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Title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction
School is enormously influential in children’s social and academic development and has a powerful and lasting influence over the future choices they make (Flook, Repetti and Ullman, 2005; Sylva, 1994). It’s importance and significance has been universally recognised by educators, researchers and politicians in Wales and has led to a dramatic overhaul of the curriculum which is due to be fully implemented by 2022. The new curriculum will be purpose driven and aims to ‘shape a successful and exciting future for the young people of Wales’ (Donaldson, 2015, p.112), with the dramatic overhaul of the curriculum comes a dramatic and radical new approach to professional development. The new curriculum includes five professional teaching standards; pedagogy, leadership, professional learning, innovation and collaboration (Education Wales, 2018). The professional standards are intended to enable teachers to refine, develop and reflect on their practice in order to provide a high standard of education. According to Tripp (2011, pp. 1-11) reflective teaching is a crucial component in good professional practice but Tripp proposes that for reflection to work teachers must also ‘diagnose’ their teaching through critical incidents. A critical incident is often an everyday event that is made critical through analysis and interpretation (Tripp, 2011, p.25). It is through this analysis and interpretation that Tripp (2011) proposes that teachers ‘diagnose’ their practice via profession-specific knowledge and expertise in order to identify the concealed trends, motives and structures of the classroom. By identifying and analysing critical incidents teachers are able to think critically about their practice and identify next teaching steps and potential avenues for research which is a crucial component in improving teaching and learning standards. The critical evaluation I will conduct will look at a specific critical incident that occurred whilst observing a year 7 class. It will attempt to identify my own next teaching and learning steps as I prepare to enter the classroom on my first PGCE placement. 

Observations
In line with BERA (2018) guidelines the participants in this research were treated with respect and were notified of its intent. The school and the individuals involved in the observations will remain anonymous in order to protect their right to privacy and confidentiality (BERA, 2018, p.21).

The observations conducted for this research took place in an English medium comprehensive school located in Wales. The school’s proportion of pupils with additional learning needs was 24% which is close to the national average of 25.4% (Estyn, 2016, p.1). The proportion of children receiving free school meals was relatively high, ‘23.3% of pupils were eligible for free school meals which is above the national average of 17.4% for Wales [and] around 41% pupils live in the 20% most deprived areas in Wales’ (Estyn, p.1, 2016). Senior Staff member predict these figures to rise due to economic hardship as a result of flooding, Brexit and Covid-19 (BBC news Wales, 2020; Lewis, 2020; Owen, 2020). 

Teachers and senior members of staff were very aware of the hardship that the community had faced in recent months and took this into consideration when interacting with pupils and dealing with behavioural issues.

The focus of this particular observation was a year 7 English class during an English language lesson that focused on literacy. The class was made up of 31 pupils and one teacher. Pupils were seated in alphabetical order according to a seating plan that was the same for all lessons and was displayed on the interactive whiteboard. However, due to some behavioural issues the teacher had made some changes to the seating plan and had placed more disruptive individuals at the front.

The children were familiar with their surroundings and knew where to sit when entering the class. They knew what was expected of them in terms of behaviour and the majority of students were polite and respectful when making contributions to the lesson.

Methodology
The methodology used for this assignment included the case study of a critical incident observed in a school setting. The methodology included a structured observation which is particularly useful for educational research as it allows the observer or observers to collect ‘live’ data from naturally occurring events (Cohen et al, 2011, p.456). Children and teachers can be observed in their ‘natural habitats’ doing what they would naturally and instinctively do. Combined with the use of a case study of a particular class, in this case a year 7 English class, this methodology was able to provide a ‘unique example of real people in real life situations’ (Cohen et al, 2011, p.289), interacting, behaving and teaching in an organic and unaltered way. The use of a case study is useful for an individual researcher as it allows a specific aspect of a problem to be studied in detail within a specified time frame and the results are also easier to access, understand and interpret (Nisbet and Watt, 1984, p.72). The results being more accessible is particularly useful in educational research as it is often criticised by practitioners for using unnecessarily complex and technical language that makes it difficult to understand (Vanderlinde and Van Braak, 2010, p.306). The identification of a critical incident within a case study is exceptionally useful for the task of identifying next teaching and learning steps as critical incidents often provide invaluable insight into the patterns and trends and expectations and realities of a class (Tripp, 1993, p.25). They can serve as a form of reflective practice that encourages teachers and student teachers to think critically about their practice and pose critical questions that they may not have considered otherwise (Richards and Farell, 2005, pp. 113-125). 

The type of methodology used for this research provides rich qualitative data that enables an in-depth analysis of real-life events which is particularly advantageous when researching education. It provides ‘insights into the complicated nature of teaching and learning that would be missed through other means’ (Cooley, 2013, p.250) such as interviews, questionnaires or other quantitative research methods. Research that focuses on qualitative methods and provides rich in-depth data that is strong in reality may help to close the gap that exists in education between research and practice. Educational research has often been criticised by practitioners for being too ambiguous and unconcerned with the realities of teaching (Vanderlinde and Van Braak, 2010). It can appear abstract and unrelated to real life practice but by using qualitative research methods that are rich in reality more practical suggestions related to the actuality of teaching may be explored and the gap may begin to close. However, qualitative research is often criticised as being too personal and subjective, it often lacks in rigour and it can be painfully time-consuming (Nisbet and Watt, 1984, pp.72-92; Adelman, Jenkins and Kemmis, 1984, pp.93-102; Choy, 2014, pp.99-104). In comparison quantitative methods such as questionnaires and interviews often focus on collecting numerical data and can be conducted on a far larger scale, they are often more quantifiable and less time-consuming and can obtain accurate and reliable data that can be statistically analysed (Queirós, Faria, and Almeida, 2017). 

