Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	Limit your use of direct quotes. 
	I have paraphrased to show my understanding.

	Targed/Target 2
	In order to use contrasting viewpoints 
	I have looked at strengths and weaknesses for areas discussed.

	Targed/Target 3
	Ensure that you carefully proofread your work so that you can check every sentence makes complete sense and your writing accurately supports what you are trying to say.
	I have read over the text to check that each sentence makes sense.




ECAD 6010 Assignment
Title – Research Project: Case Study(Equivalent to 5000 words (4,500 words for written assignment and appendix equivalent to 500 words).
An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout PTE and evidenced through reflection in the PLP (Professional Learning Standards).
Due date: 27/02/2023 (before 23.59)

Part 1 – Title page, including student code and research question), in text assignment, reference list.
Part 2 – Appendices including – ethics form, research tools observation schedule and semi structured interviews, lesson plans, or any work completed by children.
Aim, focus and purpose of the research context. 
This assignment will be an exploratory case study which will be undertaken in my placement within an open plan reception class which consists of two classes. The case study will be investigated through two research tools and observation schedule and teacher/pupil interviews. This case study has focused upon a reading scheme ‘Read Write Inc’ and how this is utilised within the reception classroom. I have seen RWI being taught in classes, but I am not certain on the process or how it is to be taught which is why I have chosen to look further into this scheme. It would be beneficial to have some training in RWI before teaching it within the classroom to gain a better understanding of how it is to be delivered. The research question is ‘To what extent is the ‘Read Write Inc’ (RWI) intervention scheme utilised within the reception classroom?’ RWI lessons were observed by completing an observation schedule and also interviews were conducted with members of staff and pupils. Four members of staff two teachers and two LSA’s willingly participated in the case study along with four pupils. Providing rich qualitative data which will be examined and analysed. The ability to read is one of the most important skills that children attain during their school years and is essential for children’s continuing education. “This emphasis permeates even the very early years because reading is often seen as a skill to learn later at school. Current data illustrates this very well: 45% of 0–2s are read to daily or nearly every day. This increases to 58% of 3–4s, in part to get them ‘school ready’, and by 5–7 years, parents reading daily to their children drops back to 44% as the notion takes hold that reading is a subject to learn at school” (National Literacy Trust, 2017).

“Developed by Ruth Miskin, Read Write Inc provides a whole-school approach to teaching literacy that ensures consistency across a child’s primary years” (Oxford University Press, Nd) Children are assessed and are grouped according to their phonic knowledge, if they seem to be falling behind this will be addressed, and the child will be given the support needed to get back on track with the scheme. To become literate in the English language, it is necessary to understand that specific phonemes (sounds) are represented by graphemes (letters) in writing (Bryne, 1998; Bryne and Fielding-Barnsley, 1989). Ruth Miskin also states that the “RWI flashcards offer a fun way to introduce the letters and sounds that make up words, using the ‘Speed Sounds” (Read write inc. phonics: Reading at home 2023) .Phonics is an approach to teaching reading that involves linking letters, or groups of letters, to spoken sounds (Waugh, Carter and Desmond, 2015). Almost all children may learn to read fast and proficiently with the synthetic phonics technique of reading instruction. The correspondences are taught to children between letters and sounds (phonemes). They recognise and combine various letter sounds and letter combinations to create words (a process known as "synthesising"). For instance, they would pronounce each phoneme in the word "shop" individually before combining them to form the word. (MMU, 2015)   Children begin the process of learning to read through this. Children can start spelling new words they hear using this knowledge as well.
“Infants learn to speak by listening to and repeating sounds made by adults and connecting them to meanings. They don’t consciously distinguish individual sound units (called phonemes) when hearing spoken language” (Schwartz & Sparks, 2019) The famous psychologist Piaget points out that “people’s language ability is developed gradually during the course of probing the world actively. The famous Russian psychologist found that people obtain language ability through communicating and exchanging ideas in language with other people” ”(Tan, xiugui, 1996) The "whole language" hypothesis contends that students may only gradually and actively learn the language, including language knowledge and language talents, by immersing them in rich, real-world, natural language situations. Phonics however involves learning letter and sound combinations that convey the 44 phonemes of the English language. (Teaching Phonics, 2023) Learning to read is a fundamental aspect of children’s education. Children who achieve a good start during their first years of reading are likely to have accelerated progress in their attainment throughout school. RWI is fully implemented in reception and the classes are split into homogenous groups, within each class, following an initial assessment after autumn half term. From Week 3 of the Summer Term Reception have a daily phonics lesson. By the Summer Term the length of the lesson has extended to between 40 and 60 minutes in preparation for transition to KS1. 

