according to Southampton University, (no date). Dewey’s experience is that reflection is not an active recall of the situation, but alternatively, an intentional and active process of analysis. 
Dewey’s work provides the basis and foundation for the theory of reflection. 
Dewey highlights that there are two separate forms of action, routine action, which is an action a practitioner would subconsciously perpetrate, and is unlikely to modify. Therefore, it is guided by tradition, habit, and clear requirements, including the law and workplace policies. Additionally, there is reflective action, where the practitioner would succumb to question their actions and appraisal of events. Consequently, signifying an alacrity to be flexible (Dewey, 1933. Pg. 118).
Warwick, (2007) maintains this by arguing that by obtaining the status quo and resolving situations as they emanate are practitioners whose practice is lead by routine action. Conversely, one that prioritises understanding the cause of the situation and is determined to evaluate and modify to therefore prevent repeated unintentional outcomes, is a practitioner whose practise is guided by reflective action.

Perez (2019) highlights the proposition of what constitutes a professional by stating that the notion of a professional has deviating perceptions and concepts. Perez argues that the word ‘professionalism’ has both social and behavioural implications, as the idea of a professional self-image is open to debate, and that becoming a successful professional is the responsibility of the individual. Likewise, Farhadi, et al. (2021) state that professionalism is a multidimensional concept comprising of cognition, understanding, role development, and behaviour. Framing of the middle-class notion of professionalism highlights that individuals are knowledgeable, qualified, and above all, esteemed. Thus, suggesting views on the origin of professionalism that value knowledge over skill, as well as an accrediting mind over physical endeavours (Chalk, 2013). McGillivray, 2008 maintains this by arguing that complex aspects such as traditional beliefs, ideology, past training, and qualifications contribute to the notion of professional identity. What is central to each thing a practitioner undertakes is the best interest of the child, above all else (UNCRC, 1989). The initial five years of a child's life is a crucial time for development, as the brain develops connections rapidly compared to other times in life. Consequently, it is critical for the practitioner to support and maintain the holistic development of the individual. It is thus fundamental for the practitioner to be compassionate, supportive, and professional (EYA, 2021). Gasper (2015) maintains that theoretical knowledge and understanding of children's physical, social, emotional, and intellectual development are qualities that construct the optimum professional dedicated to the best practice.
Johansson and Einarsdottir, (2018) depict values as qualities that direct human judgement whether actions are advantageous or detrimental. Johansson and Einarsdottir continue by maintaining that disparate needs and beliefs fuel disparate values, therefore, it is essential to understand the individual. This sustains the importance of having an interest in child development, whilst also striving to develop the whole child, by observing and addressing their individual strengths, achievements, and areas of improvement. Trust and respect are core values of early years practitioners, as they establish authentic relationships supported by positive action and behaviour. By modelling elements of compassion and respect, children will mirror these positive behaviours (Robinson, 2010, pp. 51). Relationships are formed through the practitioners’ confidence. Excluding confidence from their practice would lose the trust of the children, and therefore, the inability to form meaningful relationships (Powell, 2010). The General Teaching Council, (2021) argue that values additionally support practitioners' drive to develop as education professionals, fuelling their professional commitment. Consequently, practitioners who obtain these values are determined and committed to undertaking further training to modify in order to enhance their teaching further, so that the various and complex needs are met (Powell, 2010). Principles of Early Years are an international and cross-cultural phenomenon, as Brock (2012) implies, in which values maintain the foundation. 
	Communication is a fundamental value that must be obtained by practitioners in order to effectively support individuals with their learning. Dunhill, Elliot, & Shaw, (2009) support this by arguing that a practitioner must have the confidence to communicate not only with children, but with parents, carers, and a multitude of agencies. They continue by maintaining that effective communication with all parties involved with the individual, in terms of the home environment, other members of staff, and intervention agencies contributes to the benefit of the child’s development. Practitioners must also be competent in understanding non-verbal communication, which is an extremely common behaviour of children who have communication difficulties, such as autism spectrum disorder or apraxia of speech (I Can, 2016). According to Orey (2014), non-verbal communication may consist of facial expression, eye contact, the proximity of the individual, gestures, and posture, whilst Brain & Mukherji (2005), state that non-verbal cues in children in effect contradict verbal messages. Therefore, in order for communication to be effective and beneficial to the individual, a relationship built on compassion and understanding is all-important. Maintaining these important and trusting relationships with children assists practitioners in understanding their current level of development, consequently, practitioners are able to plan and modify effectively in order to progress the development and learning of the individual accordingly (Department for Education, no date). 