However, for the purpose of identifying my own next teaching and learning steps ahead of my first placement the methodology used was useful and appropriate. It provided a real-life insight into school life and classroom teaching and helped me to identify my next teaching and learning steps.

Four Purposes
	It was evident during observations that the school had made attempts to incorporate the four purposes of the new curriculum into its framework. The school was supporting its pupils to be: 
· Ambitious, capable learners [that are] ready to learn throughout their lives.
· Enterprising, creative contributors [that are] ready to play a full part in life and work.
· Ethical, informed citizens of Wales and the world.
· Healthy, confident individuals [that are] ready to lead fulfilling lives as valued members of society (Education Wales, 2020).

 It is not often possible to meet all four purposes in one lesson but they can be met in the wider school setting as can be clearly seen in the school’s values; ‘respect, responsibility and aspiration’ (School Website, 2020). These values embody the essence of the four purposes and were consistently referred to during lessons and meetings. Some of the school’s standout successes include a national award for its achievement in supporting more able and talented learners (Estyn, 2020). The support provided encourages more able pupils to be ‘ambitious capable learners [that are] ready to learn throughout their lives’ (Donaldson, 2015, p.29). However, this is very clearly a whole school focus and all pupils are encouraged to be ambitious capable learners not just the more able, the lessons I observed all contained differentiated tasks and children were encouraged to push themselves academically. 

During the observation of a year 7 English class a critical incident occurred involving the teacher, a few disruptive individuals and a child at the back of the class. A few pupils at the front of the class were causing some low-level disruption, turning around in chairs, talking over the teacher and generally misbehaving. The teacher gently reprimanded them and was very complimentary about their good behaviour – rewarding them with positive points via class charts. One child at the back of the class became agitated by the slow progress of the class and the time it took to reprimand and compliment the children at the front. He was overheard stating ‘I wish we could just get on with it....they’re off on one again.’

This raised questions as to why pupils displayed such different attitudes to learning. The child at the back was keen to be an ambitious and capable learner and wanted to carry on with the lesson whereas the children at the front were preoccupied with causing disruption. At the end of the lesson the teacher explained that some of the children, in particular the group witnessed misbehaving, had struggled settling into comprehensive school after so much time off as a result of Covid-19. The teacher in question was very aware of the social, emotional and academic impact Covid-19 may have had on her pupils and chose to encourage good behaviour through rewards rather than focusing on poor behaviour and chastising pupils for it. 

By encouraging good behaviour rather than chastising bad the teacher was encouraging students to work towards becoming ‘ambitious capable learners [that] set themselves high standards’ (Education Wales, 2020a). Her focus and emphasis on good behaviour also encouraged her pupils to develop the social skills needed to manage everyday life and become healthy confident individuals. Despite the child at the backs apparent agitation and impatience to get on with the lesson it may be argued that he was also learning essential social skills such as empathy and tolerance for his peers that will allow him to lead a fulfilling life as a valued member of society.

Literature Review
The different attitudes to learning observed during the critical incident combined with the socioeconomic position of the school and and the holistic approach the teacher displayed when managing disruptive behaviour invited the exploration of; the importance classroom management and poverty as a reason for children’s misbehaviour. Misbehaviour as an effect of poverty is particularly relevant as ‘around 41% pupils [from the school] live in the 20% most deprived areas in Wales’ (Estyn, p.1, 2016). As discussed in the ‘observations’ section senior staff members predict these numbers to rise due to an increase in unemployment in the area as a result of Covid-19, Brexit and serious flooding.

The literature on classroom management defines it as the range of skills, techniques and tools that teachers use to manage pupils’ behaviour, keep them on track, organised and achieving both socially and academically (Min-tak & Wai-shing, 2008; Emmer & Stough, 2001; Doyle, 1986) It is a major concern for both newly qualified and experienced teachers (Kratochwill, DeRoos & Blair, 2014, p.60; Evertson and Weinstein, 2013, p.3; Jones, 2013, p.888). According to Evertson and Weinstein (2013, p.4) classroom management has two purposes; firstly, to create a calm environment that enables pupils to participate in learning and secondly, to help shape and sustain moral and social development. They suggest that teachers should commit to five tasks in order to achieve these purposes:

1) They must develop, caring supportive relationships with and among students.
2) Organize and implement instruction in ways that optimize students’ access to learning.
3) Use group management methods that encourage students’ engagement in academic tasks.
4) Promote the development of students’ social skills and self-regulation.
5) Use appropriate interventions to assist students with behaviour problems. 
(Evertson and Weinstein, 2013, p.5)
The influential social constructivist Vygotsky (1978) emphasises the social side of learning and suggests that learning is a social process in which teachers have an essential role. He developed the zone of proximal development (ZPD) as a way of explaining the learning potential that children possess (Shabani, Khatib and Ebadi, 2010, p.237). The ZPD can be defined as the difference between what a child can do by themselves and what they can do with help and guidance from an adult (Vygotsky, 1978, p.86). According to Vygotsky (1978, p.102) the ZPD ‘is collaboratively produced in the interaction between the child and the more knowledgeable other,’ in the case of school this is the teacher. In school the pupil at the lower end of the ZPD is dependent on the teacher to guide and facilitate their learning by managing their class effectively and planning activities and challenges that are appropriately demanding and enable them to further their learning with help (Gray and Macblain, 2015, p.100).
According to a study conducted by Stronge et al (2011) the teacher is ultimately the most important influence on children’s learning and educational achievement; how the teacher manages their class, interacts with their class and teaches their class has a significant effect on learning and educational development. Hattie (2009) agrees that the teacher is one of the most important influences on children’s learning and their ability to learn. He emphasises the need for good classroom teachers that are willing to engage in reflective practice to help them learn from their own teaching (Hattie, 2009, pp.22-39). However, Hattie (2009) also recognises that there are outside influences that can affect a child’s attitude to learning and their ability to learn. He recognises the importance of the context of the learner and the influence personal context may have on a learner's educational experience; he suggests that children bring a set of personal dispositions, values and beliefs into school that can affect their willingness to learn (Hattie, 2009). However, he argues that schools and preschools can help to change negative attitudes towards education through early interventions and carefully thought out classroom management strategies (Hattie, 2009, pp.39-60). 