“The case study approach is particularly useful to employ when there is a need to obtain an in-depth appreciation of an issue, event or phenomenon of interest, in its natural real-life context” (Crowe et al., 2011) The natural real-life context for this particular case study was my placement classroom. Yin (1984:23) defines the case study research method “as an empirical inquiry that investigates a contemporary phenomenon within its real-life  context;  when  the  boundaries  between  phenomenon  and  context  are  not  clearly evident; and in which multiple sources of evidence are used.” Which links with Crowe et al’s mention of the study being undertaken in a real-life context which for this study was the classroom. 
The strengths to using a case study approach as mentioned previously would be the real-life context of the case study being undertaken in the classroom. This would be a strength due to the natural setting of the classroom and also it being the placement setting that I have been teaching in for the last couple of weeks. This will allow me as the researcher to have more of a connection ‘bond with the children and staff members due to working closely with them during my placement time. First, the analysis of the data is typically done in the setting in which it is used (Yin, 1984), i.e., the environment in which the activity is performed. For instance, a case study can be curious about how a person reads and understands an original text. The researcher must observe the subject when she is reading in her surroundings, such as in a classroom or for pleasure, in order to examine the tactics, she employs. This would be in contrast to an experiment, for example, which purposefully removes a phenomenon from its context and focuses on a small number of variables (Zaidah, 2003).
The limitations to using a case study include “the volume of data, together with the time restrictions in place, impacted on the depth of analysis that was possible within the available resources” (Mcleod, 2015) This links to the case study due to the classroom being a challenging one along with two classes in one room. This was difficult to arrange a time in the day that would be convenient to carry out the research tasks due to the level of children in the room but also having teachers available to be able to complete the interviews. The case study “is like one of those capsules with two halves, each half, each ingredient is necessary for the other half to work. It has to contain the practical, historical unity, as Wievuiorka (1992:159) puts it ( or the subject’ in plain English) and it has to contain the analytical frame (or object). It is not complete without both parts in place, one will not work without the other. (Thomas,2011)   





The "Leuven Scale" of engagement and pupil involvement and its use in the reception classroom will also be a part of my case study. The Leuven Scale contains a methodology and a variety of applications, such as a screening process where practitioners award ratings for both well-being and involvement based on their observations made over a few weeks. (Laevers,2011, p.1) Teachers use this scale in the classroom to gauge and evaluate the participation and general happiness of the students. While monitoring children and planning a timetable, the Leuven Scale for Involvement is a crucial tool since it enables us to rate the child's levels of involvement. The Leuven scale levels of involvement aims to “measure a child’s engagement in a particular task. Although it tends to run hand-in-hand with their emotional well-being, as a more engaged child tends to be a happier child and vice versa, the two scales can be used independently of one another”. (Learning Journals, 2011) which links closely with the observation schedule I used due to me looking at the levels of engagement and involvement during the Read Write Inc lesson being taught. 
The observation schedule was created to record the levels of involvement from four pupils during the RWI lesson. The Leuven scale for involvement in learning looks at levels from Extremely Low to Extremely High. The schedule was used to observe the pupils within a four-minute time slot where I would mark the pupil’s involvement during the lesson. There were also observations on the children’s learning, where I created a list of questions to observe the children linked to the case study topic ‘RWI’. These included participation in a group session, active listening, uses letter rhyme to form letters, identify speedy sounds? The observations on the involvement with learning were also recorded per minute per child, where the observation would be marked by using a scale 1= Always, 2= Often, 3= Sometimes, 4 = Rarely and 5= Never. The schedule was coded for each observation undertaken and the results will be calculated at an average for each child at the end.
Strengths of observation schedule “give you the opportunity to provide rich, detailed descriptions of the social setting in your field notes and to view unscheduled events, improve interpretation, and develop new questions to be asked of informants” (DeMunck & Sobo, 1998) which allows the researcher to have more information from the setting undertaking the case study allowing the observation to have detail and meaning.  "Researcher bias is another factor to take into account and a potential drawback of a study using observations. As noted by Ratner (2002), in order to assess the facts objectively and arrive at appropriate interpretations, you must be aware of your personal prejudices and try to put them aside as much as possible. This means that you must take into account any prejudices you may have based on your own history and experiences. This includes taking into account how your understanding of the topic under investigation is filtered by factors such as gender, culture, and ideology. In order to make sure that your perception of what you see matches reality, observation entails more than just watching other people. (Ratner,2002)
When it comes to interviewing “Some people will talk fluently with little prompting, but in many situations asking ‘open’ questions - questions phrased in such a way as to encourage the interviewee to speak in their own words – is the easiest way to encourage people to talk freely” (University of Leicester, nd)  “The quality of the interview data is dependent upon the interviewers’ management of the interaction between themselves and the child participants. The skill of the interviewer involves undertaking the interviews and modifying their approach to the specific context and to the child’s engagement to enhance the interaction”. (Kortesluoma, Hentinen, & Nikkonen, 2003). Questions that require more explanation from the response than a simple "yes" or "no" are known as open-ended inquiries. If you receive feedback in your pupils' own words rather than pre-written responses, open-ended inquiries assist you in seeing things from their viewpoint. However, there were potential limitations to interviews firstly being that the pupils may feel discomfort and a sense of unwillingness to share information.
A technique for finding, analysing, and reporting patterns (themes) within data is thematic analysis. Your data set is briefly organised and richly described. Unfortunately, it often goes further compared to this, and it interprets different facets of the research topic (Boyatzis, 1998). An significant aspect of the data in relation to the research topic is captured by a theme, which also denotes a degree of patterning or significance within the data set. What constitutes a pattern or theme, or what "scale" does a theme need to be, is a key issue to solve in terms of code. (Braun & Clarke, 2008)

