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Task 1
The Welsh language is arguably what defines us as a nation and is one of the treasures of Wales, as stated by the Welsh Government (WG) (2017a). Yet despite the teaching of Welsh being compulsory in Wales given its’ status as a language, the mass of schools in Wales are English-medium, where teaching staff are currently obliged to teach Welsh as a second-language (Kalogirou et al., 2017). At present, Wales holds the ambition to home one million Welsh speakers by 2050 following a re-evaluation which took place following the 2011 Census (WG, 2017a), revealing that the number of Welsh speakers had fallen by 10,000 from 582,000 in 2001, to 562,000 in 2011 (Vaughan, 2012). Given that the number of Welsh speakers has decreased, the WG (2017a) aim to provide opportunity for all learners, especially those in the English-medium sector, to become bilingual and succeed in acquiring Welsh. However, this may pose challenges as Welsh is a second language for the majority of the population and a first language for few (Beauchamp and Hillier, 2014).
A certain challenge may be that teachers in English-medium schools do not have the ability to teach Welsh at a high standard, as they potentially lack the linguistic skills and confidence to do this effectively. In 2012, Education Minister Leighton Andrews recognised that confidence and Welsh subject-knowledge was lacking for countless teachers, resulting in pupils’ standards and attainment being somewhat lower than other subjects (Bodden, 2012). The author feels they too lack confidence and subject-knowledge regarding Welsh, perhaps due to the Welsh second-language GCSE course that was undertaken whilst attending an English-medium secondary school. In an attempt to increase Welsh speakers, the WG has made plans to abolish the second-language Welsh course in time for the new curriculum, being introduced in 2022. In its’ place, all students, placed in English and Welsh-medium schools will study first-language Welsh (Wightwick, 2019), as dual language/bilingual education is said to unlock life-long and educational benefits for pupils (Bialystok, 2018). 
With the aim of improving the author’s Welsh expertise, their language skills shall be assessed against the Welsh Language Competency Framework for education practitioners (WG, 2019), demonstrating ways in which they have developed their Welsh skills and how they will continue to improve in the future. In particular, reference to personal oral skills will be a focus throughout, in order to model in a classroom setting in future. As part of the ‘Yr Iaith ar Daith 2’ module, the author was required to record a video presenting a story to a group of pupils in Welsh during Professional Teaching Experience (PTE), whilst additionally undertaking an activity using the prepared resource. To enhance their personal linguistic skills, the author felt it was suitable to act on targets given by markers of the assignment and last year’s reflection over the past year.
The first target acted on was ‘to interact more in Welsh with pupils during future lessons’. Whilst on PTE, the author frequently avoided using great quantities of Welsh during lessons by reason of  lack of vocabulary they had acquired. Although incidental Welsh was used, confidence in utilising wider vocabulary was lacking. It was critical the author gained confidence regarding Welsh as Estyn recognises a lack of teacher confidence as being the central reason for pupil underperformance (Jones, 2019). Through using the application ‘DuoLingo’ several times a week, phrases and vocabulary were practiced by the author at home via repetition. Oral repetition and imitation has been extensively used to develop fluency in second-language (L2) learning as it can ensure learners are acquainted with key words, sentences and in particular, intonation and speed (Yoshimara, MacWhinney, 2007). The author found through repetition, they began to memorise key words and sentences, widening vocabulary. This is supported by Duffy and Roehler (1989) as they note to master a skill, it is necessary practice it regularly, so conscious processes can become automated in the long-term. This implies repetition has a positive impact on L2 learning. While repetition may not appear appealing in the first instance and is often viewed negatively (Bygate and Samuda, 2005), research collated has endorsed that by repeating vocabulary and sentences, L2 acquisition and performance improves substantially (Ahmadian and Tavakoli, 2011; Bei, 2013; Côelho, 2017; Zaccaron, 2019).  
Consequently, over the past year the author gained confidence regarding their Welsh vocabulary and oral skills. Through self-assessing their oral skills against the Welsh Language Competency Framework, the author feels they are currently at ‘Foundation Level’, as they are ‘able to contribute to a simple conversation using a range of simple sentences relating to situations relevant to the school context e.g. everyday themes and different learning contexts’ (WG, 2019). 
In addition to improving their personal oral skills, the author recognises using repetition in the classroom may also be a useful in excelling pupils’ language acquisition. Van de Guchte (2015), found in their pilot study that the majority of students found language repetition tasks boring, and as Plough and Gass (1993) mentions, pupils are less likely to engage in learning if they feel a task is disinteresting. To ensure repetition and drilling tasks are less monotonous, the author could use different various tones, volume and speed for students to imitate or use circle-time games to encourage participation (Arntsen, 2020).
