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Introduction
The term ‘Additional Learning Needs’ (ALN) is used to identify pupils whose learning needs are additional to the majority of their peers. There are legislative frameworks including the Warnock Report, SEN Code of Practice (2015) and the Additional Learning Needs Education Tribunal (Wales) Act (2018) that are committed to inclusive education of all individuals, including those with additional learning needs in mainstream schools. The main focus is on integration and the progressive removal of barriers to learning in mainstream education. The frameworks all include support for monitoring and adapting environments and interventions to increase desired outcomes (DES, 1978. DfE, 2015. Welsh Government, 2018). This portfolio begins with a poster to discuss the different models of disability that are used to enhance the understanding of disability. It elaborates on the focus of three models of disabilities, with reference to policies, legislation and frameworks that support each model. Elements 3 and 4 focuses on a particular child who the Author supports, referred to as child A. Element 3 identifies ways in which the Author’s educational setting supports the development of pupils with additional learning needs. Finally, element 4 discusses the support given to child A, with comparison to policies and key approaches that guide inclusive practice in educational settings. 
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Identity Model
· Similar to the social model, the experience of disability is socially constructed.
· ‘Claims disability as a positive identity’ (Brewer et al. 2012:5 cited in Retief & Letsosa, 2012). 
· Disability is defined as a social or political experience of the effects of a society that is designed without disabled people in mind.
· Disability is viewed as a minority group equal to gender or race in a minority identity. 
· This model focuses on forging a positive disability identity based on experiences that has created a minority group called ‘people with disabilities’.

(Retief & Letsosa, 2018. Disability World, 2010)
Supporting Documents

Additional Learning Needs and Education Tribunal (Wales) Act 2018
“We want to transform expectations, experiences and outcomes for children and young people with additional learning needs (ALN)” (Welsh Government, 2018, pp.2). 





(Snap Cymru, 2018)

Warnock Report 1978
· Made 225 recommendations including how we talk about disability. 
· States that one in five children will need special education provision and therefore the majority will need to be identified and helped in an ordinary school. 
(DES, 1978)
SEN and Disability Code of Practice: 0-25 (2015)
“The UK Government is committed to inclusive education of disabled children and young people and the progressive removal of barriers to learning and participation in mainstream education” (DfE, 2015, pp.25). 

Social Model
· [bookmark: _Hlk79049156][bookmark: _Hlk79058415]Developed by people with disabilities and is the most preferred model when thinking about disability.
· Promotes that everyone in society is equal. 
· The child/young person is not disabled by their impairment but by the barriers that exist in society which do not consider their needs.
· [bookmark: _Hlk79055342]It views society as the problem not the child/young person and that the disabilities experienced by individuals is caused by the approach society takes itself.
· It is the responsibility of society to remove potential barriers to inclusion. 
· The barriers usually fall into 3 categories: the environment, organisations, and people’s attitudes.
· The Government Equalities Office encourages the use of the social model by all government departments as a way of understanding disability. 
(Government Equalities Office, 2013. Walton & Goddard, 2012).
Models of Disability
Salamanca Statement
Reaffirmed their commitment to Education for All by “recognizing the necessity and urgency of providing education for children, youth and adults with special educational needs, within the regular education system” (UNESCO, 1994, pp.viii). 

Medical Model
· Referred to by thinking in terms of ‘within-child’, where the individual and their impairment is the problem. 
· The disability is caused by a physical, mental, or sensory impairment that requires sustained medical treatment.
· Categorises children/young people by their medical condition or impairments. 
· The model focuses on how they can cure the effect of the impairment. 
· The model says that by fixing an individual’s body, they will be able to participate in society like everybody else.
(Government Equalities Office, 2013. Walton & Goddard, 2012. Disability World, 2010)


(Flores, 2019)
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Element 2: Briefly discuss the different models of disability and link them to current policies and frameworks. 