In the UK, educational research is headquartered at the British Educational Research Association (BERA). They are a membership organisation dedicated to fostering a vibrant and top-notch network of educational researchers in order to further understanding of education. (BERA,2018, p.4) There are various areas that need to be investigated, thus participants must be considered when planning an observation schedule and performing research. "Educational researchers should operate within an ethic of respect for any persons - including themselves - involved in or touched by the research they are performing," according to BERA. (BERA, 2018, p.12) The participants will be respected if a non-bias and ethical schedule is created, but you as the researcher also need to be aware of your professional input. Having a ethics form that has been approved by the university is vital her before starting the research study.
Informed consent holds a key place in research ethics and concerns the voluntary consent of an individual to participate in research. The British Educational Research Association (BERA) (2011) points out that the first step in obtaining consent is for researchers to ensure that participants understand the process that they are engaging in, why their participation is required, who will use the research findings and how it will be reported. Universities make sure that the informed consent principle is upheld by making it a requirement for providing ethical clearance. In the end, it is the researcher's obligation to put this principle into practise. (Ramrathan et al., 2016) This also links closely to the ‘right to withdraw’ which is available throughout the study for the pupils and staff. To "obtain their voluntarily informed assent to participate in a study," a consent form was made and given to the teachers to read and sign (BERA,2018, P.9) The teachers were informed that they had the "right to resign at any time." (BERA,2018) Parents and guardians would have received consent papers for their children's participation if the research day involved students under the age of 18. The verbal or written consent to participate in a research project is referred to as assent. (2010) Salkind, N. J.
The interviewer must also reassure the respondent of their confidentiality or anonymity and inform them that their identities will not be revealed in the aggregated findings (Fox, 2009) also noted by Coffelt, when gathering, analysing, and reporting data, confidentiality and anonymity are ethical procedures used to protect the privacy of human subjects. Separating or altering any personally identifying data provided by participants from the data is referred to as confidentiality. Anonymity, on the other hand, is the practise of gathering data without getting any identifiable, personal information. In quantitative investigations, anonymity is typically the protocol used, and confidentiality is upheld in qualitative studies. In both situations, the researcher collects data from participants, and it is this data that will be examined. (Coffelt, T. ed., 2017) 



Results, Analysis of Results, Discussion 
In this section I aim to present and analyse the data collected from the RWI case study. The research consisted of observation schedule and interviews with pupils and members of staff. The data will be presented in the themes that arose whilst analysing the information. The transcript of the data collected will be available in the appendix. 
The question, “Do you enjoy RWI sessions?” was asked to both staff and pupils and the responses top these were as shown:
	Teacher 1 
	Yes, they seem engaged throughout trying their best with the sounds”.