When reflecting, the author noted their pronunciation of certain Welsh vocabulary was incorrect, for example, the word ‘draig’. The pronunciation of L2 is extremely crucial to learners as it impacts their ability to communicate with others, and acquiring correct pronunciation is essential as incorrect pronunciation habits are not easily rectified (Laurea, 2015; Gilakjani, 2016). Teachers are often role-models to pupils and pupils listen carefully to and imitate their teacher’s L2 vocabulary, thus showing the most common source of learners’ incorrect pronunciation is their teacher’s pronunciation, as said by Yani (2012). As a role-model to pupils, the author recognised their pronunciation would need to be revised, to avoid hindering pupils’ Welsh language acquisition. 
Over the past year, the author volunteered in a Reception class. Each Friday, the author was responsible for modelling Welsh songs to the class, so it was crucial their pronunciation was accurate. The British Council (2019) express songs offer examples of memorable, authentic and rhythmic language, while also exposing learners to pronunciation patterns. Through practicing the songs before modelling, the author could ensure their pronunciation was sound. As a native Spanish-speaker who learned English as a second language (ESL), Ulate (2008) discusses songs were a useful tool for improving pronunciation and expands on this by noting when pronunciation is a focus, learners become acquainted with connected speech, which can also lead to improved communication with native speakers. As noted, ensuring teachers’ pronunciation is correct, improves student’s language acquisition as they will then in turn, also pronounce vocabulary correctly. The WG (2017b) states education alone cannot guarantee learners will be fluent in Welsh, nevertheless by ensuring pupils’ vocabulary is correct, they will be able to communicate with native welsh speakers, as said above. 
Finally, a further suggestion made was to ‘consider including a variety of ways to teach Welsh in future lessons such as drilling and singing’. As prior mentioned, the author has considered using drilling and repetition with students, as well as singing. Yet, the author feels other methods of teaching may be useful when developing pupils’ language acquisition. As stated by Lightbrown and Spada (1999), there is an affiliation between age and productive L2 acquisition. Furthermore, Perry (2002) notes since the foundation of language is communication, it is crucial learners understand what vocabulary means. Considering this, it may be useful to incorporate the Total Physical Response (TPR) method into future teaching as a Foundation Phase practitioner. TPR is “a teaching method that can combine the meaning of English adjectives with actions, pictures, and objects” (Zhen, 2011, p.1). Language teacher Taylor (2017) discusses the combination of movement with language enhances L2 acquisition as both the teacher and student use movements, helping students to connect actions with language, enabling vocabulary to be retained successfully. 
The author is aware all pupils learn in unique ways, due to professional practice and reading work from scholars such as Gardner (1983), who devised ‘multiple intelligences’. Similarly, the VAK (Visual-Auditory-Kinaesthetic) learning styles model devised by Barbe et al. (1979), implies there are three main types of learners: visual, audio and kinaesthetic.  Considering this, it appears TPS would be beneficial to use in the classroom as it appeals to all three types of learners (Astri, 2018). Whilst discussing their CLIL methods, Brugnone and Fonti (2009) explained an imperative part of the CLIL method is are linguistic-learning methods such as VAK (Visual-Audio-Kinasthetic).
Concluding, the author feels somewhat more confident in regard to their Welsh vocabulary. The author has considered a variety of different language teaching methods such as drilling, singing and TPR, which can be trialled in future Welsh lessons. Despite the National Assembly for Wales (2017) emphasising the difficulty of upskilling English-medium teachers’ Welsh linguistic skills, it should be noted that to ensure the WG’s (2017) aim of ensuring all pupils have opportunity to become bilingual and to succeed in Welsh language acquisition, teachers should attempt to upskill their Welsh. Whilst considering their skills against the Welsh Language Competency Framework (2019), the author feels they are at ‘Foundation Level’ in regard to Listening, Oral, Reading and Writing skills. To progress to the ‘Intermediate Level’, it may be valuable for the author to attend Welsh language Sabbatical Schemes. Schemes are run by the WG aiming to increase the number of teachers in Wales who can teach through the medium of Welsh, since there are numerous levels, this provides opportunities for professionals to progress at no cost (Cardiff University, 2020). It will be vital to maintain a positive mindset throughout schemes as Estyn (2013) outline that having positive attitudes towards Welsh, showing enjoyment, showing a keen interest and feeling they are challenged characterises excellent Welsh learning.










