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Introduction 
This essay will evaluate whether timed tasks within the art classroom effect the quality of work produced. Setting timed tasks within a lesson is now classed as common practice within schools, this is because research has shown that by splitting the lesson up and creating clear expectations for students, this this allows for excellent classroom management. Although a lot of research has gone into how giving students timed tasks is successful in them being productive and in the completion of their work, no research has gone as far as looking at whether timed tasks within an art room effects the quality of the work produced within that time. Within the creative art world, there are very few artists that will spend less than 2 hours of work on one of their pieces over a 2-week period, when asked artists spend on average between 10-20 hours a week (Wet Canvas Forum, 2006). Despite art teachers seeing pupils less often than core subjects, the expectation of producing quality work, however, is still there. 
	This research has taken place in School X, an English-Medium school based within South Wales, it is an 11-16 mixed comprehensive school. The class that the research is centred around is a set 3 low ability class of a mixture of boys and girls. I picked this class in particular as there were individuals within the class that I felt could benefit from the intervention put in place. Students within the class have a wide range of additional learning needs.



Literature Review 
Timed Tasks are counted as one of the most important aspects that are affecting student learning. Students who have severe difficulties paying attention within the classroom, face a higher risk of poorer grades of C or below (Wright, 2019). The purpose of timed tasks is that it allows students to become aware of the multiple steps that may be involved in order to complete the task at hand, allowing the student the develop their own perception of how much time it takes to complete. It is counted among the most important factors affecting student learning and achievement and can be defined as the amount of time a class spends in quality. The management of time is an important skill that can often make or break academic success (Wright, 2019).
Some students are impulsive and rush to finish the given work without paying particular attention to detail and quality (Bartel, 2010). As teachers we should be encouraging them to look at different parts of the work and be asking them important thought-provoking questions such as: ‘There is some empty space here, what could happen in this area that adds interest to the viewer?’ Ultimately, the students will improve from the consistency of the teacher, if the teacher continually asks these questions the students will then begin to imitate this and ask themselves questions as they are producing the work.
When time limits are established, for the majority of the students, productivity is increased (Johnson, 2016). It enables students to know exactly how much time they have to complete the activity and can remain on task for the remaining time left. Not only does this enhance student’s productivity but by consistently using timed tasks is can increase teacher’s productivity.  However, sometimes time limits can decrease the student’s efficiency because they can become so focused on the time, they forget the task (Johnson, 2016). Despite this, the evidence that timed task is beneficial is overwhelming and overall it has been shown that timed tasks improve productivity rather than hamper it.
If there is no structure and there’s no expectation for pupils, they will take advantage of that. When they know that they only have five minutes to accomplish the task for example, they know that they need to be productive which helps the class to get through everything smoothly. Time limits help keep teachers organized and helps with pacing the lesson (Johnson, 2016).
Students with additional learning needs (ALN) such as attention deficit/hyperactivity disorder (ADHD), language-based learning difficulties and other disabilities find time management even more challenging than other students (Newhall, 2008). They tend to find the concept of time especially challenging. Many of the students can read the clock with no issues but when asked how long a task would take, they struggle to provide an accurate answer. Teachers are required to develop strategies for certain ALN students to assist them with learning how to pace themselves throughout the lesson. Students who have ALN need high structured lessons, tend to need extended opportunities to practice what they have learnt within the classroom to develop their skills. This goes back to what Dr Melina Johnson said about teachers needing to be consistent when using the timed task so that those students who do have an ALN can practice the skills regularly so they may become effective self-managers (Johnson, 2016). 
It should be recognised that students will have a wide range of abilities within the classroom, even the more able and talented (MAT) students may struggle with creative based subjects but excel within more academic core subjects. It is vital that teachers provide suitable learning experiences and opportunities for all students by matching challenges of the task to the ability if the individual student. You can do this through a range of different approaches. 
However, teachers should not overlook other possible explanations for students’ lack-of attention and off-task behaviour (Wright, 2019). It’s important to remember that even students with ADHD are influenced by many different factors within their learning environments. The student may be off-task due to the teachers lesson that was poorly planned or was disorganised, therefore it is really important for teachers to make sure their lessons are highly motivating to be able to hold the attention of all of the students. Accurately estimating how much time it takes to complete tasks is essential for long-term planning (Newhall, 2008).
