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Section 1     
[bookmark: _Int_k165Jc99][bookmark: _Int_9VcwVRVP]This assignment is to look at the importance of Inclusive Leadership and how this can support families. It will look at the benefits and challenges that may be encountered. An inclusive leader can be distinguished from other leaders by six main traits. They are visibly committed, they are modest and accept mistakes, they will welcome contribution from others, and they will have an awareness of bias, be curious and listen to others, and display a cultural intelligence that empowers others in team cohesion through effective collaboration. An Inclusive leader would be impartial and fair, they would look at different variants, and every-one would be included in everything. Therefore, developing an Equitable, Diverse, and Inclusive environment. This is supported by Siraj and Hallet (2014) who state that within schools, children’s centres and early years settings, leadership has been identified in raising standards, supporting education and social development of children. Furthermore, Newstead and Isles-Buck (2019) state that in childcare settings it is the role of the manager to ensure that with their team, an environment is created that is welcoming to all and enables all to feel respected and valued. However, Denis et al. (2015) states that the view of one person leading a group is losing pace, with a more collective leadership being dispersed throughout the organisation being favoured. Moreover, Booysen (2020) cited in Ferdman (ed.) (2020) state that for leadership to be effective it does not come from one individual, more of a social interaction and collective collaboration of a group (Bourke and Titus, 2019).
[bookmark: _Int_DntZzOkv]Inclusive leaders are able to relinquish power to enable stronger people in the group/workforce to share the responsibility to overcome different challenges in our ever changing society today. Rodd (2013) agrees and states that an early childhood leader would look to work ‘with’ others rather than direct through position of power. However, there is a reluctance in women undertaking a leadership position in early years. This is due to poor public perception, and therefore female leaders need to work harder to prove themselves (Thornton et al., 2009). Cited in Rodd, (2013). However, Bourke and Titus (2019) state that diversity is relied upon in companies and they prefer the collective involvement of men and women. Whereby inclusiveness is ‘nice’ to have within the team, research finds that enhanced performance is directly affected. Early childhood workforce reform, together with Educational policy has changed the field of leadership within early years. Practitioners have been made more aware of the specific leadership practices for example, the pedagogical approach, and how this supports the learning and practice of child’s learning and development, by putting the school, children’s centre or setting and the centre of the child’s learning (Siraj and Hallet, 2016).
In this section we will look at the scenario and the importance of an Inclusive Leader for supporting families.
[bookmark: _Int_sxHDnKjl]A manager of a setting had noticed over a few mornings a dad standing on his own with his son. Historically the dad had an addiction to drugs, however he has recently overcome this. An assessment has taken place that concluded, dad was able to have custody of his son Jack and to care for him independently. Over a few days the manager noticed that whilst waiting for school to start dad would stand away from other parents, and he never engaged in conversation. A discussion with the childcare team revealed that dad avoids conversation with parents and practitioners and will vacate the yard as soon as Jack comes out. Dad will speak to a member of staff if it is needed, however he is noticeably quiet and nervous. Although Jack is performing well at school, his friends outside of school are limited. The manager arranged a meeting with the dad Health Visitor to see if there was any support that was need for the family, Jack was asked to join towards the end of the meeting to enable professionals to hear what Jack wanted or needs.
[bookmark: _Int_3AQTv1Pv]It is the role of an Inclusive leader to ensure that Jack sees there is support for his dad that his input, is valued and his education is important. The United Nations Convention on the Rights of The Child (1992) Article 12, states that the child should be given the opportunity to express their feelings and voice their opinions on decisions that affect them. Moreover, Article 28 agrees and states that each child has the right to an education that supports a child’s dignity and rights (UNICEF, No Date). Moreover, Martin (2017) states that the Children and Families Act 2014, section 25, puts a legal duty on local authorities to ensure that the provision of a child’s education, training, health, and social care needs are met, and outcome led. Martin, (2017), cited in (Crutchley, 2018).
[bookmark: _Int_zcL36KF3]Inclusive leadership was not apparent in this situation as the staff did not feel it was their position to address or highlight the situation this family was in, even though it was recognised. An inclusive Leader would ensure that all staff feel an esteemed member of the workforce, they would recognise, and feel confident to highlight this within the organisation/setting. Randal et al. (2018) state that for individuals to feel involved in the diversity of the workforce, the experiences and accomplishment of this would be down to effective leadership. Diversity in the workplace has its challenges (Chrobot-Mason and Ruderman, 2004). However, there is little research that focusses on leadership approaches and what employees feel around their experience of inclusion (Nishii and Mayer, 2009). Moreover, it is recognised that there are influences on how inclusive leadership works within a group, and the commitment the manager applies to inclusion (Randel et al., 2018). Many practitioners do not understand inclusion or what it means, building on the definition of inclusion Shore et al. (2011, p.1265) states “the degree to which an employee perceives that he or she is an esteemed member of the work group, through experiencing treatment that satisfies his or her needs for belongingness and uniqueness.” However, the view of leadership within the early years sector is changing, the idea that an interdependent, relational, and collaborative leadership approach is replacing a hierarchical one (McDowall Clark and Murray, 2012).