However, whilst Long, Frye and Long (1985) agree that students experiences outside of school can significantly affect their experience in school and that good classroom management can solve the majority of problems; they suggest that it is a myth to think that effective, well thought out and even well executed classroom management can solve all behavioural issues and optimise learning. Bennett (2020, p.36) agrees and suggests that the wise teacher should investigate the cause of misbehaviour as in some cases it may be a symptom of something more serious and potentially distressing and complex. Despite this, he is quick to point out that most misbehaviour is not as a result of something sinister and that the majority of behavioural issues can be solved through good classroom management and effective behaviour management strategies (Bennett, 2020, p.36). The notion of investigation and management suggested by Bennett (2020) is particularly relevant to the critical incident observed as the teacher concerned used her prior knowledge of the pupils and the external difficulties they were facing to inform her behaviour management strategies. 

There is a clear consensus in the literature reviewed that effective classroom management is essential in educating and teaching children. However, according to Johnson, Goldman and Claus (2019) for good classroom management strategies to work it is first essential to understand why children and adolescents misbehave. According to Jenson (2009) one major cause of misbehaviour is poverty.
Growing up in an impoverished environment can affect children’s behaviour and often cause misbehaviour (Jenson, 2009). Brofenbrenner (1979) developed the ecological systems theory in an attempt to explain how the different environments that a child grows up in interact and influence how they develop, grow and behave. Gill and Jack (2007) use the broad scope of Brofenbrenner’s theory as a framework in understanding how poverty at different levels of the ecological system can affect a child’s development and behaviour. The experience of poverty in the microsystem which refers to the influences closest to the child such as the family can have a damaging effect on a child’s socioemotional development and can affect their behaviour negatively (Eamon, 2001). Research conducted by Buttle UK (2019) found that families living in poverty are often unable to afford the basics such as food, fuel and general household items which means the children of families living in poverty often attend school hungry. According to Maslow’s (1943) hierarchy of needs this may explain some poor behaviour. Maslow’s ‘Hierarchy of Needs’ is comprised of five tiers: the bottom tier includes food, warmth water and rest, the second tier includes safety and security, the third tier includes the needs associated with belonginess and love, the fourth tier – self-esteem and the fifth and final tier includes needs associated with self-actualization such as achieving one’s full potential. Maslow (1943) argued if these needs were not met an individual could not grow or develop properly and that unmet needs could result in poor behaviour patterns. If a child is hungry in class it is unlikely that they will be able to concentrate or pay attention and they are more likely to be distracted and misbehave as a result of their hunger (Kelloggs, 2012). 
According to Marmot et al (2020) children living in poverty are more likely to experience adverse childhood experiences or ACEs and are less likely to experience safety and security at home which according to Maslow (1943) can contribute to bad behaviour patterns and poor behaviour at school. Adverse childhood experiences can be defined as stressful events occurring in childhood; this may include but is not limited to being a victim of neglect or child abuse, growing up in a household with an absent parent, growing up in a household where adults are experiencing alcohol and drug use problems, mental health conditions or domestic violence (Ashton et al, 2016, p.3). As Perry and Szalavitz (2017) observe in The Boy Who Was Raised by a Dog stressful experiences in childhood – particularly in early life – impact on children’s behaviour, sometimes permanently. The experience of ACE’s as a contributing factor to poor behaviour is particularly relevant to the critical incident observed as according to Sahle, Ofori-Asenso and Renzaho (2020) Covid-19 may have exacerbating some existing ACEs or according to Minaya and Powell (2020) may actually be considered as an ACE in itself. 
Children living in poverty are also less likely to have their emotional needs met and experience a sense of belonginess and love at home due to the increased risk of mental health issues, teen pregnancy and fragile familial bonds (Jenson, 2009). According to Perry and Szalavitz (2017) children must experience a loving and nurturing environment in order to develop and grow properly. If they do not grow up in a nurturing, loving and social environment where they are held, talked to and loved, their brains are physically and sometimes permanently effected and they may never be able to develop the social skills needed to form the relationships required to succeed in society (Jenson, 2009; Perry and Szalavitz, 2017, pp.87-107). As Case (2016) highlighted children from impoverished homes are more likely to be solitary and play alone. Therefore, the kind of human interaction a child experiences and the environment they grow up in is vital in understanding behaviour and potential misbehaviour in school (Perry and Szalavitz, 2017; Jenson, 2009).
According to Jenson (2009) understanding the effect of poverty on children is essential in managing their behaviour and potentially reversing the long-term damage that it can cause. He suggests that pupils’ behaviour can change for the better and that teachers can help prevent poverty from permanently damaging their development by focusing on five key factors: the child as an holistic whole, the collection of hard-data specific to the school that measures pupils progress, the instilling of a sense of accountability in teachers, the building of positive relationships with students and finally the focus on an enrichment mindset that encourages curiosity, emotional engagement and social bonding (Jenson, 2009, pp. 66-105). According to him, by focusing on these five key factors teachers can help reverse the adverse effects of poverty and provide children with a brighter future (Jenson, 2009).