There are many different strategies that have been published, and these have been highly recommended when keeping students focused on tasks within the classroom. Using visual aids, this is especially useful when trying to capture students’ imaginations and attempting to encourage them to stay focused. It can also aid students who are visual learners, which will allow them to understand the tasks better. Encouraging students to participate within the lesson by asking questions about the tasks they are assigned to do is another way of helping students stay focused. Engaging students in a warm up before the lesson begins within the starter is a great way to help students stay focused on the lesson tasks. Teachers could provide students with intellectual or physical activities such as a quiz on previous material covered in last lesson or getting them to perform 10 jumping jacks (Ministry of Education, Guyana, 2016). When looking through research, setting deadlines is seen as an effective strategy, keeping a timer in the front of the class, providing verbal warnings throughout the lesson has been known to keep students focused and they are more likely to finish the task.
There has been research undertaken in America, where these studies try to explore how time can be more efficiently used within the classroom. The California Beginning Teacher Evaluation Study (BTES) findings highlighted three important time concepts: allocated time, engaged time and academic learning time. (FEA: Florida Education Association, 2019) 
Looking into these concepts in detail it was found that allocated time is the total time available for learning, an example of this would be the length of a lesson. The study found that teachers who allocated more time to a specific area of learning had students who achieved higher levels. The BTES findings on engaged time or time on task established that the more engaged time students have the more they accomplish. They found that pupils engaged 84% of the time during teacher led activities and their engagement dropped considerably lower to 70% when students spent 90% of their time doing student led work. Academic Learning time has to do with the quality of the work produced by the pupils. It’s all about the amount of time the students spend actively doing their work appropriate to their learning ability. For teachers, striking a balance between challenge and success in the classroom is more demanding and complex than ever. Teachers need to deliver lessons that are designed to maximize academic learning.  (FEA: Florida Education Association, 2019)
But one of the main questions that came out of the BTES study was: How does the time-on task research play out in the day-to-day classroom experience? Good classroom management and interactive teaching styles ensures quality time on the task. Modern professional artists around the world, unless working to a commission deadline, take hours, days and weeks to finish pieces of works, why should this be any different for students? Understandably we as teachers do not see our students, realistically, for more than a few hours a fortnight and cannot provide students with unlimited timescales. However, providing them with timed-tasks within the art classroom can have a real effect on the quality of work produced. 
Time is important for learning, across decades of research not just the BTES study, time-on-task has been proved to make a positive impact on students’ academic achievement. Teachers who know their students well, use great classroom management and employ good teaching practices have the power to really help many students achieve their maximum potential (FEA: Florida Education Association, 2019). 
It’s important that teachers draw attention to good examples of work made by fellow class students, so other students know what to aim for. Giving students the opportunity to work on their own work as well as others is a great way to build upon skills (Dobson, 2013).
Within classrooms, all students are required to hit certain success criteria. This is how teachers are able to gather whether pupils have not just learnt but understood the lesson. Also known as learning outcomes, they are meant to be a clear communication of what students are expected to understand in order for them to successfully complete an area of learning, such as a project, module or unit. The outcomes should aim to cover a range of practical and intellectual abilities that are needed for the student to pass the module and must directly relate to the aims of the project and to what the assessment of the module is going to be. When setting out success criteria, teachers need to consider that, if they were a student reading the outcomes, would they have a clear idea of what they are expected to learn and would they have some sense of what they would need to do to demonstrate successful completion of the project (Davies, 2019). Often in order for a students’ work to be considered imaginative, they need to be taking risks, which allows them to challenge their own concepts of the work they are producing (Wright, 2019).
There are a few reasons why we, as teachers, should place a greater emphasis on learning outcomes as it is down to us to work out what we need to do in order for our students to achieve those outcomes. We can create a scheme of work which centres on the content and determine which is the most efficient and effective way for students to attain those outcomes. The other main reason is that we can now assess whether students have achieved those outcomes and passed the module or unit of work. 
However, there are a few issues with learning outcomes and one of the major criticisms of the outcomes model has been that is only works efficiently if the outcomes can be specified and identified as well as measured. For example, we could end up assessing and teaching the outcomes that can be easily measured. How can we measure understanding if we can’t see it, as it isn’t considered an observable behaviour? We as teachers also can’t encourage students to take risks with their work if the form of learning encourages students to do things a certain way, without enhancing their creativity and imagination. Some teachers have expressed that they are put under pressure to construct the curriculum to meet only the basic requirements of each objectives. This treats the whole idea of outcomes as a list that needs to be ticked off (Wright, 2019).