[bookmark: _Int_Kiay9A5X]An inclusive leader would look to gather information from multi-agencies to ensure that the dad and boy ‘felt’ included within the setting and community. Ferdman (2021) supports this and states that working with the family to gather information of what they need or want will ensure a feeling of inclusion. Organising a meeting with dad and professionals to begin with, will create an Inclusive environment and Randel et al. (2018) states that the wellbeing of all involved will benefit. Scanlan and Johnson (2020) state that Inclusive leadership should extend beyond the walls of any setting, with inclusivity engaging communities, families to build an inclusive community, and that parent partnership will enable parents to feel valued in decisions practitioners make around their child. Supported by Berliner (2013) who states that without engaging with outside influences, inequities, and poverty, would inhibit the relevant support being given. NSPCC, (2019) and Sidebotham et al. (2016) both agree and state that to safeguard children, multi-agency working is key, and that it is vital that a full picture of the family’s situation is gathered in a co-ordinated inclusive approach.
[bookmark: _Int_MYnFdXND][bookmark: _Int_Gv3d9aYd]Communicating with others is important especially if the child’s wellbeing is affected by the information being shared, by working through a multi-agency approach you will be prioritising the child’s needs (NSPCC, 2019). However, it is important to keep the child’s wellbeing at the centre of all discussions. With the child currently managing well at school, outside involvement may unsettle the family and affect his engagement in study. This is supported by Reina et al. (2014) who states that boys generally demonstrate a lack of motivation when it comes schoolwork, and are more likely to drop out if grades are low and will be less likely to further their education. However, Henderdson & Berla (1994) state that when families are involved within a school community children, are more likely to succeed academically and in the future. Boateng (2003) states that engaging with Every Child Matters, will link schools, agencies, and services within the community to improve the lives of children and their families. However, there are challenges to multi-agency working, sustainability due to funding, with lack of training and development opportunities for multi-agencies. Supported by Sloper (2004) who states that lack of qualified staff, staff turnover, financial challenges, different professional ideas, and agency cultures, are found to be barriers to joint working.
[bookmark: _Int_wKZBo45b]Time scales for waiting lists, lack of understanding of roles and responsibilities are also considered to be barriers. Many parents/carers being hard to reach, practitioners resistant to change and many agencies struggling with recruitment (Cheminais, 2009). However, O’Sullivan (2015) states that there are challenges in delivering leadership, communication, conflict, and decision-making being a few of many. Siraj-Blatchford and Mani (2007) state that where communication was encouraged by early years leaders the better the vision would be understood. This is supported by Aubrey (2011) who states that there are challenges in collaboration within agencies, with the professional language and discourse not communicated between professionals appropriately. Similarly, Pietroni (1992) states that the language range used by professionals poses a challenge to engagement. Similarly, Siraj (2014) states that the early education and childcare workforce being mostly women with on average between 98 and 99 per cent, however this is dependent on the setting. With most viewing that working with young children is primarily the role of a woman. However, there is also a distinct lack of representation in black and minority groups working within the sector (Nutbrown, 2012: 41 cited in Siraj, I. and Hallet, E. 2014). Furthermore, the lack of men working in the early years sector could be down to perceptions, that men who work with young children are potential child abusers. This may be met with mistrust therefore many men steer away from this profession (Cushman, 2005. cited in Siraj, I. and Hallet, E. 2014).
[bookmark: _Int_zT5aCxzl]An inclusive leader would gain the involvement of multiple services to support the dad and manage the differences in different agencies. Working to collaborate the best support that will involve leadership on a formal and informal basis (Hafford-Letchfield et al., 2014). To enable the dad to overcome his addiction he would need support from multiple services, and GOV.UK (2021) states that having services working within the family will help to build resilience in parents, carers, and children by offering trusted guidance. With good partnership working entwined with robust data sharing, which improves access to local services. However, a survey of the Troubled Families Programme showed that where most keyworkers felt that the success of the programme lends itself well to multi-agency working, one out of five felt it was difficult to deliver help for families as they found it hard to get support from partner agencies (Williams, R. Mason, E. and Tench, A. 2019).