Despite the disadvantage that many children from poor families face Katz et al (2007) highlight the positive impact that parents as well as teachers can have on their children. They note the incredible resilience of many families and their ability to cope with poverty in order to protect their children from its potentially adverse outcomes (Katz et al, 2007). Ghate and Hazel (2002) also note that despite children from poor families being more at risk of child abuse and neglect, parents from poorer families often show incredible resilience and are prepared to sacrifice their own needs in order to protect and provide for their children. 
Despite the suggestion that ‘good’ parenting can reduce the adverse effects of poverty on children and their behaviour the general consensus in the literature reviewed is that poverty is an important contributor to the potential causes of children’s misbehaviour. As the literature review has highlighted understanding the reasons behind children’s misbehaviour is essential in implementing effective classroom management strategies as it allows the teacher to better understand the children and their needs. This is particularly relevant to the critical incident observed as the teacher in question was able to successfully utilise her background knowledge of the school, community and her pupils in order to effectively implement classroom management strategies. Effective classroom management and understanding the effects of poverty on children’s behaviour is vital if teachers are to meet the four core purposes of the new curriculum and provide pupils with an optimistic and successful future.
Reflection
Critical reflection is vital in identifying next teaching and learning steps and clearly a very important aspect of professional development which is an essential component of the new curriculum. However, according to Šarić and Šteh (2017) effective critical reflection is difficult to accomplish. They suggest that this may be due to two reasons: the context in which it is undertaken so the schools attitude to professional development, its values and the support it provides its teacher with, and also the influence that a teacher’s personal values, beliefs and opinions may have on their reflective practice (Šarić and Šteh, 2017).
Brookfield (1998) recognises the importance of reflective practice and outlines four complementary lenses that practitioners use to successfully and effectively reflect on their practice and combat these issues: our autobiography as a learner, our learners’ eyes, our colleagues’ experiences and finally theoretical literature. By looking at the critical incident observed through these lenses I was able to successfully identify my next teaching and learning steps and understand the learner as a holistic whole.
The teacher’s decision to handle the pupils’ misbehaviour in such a nurturing way implies an awareness of the pupils’ socioeconomic background and the new curriculum and its four purposes. By managing her pupils in such a holistic way she encouraged them to work towards being; ambitious, capable learners and healthy confident individuals. This has encouraged me to think critically and carefully about my practice and to consider the importance of my role as the teacher as well as the importance of the pupil as a child susceptible to external influences. It could be useful for my next teaching and learning steps to research specific classroom management strategies. I am beginning to understand the importance of my role but need to research specific ways in which I can manage my future classes in order to optimise academic, social and moral learning. In order to gain a more holistic view of the learner I may also consider researching other external factors that influence children’s behaviour such as the media, peer pressure, gender and cultural differences which according to Belle (2017) and Korpershoek at al (2019) can significantly affect pupils’ behaviour and motivation to learn.	 
Conclusion
Through this critical evaluation I have begun to explore the new professional standards for teachers in Wales. These standards are essential in preparing teachers to meet the four core purposes of the new curriculum, as Education Wales (2020b) highlights they ‘reflect practice that is consistent with the realisation of the new curriculum.’ It is essential that all teachers and student teachers meet these standards to ensure that the four core purposes are met and that the new curriculum is delivered effectively. The five professional teaching standards identified by the Welsh Government are: pedagogy, leadership, professional learning, innovation and collaboration (Education Wales, 2018). During the observations conducted and the subsequent research and analysis carried out I have been able to take my first tentative steps towards meeting the standards. I have been able to explore my own professional development and recognise the necessity of good classroom management and the importance of the learner as a holistic whole. I was also able to successfully collaborate with the school and its teachers to organise observations and manage the unusual circumstances that have arisen due to Covid-19. During the observations I also encountered excellent pedagogy which prompted me to think about my own pedagogy and how I could use what I saw in my practice and development. The research and reading that I conducted on classroom management and poverty gave me new and innovative ideas that I could use in my future practice. The reading that I undertook was also clear about the importance of leadership and the necessity of guiding and leading pupils via classroom management which inspired me to think about my own leadership skills and how I may guide and lead my future pupils’ learning. This critical evaluation has been useful in identifying my next teaching and learning steps and has demonstrated the importance of reflective practice in professional development. 
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Appendix 1

OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 

	Date and time, year group: 
29/09/20 9:50am-10:45am Year 9

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

· English Lesson – pupils have had a few previous lessons on The Hunger Games but it is still a relatively new topic.
· Set 4 but teacher stated that they were a ‘bright’ set 4.
· Class numbers severely depleted due to Covid, 8/28 students present.
· Class lead indoors in English block.
· Only one girl in class at this time.
· Silent reading class - pupils reading Hunger Games individually during lesson and asked to pay particular attention to the character of Katniss Everdeen.