‘If some choice or variety of outcome is built into a Scheme of Work, many of the problems associated with too narrow an aim or focus can be avoided’ (Addison & Burgess, 2015, p. 80).

There are four characteristics of the creative process, students need to always be thinking and behaving imaginatively and must be purposeful, directly linked to an objective. Using these processes students must generate something original for their final piece and the outcome must be of some value in relative to the objective. Often in order for a students’ work to be considered imaginative, they need to be taking risks, which allows them to challenge their own concepts of the work they are producing (Wright, 2019). 
	Assessment criteria is what teachers use to make academic judgements about what students have produced. They show how well the learning objectives have been achieved, which allows teachers to assess the quality of levels achieved. However, it has been proven that these objectives, may or may not imply a level of performance that a student has put into that lesson. Nevertheless, students need to know exactly what is expected of them and what they need to have produced by the end of each lesson. It is therefore suggested that teachers provide students with what a higher-level outcome looks like and explaining to the students why. Assessment criteria reflects the values within the subject being taught, schools place emphasis on the quality of teaching and the outcome of what is produced reflects on how the subject is taught (Wright, 2019). 
	There is a whole range of reasons why we assess and need to assess, it provides an opportunity to give students effective feedback which can help them during the course of a scheme of work. However, if the feedback is going to be helpful to the students it must be integrated into their experiences of the scheme of work throughout the project, rather than at the end.  This poses the question, what do we require from students in terms of evidence to determine what they have learnt from the scheme of work? Ways in checking these outcomes could be to look through students’ sketchbooks/journals in order to support what they have been looking at over the scheme (Wright, 2019). 
The learning outcomes establish what has been accomplished and the assessment criteria demonstrates how well students performed as a result of attempting the learning outcomes. The assessment criteria should also show a level of understanding and achievement upon which the students can build in later projects (Wright, 2019). 
Using students’ responses is a great way of being able to monitor your aims and if they are being effective. As a teacher if you focus on your aims too much without having the support that students need, they may make a half-hearted attempt to meet them and not engage with the lesson. Other students will feel intimidated from the get-go and will be unwilling to make any effort. Similarly, if teachers don’t give enough emphasis to the overall aims the more insecure students tend to feel that you have let them down in your duty to teach, stimulate and direct them and will ‘switch off’ and not complete the work set (Addison & Burgess, 2015). 
	By allowing pupils to ask questions within the classroom, not only enhances their experience, but allows them to explore the answers and produce new experiences. Visual stimulation is another way to enhance students thinking and creative learning process (Gullatt, 2008). Should art teachers look at putting more contemporary practices in the centre of their pedagogic approaches? Henry Ward established a reputation for this very approach. In his pedagogy he states:

‘A guerrilla approach to classroom teaching encourages pupils to pursue their own paths, with the teacher following and helping where they can, inspiring, questioning and facilitating enabling the pupils to create works of art for themselves.’ (Ward, 2005)

This is an interesting way of approaching how to teach art and design within the classroom. As stated by Wright, art and design in schools is there to stimulate creativity and imagination. But not only this, it provides experiences that are tactile, visual and sensory and a special way of understanding and creating a response to the world around (Dobson, 2013). One of the principals aims that art departments should be looking to develop its students’ knowledge, skills and understanding of the subject. It should be a mixture of individual study and group work. 
There are 3 main things that should be considered when beginning to construct a lesson. Setting clear objectives, differentiation and we need to consider timing. When setting clear objectives, they need to be objectives that you can share with the students, these should be made clear and available to students throughout the lesson, so they are able to make sure they are hitting the success criteria. When planning a lesson differentiation is essential especially if students have English as an Additional Language (EAL) or have an additional Learning need (ALN). When considering timing during the planning preparation, there are a number of factors that must be taken into account, such as the students concentration span, their pace and motivation. It is also advised that teachers plan the lesson in 10-minute intervals, for example for the first 10 minutes, you should allow students to enter the room, take off coats and settle down, the next 10 minutes should be where teachers introduce the lesson aims and objectives and demonstrate what the class is going to be doing. (Addison & Burgess, 2015)
Time constraints are a big deterrent. Teachers’ knowledge base can be considered an issue, especially when teaching a subject such as art. 





