ECIE4003

Additional Needs in Context

Portfolio

Student Number: 2112098
Joy Bowen












Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
This essay explores the wide and complex spectrum of additional learning needs (ALN). It will look at how research and a greater understanding has influenced important changes by the implementation and awareness of theories, policies and procedures that are helping to reform ALN resulting in ALN learners achieving more positive outcomes. 
ALN is when a learner has a learning difficulty or disability that results in them finding learning or environments significantly more challenging than other learners of the same age. As outlined in the Code of Practice four areas of need are identified as one or more of the following: communication and interaction; cognition and learning; behaviour, emotional and social development; sensory and/or physical. If these needs require support above what is provided to peers a statutory support plan called an Individual Education Plan (IDP) will be put in place to support and help the learner to be able to equally access the learning, resulting in every learner being included fairly (Welsh Government, 2021, p.2 and 45).
Society and the education system has greatly evolved over the years. The Salamanca Statement (1994) set out a framework of action that was needed to ensure equality and inclusion for all learners regardless of “their physical, intellectual, social, emotional, linguistic and other conditions” be able to fairly access any education setting (CSIE, n.d.)  It is important that education settings adhere to the Equality Act 2010 and it is vital that education settings continue to expand their knowledge and awareness on disability and change their attitudes and adapt more positive and respectful language when talking about/ to ALN learners by following the social model. The social model sees problems as a ‘disabling world’ meaning that society and the environment are the problems, not the disability. It is a positive way of thinking and involves creating solutions to remove the barriers and ensure all learners are included and therefore given equal opportunity (Disability Wales, n.d.). This is appose to the medical model, which focuses on a learner’s disability or impairment being a barrier. This resulted in assumptions being made and learners with ALN being excluded and unfairly discriminated within the education setting (Ombudsman, n.d.). 
The Welsh Government (2022), has also recognised the need for a more unified system, that is fairer, quicker and easier for learners to access any Additional Learning Provision that is needed and to provide better communication and access for multiagency that are involved. This has resulted in combining and evolving Special Education Needs and Learning Difficulties and/ or Disabilities into the new and improved Additional Learning Needs and Education Tribunal (Wales) Act 2018.
The Additional Learning Needs code of practice has been produced containing guidance and requirements to help ensure learners with ALN regardless of severity or complexity, from the age of 0-25 years old are fully included within the education system (Welsh Government, 2021, P.47). 
The framework for the code of practice has stemmed from a focus on the importance of the rights of children. Some of the key rights that have been written by UNICEF (1992) include “Article 2 – Non-discrimination”, “Article 12 – respect the views of the child”, “Article 23 – children with a disability,“Article 28 – right to education” and “Article 29 – Goals of Education”. Learners with ALN have a right to be included and should have an opportunity to voice their views and opinions. Within education this is done through a person-centred approach. 
The theory on Person-centred approach was researched and created by Carl Rogers (1959). Rogers explains that it is important that we focus on the learner for who they are and to not define them by their diagnosis. To do this we must be congruent, empathetic and respectful towards the learner (Bates, 2019, p.64-65). This is evident with the use of One Page Profiles (OPP), which is included in the IDP. OPP focuses on what people like and admire about the learner, what is important to and for the learner and how best to support the learner. This focuses on the strengths and positives of the learner and how best to support them as an individual to be able to reach their full potential. OPP is a very effective way of communicating some of the important information between learners, education staff, parents and any other multi-agency staff who may be involved within supporting the learner. It is also recognised that this document can change as and when the learner feels something needs to be added or taken off (Welsh Government, 2015, p.3-4). 
A major focus within the framework is to ensure that ALN learners are identified early so that interventions and preventions can be put into place sooner which will result in more positive outcomes and experiences, which means the ALN learner has an equal and fairer opportunity to reach their full potential. Abraham Maslow’s theory on hierarchy pyramid of needs (1943) supports this by explaining that once a learner’s physiological needs, safety needs and need for belonging has been met then the learner will be in a position where they will feel motivated and able to learn (McLeod, 2022).
When supporting ALN leaners within an education setting there are many theories that can be adopted to help deliver effective learning that will not only benefit ALN learners, but all learners. 
One theory is Lev Vygotsky’s scaffolding theory on the Zones of Proximal Development (1978). The focus of this theory is that the task is broken down to help keep learners motivated by focusing on the individual’s level of problem solving. First step is to look at what the learner already knows and can do independently, then moves onto what they can achieve with support and learning from others and then lastly looking at what their current struggles are and how they can be safely guided to take a risk to reach a higher level of learning (Bates, 2019, p.48-49).
Another theory that is very popular within education settings is Burrhus Fredric Skinner’s theory on Operant Conditioning (1948). Skinner believes that by using positive language and reinforcement then learners are more likely to want to engage and learn as they feel a sense of belonging and in turn this will help to encourage learners and build their confidence and self-esteem (McLeod, 2018). 
To conclude ALN within education is reforming to ensure equality, fairness and inclusion throughout, regardless of how severe or complex the learner’s needs are. The rights and views of the learner should be respected and valued for their individuality, and they should not be defined by their needs, especially as all learners are different. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner
My family - I enjoy spending time with them and knowing they are there for me. 
My friends - I enjoy playing online games with them. 
I love animals and I am very knowledgeable about a variety of different animals. I have many pets that I help to take care of. I have a 2 dogs ‘Reggy’ and ‘Sasha’. Two bearded dragons ‘Cecil’ and  ‘Toothless’. I have a tortoise called ‘Nancy’ and two axolotls called ‘Shadow’ and ‘Toffee’. 
It is important to me that I am helpful, I like to make cups of tea/ coffee for my parents. 
It is important to me that I have the opportunity to do things I enjoy like playing on my computer, baking and cooking. 