[bookmark: _Int_n7FN6huB][bookmark: _Int_IbyHkB35]Referring dad to groups where he can meet other parents will enforce that he is not alone and that there are other dads and mums out there that are feeling the same. Newport Academy (2019) state five reasons why support groups have a positive impact, it will remind parents that there are others who are facing similar challenges, the group can be a part of a self-care help to build parenting skills, they can be a great opportunity to form a support network and find relevant resources, can support, and help to build skills for parenting and it can be a place to make friends and have a fun.
[bookmark: _Int_BNmygau4]Aubrey (2011) states Children’s centres are proving a universal service that supports children and families with outreach services, health services, and adult learning providing family support. They have also started providing training for higher and further education. However, enabling relationships between professional groups and agencies highlight many challenges, and there are many factors that will depend on its success. Working with families, through a philosophical approach, sharing visions and principles with professionals, parents, children, and all partners of the community is a challenge for responsible persons to deliver an integrated service (Aubrey, 2011).
Section 2
[bookmark: _Int_EPsnlXa0][bookmark: _Int_zbHohf6v][bookmark: _Int_d4uUiQmc]Policy and guidance form a significant part of the structure of any workplace. This section will look at policy in Wales and if they support the implementation of Inclusive Leadership, with particular interest in Inclusive leadership. Booysen (2014) states that an inclusive leader will encourage participation from individuals to be fully inclusive and involved in practice decisions, enabling outcomes to be more aligned, directed, and unique. Bortini et al. (2016), agree and state that the concept of Inclusive Leadership is that everyone is ‘included’. This would include different genders, physical differences, and people with diverse ways of working or cultural backgrounds. Leven (1997) and Baldock, Fitzgerald and Kay (2013) agree and state that a policy needs to belong, for example to a setting or a body. It will take commitment and the content agreed and actioned by all involved. The policy’s intention is stated and be a course of practice for the organisation with a course of action indicated. Dallimore (2019) states that more and more countries are raising priorities within policy however, the evidence to show how it is understood and delivered remains inconsistent. This is supported by Baldock, Fitzgerald and Kay (2013) who state that as working in the early years is fast paced and interesting, the fact of policy is rarely discussed. Policy is commonly seen as something the hierarchy produce as a matter of ticking a box, and any changes needed would not involve those on the ground.
Policy for Education, Gov.UK (2018) states that it is a human right to receive education and that the benefits and potential on individuals will power sustainable development. The aim of education policy, research and practice is an Inclusive education for all (Knight and Crick, 2021). The message is clear, “every learner matters and matters equally” (UNESCO, 2017, p. 12). Wales is currently under an education reform, there will be changes to the curriculum and teacher education, qualifications, along with the current investment in professional learning and training will be looked at. (Harris, Jones, & Crick, 2020; Welsh Government, 2020a).
[bookmark: _Int_9k1pjTgM][bookmark: _Int_PvUjG5wj]The Donaldson Report (2015), advises that a curriculum should include opportunities that enable children long-term success for the future and support their well-being and that the New Curriculum for Wales be more inclusive. Welsh Government (2020b) states this will be done through an integrated approach following progression steps. The progression steps will be embedded in the six areas of learning and the guidance will enable schools to develop their curriculum individually. However, where there is potential for Wales’ education system to become more inclusive following the reform, the consistency between values and practice is not communicated (Knight and Crick, 2021). The Children and Families (Wales) Measure 2010 states, children should be considered in the decisions the local authority make about them and ensure participation where suitable. Section 175 of the Education Act 2002 supports this and states that the wellbeing of children be looked after while they are at school. However, Doucet and Pont (2021) state that there is an issue in education regarding policy, with a gap particularly between policy and practice. With parents, students, school leaders and politicians talking at each other rather than discussing things, therefore the understanding and vocabulary are not a common to with all. This is supported by Ferdman (2014) who state that the levels in which inclusion exists is fundamental to the individual’s experience of inclusion, and that the lack of pedagogy in language in education policy particularly at a macro level, as it is generally considered an activity at micro level (Liddicoat, 2014). Ferdman, Prime and Riggio (2020) states this ranges from a micro level, where an individual experiences inclusion that is developed within an organisation themselves to a macro level, where society has inclusion embedded in practice, ideologies, and policies with inclusive values. However, Knight and Crick (2020) state that the new system for ALN (Additional Learning Needs) in Wales does not put focus on every child for an inclusive education, only for those with an identified ALN.
