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Personal Development Plan

	Target for development  
	Why?
	How?
	Who/Where?
	When?

	Learning to speak, read, and write Welsh to Level 1
	Being able to speak Welsh is essential when teaching in a primary school in Wales. The new curriculum imposed in 2022 highlights the importance of the Welsh language and the multicultural aspect of education.
I currently have extremely limited knowledge on the language of the country that I wish to live and work in. Being able to have knowledge on the Welsh language will not only better me as a professional but will also be beneficial to the children I’ll teach.  
	I am currently completing the Welsh lessons on an online app; however, this is limited as I am aware it varies between northern and southern dialect. I will take Welsh courses in the evenings alongside working. 
	I will enrol onto a course via learnwelsh.cymru. The course I will choose will be an evening course and will cost £90 to complete the entry level. All the courses are done online via zoom or teams which means I will be able to complete them regardless of location.
	This is an on-going area of development that will take time to complete however I will endeavour to complete the 30 week course by the end of 2022.   

	British Sign Language course to be able to communicate with those who have hearing difficulties. 
	Part of being a professional is the ability to have good communication skills. I believe I have necessary communication skills however I do not have skills required to communicate with those who use sign language to communicate. Inclusivity is necessary as a teacher and if I have a child who needs to use sign to communicate, I will not have the skills to do so therefore they would be excluded from the class. 
	Courses are regularly held by special education settings which is something I would volunteer for if it came up when in a role. However, to be proactive, I would look for online courses that could provide me with sign language relevant to everyday life. 
	I will complete a course provided by https://www.british-sign.co.uk/learn-online-british-sign-language-course/. The courses are done at home via online methods. 
	I will complete this after July 2021 when I have finished my degree/  

	To recognise different learning styles and be able to implement them in the classroom.




	There is more than just one style of learning therefore some children will learn one way, but others will not benefit from the same style. The curriculum guidance for Wales (2020) emphasises that the curriculum should be tailored for all abilities. 
	This is something I will aim to achieve through hand on practice and from learning from established teachers in the setting. I will also ask to visit other schools who use different methods of teaching to expand my knowledge.
	This is something that will be completed once in a teaching role and after a discussion with my line manager/ head teacher. 
	This is an ongoing development that I will review at the end of each term but will reflect upon weekly to note what is working and what is not. 

	To develop confidence in teaching and leading on to a management position. 




	As a teacher, I would like to progress into a middle management role such as a subject lead and then onto a SENCO role. To achieve this, I will need to build up confidence from an NQT to an established teacher. 
	I will shadow middle management in the setting to build up my teaching skills. I will also go on management courses to prepare me for the role when then become available. To progress to a higher management position, many settings will also require me to have a masters in a subject such as education. 
	I will speak to the head teacher regarding courses they could send me on or complete a course offered online such as Level 7 Diploma in Education Management and Leadership found on reed.co.uk.
I will also research masters including those offered at UWTSD and consider completing this when I feel ready to.  
 
	There is no time limit to this development as it is something that I will build up over a period of time and depends on my personal life as well as my professional life.  

	To complete training on ACEs and childhood trauma/bereavement 
	Every child has a unique childhood and understanding potential trauma and bereavement is necessary when looking at how to communicate with them as well as understanding behaviours.
	My current role have assigned me to complete the ACE’s and Early Trauma course and the Support Bereaved Children course via an online training provider. 
	The ACE’s training is:
https://www.acesonlinelearning.com/
?fbclid=IwAR2TZl3Z2O9kXc8bEfcq
Wx3HaNDbRrUgob
TWCdtqlr45zfPdnv6SLgqpaQU 
Support Bereaved Children:
https://www.creativeeducation.co.uk/courses
/supporting-students-with-bereavement/