The models of disability exist as a logical framework which is used to help with the understanding of inclusion of individuals with additional learning needs (ALNs) (Walton & Goddard, 2012). The models direct our attention to particular elements of disability in order to sculpt the psychological, political, and social outcomes linked with disability. In order to better understand disability, the debate is often centred around two contrasting models, the medical model and the social model (Centre for Resolution, 2020). The medical model is associated with the traditional conception of disability, where the primary concern and emphasis is on the diagnosis and rehabilitation of the underlying condition. The medical model refers to categorising the child by their disability or in medical ways. Walton & Goddard state that “This model ‘medicalises’ or can make a problem out of what are sometimes just differences in natural human attributes or ways of being” (Walton & Goddard, 2012, p55). In contrast to the medical model, the social model focuses on the location of the individual’s difficulty in their social environment rather than in the person themselves or their diagnosis (Walton & Goddard, 2012). It states that it is the responsibility of environments to make suitable adjustments and environmental modifications to increase the participation and inclusion of all people with disabilities in society. From this perspective, it is a human right for an individual with a disability or impairment to have equal access to all environments and experiences (Disability World, 2010). 

The Salamanca statement was created to promote the approach of inclusive education, especially for those with additional learning needs (ALN) in mainstream schools. The Salamanca Statement supports the social model and states that educational settings must be equipped and designed to tailor the needs of all children and young people to promote the inclusion of those with ALNs. They must consider the wider community and have programmes suitable for the diverse characteristics and needs (UNESCO, 1994). The statement indicates that mainstream schools with an inclusive setting are most effective in tackling discriminatory attitudes and creating a society where education is accessible for all (Armstrong & Squires, 2012). The Additional Learning Needs and Education Tribunal (Wales) Act (2018), creates a unified legislative framework which supports all children and young people in compulsory school age and further education, with additional learning needs. The Act has acted with regard to the social model and has introduced the new term ‘additional learning needs’ to reduce the stigmatising attitudes and terms used to describe children and young people with ALNs (Welsh Government, 2018). 






















Element 3: Identify how your setting supports the development of a pupil or a group of pupils with an additional learning need.
Education settings each have their own way of supporting their students, including those with additional learning needs (ALNs). This element will identify how the Author’s setting supports pupils with additional learning needs. The Author works in a special school, referred to as school A, which caters for pupils aged three to nineteen with a range of special educational needs, including autistic spectrum disorder, severe learning difficulties, profound and multiple learning difficulties, various genetic disorders, and physical and/or sensory difficulties (School A, 2019). This element will focus on a fifteen-year-old boy referred to as child A, who has complex needs. Child A is non-verbal and is diagnosed with spastic quadriplegia cerebral palsy and severe development delay. Child A is a wheelchair user, he has a motorised wheelchair as well as a manual chair and can use both independently. He can sit without support but is not independently mobile (though he can now crawl a short distance). Child A has access to his own iPad as a communication aid, and personal physiotherapy and speech therapy programmes as advised by the therapists and receives this support from the school therapists and external agencies weekly. 

School A has an increased number of learning support assistants to support the needs of all the children respectively. Child A is currently in a classroom with seven other pupils who are all supported by one teacher and four learning support assistants. To support the needs of child A in the classroom, he receives one-to-one support during specific parts of the day to follow his physiotherapy and speech therapy programmes, as well as class-based tasks that require fine motor skills. Staffing structure in schools have changed dramatically since the remodelling of workforce to meet the demands of Every Child Matters agenda. Between 1997 and 2005, there was a ninety-seven percent increase in the number of support staff, from 136,500 to 268,600, which now forms more than half of the education workforce. Walton & Goddard (2012) state that there are “now more Teaching Assistants (TAs) than teachers, not to mention lunchtime supervisors, learning mentors, and others in various support roles” (Walton & Goddard, 2012 pp. 42). School A uses a person-centred practice approach to planning for individual children across all areas, to create individual targets to make small step progress that is relevant, engaging, and appropriate for the child or young person. Child A’s targets are primarily based on his physiotherapy and speech therapy programmes to ensure he reaches his full potential and develops in these areas that are crucial for his future. Person-centred practices (PCP) focus on how the curriculum is developed and delivered based on the need and interests of the individuals and is leading schools towards more positive collaboration with other agencies involved with children and young people. The Estyn Report (2018) claims that a majority of schools state that other agencies involved with these children and young people have increased knowledge of the child and their needs through the use of PCP approaches (Estyn, 2018).

