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Activity Plan

	Activity:

children will be given the opportunity to explore their surroundings of the outdoor environment in a large field surrounded by trees. Using their senses and physical development the children will have the freedom to self-direct their own investigations, offering possibilities of affordance and good wellbeing.


	Number of children:
10

	Age of children:
5-year old
	Number of adults:
2

	Location:
Bottom field behind the school

	Preparation time:
30 mins
	Activity time:
2 hours

	Resources:

2 baskets, 2 buckets, 5 trowels, 1 tarpaulin sheet, 20 sheets of paper, 15 colored crayons, 5 magnifying glasses, class register, list of any allergies, wet wipes, first aid kit, 10 child’s wet weather coats and trousers, 10 pairs of child’s wellies, 2 adults wet weather coats and trousers, 2 pairs of adults wellies, (wet weather clothes only needed if raining) 2 I-pads, 1 digital camera, an open field, trees, flowers and shrubs, loose parts such as stones, pebbles, twigs and logs. 


	Aim/s of activity:

This experience will allow children the opportunity to engage in curiosity, make investigative and enquiry-based connections with the natural environment during free play, encouraging children to develop their gross motor and fine motor skills through moving and being active in the outdoor environment. In addition, it will develop personal and social relationships between the children.




	
Links to outcomes:

· To explore and gain skills that enables children to think and decide for themselves and show respect for themselves, others and the environment (ESDGC, 2008).
· To become confident explorers by taking risks and working on their own or with others to improvise and think imaginatively (Welsh Government, 2015).
· To use direct comparison such as longer/shorter than and heavier/lighter than to describe the natural outdoor environment and loose parts that they may find (Welsh Government, 2015).
· To demonstrate and understand the basic concepts of over, under and behind (Welsh Government, 2015).
· To count steps and sing songs/rhymes while walking and combine objects they have found to count how many altogether (Welsh Government, 2015)
· To show use of the welsh language for familiar objects (Welsh Government, 2015).
· To develop their sensory awareness, coordination, gross motor skills, fine manipulative skills and balance through basic control (Welsh Government, 2015).
· To develop social and emotional skills by allowing the children opportunities to demonstrate self-regulation and build relationships while exploring (Welsh Government, 2015)


	Differentiation:

This activity will be inclusive to all children by allowing the investigations to be child lead, allowing them time to investigate at their own pace, and their own level of skills including those with additional learning needs.
The parent/guardian will be notified immediately if their child becomes unwell or is involved in an incident.  


	Health and safety:

Risk assessment has been carried out before activity commences.
Environmental audit has been carried out before activity commences.
Staff will check outdoor environment for any hazards before activity commences.
Full list of allergies ready.
First aid kit checked ready.
Any illnesses or accidents will be recorded and reported immediately (Welsh Government, 2009).



	Role of adult/adults:

To ensure the pathways and field are clear of any animal feces, broken glass and any other foreign bodies that may cause harm.
To collect all resources as listed above, ensure first aid kit is full, and check the I-pads and camera are fully charged, 
Ensure all children have their wet weather suits on correctly and wellies if weather is bad,
Explain health and safety rules to the children before leaving, including boundaries and remind them once we have reached the field.
Observe children at a safe distance allowing them the choice of investigation.
Ensure only to support children if needed as the activity is open-ended to promote sustained shared thinking.
Ensure any accidents that accrue during the experience are recorded and reported following the school’s health and safety policy (Welsh Government, 2009)


	The activity:    

Prior to leaving the classroom, explain to the children that they will be going down to the field.  Clearly explain the rules for transfer (pupils to form a line in pairs, following the pupils in front).  An adult to lead the pupils at the front with the additional adult following on at the rear.  Complete headcount prior to transfer.  
Children and adults to walk down to the bottom field behind the school. whilst walking adults must ensure they are walking at the children’s pace giving opportunities for exploration of their surroundings and time to listen to their thoughts and answer any questions they may have. Children should be given the opportunity to advance their physical development through travel of movement by allowing them to walk, run, hop or even roll down the hill towards the field.
Once on the field, take pupil headcount and ask pupils to make a circle.  Communicate the rules to the pupils of outdoor learning, setting clear boundaries, e,g, the current location is a nest, when an owl call is made by an adult, pupils are return to the nest. Lay out the resources on top of the tarpaulin and explain to the children what they are and that they are there to be used if the children wish to do so, also explain how to use the resources safely. Children are then free to roam the area and adults are only to support if requested by the child.
The children will be free to investigate the woodland area, looking under stones, logs and climbing trees, resources available enable children to closely look at any mini beasts they may find (encourage children to place insects back where they were found them), paper and crayons for bark rubbing or drawing an image that has inspired them during their investigation (Flowers, trees, the sky, clouds or mini beasts), buckets and trowels for mud play if required. 






















