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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross- curricular approach. 
The traditional tale I have chosen to use as a stimulus for my essay and activity is the ‘Legend of Gelert the Dog’. I have chosen this tale as I feel there are a variety of life lessons and cross curricular approaches that can be incorporated into my activities when educating pupils of the tale. Within this essay I aim to highlight the activitity I wish to conduct with a KS2 class (year 4), hoping to fully engage them through hands on work and specifically identifying everyday relatable topics within the tale. I set out to specify what areas of learning, four purposes that are being implemented by Donaldson, and how the activities allow for a cross curricular learning experience. I have chosen this tale because it has been used for years to educate young pupils of some serious life situations and emotions such as injustice, repentance and grief. The tale is also commonly used as a way for pupils to understand the impact of hasty action, and to take time to look at the whole situation.

It is said that teachers do not need to have immeasurable knowledge of everything but “should be familiar with the distinctive lens each subject provides on the same reality” (Barnes, 2011, p.54). Meaning each teacher should have a basic knowledge of a variety of different learning areas. So, when needed teachers can either use their own basic knowledge to provide the pupils the education that they need or they can enquire information from other members of staff, thus constantly learning to better themselves and the knowledge they gain to enrich the minds of the future generation. 
I have based my cross-curricular activity on three areas of learning. Languages, Literacy and Communication is used when reading the story script writing in the hope to “generate a love of reading that will enrich lives and contribute to present and future well-being” (Donaldson, 2015, p.48). Expressive Arts is used when pupils are acting out the performance they’ve designed, which will “provide inspiration and motivation as they bring children and young people into contact with the creative processes, performances and products of others and stimulate their own experimentation and creativity” (Donaldson, 2015, p.43). Science and Technology is used when pupils utilise different documentation platforms and when storing information as well as being educated on the safety and management of submitting information online. This approach will supply “children and young people with rich opportunities to develop technological skills, knowledge, understanding” (Donaldson, 2015, p.50) to prepare them for the upcoming technological future of the twenty-first century. Which is also supported by the Donaldson (2015) report when stated that “the ability to use digital technology skills creatively is an increasingly common feature of the modern workplace”. Through these three areas of learning I feel the pupils have a balanced level of hard work and creative enjoyment. This balance is important when designing a cross-curricular lesson as “the best cross-curricular projects combine the promotion of creative thinking with the maintenance of disciplinary rigour and challenge” (Barnes, 2015, p.65). Barnes (2015) goes on to explain that through research, the cross-curricular approach works best when “limiting the subjects involved in the cross-curricular work to two or three” to ensure pupils engage and develop the skills set out.
The areas of learning incorporated within my activity have been selected to benefit the new welsh curriculum being implemented in 2019. One of the main aims for the new welsh curriculum is to build pupils “ability to learn new skills and apply their subject knowledge more positively and creatively” (Welsh Government, 2017). This relates to the Donaldson (2015, p.29) reports recommendation for the educational system to prepare pupils to become “ethical, informed citizens of Wales and the world”. My activity addresses this as pupils will develop their ICT knowledge which will encompass vital skills to keep up with the forever evolving age of technology, supported when stated “as the world changes, they will be more able to adapt positively” by (Welsh Government, 2017).
For my activity I plan for the pupils to work in small groups (enough for each character of the story) to create their own interpretation of the story of ‘Gelert’ by designing their own play. The importance of Curriulum Cymreig (YCC) within primary education is the main contributing factor for picking this tale. It contains information on Welsh land, welsh historical ways of life and historical figures. I feel that including these are important to the pupils YCC development as “pupils should be given the opportunities, where appropriate, to develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales” (Welsh Assembly Government, 2003, p.4). Pupils will use the story as a base of their production but have the ability to add and adapt it to suit the way they feel they would like to represent the emotions and messages the tale portrays. This will be complete with stage directions, scripts, environment descriptions, feelings and emotions of the characters. From this the pupils will act out their plays in two small performances. The first performance will be within the class to their peers. The second performance will be to their grandparents who will be invited in as a large group to watch. Using people from outside the classroom will encourage a sense of community, where the pupils can possibly teach the audience as well as entertain. This is supported when Barnes (2015) states that “Schools should incorporate local visits, partnerships and community groups”. Hopefully, using members of the pupil’s family will give them the confidence to perform and to promote participation to the variety of abilities within the class. According to Grigg (2015), behaviourists such as Sigmund Freud and Carl Jung believe that learning a “predefined body of knowledge (behaviours) can be promoted through repetition and positive reinforcement”. This method and theory can be incorporated to encourage the pupils participation, and effort within the activity. This relates to Skinner’s theory of ‘Operant Conditioning’ where “positive reinforcement strengthens a behaviour by providing a consequence and individual finds rewarding” (McLeod, 2018) in this case, recognition from a member of their family. It will also enhance their understanding on the lessons within the tale through the repetition of observing other performances. 

