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Introduction

A critical evaluation of the effectiveness of digital devices used by young children to access media content/support ICT development. Demonstrate your understanding of possible positive and negative aspects of access to digital media/ICT on children’s learning and development and make appropriate links to theory. 2000 words

A digital environment is essential for the 21st century however, it needs to be responsive to the needs of every child at all ages and stages of their development. Technology and interactive media can be an effective and fundamental tool to support learning and development either for the child to learn independently or as part of planned teaching activities. However, the effectiveness of appropriate and intentional choices about the use of technology tools and digital media with young children can be challenging and overwhelming for teachers and parents. Ongoing research and professional development are important to be able to support parents and children ethically and holistically in this area. Piaget (1896) belied that children build on what they know, see , hear and experience and he is supported by Bandura’s Social learning theory (date). 

Early year practitioners working with other professionals within the Information Communication Technology (ICT) industry need to have a comprehensive understanding of key concepts, to identify and address concerns and know how to support children and families. According to the Welsh Government New Curriculum (date), all children in Wales will be ethical, informed citizens, who engage with contemporary issues based upon their knowledge and values and understand and exercise their human rights (UNCRC date). Furthermore The Digital Competency Framework (date) highlights the significance of children learning how to communicate, collaborate, store and share digital information Vygotsky (date).

Similarly, it also highlights fundamental digital rights of equitable access and citizenship values; online behaviour and cyberbullying; the importance of identity, image and reputation, and the licencing and ownership of a product or service. It is important therefore, that all professionals and parents manage the quality and quantity of technology and media used in children’s lives, including appropriate limitation where necessary. A considered approach to selecting quality digital content for young children of three to five years of age is important to improve cognitive, linguistic and social outcomes. Digital products should appropriately engaging but not distracting; they need to facilitate family participation in media use and modelling of effective social and learning interactions; and encourage users to pause at any-time.

According to Skype, responding to language learning is the key in live conversations on a screen to connect children with parents and grandparents.
However, Fred Rogers (document name and date) suggest the following principles that practitioners and other professionals need to follow: Quality digital media should safeguard the health, well-being and overall development of young children; Quality in digital media for young children should take into account the child, the content and the context use and the determinations of quality need to be grounded in on evidence base that can be used by parents, educators, policy makers and others to make decisions about the selection and use of particular digital media product.

Lisa Guerney (article and date) focuses on the design of the content to optimally help a child to engage, express, imagine or explore; the context to complement and not interrupt children’s natural play. This approach is supported by Bandura’s social learning theory. Further on Reggio Emillio’s approach on constructive learning and becoming a confident learner. Teachers and other professionals need to consider each child as being unique and the need to choose the right technology tools and experiences for the child’s learning needs, abilities, interest and developmental stage UNCRC (date). The education act (2002), states that the aim of the curriculum is to promote the spiritual, moral, cultural, mental and physical development of pupils at the school for the opportunities, responsibilities and experiences of later life supported by Successful Wales.

The Welsh Government have recognised that each child in Wales need to benefit from curriculum and assessment arrangements in education that will best meet the child’s present needs and equip them for future lives to ensure that all children benefit from relevant education of the highest quality. This has been addresses in the Curriculum for Wales Framework (date) which states their goal is for all children and young people to be healthy, confident individuals who have the skills and knowledge to manage everyday life as independently as they can, and are ready to lead fulfilling lives as valued members of society, citizens of Wales and the world. Although these are lofty ideals, Byron’s review (2018) on child online safety, found that the Government is failing to do enough to protect children online.

The review also stated that because of a lack of mandatory online safety regulations, school curriculum and social networks are left to make up their own rules. Parents and children who might have little or no knowledge on online safety are left with that responsibility. Only a voluntary code of conduct has been introduced for the online industry. It is however, everyone’s responsibility especially when working with children and families to make sure that children are safeguarded Working Together to Safeguard Children (2015). An early report by the Alliance for Childhood (Cordes& Miller 2000) highlighted the dangers of computers in childhood, and it recommended a full disclosure by information technology companies about the physical hazards to children of using their products.