Student Number 1700370


Task 2
Lesson Plan One
	Name of Trainee:
	Caitlin Smith
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	Personal Training Target
	To use more incidental Welsh in lessons.
	Number of learners:
	28
	Age:
	4-5
	

	
	

	Learning objectives/intentions: 
	To become familiar with the Welsh vocabulary for farm animals.
	Success Criteria
	I am familiar with the Welsh vocabulary for farm animals. Sometimes I use animal sounds or actions to help me.

I can listen to and join in with Welsh songs and rhymes.

I can describe the colours of animals in Welsh.

I am beginning to recognise sounds in Welsh words.


	Meeting learners’ needs:
	ALN/SEN- one pupil in the class has been diagnosed with autistic spectrum disorder (ASD). A visual timetable has been created for SR to inform him what will be happening in class. It is also useful to incorporate SR’s interests into his learning, as SR was interested in animals, this topic is stimulating for him.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
As part of the morning routine, pupils will continue to develop their everyday Welsh vocabulary by singing the song ‘Sut mae twydd heddiw?’ to decide what the weather is today, pupils will also practice their Welsh numbers by counting the number of pupils present in the session in Cymraeg. 

As part of our animal topic, the pupils have decided that they would like to learn about farm animals. As we will be visiting Swansea community farm next week, the pupils will need to become familiar with the names of the farm animals in Welsh. 

Whilst still sitting on the carpet, the teacher will model the vocabulary to the children and the children will repeat via drilling. In order to ensure the drilling is a stimulating activity for the children, the teacher will utilise the Total Physical Response (TPR) technique by holding up different stuffed animals to the children in order to present meaning to the Welsh vocabulary. 
The teacher will read the story ‘Be Na Bw’ by Julia Donaldson. The story is about an old woman who invites farm animals to come and live in her house.

Pupils can be asked questions such as ‘Would you like to live in a house with farm animals?’, pupils can be encouraged to answer with ‘ydw’ or ‘nag ydw’. When the story mentions animals in Welsh, the teacher can ask the pupils ‘how do we say this yn saesneg?’. This will check pupils’ understanding and memory recall.



	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Pupils will play a game similar to ‘charades’ where they take it in turns to pretend to be different farm animals. For example, one pupil may pretend to be a cow and say that it makes the sound ‘moo’. The other pupils will then guess what the animal is, in Welsh using the vocabulary practiced earlier on, in this case the answer will be ‘buwch’. Using their knowledge on Welsh colours, the pupils could also describe the colours of the animal they are describing. For example, pinc would be for a pig (mochyn).

This will be evidenced in pupils’ books as photographs will be taken on an iPad. The teacher will assess whether the pupil is beginning to remember the Welsh vocabulary and comment the extent of their recall in their book.

	Dafad – sheep

Ceffyl – horse

Buwch – cow

Mochyn – pig

Asyn – donkey

Gafr – goat
Cyw iâr – chicken
Ceiliog – cockerel

Hwyaden – duck

Gyŷydd – Geese

Brown

Du 

Oren

Gwyn

Incidental Welsh shall be used throughout the lesson. For example, ‘bant a chi’, ‘dewch I eistedd ar y mat’ and ‘da iawn diolch’. 




	Strategic use of questionning throughout.


Thumbs up/ thumbs down strategy.


	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

The teacher will show the pupils a picture of a farm animal. For example, a sheep. The teacher will model the vocabulary to the pupils and the children will repeat. 
The teacher will then write on a whiteboard the Welsh spelling, dafad, with a missing letter. For example, d_fad.

Using phonics skills, the pupils will then guess which letter is missing (the children have previously learnt a song for the Welsh alphabet so this will enhance pupils Welsh phonics skills).

Pupils will be given word cards with the names of Welsh farm animals on and will match them to the correct picture card. This will be evidenced by the teacher taking a photo on the iPad. 

Assessment for learning will be used at the end of this task as pupils will be asked whether they found it difficult, okay or easy by showing a thumbs up, thumbs across or thumbs down. 


	
	

	Plenary

The pupils will sing the song Old Macdonald had a farm in Welsh, called ‘Fferm Tad-cu’. 

The pupils will perform actions whilst singing the song. Again, this is using the total physical response method of L2 learning. 

The teacher will model the song to children beforehand and children will repeat. Pupils will sing this song regularly in future lessons.
	Independent learning opportunities:

Provision 1: Using the iPads, pupils will play a game which will model farm animal Welsh vocabulary. The pupils will be able to repeat the Welsh vocabulary for farm animals before completing the task via drilling and repetition.