RISK BENEFIT ASSESSMENT

	Location / Activity:
	Lower field/ Outdoor activities involving exploring the environment
	Date:
	27-09-2020

	Assessor:  
	Sharmaine Jones
	Review date:  
	27-09-2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Walking to the lower field.
	Able to develop physical development through sense of balance and find independent ways of moving, promote self-awareness of different surroundings.
	Uneven ground, potholes, could cause a fall resulting in grazes, cuts, bruises and sprains.
	Child/ adult
	· Ensure suitable footwear for children and staff.
· Inform staff and children before the walk that the ground maybe uneven.
· Ensure to point out any potholes.
.
	Medium

	Slope to the field.
	Enables Children to challenge themselves by rolling or sliding down the slope to discover new ways to travel.
	Collision with others, roll into animal mess or litter left by others e.g glass, could sustain injuries such as head injury, broken bones/limbs.
	Child
/adult
	· Ensure children take their time.
· check area for any mess and litter before the activity.
	Medium 

	Plants, flowers, nettles, thistles and shrubs.
	Able to investigate what grows in the outdoor environment to understand the world around them.
	Hazardous if child were to ingest, rash/scratches could be caused by a nettle/thistle, bite from insects around the flowers could cause allergic reaction.
	Child/
adult
	· Encourage children to look at the plants and not touch. 
· Redirect children if insects that sting or bite are visible in the area (use a positive manner not to make children scared).
· Ensure appropriate clothing e.g long sleeves, trousers, waterproofs.
· Encourage hand washing before eating/drinking and on return to class.
	Low

	Natural objects in the outdoor environment e.g twigs, pebbles and acorns.
	Able to Investigate and explore shapes, patterns and constructions using their own imaginations.
	Injury from being hit or poked with a stick, pebbles in the mouth could cause chocking or hurt others if thrown.
	Child/
adult
	· Observe children from a distance and intervene/redirect if needed.
· Give clear rules at the start that no objects are to be put in their mouths or thrown at one another.
	Medium

	Weather exposure.
	Learn about all seasons and enjoy the environment.
	Could get too wet and cold or too warm if there is no shelter, wind could cause falling branches, dust inhaled or blown into eyes, thunder and lighting.
	Child/
adult
	· Ensure wet weather gear and wellies for rainy days. 
· Ensure there is a shelter, sunscreen and sun hat if the day is warm.
· Check for falling branches before experience.
· Return to class if weather becomes too dangerous. 
	Low

	Medical conditions.
	All children have the right to take part no matter their needs.
	Hay fever, bee stings, allergies.
	Child/
adult
	· Ensure staff are awear of any allergies.
· Ensure medical forms are up to date.
· Carry medication in first aid box.
	Low

	Trees in the forest area.
	Children may climb or hang from the tree encouraging children to challenge their development of fine motor and gross motor skills.
	Falls, grazes, cuts, splinters, broken bones, head injury.
	Child/
adult
	· Ensure trees are safe to climb.
· Encourage children to only climb to a safe hight.
· Check area before experience.
· Point out any rotten, hanging/fallen stump’s or exposed roots.  