School Policy and Practice 
When on placement within School X, I was able to do a few observations of different lesson throughout the school where timed tasks were prominent within the lessons. Whilst observing the lessons, timed tasks definitely seemed to be efficient within certain areas, however, as the subjects were more academic the effect of timed tasks could not reduce the quality of work due to the task’s students were completing only had a right or wrong answer. This differs massively to the art departments approach as students were advised on how long they had to do certain tasks, but it wasn’t always abided by them. 
	As School X has a high percentage of students who have additional learning needs, I feel that it would be extremely beneficial for them to put a policy in place to give students timed tasks within lessons. Having looked into the research surround timed tasks, students with ALN really benefit from having structures in place such as routine. Johnson (2016) says several times within her research that teachers need to be consistent when using timed tasks, this is the same across the whole school, if teachers work together to have the same routines consistently students will become better self-managers at what they do.
	Within Art, I feel that it is important to be aware of how much students can get done within lesson time. This isn’t only important when setting lesson objectives and success criteria but when planning schemes of work. If time isn’t thought about when planning schemes of work, students won’t be able to complete their projects on time or to a great standard, as it will either be rushed or unfinished. 
	When researching, student’s attention span was touched upon. In School X there is a behavioural issue with a lot of the students. Reviewing lesson structure may be a great way of looking to see how the pace of the lesson effects the behaviour of some of the students. Pacing is the skills of creating a perception that a class is moving at the right speed for the students (Impact Teachers, 2016). Some of the things that can make the pace feel too slow could be, that the teacher is talking too much, too much time when transitioning between activities, too long on one activity or getting students to work with the same partners. If you want to keep students engaged, it’s really important to consider the speed at which you move through a lesson. For example, within the art classroom, It’s important to consider how long you give a demonstration for, if you give out instructions too quickly, some students will fail to understand what you are demonstrating and trying to teach them. 
	


Methodology & Ethics 
I have chosen to pursue this topic as it is something that I have questioned when being on placement. Advised by one of the senior mentor team that I should let students know how long they have left on certain tasks, I noticed that some students rushed to finish their work and the quality of their work reduced. This intrigued me as to whether or not giving students timed tasks impacted them and their work, especially within art.
When looking into research methodology, qualitative research is the best way to explore the research. As we are dealing with human behaviour instead of numerical data, the qualitative method is better suited than quantitative methodology. Qualitative analysis results in data that gives an in-depth picture and its particularly useful for exploring how and why things happen, which is exactly why I have chosen to analyse my data this way. There are a number of techniques and ways to collect and gather qualitative data. These include, Interviews, focus groups or observations, which I was I will be doing. Observational data allows researchers to uncover things that are not known. I will be collecting the data as raw after the lesson has finished and then analysing it later (Skills You Need, 2019). When conducting observation data, researchers use all of their senses to examine people in their ordinarily occurring circumstances (Qualitative Research Guidelines Project, 2019). This ties into what I as the researcher will be doing by studying what effects timed task as on students during a normal classroom. 
There are some factors to consider when collecting observed data, in terms of behaviour, I needed to be very wary that students might start to misbehave in the lesson as a way of acting up. However, by conducting research within a classroom under a normal classroom setting might alleviate some behaviour as students may forget that they are being observed (Skills You Need, 2019). There is also a benefit to being the teacher and the researcher and that is that I know the students and how they normally behave during lessons and thus I can differentiate the behaviour as to whether they are acting up because they are being observed or because it is a common occurrence. Another thing to be really aware off when conducting this research is that by being the teacher and the researcher, I may impose myself on them as both the researcher and the teacher. This is something I really needed to be considerate about when teaching the lesson and try not to do to make sure the results are fair and accurate and that I have has no influence on the results as the researcher. 
When deciding upon what students that were going to be my main focus of this research paper, I looked at a variety of mixed ability students. This would allow me to look at how MAT and ALN students reacted to each of the lessons.
Due to ethical reasons I needed to inform Class A that I was going to be conducting research over the next few lessons and that I would be writing about them within my research report. I advised them that if any of them didn’t want me to write about them to come and let me know, I also informed them that every student would be anonymous including the school and class. I told them that if they wished to withdraw at any point that that was fine and to let me know. No student wanted to withdraw. Due to the ethics of this research, I needed to make sure that I made the school, class and each of the students anonymous.
To decide what the success criteria should be for each lesson, I looked back at the research I undertook regarding making the learning outcomes easy to understand. I feel that each of the criteria is broken down enough for both MAT students and those with ALN. I also took into consideration differentiation when choosing what the success criteria should be. I didn’t want to be too progressive when setting the tasks as it can cause some negativity within the classroom as students don’t often understand. I also didn’t want to set a task with a single outcome, as I wanted to push pupil’s creativity. By doing it this way, pupils with different abilities will arrive at outcomes that match their own understanding and learning. I wanted my teaching methods to not be affected, and flexible enough to give Class A students the best opportunity to learn.