After vocabulary is modelled, pupils can play a yes/no activity where they will see a picture. A question will then be asked, for example is this animal a hwyaden (duck)? Pupils will then answer either yes or no yn Gymraeg.

Pupils will be given instructions to assist them beforehand.

Further activity

Pupils will also be given opportunity to design their own farm animal mask, of an animal of their choice. Pupils will be encouraged by staff to describe the colour and animal of their mask. 
	
	

	Curriculum coverage (range and skills)

I am beginning to recognise and read high-frequency words that I encounter.
I can experiment with newly learned vocabulary




	Literacy (LNF)

N/A
	Numeracy (LNF)

N/A

	DCF
With increasing independence learners are able to:

· Control devices by giving them instructions


	Thinking

Pupils will think logically throughout the lesson.
	ESDGC
Identity and Culture.

Choices and Decisions.

	YCC
Welsh will be used by all pupils. This will help them to develop an understanding of their culture. 
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	Personal Training Target
	To support those learning English or Welsh where this is the language in which they are being taught
	Number of learners:
	28
	Age:
	4-5
	

	
	

	Learning objectives/intentions: 
	To develop a further understanding of Welsh animals, using Tedi Twt ar y fferm as the basis.
	Success Criteria
	I can recognise positive and negative emotions in Welsh.

I can express my opinion on the story ‘Tedi Twt ar y fferm’.

I can count to 5/10/20 objects.

I can re-tell the story of Tedi Twt ar y fferm.

I can work with a partner to create a mask on j2e or using paint.
	Meeting learners’ needs:
	ALN/SEN- one pupil in the class has been diagnosed with autistic spectrum disorder (ASD). A visual timetable has been created for SR to inform him what will be happening in class. It is also useful to incorporate SR’s interests into his learning, as SR was interested in animals, this topic is stimulating for him.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	
Following the pupils’ trip to Abertawe Community Farm, the pupils will undertake a circle time activity where they will be encouraged to discuss what animal they liked the best yn Gymraeg. For example, a pupil could state ‘dw i’n hoffi mochyn achos’. Pupils will also be encouraged to describe what colour their favourite animal was yn Gymraeg.


As a class, we will then read the story ‘Tedi Twt ar y fferm’. The teacher will ask students what the title of the story is ‘Beth ydy’r teitl?’ and who the author of the story was?’ 

Throughout the story, Tedi Twt visits a farm and speaks to various farm animals asking how they are feeling (sut wyt ti?). The first animal Mr Ceffyl was feeling ‘wedi blino’. The pupils will be familiar with feelings from daily check-ins; however, the teacher will act out actions to ensure pupils fully understand. Through using Total Physical Response (TPR), this encourages pupils to connect actions to the Welsh language, creating meaning. 

Pupils’ understanding will be checked through questioning such as ‘what animal is Mr Ceffyl?’ and ‘How was Mr Ceffyl feeling?’.







	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

The aim of this activity is for pupils to recognise positive and negative emotions in Welsh. In front of the pupils will be a Venn diagram, presenting three sections: one for positive emotions, one for neutral emotions and one for negative emotions. These will be labelled yn Gymraeg. The pupils will also be given print out pictures of the animals which also describes their emotions.

For example, the pupils will be presented with a picture of Mrs Dafad. The pupils will be asked how Mrs Dafad was feeling ‘Sut mae’r dafad yn teimlo?’, pupils will then state she was feeling ‘Da iawn diolch’. 

Pupils will then decide whether iawn is a positive, neutral or negative emotion. Mrs Dafad was feeling fine which is a neutral emotion, so pupils will place the picture in the middle of the Venn diagram.

Pupils will discuss whether they liked the story (dw i’n hoffi) or disliked the story (dw i’n ddim yn hoffi) and why this is (pam?).
Lower ability will stick a sentence into their books.
Middle ability will stick the beginning of the sentence into their books (dw i’n hoffi stori achos mae’n….) and complete the sentence, with support if needed. 

Higher ability will write the full sentence in their book, again with help if required.
	Dafad – sheep

Ceffyl – horse

Buwch – cow

Mochyn – pig

Asyn – donkey

Gafr – goat
Cyw iâr – chicken
Ceiliog – cockerel

Hwyaden – duck

Sut mae’r ____ yn teimlo?’

Iawn

Hapus

Wedi blino

Grac

Dw i’n hoffi ___ achos mae’n…. 

Dw i’n ddim n hoffi _____ achos mae’n…

Sawl buwch sydd yma?

Pa liw ydy ____?