	Classroom culture 
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 

· Classroom appearance is calm and engaging – teacher has a scented candle lit and displays are bright and colourful.
· Classroom atmosphere at present moment is a little flat – numbers are severely depleted as a result of Covid and teacher is reluctant to start anything new without more class members present.
· Pupils are missing classmates and friends, some appear a little deflated and uninterested – there is only one girl in the class – she sits there quietly all lesson and doesn’t answer a question or speak to a peer at all.
· Despite minimized class size and a dip in morale the majority of pupils are keen to contribute during tasks and discuss ideas and help each other out e.g. someone observed that Katniss hunts but was unsure why, classmate stepped in and offered assistance ‘it’s do with her dad passing away…she has to provide now.’
· Teacher acknowledges every answer in some way with a smile or a verbal response, every pupils opinion and response is valid and valued even if it is not correct or what teacher was looking for – inclusive environment where it is okay to be not quite right.
· All answers are respected by both pupils and teacher. 
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way the lesson activities relate to these purposes?)

· Teacher sets reading activity at the start of the lesson and asks pupils to specifically focus on the character of Katniss Everdeen, she uses class contributions to make a list on the board of the things pupils want to find out about her and leaves it up to communicate purpose of independent reading.
· Class activities include making a list of Katniss’s qualities using class contributions. 
 

	Direction 
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?)

· Teacher constructs list on board with class at start of lesson on what they already know about Katniss Everdeen. She then goes onto ask what they want to know about her and makes a list of pupils answers which remains on board throughout independent reading task – reminder of what pupils are looking for and what sections they should be engaging in.
· Teacher consistently offers verbal and non-verbal (nod, smile, thumbs up) praise/feedback throughout all class activities. During first class activity, ‘What do you already know about The Hunger Games?’ Second class activity, ‘What do we know about Katniss Everdeen?’ and in the third class activity, ‘What do we now know about Katniss Everdeen?’ 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

· Class list on Katniss remains on board as does a list of the things that pupils would like to find out – ensure pupils remain on task and engaged in set activity.
· Pupils read at own pace which means more able can read quicker whereas less able can take their time and even jump back if confused by plot – teacher encourgaes this if they are unsure on anything that is happening in book.
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?) 

· Before pupils begin to read teacher asks pupils what they already know about The Hunger Games – the class is small so pupils are able to shout out, some use hands up but not all – as long as pupils are not interrupting each other and are respectful of each others contributions teacher allows them to do this.
· Teacher then asks pupils to narrow down their knowledge to a specific character, Katniss Everdeen. Encourages pupils to build on general knowledge of novel and use it to inform their knowledge of Katniss. Teacher makes a list of contributions on the board. She asks again at the end of the lesson and adds to the list, expanding on old ideas and adding new. Assesses the development of pupils knowledge and ability to make connections between old and new knowledge and ideas.



	Specifics / Critical Incidents 
(Are there moment which cause you to consider aspects of practice when you come across them in future teaching?)
 
· After around 20 minutes of independent reading one child in particular seemed to lose interest and start swinging on his chair, looking out of the window, rummaging through his bag and generally causing low level disruption to the class. However, when the teacher asked the class for feedback on Katniss Everdeen and began a more engaging task he was eager to contribute and participate.
· I observed that there was only one girl in the class, she sat quietly at the back of the room and did not speak to the teacher or a peer once. When the teacher asked for contributions she remained silent and offered no contributions to whole class activities.
· Two boys start to discuss learning to speak Mandarin as they are leaving class, one of the boys spent a lot of the lesson messing around - chewing gum loudly, swinging on his chair, taking things in and out of his bag and loudly stating that he ‘doesn’t read.’ The teacher overhears them chatting and states encouragingly ‘yes boys, that would be very good for your personal statements.’




 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time: 28/09/20, 9:50am – 10:45am lesson.
Age/Stage of group: Year 9, set 4.
People involved: Teacher and two boys from her class.
Contextual information from field notes: 

· English Lesson.
· Set 4 but teacher stated that they were a ‘bright’ set 4.
· Class numbers severely depleted due to Covid, 8/28 students present.
· Class lead indoors in English block.
· Only one girl in class at this time.
· Silent reading class - pupils reading Hunger Games individually during lesson and asked to pay particular attention to the character of Katniss Everdeen.
 
	 
 
 
 
 
 
 
 
 

	What happened? 
A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

Two boys start to discuss learning to speak Mandarin as they are leaving class, one of the boys spent a lot of the lesson messing around - chewing gum loudly, swinging on his chair, taking things in and out of his bag and loudly stating that he ‘doesn’t read.’ The teacher overhears them chatting and states encouragingly ‘yes boys, that would be very good for your personal statements.’

· Encourages children to be ambitious capable learners. 
· Health and wellbeing – teacher recognised that school had been disrupted due to covid and flooding in local area, chose to manage behaviour differently.
· Inclusive and encouraging example of practice.
· Raised questions as to why child is so keen to engage in mandarin but does not like reading – is class engaging enough? Is it hard enough?
· Behaviourism – children rewarded with praise for good ‘learning’ behaviour.
	 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




Appendix 2

OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 

	Date and time, year group: 
29/09/20 11:55am-12:50pm Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

· Mixed ability English class – roughly a month into reading Holes. 
· Morning lesson before lunch 11-12:50 (Teacher explains that pupils often struggle to focus, are restless and complain that they are hungry).
· Indoors – classroom is small but reduced numbers due to Covid.
· Pupils are reading Holes in today’s lesson – due to Covid lesson is very empty (less than half of pupils are in). Teacher uses lesson as an opportunity to catch up on reading.
 