[bookmark: _Int_bBI7ZgRQ][bookmark: _Int_7Qjam38p]In 2015 the Well-being of Future Generations (Wales) Act 2015 (National Assembly for Wales, 2015) came into place. The aim of this act was to give opportunities to make positive changes and to protect future generations and is unique to Wales. Moreover, Future Generations Commissioner for Wales (2021), states that the act overarches public bodies in Wales and asks that they work together with communities, people, and each other to support issues like, climate change, poverty, and health inequalities. This act is to ensure current demands are met and that future generations are safeguarded. Following the Well-being of Future Generations (Wales) Act 2015, Welsh Government are required within twelve months, to publish a Future Trends Report. Welsh Government, (2021b) state that The Future Trends Report is institutional in helping policy makers understand and improve the future in Wales. Within any policy there should be belongingness, commitment, status, and specificity, therefore defining policy at three levels of thinking (Baldock, Fitzgerald and Kay, (2013). However, as policies’ are usually written by people in charge rather than the people implementing them, the values are not presented. Johansson and Puroila (2021) and Guo and Dalli (2016) agree with this and state that to experience belonging is a right for every child, whatever their individual needs or background. And a child’s experience of belonging is important for their well-being overall.
Nation Cymru (2021) shares an article by Jeremy Hunt, Education Minister for Wales, who states that a report by Estyn showed that most of the schools in Wales are not providing history of Welsh and Wales’ BAME identities and culture. However, the Humanities area of learning now states that, learners will engage with issues that affect humanity, this will include sustainability and social change, learners will be given the tools to develop the necessary skills to interpret and articulate past and present (Welsh Government, 2021a). Supporting this Welsh Government (2021c), states that within the new Curriculum for Wales will include stories that will enable learners to gain better knowledge of the different communities, understand past and present complex diversities with particular interest in black, Asian and minority ethnic people. However, from a macro level Ethnic diversity is a concern, with data provided by Welsh Government (2019) showing only 12% of children over five were from ethnic minority backgrounds, only 3% of teachers in Wales identified being from another ethnic group, and only 7 out of 3443 head teachers were from non-white backgrounds.
Section 3
Inclusive leadership would search to find different perspectives on decisions to made, with others through a collaborative approach. In an ideal early year's environment, this would be done by ensuring that practitioners have a sense of value and ownership, they will have the resources and support to help them reach their full potential (CCL, 2022).
[bookmark: _Int_bOOCeafn]Ensuring a diverse team would also support the setting to be more inclusive. Hiring staff that are black or a male and a female or one LGBTQ person just to meet the requirements will backfire too. CCL (2022) supports this and states that if the representation of these groups is not represented genuinely, individuals may feel awkward as they feel they are there as a token gesture. However, this is generally a challenge when recruiting as over the past 10 years, within our setting not one male has applied for a position and the past 6 years, only white British woman have applied.
[bookmark: _Int_og5VRFqa][bookmark: _Int_03OKmeYk]Whilst researching this topic it was evident that some of the challenges of Inclusive Leadership, happen as many things are done as a token gesture, or a tick box exercise. Being an inclusive setting is important for myself and my team. However, from many team discussions, it is now evident that we are not diverse enough. Having books of different cultures and celebrating festivals from all around the world is not what is meant as inclusive. A token black doll or multicultural books does not make for an inclusive, diverse environment. An inclusive leader would ensure that families would also feel valued and part of the setting, and recognise that their beliefs and values are respected and represented within the setting and community. Similarly, Allen et al. (2021) states that practitioners should talk about and discuss race daily and ensure opportunities for children to reflect themselves and see other children’s experiences. There are many gender types within our society and many families attending the setting are, Lesbian, Gay, Transgender, and there are likely to be more that we are unaware of. This may be because parents do not feel they will be accepted by the setting or they may be looked differently at. This we identified is not good enough, so as a team we feel we need to be more visibly inclusive as an LGBTQIA+ setting. However, we need to do more training and reading of blogs, as practitioners are worried that they may offend by saying the wrong thing, as they are not knowledgeable on different genders. LGBTQIA+ (2021) state that according to the National Office of Statistics, the rise in same sex families since 2015 is 40%. However, not all families report this formally so this may be a lot higher.
[bookmark: _Int_s8cMoNlK][bookmark: _Int_SDoWILMu]We will be looking at our ‘All about me books’ and having more in-depth transition meetings with the families. We decided that 1 month following the child’s start date we will arrange a check in visit to see if we are meeting the needs of the family as a whole. We will also ensure to find out if there are cultural practices that they would like observed within the setting. This would support the United Nations Convention on the Rights of the Child, (1992) articles 8 and 30, which state that every child has a right to a nationality and their culture should be celebrated and recognised within the country that they live. The Children’s Commissioner for Wales (2017) supports this and states that if children’s rights are supported then they will feel valued and will become healthy, confident people that will thrive through learning.
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