A later report in (2004) by the Alliance for Childhood called Tech Tonic; Towards a New Literacy of Technology set out the following concerns that: Children’s lives are increasingly filled with screen time rather than real time with nature, caring adults, the arts and hands on work and play; only real relationships, not virtual ones will inspire and prepare children to protect the earth and all that lives on it. These concerns are supported by Montessori’s methods  aim at being at work and learning in an environment which has been created and prepared to encourage socialisation and learning which involve problem solving, the more knowledgeable other and interaction. It is also supported by the Reggio Emilio approach that focuses on the voice of a child (UNCRC) and the importance of the environment that should reflect the ideas, ethics, attitudes and the culture of the people (Bronfenbrenner, Vygotsky and Chawala). 
The Kaiser Family Foundation report (name and date) first began surveying parents 0-8 years old about their technology use. In 2011, 52% children zero to eight years of age had access to a mobile device, however only 38% had ever used them. Kabali et al study (date) reported that most children had access to a mobile device, however only 38% had ever used them.  The study also report that most children watch YouTube or Netflix and a smaller proportion watch educational programs and played  early learning apps. Common Sense Media report (date) has found disparities in the use of educational content. O’Hara (2004) argues for a developmentally appropriate use of information and communication technology in early years and the integration of ICT into the curriculum with appropriate pedagogy. 

However, while Saraj-Blatchford and Whitebread (2003) acknowledge concerns around ICT and young children, they discuss ways in which ICT in early years can be compatible with the principle of developmentally appropriate curriculum. They argue that imaginative use of ICT can ensure that it supports the unique development of children and young people both socially and cognitively. According to Chassioko’s report (date) the use of digital media including interactive and social media offer both benefits and risks to the health of children, the benefits includes: early learning, caution and collaboration, exposure to new ideas and knowledge, increased opportunities for social contact and support, access to health promotion messages and information and access to valuable support network. 

The risks includes: exposure to inaccurate; inappropriate or unsafe content and contrast; compromised privacy and confidentiality; negative health effects on sleep, depression and obesity; poor family functioning in household; cardiovascular risks throughout the life course; privacy, cyberbullying and having online conversations with people they don’t know.    

 
















An information leaflet for parents/carers of young children outlining issues relating to supporting and safeguarding children when accessing digital media/ICT. Make links to relevant and appropriate policies and legislation. 1000 words
	Keeping your children safe online


	The Issue
Conduct – By sharing too much information children may be at risk because of their own                                      behaviour.
Content – Inappropriate online content can be hurtful or harmful to children, children need                                     to consider the reliability of online material and be aware that not all information online is true or is written with bias.
Contact – Children need to be aware that friends they meet online may not be who they say they are, they can be contacted by bullies or people who will groom or seek to abuse them.


	Policies and legislation




	
Ways to keep your children safe

	
· Reinforce with your child the importance of telling a trusted adult straight away of anyone bulling them or making them feel uncomfortable or any of their friends is being bullied online.
· Understand the law and streaming services, some online behaviour may break the law for example when downloading, sharing information and cyberbullying.
· Set online boundaries and parental control and  create a family agreement and you expectations, when on the internet. A template agreement can be found at www.childnet.com/have a conversation.
· Familiarise yourself with the privacy settings and reporting futures available on popular sites, services and apps.
· Familiarise yourself with the age rating for games and apps, online reviews can be helpful.
· Give your child strategies to deal with any online content that they are not comfortable with.
· Report any concern of inappropriate sexual contact or approach by another person to the police via the Child Exploitation and Online Protection Centre (www.ceop.police.uk)   
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	Activity Plan

	Activity

Complete a project about a country you use to live in, a country your family is from or a country you would like to visit. You may work on your own but you must each produce your own work. Your project need to be well presented and full of interesting information. You need to include text and graphics (photos and pictures). Do your best and if you get stuck ask a friend to explain and if you still unsure ask an adult for help. Use PowerPoint for your project. 