• What is important for the learner
Have firm, clear and consistent boundaries.
I struggle with my emotions. I may sometimes need some time out to help regulate myself. 
I struggle with literacy so please help support me with this by having pictures alongside written instructions, keeping instructions simple, short and chunked. Provide me with writing frames and sentence starters.  
Ensure I understand what I need to do by getting me to repeat instructions back to check my understanding. 
Give time to process information before I respond whether it be a verbal or written answer. 
Praise for effort as well as outcome. 
I can get distracted easy so please let me sit away from big personalities and prompt me to stay on task when I need it. 
Please support me with transition periods. Crowds can cause me lots of anxiety. Please let me leave lessons 5 minutes early so I can avoid the crowds. 
Support me when working in pairs/ groups as I can often misunderstand other’s points of view and can also get easily distracted and will go off task. 
Check in’s. (Be mindful) if I am refusing to do work, I am usually dysregulated and will need to regulate before being able to focus and do any work.  
Support from Mrs. Bowen the Social Communication Needs Champion (SCN Champion), with my social and emotional skills. 
I have a proactive plan which will further help you understand my cues and triggers. 
If something happens, give me time to regulate and process, before going through what happened.

• What is working and should be built on
The techniques and strategies I use to help keep me regulated when I am starting to feel heightened emotions. 
Having an opportunity to go to the Sensory room for Sensory time and support with developing my social and emotion skills with the SCN Champion.    
I use Cue cards which help me with communication for example helps me indicate when I need help and when I need some time out… Please encourage me to use them. 
Using a laptop to complete work. 
 
• What is not working and needs to change.
Some of my lessons can be challenging with the noise level. Teachers need to be aware of the level of noise and I will also try and use ear buds to try and block out the noise when I need to. 
I am getting easily distracted within some of my lessons.
I do not always understand what I need to do and I am struggling with literacy.  


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
The learner has dyslexic tendencies. He struggles with all aspects of literacy, numeracy and has general learning difficulties. His handwriting is very difficult to understand. These barriers prevent him from often engaging in lessons and causing him to distract other learners. 

