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Introduction 
Within Wales the Welsh language is taught throughout education and within the curriculum at the very least as a second language. However, there are many languages being spoken and within the foundation phase the importance of children learning the Welsh language works alongside children learning about other cultures and languages (Siraj-Blatchford and Clarke, 2000). Children have the right to be an individual and to be treated equally. Embracing a child’s mother tongue can help them to feel included and valued (Cummins, 2001).  

Bilingualism and multilingualism in young children 
Being bilingual or multilingual may support cognitive development by helping children to adapt to learning new languages. However, that is not to say children will be able to write or speak the languages fluently. It is possible that young children who start school learn a new language, but they speak their first language at home with parents, often incorporating both.  Having a rich environment that is encouraging will help children engage in their learning. By supporting children's learning through play, those who are bilingual or learning another language will have great benefit from learning through first hand experiences (Bruce,2012).  
Being able to explore the learning of a new language through play may help children make connections through first hand experiences (Rogoff et al., 2003). Vygotsky's (1978) research suggests that children learn from people that surround them. This can support bilingualism by having role models and influences in the child's life, encouraging learning through new opportunities and by having a modelled environment. However, Chomsky (1965) suggests that no influence is needed and that everyone has the ability to learn a new language instilled within the brain which is there before a child is born.  
Multilingualism is not only being able to speak more than two languages, it is also about collecting information and using the skills to be able to communicate in many ways. This strengthens the ability to go on and learn multiple languages by identifying the links between the different languages. This alone has benefits to children as it can open their cognitive development to engage in learning (Weber and Horner, 2012). 
It is said that children are better divergent thinkers and are able to think of many outcomes to one item or word. Bilingualism supports this by children having to switch from languages to know what language to use in certain situations. 

At home, children who speak another language may only speak their mother tongue with their family (Spolsky,1986). 
 Being immersed in nurseries where they have to adapt and learn to the language through influences around them, teaches them to use some of the language they already know while still affording them the opportunity to communicate while learning a new language (Leikin, Tovli and Malykh, 2014).  

Young children need to feel confident and safe within their surroundings. This can be achieved by having a practice that is inclusive and that allows children to engage in learning opportunities. Children who immigrate from another country should not be excluded or assume they cannot do something due to a language barrier. Effective, inclusive practise is exploring many ways of including the child's language and helping them to learn in a way they feel comfortable (Brodie, 2015). 

To be able to engage in everyday tasks and activities children need to learn how to communicate. Through the support and guidance of people around them, children can learn to use language to accomplish this. This can include children with additional learning needs; through activities they may not learn to speak a new language, but they may understand more than they can speak. Giving children with additional needs the time and space to explore activities, such as the one in the video, can give them the needed support from the practitioner to begin their understanding. If a child does need extra support in speaking the language they are surrounded by, speech and language teams can intervene to plan activities which can strengthen their speech and language (McLeod et al., 2015). 

Bilingualism and multilingualism can support children being active learners and having the skills and ability to embrace learning opportunities. It is said that children who are bilingual possess the sustainability to keep learning new things. This can be supported by the child learning through experience (Bialystok, 2017). 

Within early years education, planning can help support bilingualism and multilingualism by incorporating languages throughout every activity. The foundation phase helps to support this by blending learning through play.  Through children playing, they naturally learn through experiences and from their surroundings. The framework can help support both language and, in particular, the Welsh language by giving practitioners the support needed to give children the best start through creating play opportunities to learn (Welsh Government, 2015). 

The video demonstrates a play-based activity which supports bilingualism within Wales. It offered children the opportunity to interact and look at items that were included within the book. It also supports a positive embracement of the welsh language which children will learn from and can become confident in learning the language. The use of visual props helped to support learning and encourages the children to try.

Having opportunities for children to explore the Welsh language through an adult led activity, can also support children to start learning the Welsh language through play while having someone there to support their learning. Activities such as stories and songs that are repetitive help a child gather the right amount of skills to make connections. Furthermore, it helps them to explore for themselves by having them build through making mistakes and experimenting. 
Repetition gives children the ability to learn and store the knowledge they have acquired. This helps their confidence while learning a new language. This can be done to support English as an additional language for children who need to learn it.  This supports Montessori’s theory that children need the ability to sit and be ready to learn, and that through repetition they will learn to complete a task by doing it many times and learning through their mistakes (Montessori, 2017). 
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Welsh language
 The Welsh language and is part of the Welsh culture and history. Having laws such as the Welsh Language Act 1993 helps to support the Welsh language in being recognised and treated equal to the English language within Wales. It gives the right to ensure documents are bilingual, giving the Welsh language the same right as the English language (Carradice, 2012). 

 By 2050 the Welsh government have a plan to increase the number of Welsh speakers by one million. Having more Cylch Meithrins within the early years will help the next generation of children to have a welsh medium education, which supports the government’s bid to create a future which inspires children to speak the language. It also gives opportunities to families that are wary of their child going to Welsh speaking schools. This includes families who may not be from a Welsh speaking background or even from Wales, giving the support and guidance to parents to be able to understand the benefits of speaking another language and how they can support their child. 

Having baby groups that encourage parents to learn Welsh alongside their babies, can give parents the confidence to choose a school that use the Welsh medium. Having children that are simultaneously learning both the English and Welsh languages will open their cognitive development and allow them to be ready to learn when entering full time school. This supports Bruner’s theory of helping to scaffold a child’s existing knowledge by furthering what they may already know. This can be done through the Curriculum Cymreig (2003) by bringing new learning opportunities through all subjects in the medium of Welsh. Vygotsky’s theory, the zone of proximal development, supports this idea of what a child can do independently, and what can be done to support, scaffold and widen their development. 

Wales has made great investments in the future of young children and the Welsh language by supporting the initiative, with the Welsh government understanding how children learn. Those living in Wales have the opportunity to embrace the Welsh language through festivals that celebrate the culture and heritage, such as Eisteddfod. This provides great learning experiences for people who are living or visiting Wales, allowing them to hear and learn the Welsh language (Eisteddfod.Wales, 2018). Having frameworks that encourage education to teach children language in a holistic approach means that any child can learn the language, which, in turn, will help carry on the Welsh language.  
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