	Classroom culture 
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· Fun, inclusive atmosphere.
· Teacher greets pupils at door.
· Banter from both teacher and pupils.
· Teacher appears to have a good rapport with pupils – makes jokes, observes haircuts and calls them by name.
· Majority of pupils are happy to read and play the ‘popcorn reading game.’
· Before the lesson starts pupils state that they are ‘excited for library time tomorrow,’ library time is a slot where children are encouraged to read in the library.
· Attitude towards reading is mostly positive although a few pupils expressed boredom and tiredness towards the end of the lesson.
· One pupil in particular who has dyslexia is reluctant to read but teacher encourages him and helps him on difficult words. Teacher also offers him an overlay at start of lesson which he turns down.
· Another pupil who is partially deaf also struggles and requires teacher to prompt her and help her find her place during her turn. Pupil sits at front of class in front of teacher but has her back to the class so could be difficult to hear during group reading.
· Overall atmosphere and attitude to learning in class is inclusive and positive. However, children do begin to lose interest during last 10 minutes of lesson as lunchtime approaches. They appear distracted - staring out of windows, lounging on desks and they complain about being tired. Teacher observes that this often happens in lesson before lunch.
 

	Objectives 
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way the lesson activities relate to these purposes?)
 
· Teacher explains importance of reading aloud at the start of the lesson - develop reading, listening, communication and language skills.
· Teacher asks pupils for definitions of complex words which furthers their understanding of the English Language and helps to develop their reading skills.
· Teacher also asks pupils to sound out more complex words to help with pronunciation.
· Pupils are required to listen to each other reading so that they know where to pick up from when it is their go.
· Pupils communicate with each other via the ‘popcorn reading game’ call on one another to pick up reading if they are finding it difficult or do not wish to read more than one sentence.
· Reading aloud develops confidence – noticeable change in class from beginning to end of lesson, pupils grew in confidence and began reading more and more. In particular pupil with dyslexia went from reading a single sentence with help from teacher to reading two sentences without help as his confidence grew, relied less on teacher to help with pronunciation and just gave it a go.
· No power point or obvious lesson objectives apart from explanation at start of lesson.
 

	Direction 
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?)

· Displays around the room on library time express importance of reading.
· Displays also help them to understand how to achieve well, displays on alternative connectives demonstrate how they can vary their work/speech, displays celebrating some pupils exceptional work offer examples. 
 

	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

· Numerous displays around the room (connectives, reading displays, displays of pupil’s work – displays were in lines and grids – better suited to those with ALN particularly those with ASD)
· The ‘popcorn reading game’ was used to encourage children to read aloud – Teacher starts the game by reading a few pages aloud, then passes the reading onto a pupil by saying ‘popcorn [pupils name].’ Child can read however much they like of the novel but they must read at least one sentence before passing it onto another child by saying ‘popcorn [pupils name].’ – engages learners and ensures that they pay attention as they don’t know when their go may be.
· Differentiation – children are able to choose how much they read during ‘popcorn reading game.’ More able and confident children may read more whereas less able and more nervous may choose to read less.
· Teacher used class charts as a reward system – pupils all got two points for reading and participating, pupils were aware that this would happen if they participated as this was part of the classroom culture. Points were not handed out until the end of the lesson, ensured that pupils remained engaged.
 

	Assessment 
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?) 

· Students asked about what has happened in the books so far. Hands up - teacher chooses pupils to explain what they think, other pupils build upon peers opinions or knowledge using the same hands up system – assesses previous knowledge of novel from past reading lessons.
· Teacher frequently asks pupils questions, such as ‘Why has the author used a flashback here? What do you think? What effect is created? – encourages pupils to engage with reading rather than just merely going through the motions. Develops analytical skills and allows teacher to assess these skills. Also assesses how much attention pupils are paying and how engaged in their learning they are. 
 

	Specifics / Critical Incidents 
(Are there moment which cause you to consider aspects of practice when you come across them in future teaching?)
 
· Pupil seated at front of classroom who is partially deaf is obviously struggling to hear the rest of the class read as asks teacher where they are in book whenever it is her go – some pupils grow irritated by this and pass comments like ‘hurry up’ or ‘come on.’ The teacher is quick to discipline these students and ask them to stop and be respectful and kind but the problem keeps occurring.
· A pupil with dyslexia who struggles during group reading sessions groans at the mention of reading. Teacher offers encouragement such as ‘I know you can do it, you’ve been improving all the time,’ and offers him an overlay to help him read but he refuses this aid and reluctantly takes his turns.




 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time: 28/09/20, 11:55am – 12:50pm lesson.
Age/Stage of group: Year 8, mixed ability.
People involved: Teacher and a boy in her class. 
Contextual information from field notes: 

· Mixed ability English class.
· Morning lesson before lunch 11:55-12:50 (Teacher explains that pupils often struggle to focus, are restless and complain that they are hungry).
· Indoors – classroom is small but reduced numbers due to Covid.
· Pupils are reading Holes in today’s lesson – due to Covid lesson is very empty (less than half of pupils are in). Teacher uses lesson as an opportunity to catch up on reading. 
· Teacher used ‘popcorn reading game’ to facilitate class reading. Teacher starts the game by reading a few pages aloud, then passes the reading onto a pupil by saying ‘popcorn [pupils name].’ Child can read however much they like of the novel but they must read at least one sentence before passing it onto another child by saying ‘popcorn [pupils name].’
· Pupils were very motivated by ‘class charts’ reward system and were keen to contribute in order to get two ‘positive points’.   
 
	 
 
 
 
 
 
 
 
 

	What happened? 
A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

A pupil with dyslexia who struggles during group reading sessions groans at the mention of reading. The teacher offers encouragement such as ‘I know you can do it, you’ve been improving all the time,’ and offers him an overlay to help him read but he refuses this aid and reluctantly takes his turns. 