	This will be completed by 22nd February 2021




PROFESSIONAL BEHAVIOR EVALUATION
Student Name:__Hannah Daly__
Date of evaluation:__7th December 2020_________________________________________
1. INTEGRITY Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Consistent honesty; being able to be trusted with the property of others; can be trusted with confidential information; complete and accurate documentation of patient care and learning activities.
2. EMPATHY Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Showing compassion for others; responding appropriately to the emotional response of patients and family members; demonstrating respect for others; demonstrating a calm, compassionate, and helpful demeanour toward those in need; being supportive and reassuring to others.
3. SELF - MOTIVATION Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Taking initiative to complete assignments; taking initiative to improve and/or correct behavior; taking on and following through on tasks without constant supervision; showing enthusiasm for learning and improvement; consistently striving for excellence in all aspects of patient care and professional activities; accepting constructive feedback in a positive manner; taking advantage of learning opportunities.
4. APPEARANCE AND PERSONAL HYGIENE Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Clothing and uniform is appropriate, neat, clean and well maintained; good personal hygiene and grooming.
5. SELF - CONFIDENCE Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Demonstrating the ability to trust personal judgement; demonstrating an awareness of strengths and limitations; exercises good personal judgement.
6. COMMUNICATIONS Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Speaking clearly; writing legibly; listening actively; adjusting communication strategies to various situations
7. TIME MANAGEMENT Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Consistent punctuality; completing tasks and assignments on time.
8. TEAMWORK AND DIPLOMACY Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Placing the success of the team above self interest; not undermining the team; helping and supporting other team members; showing respect for all team members; remaining flexible and open to change; communicating with others to resolve problems.
9. RESPECT Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Being polite to others; not using derogatory or demeaning terms; behaving in a manner that brings credit to the profession. 
10. PATIENT ADVOCACY Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Not allowing personal bias to or feelings to interfere with patient care; placing the needs of patients above self interest; protecting and respecting patient confidentiality and dignity.
11. CAREFUL DELIVERY OF SERVICE Competent [ ] Not yet competent [ ]
Examples of professional behavior include, but are not limited to: Mastering and refreshing skills; performing complete equipment checks; demonstrating careful and safe ambulance operations; following policies, procedures, and protocols; following orders.
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Experience
Teaching Assistant 
Ysgol Bro Banw – Canolfan Yr Enfys
September 2019 to Present
I currently work in a ALN unit based in Carmarthenshire. The school is made up of 30 pupils aged 3 to 11 all with ALN from non-verbal ASD to PMLD. I work in non-verbal ASD class of 8 pupils who all use different methods of communication; my role is to support the children in meeting curriculum targets and to find a way to allow them to communicate. I work closely with the staff in the classroom, the parents and families, and outside agencies including the speech and language team. 
Teaching Assistant
Dane Court School - April 2019 to July 2019
I worked in a class of 8 children with ASD and 8 members of staff. I supported the teacher in delivering a personalized curriculum tailored to meet the pupil's individual needs. The class had non-verbal pupils aged 4-7 years and all used PECs to communicate.
West Heath Agency Teaching Assistant at First Class Education  - January 2019 to April 2019
Teaching assistant at a SEMH school in Sevenoaks working with children between the ages of eleven to 18. I worked in a classroom and assisted the teacher with 1:1 work, encouraging emotional and social development and provide the nurture the children require.
Residential Support Worker - January 2018 to December 2018
I worked as a residential support worker at a Child's Residential home supporting 2 young people in the house; I helped take them to school, complete homework, attend meetings and ensure their wishes are met. I was also a co-key worker to one resident and ensure that she receives the support she needs to thrive both in the home and when she leaves social care setting.



Teaching Assistant
Bower Grove School- November 2015 to January 2018
I worked at a SEMH school working with children between the ages of four to sixteen. I worked in a classroom and assisted the teacher with small work groups, encouraging emotional and social development and provide the nurture the children require.
Education
Undergraduate Degree (September 2019 – July 2021)
Early Years Education and Care – Results Pending 

A-level (Sep 2012 to July 2014) 

Mathematics - D
Philosophy and Ethics - C
Information Technology - C
 
GCSE (Sep 2007 to July 2012) 

Religious Studies (A)                  
Textiles (A) 
Geography (A) 
Mathematics (A) 
English Literature (B) 
English Language (B) 
Biology (B) 
Physics (B) 
History (B) 
Chemistry (C) 
Information Technology (A*) 

Skills
	Self-motivated – able to take initiative and complete tasks without constant guidance with confidence. 
Time Management – punctual and dependable when given a time frame. 
	Able to be impartial and place the needs of others above personal opinion.
Communication – Able to communicate with others including basic sign language.
Reflective Practitioner – Able to reflect upon my practice to develop professionally.


Activities
I used to volunteer at my local church Girls Brigade in Kent; my role including being the leader of a section of 12 children aged 4-7 years old. I organised craft activities, teamwork games, and basic life skills. I also volunteered to take the older children aged 11-16 years old on a residential trip to the Isle of Wight where we camped for 7 nights. This took 6 months of planning including creating an itinerary, communicating with vendors, holding sessions where the children could put forward their ideas, and organsising a team of staff to help.

Reflective Log
What Happened?
The children were sat around in a circle taking it in turns to choose a nursery rhyme off the display board. Each child was given a turn to choose, the chosen song was then placed into the finished box. This is an activity that is done every day before lunch as a wind down activity. A child became unhappy because another pupil had chosen the song he wanted to choose. It was explained to him that he was still going to listen to his favourite song, but he was still unhappy and became physically violent towards the other children and staff. 
What was I thinking and Feeling?
I was thinking about how I could keep everyone safe when the child became violent. I was also thinking of what I could say to help this child calm down to a point where he was safe. 
What was good? What was bad?
The positive aspect of this incident was that all the children were kept safe and it was over within 10 minutes which before it would have taken a lot longer – up to 2 hours – to diffuse. 
The incident itself was extremely distressing to all the children, including the child displaying the behaviours, and it made the children wary of him leaving him isolated. It was also something that could have been prevented as we had seen behaviour like this before but just not to this scale, if staff had reflected earlier then it may have been prevented. 
What can I take from this experience? 
This experience has allowed me to really watch non-verbal cues given as it will often indicate feelings before it escalates to such an extreme incident. It also given me an even more in-depth insight into just how important a routine is for a child with ASD even if others are not aware that it is part of his routine.  
What could I have done differently?
As a staff team we were aware that this child chose the same song every day but, collectively, we never thought about how that may affect him and his ASD if another child chose it. Thinking back, if I had thought about it, we could have alternated the song choices daily so that they could not get attached to certain songs. 
What will I do next time?
As a staff team, we have decided that songs will be on rotation meaning that there will be different songs each day that are controlled by the staff. Hopefully this will allow the children to enjoy the songs rather than obsessing over certain songs. Also, to consider reflecting more often rather than just after an incident and reflecting as a team to put all ideas and feelings together collectively. 
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