	Teacher 2 
	“I’m sure most do” 

	Teacher 3 
	“Yes, keeping the children engaged is necessary”

	LSA 
	“Yes, many will join in with songs”



The responses shown in the data above reflects the observation schedule data, as most pupils displayed one or two in the scale for involvement in the learning, as they all seemed generally engaged and motivated during the RWI lesson, which is evidence that Engagement has been defined as the extent to which students are connected to what they are learning, how they are learning it, and who they are learning from. (Motivating Students for Deep Learning Nd) As outlined in the literature review, Ruth Miskins scheme promises a fun way for children to learn phonics (Ruth Miskin,2017) which links closely to the data collected and observation carried out showing the levels of engagement due to the fun nature of the scheme. Hawthorne also suggests that children and young people who are motivated in the classroom are better able to concentrate on a main objective or result. By doing this, they become unaffected by potential distractions and are able to focus for extended stretches of time. (Hawthorne, 2022) 
Bronfenbrenner’s microsystem links closely to interactions that occur within child’s surroundings, where in reception class the children’s microsystem is likely to be limited to their family. The microsystem “this is the layer closest to the child and contains the structures with which the child has direct contact. The microsystem encompasses the relationships and interactions a child has with her immediate surroundings” (Berk, 2000). The foundation of this theory is the interaction of structures both within and between layers. Bi-directional influences are most potent and have the most effects on the child at the microsystem level. The core structures can still be impacted by interactions at higher levels, though. (Berk, 2000). 
Question – “Do the letter rhymes help you to remember each letter? (e.g. M – Maisy Mountain)
	Pupil A 
	“Yes I say them when I write my work”.

	Pupil B 
	“Yes I say them out loud or in my head”

	Pupil C 
	“I like to match the rhyme to know what letter to write”

	Pupil D 
	“learning the rhymes helps me to remember how to write a letter”



After looking at the results from the observation, interviews it was apparent that the pupils in the classroom seemed to be learning their phonics at home, due to the level of engagement and understanding of the letters and sounds. This was apparent in the pupils interviews too where most responses were positive with the letter rhymes question as they were often seen in the classroom saying these out loud or to a peer to help them.  Linking back to the literature review, where Schwartz and Sparks outlined the importance of infants learning to speak being listening to sounds made by adults and connecting them. This evidently outlines the importance of the parent and child interactions but also the interactions the children have with their immediate backgrounds aiding them with their speaking.

Question – “Is there anything you can think of that would improve the RWI scheme?”
	Teacher 1 
	“Having a parent scheme, teachers and parents work together on what each child is doing for RWI, send updates home to continue the learning at home”. 

	Teacher 2 
	“More staff would be great, learning videos for children and staff”.

	Teacher 3 
	“More staff, games? Or app for parents to use”

	LSA 
	“RWI lead – independent from the teacher, teachers/ta’s have smaller groups for the 1:1 session.”



Most of the participants claimed that the RWI scheme would be more effective if we had more staff and an app for parents to learn at home with their children. If the teachers were to work with smaller groups due to a increase in staff helping this would allow more individualised learning. People learn from what they do more than from what they hear. A small-group session can make a difference between students being able to repeat what they’ve been told and actually mastering it. (Ucl, 2019) which links closely with the changes that the teachers would like to see within the RWI scheme. Although, during the current cost of living crisis and funding within education this may not be feasible. “Stakeholders, including teaching unions and local authorities, are concerned that insufficient funding risks the successful delivery of key reforms such as the new curriculum”.  (Government, 2023) which will be a limitation to possibly implementing a RWI app for the parents to use to home with their children due to the cost-of-living crisis but also the funding in the schools to be able to pay for an app of this nature. 
Conclusions – (300 words) and (200 words) Recommendations – 
To conclude the case study research on the RWI scheme within the reception classroom, the school’s approach to teaching RWI was examined, along with exploration into whether the scheme was effective. I was able to reflect on the data collected but also looking further into the suggestions given by the teachers interviewed. Although a RWI app would be a fantastic resource for schools to have to aid parents and children at home with their RWI learning, unfortunately this would not be feasible for the school in the current crisis. If there was to be funding made available for this scheme to be transferred onto an app for pupil and parent engagement I believe that this would result in a gain of phonic awareness and understanding in schools due to the scheme being utilised outside of the classroom as well as within. It would be interesting to look into this further if the funding was to be made available to see the impact this may have on the pupils learning. Linking back to Bronfenbrenner’s theory of the child’s microsystem being a critical part of the child’s learning journey. The methods used to collect the data were mainly positive although there was a limitation to this which was the size of the classroom and the number of children in the open space. This did cause difficulties to start the research as it was difficult to arrange a convenient time to meet. Being an open plan classroom there was also not much privacy to complete the research which was done in a quieter location to allow no interruptions. For recommendations for further research here I would like to look into this area again if there were to be changes made that were suggested by teachers just to see if the information remains or improves. This case study has linked well to the professional standard ‘Professional Learning – Wider Readings and research findings’, as we have been able to delve deeper into a scheme utilised in the classroom whilst on teaching experience which has been helpful for the study due to being in a natural setting that we are comfortable in due to being here for several weeks.
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