Communication and Interaction
The learner has a diagnosis of ASD. He finds it difficult to clearly communicate his needs which can often cause him to become frustrated or angry and he will display negative behaviour for example refusing to do work, shouting out and even throwing things. 

Sensory and/or Physical
The learner can struggle with sensory overload, auditory being the most prevalent. Crowded corridors and noisy classroom environments can sometimes be challenging and the learner may need to use ear buds or take time out to help them to manage this. He will sensory seek during times of dysregulation for example throwing things and spinning around on a desk chair. 

Behaviour, Emotional and social development
The learner is diagnosed with ASD. He struggles with social situations and finds it difficult to identify his emotions which can lead to negative behaviour. He will require support with developing strategies to help recognise and manage his emotions. He will also need support with building his social skills. 





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will improve my literacy skills and be able to read, spell and understand a wider variety of words, which will then help me to be more independent and understand and improve my spelling.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	I will do 10 mins of the intervention ‘Turning pages’ with a T.A. every morning during form time. 

A T.A. will support me within lessons using a task plan, to help break things down into step-by-step instructions. This will support my independence.

Teachers will provide me with a list of key vocabulary at the start of topics that they will go through with me and ensure I understand these words and will practice spelling them.
	Yes / No
	Teaching Assistant

Teaching Assistant

Teachers
	September 2022
	September 2023

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	It has been agreed that literacy is a barrier that needs supporting. Not only is it impacting on learning it is also the underlying cause to negative behaviours being demonstrated such as refusing, distracting others and even demonstrating extreme anger and frustration. 

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will know what anger is and explore what it feels like and how I communicate when I am angry. I will reflect and try and pinpoint any triggers and cues and look at strategies to help me control my anger and how to avoid becoming extremely dysregulated.  

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	I will work with the Social Communication Needs Champion (SCN Champion) through an intervention called ‘Starving my Anger Gremlin’ to help me with learning all about anger. I will find out what anger is, how I feel when I am angry, things that make me angry, how I express my anger and strategies to help me control my anger. 
I will work through this for 1 hour every week, providing that I am regulated and I am able to focus and participate with the resource. 

The SCN Champion will liaise with staff to ensure they know about things we have discussed or any strategies that they need to be made aware of to help further support me within the class environment.

I will use cue cards within my lessons to help me communicate my emotions by either showing the emotion or pointing to where I am on the emotion scale to indicate if I need to do any regulating. I can also look through my cue cards at the strategies that I could try to help me to regulate.  


	Yes / No
	SCN Champion.


SCN Champion, Teachers, TA 

SCN Champion, Teachers, TA. 
	November 2022 
	January 2023

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	I did not initially agree with this target as I did not feel there was anything that could help but when the ALNCo and SCN Champion sat me down and discussed it with me and went through what we would be doing. I now agree it is a good idea and I am willing to give it a go. 

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will remain in lesson and use my strategies, cue cards and time out pass to support me when I need to. 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	I will develop strategies with the SCN Champion to help me with ways to stay regulated and in the classroom environment. 

The SCN Champion will add cue cards to my pack, with ideas we have discussed and practiced. I will use these cards to help indicate to staff how I am feeling, and what I need to do to help me stay regulated and focused. 

I will use my time out pass for when I am really dysregulated and the other strategies have not worked. I will stay outside the classroom unless I have informed my teacher or teaching assistant that I need to go to my safe space which is the Sensory Room or the ALN office, where the members of staff will further support me in regulation. 

The SCN Champion will also help keep me to keep my OPP and proactive plan up to date so that staff know me and know my cues and triggers to help prompt and support me to be regulated, focused and learning.  
	Yes / No
	SCN Champion

SCN Champion, Teachers, T.A

Teacher, T.A, SCN Champion, ALN Office staff, ALNCo

SCN Champion
	October 2022
	September 2023

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	I feel happy having a plan for when I am feeling overwhelmed and have heightened emotions. I think it will take time, but with support from my TA and lots of practicing I am hoping that I will be able to achieve this.  