	Medium

	Mud play area using trowels.
	Able to develop fine and gross motor skills using trowels and other natural materials.
	Contamination form the soil if eaten, broken equipment could cause cuts or splinters. 
	Child/
adult
	· Ensure all equipment is in good working order.
· Encourage washing hands at the end of the activity, wet wipes are on site if needed.
· Rules in place informing children not to eat soil.
	Low

	Baskets and buckets
	Materials to encourage open-ended play and symbolic thinking.
	Cuts or splinters from broken equipment.
	Child/
adult
	· Ensure all equipment is in good working order.
· Discard any broken equipment safely.
	Low

	Magnifying glasses
	Able to observe insects and plants, identify similarities and differences, respect for living things.
	Harm insects or damage plants if equipment is missed used, cuts if equipment became damaged.
	Child/
adult
	· Ensure equipment is safely used.
· Encourage and model respect for living things and the environment.
	Low

	I-Pad and Camera
	Able to use IT skills to record achievements and investigations.
	Cuts due to damaged equipment.
	Child/
adult
	· Ensure children use equipment safely.
	Low

	Walking/field experience
	Children will gain self-confidence and to follow rules, excitement to investigate, socialise and work together or alone. 
	Wonder off out of the boundaries resulting in getting lost.
	child
	· Ensure to discuss boundaries before experience and repeat regularly.
· Regular head counts by staff
· Ensure environment is enclosed and no damage to boundary fences.
	Low

	Investigating animal droppings
	Learn how to identify animals from their droppings, the importance of hygiene.
	Child picks up the droppings.
	Child/adult
	· Encourage children to look but not touch or pick up.
· Carry wet wipes to clean down if needed.
	Low





	Issue / environmental feature
	
Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Footpath to the field and forest area.



	
Trampling of grass and undercover plants if wondering off the path during the walk.
	
Encourage children and adults to walk on the foot path.
	
None
	
Adults and children

	

Walking through the field.



	
Over trampling of grass and flowers when using walkways.
	
Encourage children to look for flowers in the grass and move around them, make use of a variety of walkways to ensure rarer flower s are protected. 
	
None
	
Adults and children

	

Forest area



	
Trees could be damaged via climbing or breaking branches.
	
Encourage children to look after the trees by climbing them with care or they could take bark rubbings instead to investigate the patterns.
	
Sheets of paper and nontoxic crayons.
	
Adults and children

	



Looking at mini beasts
	
Squashing or damaging mini beasts, not treating mini beasts kindly, would change site biology. 
	
Remind children to be kind to the mini beasts and return them to where they were found once finished investigating, avoid collecting to many.
	
Magnifying glasses.
	
Adults and children








	

Looking at flowers and plants.


	
Flowers and plants could be damaged or removed from the ground causing a reduction in seed crops which plants needs to produce a new generation, this can also influence animals’ habitat and the food chain.
	
Encourage children to look at the flowers and plants and not to pull them up, discuss why it is important to leave the vegetation in its natural state.
	
Magnifying glasses.
	
Adults and children






	
Collecting natural resources such as leaves, pebbles, and sticks.




	
Habitats of small animals and insects such as woodlice, centipedes and hedgehogs could be destroyed through over collection.
	
Encourage children to only collect what they need, to check through leaf piles before destroying them.
To return the natural materials after use.
	
None
	
Adult and children 

	
Collecting natural food sources from bushes and trees such as berries and nuts.
	
Over picking of natural food sources would result in a reduction of food for birds/animals. This could also result in animals leaving the area to search for new food sources.
	
Encourage children to look and take photos, and not to over pick from bushes or trees.
	
None
	
Adult/child

	
Investigating birds’ nests
	
If nests are removed from the trees or bushes, they could become damaged.
	
Encourage children to look carefully and replace for returning birds.
	
None
	
Adult/child

	
Investigating animals’ and insect habitats such as slow worms, spiders web.
	
These could be destroyed if children try to touch and handle.
	
Encourage children to look or take photos but not touch.
	
None 
	
Adult/child

	
When the activities of investigating and playing in the outdoor environment has come to an end.
	
Litter left lying around, unwanted materials left behind.
	
Collect all rubbish and unwanted materials and place in a bag to take back to the class, ensure the environment has been left undamaged and replace any natural resources.
	
Baskets to collect up rubbish and materials.
	