The aim for this activity is to promote the pupil’s creativity through practical activities. Creativity is defined by the oxford dictionary as “The use of imagination of original ideas to create something; inventiveness” (Oxford, no date). This is exactly what I want to promote when undergoing each activity. The pupils to have complete freedom to imagine the story in any way they can, no idea too big or small, nothing out of their reach. Sharp (2004) explains the importance of having a broad definition of creativity as through this “every child can be considered to have creative potential and to be capable of creative expression”. This also links in well with Skinner’s theory of ‘Operant Conditioning’ where pupils will be encouraged through the positive reinforcement by the teacher as their creativity will always have a positive outcome to their education. Thus, further promoting the pupil’s creative development. 

The literacy aspects that have been incorporated into this activity are “talk so that different audiences can follow what is being said” (Welsh Government, 2013), this is used when pupils are setting the scene during the play, the sounds, smells, scenery, location, and plot of the scene. Pupils will need to adapt their scripts and stage directions towards an audience who have no background knowledge of the Gelert story. Making the description simple and informative. Pupils will “Contribute to group discussion and help everyone take part” (Welsh Government, 2013) when discussing all aspects of the performance, e.g. lines within the script, stage directions, and assigning roles/parts for each pupil. The inclusion of peer communication is vital to developing pupils’ social skills and furthering their knowledge as supported by Lev Vygotsky’s theory of social learning through the ‘More Knowledgeable Other’. Vygotsky states “a child’s peers or an adult’s children may be the individuals with more knowledge or experience” (McLeod, 2018). Pupils will need to “gather ideas to plan writing” (Welsh Government, 2013) when designing the script. This traditional tale allows pupils to enjoy their literature, the tale contains a variety of gripping genres for them to express themselves through. It is key for the pupil’s skill development that they are encouraged within their writing through “rich contexts within which they can be reinforced, extended and applied” (Donaldson, 2015).  Finally, during the activity I hope to develop pupils writing skills, specifically using “subject specific vocabulary independently” (Welsh Government, 2013) to design either a modern or traditional version of the events within the story. This will allow them to focus on their knowledge of their environment and the 21st century. The pupil’s numeracy skills will simply be developed when assigning slots for lines and structure the performance by categorising each pupil’s parts, and to deduce the “time and order events in seconds” (Welsh Government, 2013) of each line/part during the performance. 

Pupils will be able to design their script using a Microsoft document of their choice. They will have a set number of tools they will need to use for each of the software types. For example, word, pupils will need to design a header using word art, change the font size and style etc. Pupils will then need to save their work and upload it onto Hwb where they will have an account. During this section of the activity pupils will be advised on cyber safety. Pupils will develop their understanding “that information put online leaves a digital footprint or trail” (Welsh Government, 2016), by showing them that I can access the information once uploaded onto Hwb. Also, pupils will need to “manage an online file, adding and responding to comments” (Welsh Government, 2016) that are made by other pupils and myself to aid in their design of their script and any other documents they upload. 


[bookmark: _GoBack]To conclude, I have found a variety of pros and cons when approaching it in this way. On the one hand you have the ‘subject’ approach and on the other the ‘cross curricular’ approach. Kerry (2011) states that a “cross curricular approach is based on making meaningful links between subject areas in order to make the learning coherent and to be motivational, relevant and real for the children”. Within my activity I have shown such links to relevant and real-life situations by pupils undergoing presentations (through role play), something that may face later in their working lives and also using their ICT skills when interacting with certain and online platforms. Kerry (2011) later goes on to explain that this approach works best when the subjects blend and mould into each other smoothly and without specific credit to each subject, when stating “subjects are taught discretely but shared skills need to be applied”. There have been some challenges identified when cross curricular learning, specifically towards the teaching of cross curricular. It is seen that new teachers may struggle developing ideas and lesson plans in this way due to their “limited experience of cross-curricular work, either as pupils or subsequently during their school-based training” (Kelly and Stead, 2013, p.8). This is a barrier in the development of any cross-curricular lesson plan they will attempt to design. A barrier that will affect their performance as an educator, and the pupil’s development as young learners. This challenge is being overcome by the aspiring current generation of young educators being correctly taught and advised on the different methods of cross-curricular teaching, meaning the pupils aged three to sixteen will acquire the skills needed to face later life as working citizens. I feel that the future for teaching within primary schools is heading towards a blend of cross-curricular and subject lead topics. Pupils will be taught with a “continuity from foundation phase through to 14-19 learning pathways.” (Welsh Assembly Government, 2010). Pupils will develop their cross-curricular, and life skills as said by the (Welsh Assembly Government, 2010) when stating that the consistency will improve from years eight to fourteen across to “Key Stages 2 and 3 transition and bring together work on developing thinking and assessment for learning, pedagogy, skills development and systems for securing the reliability of teacher assessment”.
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