During his turns when he reaches words that he is unsure of he sighs loudly, hits the desk with his hand and says ‘dunno’ the teacher calmly reads the word to him and he continues with the rest of the sentence.


· Teacher is encouraging student to be an ambitious and capable learner.
· Inclusive school environment.
· Awareness of ALN in school and resources and measures in place to support ALN.
· Positive attitude to ALN – relate to UN and CRPD.
· Equality Vs equity.
· Why does child turn down overlay? – teacher doesn’t question this, could be because it doesn’t work or there could be something that works better?



	 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




Appendix 3

OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 

	Date and time, year group: 
29/09/20 1:15pm-2:10pm Year 7

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

· Mixed ability – Literacy lesson, halfway through unit – some previous knowledge of nouns and verbs.
· Lesson held indoors.
· 31 Children – large class in a very small room, only just enough chairs for pupils.
· No pupils off with Covid.
· Teacher stated before lesson that they were finding it difficult to ‘settle in’ after being off for so long.



	Classroom culture 
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· Class are loud and noisy.
· Before lesson even begins three children are sent out to attempt walking in again as they were ‘silly’ the first time.
· Children are constantly chatting – often talk over the teacher. Teacher uses ‘class charts’ to manage behaviour and threatens children with a negative point at end of lesson if they don’t behave.
· Well behaved children appeared frustrated with lack of progress, one child overheard stating ‘I wish we could just get on with it....Becky is off on one again.’ Mixed attitude towards learning, some children appear keen to learn and want to ‘get on with it,’ whilst others are more preoccupied with chatting and misbehaving.
· Class requires a lot of prompting to stay on task, distracted easily by one or two pupils misbehaving.



	Objectives 
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way the lesson activities relate to these purposes?)

· Teacher uses a power point at the start of the lesson to highlight objectives. Objectives are: To recognise verbs and nouns correctly and to use them in a sentence.
                         To understand what articles are and to use them correctly.
· Lesson has a clear and coherent structure. First pupils are asked to identify the noun and verb in a sentence individually and feedback to the class, then they are given a selection of nouns and verbs and asked to make sentences out of them before feeding back to the class. Finally, they are introduced to articles. The teacher explains how articles are used before making a list of nouns with pupils help on the board. As a class they determine whether an/a/the goes before each one – then teacher gives them a task on articles, verbs and nouns to complete independently – answers are displayed on board at end. End task connects activities and solidifies learning, links purposes and aims together so that they do not remain abstract entities.



	Direction 
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?)

· Lesson objectives displayed on power point identifies what learners will be engaging in.
· Pupils get immediate feedback both virtually, via power point, and verbally from the teacher after completing an activity. Teacher displays answers on power point which enables them to mark their own work and ask questions if need be. Teacher can both correct and praise pupils immediately – behaviourism. 
· Reward system using ‘class charts’ – pupils gain a positive point at the end of the lesson if they are well behaved and do well – behaviourism.



	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

· Powerpoint engages learners initially – excited by use of technology. Teacher uses it to display examples, lesson objectives and tasks and answers.
· Pattern of learning – explanation, example, activity means that pupils are constantly engaged in learning.
· Some differentiated tasks – such as teacher displays six sentences on board and asks pupils to work through them identifying verbs and nouns, some sentences are more complex than others and designed to challenge more able pupils.



	Assessment 
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

· At start of lesson teacher displays a power point slide with a number of different terms on it: verb, noun, article, adjective, naming word, doing word, an, a, the. She asks pupils what they already know about these words. Most know verb, noun, doing word, naming word, adjective but all pupils are unsure on article in the context the teacher has displayed it – lesson builds on prior knowledge of verbs and nouns and solidifies learning.
· Teacher constantly refers to development of knowledge by referring back to knowledge already consolidated – constructivism, builds on knowledge of verbs and nouns and introduces articles on top, links them all together via power point and verbal explanations.
 

	Specifics / Critical Incidents 
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)
 
· During the lesson the teacher listed the alphabet on the board and asked the children to come up with a noun beginning with each letter. The teacher came to Jane first who suggested ‘unicorn’ for ‘u,’ the teacher said ‘no’ to this suggestion but offered no explanation as to why and instead used Josh’s example of ‘unit’.
· One pupil kept up a constant stream of questions for the first 10 minutes ‘Miss, where’s my book?’ ‘Miss, what day is it?’ ‘What’s the time?’ Initially the teacher ignored him but after 10 minutes she eventually gave in and answered his ‘Miss, where’s my coat?’ with an angry ‘How should I know Josh? It’s not mine.’ Instead of stopping his constant stream Josh got bolder and started asking more questions in a louder voice.
· Teacher used a 3,2,1 countdown to manage children’s behaviour. She threatened them with a negative point on ‘class charts’ if they did not settle down. This method placated them for 5-10 minutes but it was not long until she had to begin another countdown.
· Children at the front of the class were worse behaved than those at the back despite being seated alphabetically with no consideration given to behaviour.
· Well behaved children appeared frustrated with lack of progress in lesson due to teacher’s preoccupation with managing the behaviour of a small minority. One child was overheard stating ‘I wish we could just get on with it....they’re off on one again.’




 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time: 28/09/20, 1:15pm-2:10pm.
Age/Stage of group: Year 7, mixed ability.
People involved: Teacher, small group of badly behaved children and one well behaved child at the back.
Contextual information from field notes: 

· Mixed ability – Literacy lesson, halfway through unit – some previous knowledge of nouns and verbs.
· Lesson held indoors.
· 31 Children – large class in a very small room, only just enough chairs for pupils.
· No pupils off with Covid.
· Teacher stated before lesson that they were finding it difficult to ‘settle in’ after being off for so long.