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will improve my independence and responsibility by collecting and returning a laptop to the ALN office for when I have lessons that require extended writing like English, Science and Humanities. 

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	I will collect a laptop from the ALN office, for every lesson that I need to use word processor as I find writing difficult and my handwriting is not readable. 

I will email or print my work off for my teacher. 

I will return the laptop to the ALN office once I have finished using it.
	Yes / No
	ALN Office. 

Teacher
	October 2022
	September 2023

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	I did not originally agree with having to collect the laptop as I felt my T.A. could continue to get it for me. In the meeting with the ALNCo, TA, my mum and myself it was decided that now I am in year 8 I should be building on being more responsible and independent. I still do not agree with this but I will do it as I would rather be able to type my work than hand write it.  
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Supporting Learners with ADHD

Strengths that may
from the pack

Learners With ADHD may:
- Be energetic, lively and active.
- Observant and think outside of the
box.
- Friendly.
- Enthusiastic .
- Spontaneous.
- Hyper-focused.
- Creative.
- Passionate.
- Courageous.
- Original.
(Thynne, 2022, p.107).
Singer (1990s) argued that we need to
change our attitudes towards those
who have neurological development
disorders. We should not be
discriminating but encouraging and
developing their unique, neurodiversity
way of learning and processing
information (Bates, 2019, P.220).

Comorbidity

(Montgomery, n.d.)

Attention Deficit Hyperactivity Disorder
(ADHD) is a neurodevelopmental
condition that can cause learners to have
difficulties with sustaining attention,
keeping still, following directions and
controlling impulsive behaviour (Foley,
n.d, p.1).

It is important to remember that all learners are
different and so each ADHD learner will present
different characteristics to another ADHD learner.
The ADHD Iceberg model helps to explain some of the
characteristics that our ADHD learners may have
challenges with. Any learner can experience these
characteristics. However, learners with ADHD will
persistently demonstrate these behaviours regardless
of whether they are at home or in school (Packer,
2019, p.136).
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Many ADHD learners may also have other co-existing
ons. called comorl

Following the passing of the Additional Learning
Needs and Education Tribunal Act 2018, education
settings are reforming their practice by implementing
the Additional Learning Needs (ALN) Code for Wales
(2021).

This ensures that learners from 0-25 years old with
ALN can access the support and help that they need.
One of the main focuses of this practice is to ensure
that the learners are included in the choices regarding
their education, this follows Carl Rogers (1959)
Theory on Person Centred therapy and also follows
The United Nations Convention of Rights of the Child
(1989).

The Diagnosis of ADHD is an indicator as to the best
way to help support and encourage the individual. It is
important to look at the learner as an individual and
focus on their strengths as a way to help them
overcome their individual barriers (Sobel and Alston, 2021,
p.6 and 11). With the new ALN code of practice learners
will have one page profile which will help those who
teach/ support the individual to know them better.
Potential strategies that may help support learners with
ADHD include:

+ Thinking about where the learner sits within the
classroom.
« Having clear, firm and consistent boundaries.
+ Keep instructions short, chunked and simple.
- Ensure you have the learners attention before talking.
* Get the learner to repeat the instructions back to
check their understanding.
+ Have clear, reasonable expectations.
« Help support organisation of work.
- Prompt learners when needed.
+ Opportunities for movement breaks.
- Allow to use fidget tools eg blue tac
(Packer, 2019, p.138-139).
+ “Create a stimulating differentiated learning
environment” (Armstrong, 2012, p.67).
+ Use positive language and think of the environment.
Access if their traits can be expressed positively
(Armstrong, 2019, p.49-51).
= Have positive role models and inform them of the
many famous people within different fields of work
and what they have achieve as a way to make them
think “If they can make it, so can I!” (Armstrong, 2019,
53).