	Number of children
30
	Age of children
6/7
	Number of adult 
2

	Location
Classroom
	Preparation time

	Activity time
1 Week

	Aim/s of the activity

To support children to be ambitious, capable learners, to be enterprising, creative contributors who are healthy and ethically well informed, confident individuals and citizens. And to provide a context for collaboration, co-operation and positive learning experiences between children, or between children and adults. 
   

	Links to outcome

Citizenship – digital rights, licensing and ownership
Producing – communication, collaboration, storing and sharing
Interacting and Collaborating – creating, planning, sourcing and searching, and evaluating and improving.


	Differentiation

	Role of adult/adults
Is to monito encourage and support learners when they ask for help.

	Resources

Computer/ iPad














	Activity

Your activity should include

1. A introduction – your name, class and name of the country you have chosen
2. Location – explain why you have chosen that country, where in the world is the country. (1-2 slides) 
3. Fascinating Facts – population, capital city, size of the country etc (1-2 slides) 
4. History and Famous People -  important historical dates- kings/queens/presidents religion and sportspeople etc (1-2 slides) 
5. Weather – what is the weather like? Is it cold/hot all year round or is it seasonal (summer, autumn, winter , spring). Try and find information and or graphs about the average monthly rainfall and average hours of sunlight. (1-2 slide)
6. Tradition, Celebrations and Customs – what customs and tradition are kept? What are the main religions? Are there any special celebrations (e.g. Independence Day, St David’s Day etc). (1-2 slides)
7. Food and Drinks – Do they have any traditional dish? What type of food and drink do people it? You can make a collage and include recipes etc. (1-2 slides)
8. Dress  - explain what people usually wear and why?( Is it suitable for the climate/weather? Is it traditional/ religious reasons?) Show a picture of how a woman, man, girl and boy would wear. Do they have traditional costumes? (1-2 slides)
9. School - Find out what school is like. What is similar and different to your  experiences of school? Do all children go to school? How do they travel to school? What time/ days do children go to school? What lessons do children have ? How many children are in a class. (1-2 slides)      
10. Other information  - Include any other information you would like to add to your project.



















Critically evaluate the planned activity making specific links to the Digital Competence Framework strands, curriculum requirements and to research based sources. Consider how the activity could be adapted to meet a range of needs and dispositions. 1500 words

This activity plan links to Bandura’s Social learning theory the children have a choice to work in pairs or individually (UNCRS) and can ask for help from an adult (Vygotsky, social culture theory). However the adult should only facilitate and help when the child ask for help and allow independence building, as the activity is design to be child led. Piaget argues that for children to fully rich human intelligence early year practitioners need to concur their sensory-motor stage- 18-24 months, the preoperational stage- 18-24 months through to age 7, the concrete operational- age 7-12 and the formal operational- adolescence. The activity links to The Digital Competency Framework citizenship strands – children will have the skills on digital rights, licensing and ownership of a product or services, their health and well-being and on identity, images and reputation; producing strands – children will learn how to plan, sourcing and searching for information and images online; and the interacting and collaborating stands – children will learn communication skills, collaborating, and sharing and storing information which are all beneficial for child development. These are supported by the Montessori’s approach on early years development and the Well -being Future Generation Act 2015. However the activity does not give children any option on where or how they wish to present their project. And different ways to access information for example taking their own pictures to use on the project. According to the foundation phase learning should be more enjoyable, effective, creative and imaginative. The activity will challenge children to develop their language, communication, literacy and numeracy skills (Literacy and Numeracy Framework). However the activity does not highlight much about children with additional needs.  They will develop personal and social skills and will help the teacher assess possible developmental needs or additional needs for those who need it. The Welsh Government new curriculum highlights that all children in and young people in Wales will be ethical, informed citizens; healthy confident individuals; ambitious, capable learners; and enterprising creative contributors to Wales and the rest of the world. Children will learn how to value what they have and who they are as they might learn hoe privilege they are with what they have as they research about other countries. This will benefit them into becoming responsible global citizens. They will learn about online safety and how to collaborate with others which will help them to become creative, innovative, critically and be great leaders. 











Conclusion
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