Adults and children






This experience has been planned for the children in the outdoor environment with the influence from both Piaget (Sutton-Smith, 1966) and Froebel’s theory (Tovey, 2012) that children learn and develop through direct hands on experiences which encourages them to challenge themselves during play, where the environment offers its self to the holistic development of children and covers all seven areas of the curriculum (MacBlain, 2014; WAG,2007).  There is also a great emphasis within the Foundation Phase Framework (2015) and Froebel’s theory that the outdoor environment offers children exploration, self-activity and rich firsthand experiences which were recommended in Donaldson’s review (2015) and helped to reform the curriculum in Wales to develop four core purposes that share vision and aspiration for every child (Welsh Government, 2020), however the BBC News reports that not all Welsh schools are progressing towards the new curriculum due to unclear leaderships (Williams, 2017). By supporting children in this experience develops their understanding of the natural world in a meaningful way and encourages independence, creativity and imaginative play (Moorhouse, 2020; Welsh Government, 2015; Tovey, no date). 
The research of Bento and Dias (2017)  emphasizes the importance of children being given the opportunity of free play outside to develop their self-esteem, curiosity, opportunities to take risks and socialize with peers and their teachers in a safe and reactive environment to enable them to live healthier lifestyles (Tovey, no date). In contradiction to this the Public Health Wales NHS Trust (2019) states that children are  living unhealthy lives with quarter of children in Wales being overweight due to deprivation, change in socio cultures, and missing out on outdoor experiences (Tremblay, 2015; Wildwood Media, 2010) and Public Health Wales Observatory (2017/18) states over quarter of children and young people feel they do not have their emotional wellbeing supported in school (PHWO, 2017/18). However, consideration must be given to the evidence shown as it questions 11-16-year old’s and there is no evidence to show the feelings of younger children (PHWO, 2017/18). So therefor this experience has been planned to enable young children to experience an environment that allows space, freedom and time to explore in self-directed play at their own pace and ability (Nijhof, 2018).
The UNCRC (1989) states that every child has a right to play (article 31) and every child has the right to develop their abilities during education (article 29) and through this experience children will have the time and space to explore their surroundings in a safe environment which allows them to practice, manipulate and develop newly acquired skills and build on their confidence (Louis and Powell, 2020; Acton and Carter, 2016), For example during play children will learn how to take turns, share, work together, problem solve and start to build language skills through talking, singing and rhymes (Kate, 2019). This experience of outdoor play will also be beneficial to children with additional learning needs as the environment offers a relaxing atmosphere which reduces stress and anxiety, enabling them to develop social interactions and the curiosity to learn (Brewer, 2016). This is evident in the research of Khan, McGeown and Bell (2019) who states children have higher exploration opportunities in the outdoor environment compared to inside the classroom.
The research of Barrable (2019) strongly links to Froebel’s theory (Hoskins and Smedley, 2019) and suggests education can work to achieve environmental sustainability by spending time in natural spaces which allows children to engage with natures beauty, as they discuss what they can see or what they have found. It is also important to follow the child’s lead and provide them time to take pictures, draw or mark make their findings which allows them to focus on their interests (Issacs, 2012). They may also develop compassion through empathy for the environment, animals/insects and others around them and by providing spaces for quiet reflection they practice mindfulness which helps with emotional regulation and social behavior (Barrable, 2019).  The power of participating in activities in the natural environment contributes to a larger community connection according to the research of Elliott (2014) as children, teachers and parents recognize the importance of positive attitudes towards nature. This experience encourages children to care for themselves, others and the environment while exploring and through firsthand experiences they start to understand the connections with the wider world, which empowers them with the skills to make up their own minds to become active global citizens (WAG, 2008).  
The environment during this experience will offer an abundance of affordance such as physical mobility through running, jumping, skipping or just lying in the field and rolling down the slope, tree branches will afford swinging, hanging and jumping from and plants and shrubs will afford sensory stimulation such as smelling, sniffing, and touching natural materials such as mud, bark, pebbles and grass, while listening will afford hearing natures creatures such as birds and bees (Hussein, 2015). This is very important as a low availability of affordance would have a negative impact on social play as shown in the research of Larrea (2019) and the research of Storli and Hogen (2010), who concluded that the children’s playground does not offer enough affordance for physical activity as the natural environment does resulting in children being less enthusiastic. Furthermore, due to children spending too much time indoors or at home with technology and less time out exploring the environment, it  could contribute to nature deficit disorder as children disconnect from the sensory experience of the natural world (Sandry, 2013). Furthermore, the affordance of the outdoor environment is important as children’s development and gross motor functions are closely related and dependent on the input of the vestibular, proprioceptive, visual and motor system, and through the engagement of what the outdoor environment has to offer enables children to progressively develop the use of somatosensory and vestibular systems (Inoue et al, 2013). 