	Siraj-Blatchford portrays the importance of partnerships and multi-agency support in his longitudinal study, the EPPE project. The developmental study took a national sample of over 3,000 children aged three to seven, parents, and in total 141 preschool environments, to investigate the effect of pre-school education. Examples of partnerships between primary education and pre-school education include the Flying Starts program. Siraj-Blatchford’s study found that children who received pre-school education had enhanced development, in contrast with individuals who did not attend a pre-school setting. The study also stated that the quality of the pre-school setting, and the practitioners employed are directly associated with exceeding intellectual, cognitive, social, and behavioural development. The EPPE project observed and identified five impactful areas when working with young children, the first being the quality of adult-child verbal interactions. Impactful and understanding communication can maintain the basis of a respectful and trusting relationship between practitioner and child (Powell, 2010). Knowledge and professional understanding of the curriculum were also found to be important aspects when working with early years, in order to efficiently inform planning, and therefore, benefit the development of children during their journey in education. The practitioners’ ability to support children with resolving conflicts was also found as a crucially important factor in pre-school and early years settings. Practitioners were able to assist individuals with respect and compassion when situations arose, assisting them with effective communication in order to avoid detrimental behaviour and actions, therefore resolving conflicts effectively. Essentially the study shows that early education and intervention are advantageous to children, particularly when there is effective and progressive communication between these early years’ settings and primary schools, highlighting the importance of partnership and multi-agency work to the development of children (Siraj-Blatchford, et al. 2003).
Observation assists practitioners in discerning what interests and motivates children, which aids practitioners in recognising and understanding their emotions, relationships, and level of competence, according to Watch Me Grow, (2018). Maintaining respectful and understanding relationships not only promotes mirrored positive behaviour, it also enables practitioners to enhance and inform future planning and assessments. Where practitioners are observing children to collate appropriate information on development and ability is vital, as well as identifying developmental delays that would require intervention (Ed Trust and MDRC, 2021). Observing is a key role that supports successful professional practice whilst allowing practitioners to recognise and develop a plan to ensure the child's progress. The Welsh Government, (2022) states that effective observation enables practitioners to analyse scenarios and respond in a manner that will avoid unnecessary behaviours and actions, whilst simultaneously assisting children with progression in terms of resolving conflicts. Observation can be planned and specific, on the contrary observation can be spontaneous as of when a significant situation occurs (Structural Learning, 2022). Therefore, reflective practice is an all-important factor when observing and planning, to ensure that the practitioner is meeting the various needs of the children. The Welsh Government, (2022) maintain this by affirming that extensive observation techniques warrant practitioners to obtain comprehension of each individual child. Observation also plays a crucial role in safeguarding, where the practitioner can identify changes in behaviour or appearance without necessarily needing disclosure from the individual, that could warrant a cause for concern (Mathivet and Pilcher, no date).
Safeguarding is a process that ensures the welfare and protection of children. Child protection being a predominant aspect of the safeguarding process, which focuses on protecting the individual who has been identified as suffering or has raised a cause for concern (Mansoor, Mansoor and Ahmed, 2019). Wales Safeguarding Procedures (2023) maintain that practitioners have a vital responsibility to protect children and must be aware of the mode in which to report concerns, therefore the concerns are addressed rapidly and appropriately. The Children Act (2004) ensures that individuals and agencies involved are made aware of the accountability they hold. This act also motivated the introduction of Wales Safeguarding Procedures which schools across Wales establish and are followed appropriately by practitioners, along with their organisation’s protocols. Practitioners must be alert to indicators of abuse, and received the appropriate and correct training in order to administer the correct support during the safeguarding situation. These measures ensure children develop with the provision of safe and constructive care. Practitioners taking appropriate actions against abuse and maltreatment benefit the development of children to therefore thrive in all aspects of life in the absence of abuse, neglect and trauma (NSPCC Learning, no date).
It was not until 1959 that The United Nations Assembly acquired The Geneva Declaration on the Rights of the Child, which recognises children’s rights to education, play, supportive environments, and health care. The declaration further expresses that every person is obligated to owe children the right to support in times of need, economic freedom, protection from exploitation, and an upbringing that inculcates social consciousness (Humanium, no date). It was in 1946 when The United Nations Assembly inaugurated The United Nations International Children’s Emergency Fund (UNICEF), where there was an emphasis on children worldwide (UNICEF, no date). Finally, in 1989 The Convention on the Rights of the Child (UNCRC) was adopted by the United Nations General Assembly and commended as a milestone achievement for human rights. The UNCRC includes 54 articles where articles 1 through 42 are based solely on children, with article three stating that the best interest of the child must be a central priority. The best interest of the child underpins children's right to education and developing new skills which link to articles 23 and 29 (Save the Children, no date). As a professional practitioner, one must strive to apply these rights at the heart of every scenario involving children, with children’s rights influencing planning and modifying during the foundation stage. Therefore, utilising the UNCRC as a practitioner is an all-important aspect in ensuring the holistic development of the child (Children’s Alliance for England, 2014).
	In closing, a professional practitioner is an individual adept with knowledge of various important sectors and agencies concerning children. Not only are qualifications a necessity, notwithstanding the importance of a multitude of values and expertise in understanding, reflecting, and modifying to ensure the progress and development of the child, through engaging compassionately with children in order to construct a relationship with the fundamentals of trust, respect, and understanding. Professional practitioners are individuals who strive to advance their professional identity and personal development by undertaking extensive training and courses, to benefit the children by addressing and assisting their individual needs. 
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