Du, gwyn, gwyrdd, coch, pinc, glas, 

Incidental Welsh such as ‘da iawn’, ‘dewch I eistedd ar y mat’, ‘bant a chi’ shall be used throughout the lesson.

Pa anifail yw hwn?
	Questionning techniques.

Circle time

APK (Activating Prior Knowledge)


	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

At the beginning of the activity, the pupils will practice their farm animal vocabulary through drilling. The pupils will be shown cards with animals on it and repeat the vocabulary after the teacher. To make this more stimulating, the teacher could sing the vocabulary, or change their pitch, tempo etc. After the drilling is complete, the pupils should be encouraged to recall animals independently. This will be an opportunity for staff to assess children’s vocabulary knowledge as pupils could be asked ‘pa anifail yw hwn?’ (what animal is this?)
Pupils will be given farm animal figures and will count how many there are. For example, the teacher may ask ‘Sawl buwch sydd yma?’ and the pupils will have to count the objects using their Welsh number vocabulary (un, dai, tri etc..). Pupils will be familiar with their numbers in Welsh as patterns are regularly practiced each morning as part of their routine. As reception pupils are expected to be able to be able to count up to 10, this will be a target for all pupils if they are able to do so. However, the teacher must recognise that it may be more difficult for certain pupils to count in Welsh rather than in English. 

LA- will be encouraged to count up to 5 animals. 
MA- will be encouraged to count up to 10 animals. 
HA- will be encouraged to count up to 20 animals.
However, if a pupil appears to be able to exceed this, they should be encouraged to do so. As an extension, using the pupils’ knowledge of Welsh colours, the pupils can be asked for example ‘Pa liw ydy buwch?’

Pupils will be encouraged to count groups of animals in Welsh too. For example, if there were pedair buwch and tair dafad, the pupils could be asked how many animals there are altogether ‘faint o anifeiliaid sydd?’.


	
	

	Plenary
Pupils will be encouraged to reflect on what they thought of the story. 

Pupils will be given the statement ‘I enjoyed the story.

On opposite sides of the classroom, there will be a smiley face poster with the sentence ‘Dw i’n cytuno’, meaning I agree. On the other side, there will be a sentence stating ‘Dw i’n anghytuno’, meaning I disagree. 
Pupils will each be asked why they agree or disagree. Pupils will also be asked to hold up their fingers to rate the story. For example, pupils may hold up ‘pump’ fingers meaning they rate the story 5/5. Pupils will be assessed by asking how many fingers are you holding up? Pupils can respond in Welsh by saying ‘pump’. 

To end the lesson, pupils will sing the song ‘Fferm Tad Cu’ which was previously learnt. The teacher and pupils will perform actions with the song. 
	Independent learning opportunities:

As the role-play area has now been transformed into a ‘fferm’. Using the farm animal masks the pupils will have made previously, the pupils re-tell the story of ‘Tedi Twt ar y fferm’, in Welsh. 
[image: The Farm role play | Farm theme preschool, Farm preschool, Farm ...]

After our farm visit, our Reception class are making a book filled with drawings of the pupils’ favourite animals. 

Either using paint or on the website j2e pupils will draw their favourite animal from the visit to the farm. (If pupils used j2e, then their work shall be sent to the printer straight away). Pupils will work with a partner.

Underneath, with their partner, pupils will discuss what animal it is and what colour in Welsh. Adult support may be required with this. An additional TA can support with this task. It will be noted whether pupils were independent or if they needed support throughout the task. 


	
	

	Curriculum coverage (What matters statements)

Languages, Literacy and Communication
I can recognise and follow information and simple instructions about familiar topics and routines.
I can use context and pictures to help me understand words.
I am beginning to recognise and read high-frequency words that I encounter.
I can experiment with newly learned vocabulary.

Expressive Arts

· I can explore and experiment with a variety of creative techniques, materials, processes, resources, tools and technologies.




	Literacy (LNF)

N/A
	Numeracy (LNF)
Nursery- count reliably up to 5 objects (Lower Ability)
Reception- count reliably up to 10 objects (Middle Ability)
Year 1- count reliably up to 20 objects (Higher Ability)
Reception – combine two groups of objects to find ‘how many altogether?’
Year 1- use ‘counting on’ strategies to add two collections, starting with the larger number, e.g. 8+5 (Higher ability 

	DCF
· work together with a partner/partners on a piece of digital work.
	Thinking

Pupils will activate their prior knowledge.

	ESDGC
· Identity and culture
· Choices and decisions.
	YCC

Welsh is used by all pupils
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