This experience will give children the opportunity to experiment alone and collaboratively by constructing and building, investigating and playing with loose parts ranging from natural loose parts such as twigs, logs, pebbles, trees, grass, leaves and flowers, and man-made loose parts such as a tarpaulin, buckets,  baskets, paper, trowels and magnifying glasses (Moorhouse, 2020; Casey and Robertson, 2019). With the use of these materials children’s environments are optimized to create engagement and creativity (Evergreen, 2016; Nicholson, 1971) and offers children open-ended experiences enabling them to direct the play and learn at their own pace. This links to Montessori’s theory of the ‘absorbent child’ as children need stimulation and opportunities to develop the brain through active learning and exploration which enables them to be spontaneous learners (Isaacs, 2007).  The use of Loose parts also contributes to the development of their senses, through touch they develop feeling, strength and dexterity and through the proprioceptive senses they use muscles, joints and tendons to move and explore (White, 2014).  This experience will also encourage children to develop and shape their internal sensory systems including the vestibular that functions balance, body awareness, coordination and control, it helps brain function with attention and concentration, and develops many aspects of vision including depth perception and peripheral vision, all of which are necessary for future learning, self-regulation and resilience (Faulconbridge et al, 2019; Brodie, 2018; White, 2014). 
During the experience practitioners will use active supervision to ensure children are always safe, this is done by the practitioner observing children from a position that enables them to watch from a distance, they frequently count and scan the environment, listening out for signs of potential danger or distress from the children, they also anticipate children’s behavior and when needed will engage to redirect allowing children the freedom to explore safely (Early Childhood National Centers, 2020). Another factor while observing children will be to identify any schemas that may become more apparent, such as repeated positioning, where children line objects up or group them, transporting identifies children who like to move objects from one area to another and orienteering represents children who like to position objects or themselves in different places and positions, these give a clear awareness of children’s way of thinking and their interests (Pacey, no date).
Practitioners will contribute through sustained shared thinking by following the child’s lead in conversation, giving time to think about things together and explore different ideas to enable links to be made (Rees, 2016).
As this experience forms many elements of risk it is important to evaluate the environment and resources by filling out a risk benefit assessment which allows children to be introduced to risks that could be beneficial to the activity and allows children the experience of participating in risky play (Health and Safety Executive, 2012).  Risky play can be categorized to include rough and tumble where children could hurt one another while wrestling, loose parts where a child may swallow a pebble, play with impact where children may run into one another and play with heights where a child may fall from climbing but all of these experiences help to build upon children’s skills physically, socially and emotionally and helps them develop resilience for future encounters of risk (Sandseter and Kleppe, 2019; Blackwell, 2017).  Risky play in the natural environment also offers children the experience of exhilarating and thrilling activities that they would not get from a normal playground (Sandseter and Hansen, 2009). Risky play also enhances all aspects of children’s development (WAG, 2009) by creating real life opportunities where children are challenged and encouraged to use problem solving, creativity and critically think through to take responsibility for their own learning (Donaldson, 2014), and according to the research of Harada (2020) children who engage in risky play become divergent thinkers. Additionally, practitioners need to ensure they value the importance of the outdoor environment by effectively supporting child-led learning and creating opportunities for children to experience risky play in a controlled and supportive environment (White, 2011). 
To conclude, this experience concurs with the Position Statement on Active Outdoor Play (2015) and promotes children to enter a journey of discovery allowing opportunities for engagement with the natural world and loose parts, a place for imagination, adventure, challenges and creativity, an experience that helps to build their skills to enable them to become healthy, ambitious and confident capable learners who are ethical and well informed citizens, ready to be creative and enterprising (Welsh Government, 2020; WAG, 2008).  However, to ensure that the National Mission for Wales (2017) is successful in committing to the success of every child, schools must ensure that all staff/leaders are confident, have a clear understanding and are able to identify how and where they can develop children’s skills, especially relating to their sustainable development and global citizenship. According to Estyn (2014), who conducted a survey in 2006, it was found that not all staff or leaders were consistent in their understanding and did not recognize the importance of Educational Sustainability Development of Global Citizenship (ESDGC) being incorporated into the whole curriculum, which allows children opportunities of exciting and relevant experiences.   
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