The Education Tribunal (Wales) Act (2018) creates a single statutory plan called the Individual Development Plan (IDP) which will replace the variety of special educational needs (SEN) and learning difficulties and/or disabilities (LDD) plans that are already in place for children and young people in schools and further education. The aim of the unified plan is to ensure continuity and consistency and that the rights and provision of the individual is protected, regardless of their additional learning needs. The implementation period of the new system will last three years until summer 2023, whereby this time all existing plans will be converted to IDPs (Welsh Government, 2018). School A has already advanced on the new programme described in the Education Tribunal (Wales) Act, where the previous SEN system has been replaced, therefore children and young people who previously held a statement of SEN have now been awarded an IDP. As well as IDPs, school A ensures that every child or young person has a one-page profile (See appendix 1) which are regularly used by cover staff and floating teaching assistants to quickly gain knowledge about the individuals in each class. One-page profiles are usually created by teaching staff or parents, in order to inform others of what the child likes, dislikes, what is important to them, and how or when they need support. One-page profiles become extremely useful when there is a non-familiar person in the presence of the child and are designed to give quick, useful information about the child, without the need of having to read through lengthy paperwork (Behaviour Matters, 2019). They are a way of giving the child or young person a voice to dictate how they are supported and to have their strengths acknowledged. 







ELEMENT 4: Discuss the support provided to your chosen pupil or a group of pupils and compare with the key principles/approaches and policies that guide inclusive practice. 

The Continuum of Needs framework is used in multi-agency working, which intends to provide practitioners with an understanding around the needs and risks that surround children and their families. The framework places duties on all adults involved to identify an appropriate response for children, young people and their families and should be enforced by all education and healthcare provisions. The framework consists of four levels in which child A would fall into the level three category, which indicates that he has multiple and complex needs, where the parents and child need targeted and special service support to meet his needs (BSCB, 2019). The SEN Code of Practice for Wales (2004) states that children and young people with special educational needs “will have needs and requirements which may fall into at least one of four areas” (Welsh Government, 2004, p85). These areas include communication and interaction needs, cognition and learning difficulties, social, emotional, and mental health difficulties, and sensory and/or physical needs. Individuals may have needs than span across two or more of the areas, for example, child A falls into three out of four of the stated areas. Many children and young people who fall into any of the four areas may require flexible teaching arrangements, adaptations to the physical environment at school, provision of tactile and kinaesthetic materials, access in all areas of the curriculum with specialist equipment, and frequent access to specialist support (Welsh Government, 2004). School A has whole school specialist resources, where all classrooms are equipped with hoists and toilet/changing areas, every class has at least two computers with specialist peripherals, the use of iPads, an interactive whiteboard, and specialist equipment to enable switch and touch screen access. School A has a range of communication aids available and allocated for personal use, as well as two sensory rooms, a hydrotherapy pool, and occupational therapy resource boxes created specifically for each classroom based on their needs. 

One of the main aims supported in the Education Tribunal (Wales) Act (2018) is an increased collaboration between all services involved in working with a child or young person and their families. The Act states that these services, including education, and health and social services will have a “crucial role to play in working together to deliver efficient, effective, child-centred support for learners with ALN” (Estyn, 2018). In the Estyn Report (2019) for school A, it experienced that school A works exceptionally well with a range of professionals to enhance pupil’s outcomes. This includes physiotherapists, speech and language therapists, and occupational therapists, and the involvement and contribution of these professionals to annual review meetings strengthen this process significantly (School A, 2019). School A’s internal therapists support child A as he receives regular visits in the classroom, hydrotherapy and rebound therapy sessions weekly, as well as the use of specialist sensory equipment and multi-sensory strategies to alleviate sensory impairments (School A, 2017). Schools can benefit from external support who are involved in helping the individual with additional needs as they identify and create specialist provision (Welsh Government, 2004). Child A receives one-to-one support from external agencies including a physiotherapist and a speech and language therapist who visit twice a week, and works alongside school A’s internal therapists, as well as the teacher and teaching assistants in class to create the most suitable plan for child A to reach his full potential. These sessions include time with the teaching staff to discuss what child A has worked on and what his new targets are. 