	 
 
 
 
 
 
 
 
 

	What happened? 
A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

Well behaved children appeared frustrated with lack of progress at the start of the lesson due to teacher’s preoccupation with managing the behaviour of a small minority. The teacher gently reprimands a few children that are causing disruption and is very complimentary about their good behaviour - rewarding positive points via class charts. Whilst one child at the back becomes agitated by the slow progress of the class and the time taking to reprimand and compliment the children at the front. He was overheard stating ‘I wish we could just get on with it....they’re off on one again.’


· Why are there differences in attitude to learning? – home life, environment – Brofenbrenner, Erikson, poverty. High proportion of FSM and deputy head predicted increase.
· Behaviour management strategies.
· Child at back already an ambitious capable learner.
· Teacher helping others to regulate their behaviour so that they can display ‘good learning behaviour.’
· Health and wellbeing – teacher gently reprimands them – due to trauma children have potentially experiences as a result of poverty, flooding in area and covid.

	 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




Appendix 4

OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016) 

	Date and time, year group: 
29/09/20 2:15pm-3:10pm Year 10

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

· Year 10 – Set 2.
· Very end of topic – pupils are being assessed on their knowledge during this lesson.
· Numbers severely depleted due to Covid, 7/31 present.
· Lesson help indoors.
· Small classroom – enough space due to majority of pupils self-isolating but teacher stated that there is not usually enough room and one pupil has to sit on the end of a desk.
· End of topic test on ‘How?’ questions.
· Last lesson of the day finishes at 3:10pm but children who catch a bus have to leave at 3 – cuts lesson short.



	Classroom culture 
(What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?) 
 
· Enthusiastic class vibe.
· Pupils are eager to learn and want do well.
· Informal test environment so questions are permitted – pupils ask a lot of questions and are keen to succeed. 
· Despite complaints about the test pupils acknowledge benefits and are happy to get on with it. Teacher clearly has a good rapport with pupils as they joke and laugh together which makes for a friendly and engaging atmosphere.
· Pupils are already looking ahead to GCSEs and talk about what questions will be like in the exam.
· Teacher is encouraging and reassuring – some pupils are anxious about answers and fret over identifying literary devices and if they have included enough points, teacher offers support and reassures them that ‘they can do it’ and highlights that some of their answers have been better than the examples provided.



	Objectives 
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way the lesson activities relate to these purposes?)

· Teacher explains that there will be a test to assess pupils knowledge on ‘How?’ questions in preparation for their GCSE’s.



	Direction 
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?)

· Pupils are provided with a ‘How? Question Booklet’ and revision sheets containing ‘hints and tips’ on how to do well – sheet from WJEC exam board.



	Access and challenge 
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

· Teacher used a countdown clock on whiteboard to keep pupils on track and engaged in test.
· Question booklet contained several different types of texts – extract from a newspaper article, article from a webpage and the opening from a novel. Some extracts used more obvious literary devices to persuade/engage/build tension, others were more challenging.



	Assessment 
(Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience?)

· Lesson used as a test which assesses pupils existing knowledge.
· Pupils knowledge of how to answer a ‘How?’ question developed through practice and ‘Hints and Tips’ sheet.
 

	Specifics / Critical Incidents 
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching?)
 
· Pupils call out questions rather than raise hands.
· Due to some pupils having to leave the lesson early to the catch the bus the teacher finishes the test when they leave and informs pupils that they will resume it tomorrow. Teacher spends the last ten minutes of the lesson asking the remaining pupils ‘thunks’ – deceivingly simple-looking questions that encourage pupils to start looking at the world in a different light. E.g. Can you have a friend that you don’t really like?




 
 
CRITICAL INCIDENT IDENTIFICATION RECORD 
 
	Details relevant to the research context. 
 
Date/time: 28/09/20, 2:15-3:10pm.
Age/Stage of group: Year 10, set 2.
People involved: Teacher and 5 pupils left at end of class.
Contextual information from field notes: 

· Year 10 – Set 2.
· Numbers severely depleted due to Covid, 7/31 present.
· Lesson help indoors.
· Small classroom – enough space due to majority of pupils self-isolating but teacher stated that there is not usually enough room and one pupil has to sit on the end of a desk.
· End of topic test on ‘How?’ questions.
· Last lesson of the day finishes at 3:10pm but children who catch a bus have to leave at 3 – cuts lesson short.
· 
	 
 
 
 
 
 
 
 
 

	What happened? 
A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

Due to some pupils having to leave the lesson early to the catch the bus the teacher finishes the test when they leave and informs pupils that they will resume it tomorrow. Teacher spends the last ten minutes of the lesson asking the remaining pupils ‘thunks’ – deceivingly simple-looking questions that encourage pupils to start looking at the world in a different light. E.g. Can you have a friend that you don’t really like?

· Encourage debate among pupils and pupils learn how to conduct themselves in a debate – prepares for workplace.
· Teacher children ‘good learning behaviour.’
· Builds rapport between teacher and pupils.
· Directly links to all four purposes of new curriculum - ambitious, capable learners, enterprising, creative contributors, healthy, confident individuals, ethical and informed citizens.
· Encourages pupils to verbalise thoughts and ideas and structure an argument – thinking mathematically by ordering argument and sequencing ideas.
· Develops listening and oracy skills (literacy).
· Develops numeracy skills in some respects – idea of mathematical thinking such as sequencing ideas to form a coherent and appropriate argument.
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