Child A is supported with a one-to-one during different parts of the day. He receives this support from teaching assistants (the Author) on arrival at school to perform his daily physiotherapy programme, during circle time to encourage the use of his communication aid, and during any work tasks that require fine motor skills. Many children are entitled to one-to-one support which could depend on medical, behavioural, or individual learning needs and the level of support depends on the severity of the assistance the child needs. One-to-one support can be provided by the school or by the local authority if the child has a statement of SEN. The support given by the staff member will help the individual overcome barriers to their learning to raise their academic achievement (Walton & Goddard, 2012). 

School A currently has seventeen classes, which are chosen by grouping children and young people together based on their needs and how the physical environment can be adjusted for those needs to be met. Each child or young person receives a broad and balanced curriculum which is relevant to their anticipated future needs. It is identified by their annual reviews and IDPs, transition plans (if 14-years old or above) and supported by therapy programmes which provide pupils with functionally useful skills, knowledge and understanding (School A, 2017). Walton and Goddard quote that “with regard to supporting, teaching and learning, a social model of disability helps us to focus upon a child’s needs (rather than their difficulties)” (Walton & Goddard, 2012, p.55). School A uses the social model to identify the needs of the children and young people rather than focusing on the within-child factors, to create a setting where achievement is possible for all. Child A is currently supported in a classroom with other pupils who are all striving towards more independence related activities for their work instead of another class where workbooks are used, which would automatically set these individuals up for failure. Schools should provide a more inclusive environment, not just for those with additional learning needs but for each individual within a classroom. By using sensory learning whilst supporting children with SEN, it ensures you are aiming to reach the need of every individual as they can all achieve in some way. Sensory learning involves the use of auditory, tactile, visual and kinaesthetic activities to engage all senses which is based on the theory that effective learning occurs when all senses are stimulated (Walton & Goddard, 2012). In the Author’s setting, work tasks are set for individual learners to ensure that they can all participate in the same task in some way. For example, a cooking session would include reading recipe cards and weighing ingredients for some individuals (like child A) but would be adapted for a more sensory approach which would include the ingredients being used to identify different textures and to alleviate sensory impairments. 















Conclusion
To conclude, up to twenty percent of children may at one time have an additional learning need (ALN). The Warnock Report implied that up to around eighteen percent of these pupils could require additional support in a mainstream school, and only two percent require separate special education (DES, 1978). Each educational setting has their own policies and ways of approaching children and young people with ALNs. This approach is based on specifically what the individual needs, with the use of the models of disability to develop understanding of inclusion for those with ALNs (Walton & Goddard, 2012). There are many policies, documents and legislations that are committed to inclusive education of all individuals with ALNs in mainstream schools. The main focus is on integration and the progressive removal of barriers to learning in mainstream education (DES, 1978. Welsh Government, 2018. SEN Code of Practice, 2015) The Salamanca Statement is arguably the most significant document that has appeared in special educational needs. It recognised “the necessity and urgency of providing education for children, youth and adults with special educational needs, within the regular education system” (UNESCO, 1994, pp.viii).  The Welsh Government realised that previous documents were no longer fit for purpose and stated that they should be replaced with a more modern approach to multi-agency working. The Additional Learning Needs and Education Tribunal (Wales) Act was created with three main aims which include a unified legislative framework to support all children with additional learning needs between the ages of 0 and 25. This will allow the transition for these young people between school and further education to become smoother and more supportive of their needs and rights to learning (Welsh Government, 2018). 
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Appendices
Appendix 1: One Page Profile
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Source: (Aspland, 2014). 
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