1st Lesson objectives:
· Collect a worksheet and pattern handout from the front of the class.
· Using a pencil and the handouts, create your own boomerang design on either one of the outlines on the worksheet.
· Once you have finished the pencil drawing, colour in your design with either coloured pencils or felt tips. 
· Extension task: Design and colour the second boomerang.

Success Criteria for 1st lesson:
1) Create a pattern or design in at least one of the boomerang outlines. 
2) Colour in at least one of your designed boomerangs, using techniques we have learnt in previous lessons.
3) Design needs to be neat and coloured in well.

2nd Lesson objectives:
· Demonstration (10 minutes)
· Selected a piece of card and tracing paper from the front of the class. 
· Using the tracing paper, trace the outline and design you created last lesson. (10 minutes)
· Once you have finished tracing, turn the tracing paper over and place it on top of the card. Begin to press hard with your pencil on the lines you created on the other side. [If you are struggling to keep the paper still, secure it with some masking tape.] (15 minutes)
· Now that you have your design on your piece of card, draw it in with a pencil and colour with pencils/pens. (10 minutes)
· Once you have completed your coloured boomerang, cut around the outline so you have a paper boomerang. (10 minutes) 
· Extension task: Turn your cut-out boomerang over and draw another design on the back.

Success Criteria for 2nd lesson:
1) Trace one of your boomerang design/outline onto a new piece of card.
2) Colour and cut your boomerang out.
3) Design needs to be neat and coloured in well.

When deciding on what the success criteria would be for each of the lessons, I wanted to make sure they were similar in what was expected of them within the hour time frame for both. Therefore, 3 success criteria were a manageable amount for Class A to achieve. Within the first lesson students were expected to design and colour in one of the boomerang shapes in neatly and well. Within the second lesson students were expected to, trace one of their patterns onto a new piece of card, colour and cut out the boomerang shape neatly. Both of the lesson objectives required students to finish.
	The difference between the two lessons being the time element. In lesson 2 to get students to move onto the next task, I would advise them on how long they had to do the task at the beginning and then tell them how long they have left between tasks. The 60-minute lesson was divided up between 6 tasks, all of the lesson objectives on the board, told students how long they should spend on each of the objectives. They would also have the teacher telling them how long they would have left during the tasks. When deciding how long students should have on each task, student’s ability and skills were taken into consideration. For example, if students lacked fine motor skills, in order to cut out the boomerang shape there was 10 minutes in order for them to take their time doing it. For those students who are more able and talented this would have taken much less than 10 minutes and they could have moved onto the next task quicker.




Evaluation 
The research for this paper was conducted over 2 one-hour lessons within a 2-week period. The class were looking at aboriginal art work and the lesson would be split between the two hours for the final outcome of the scheme of work. Within the first hour/lesson students were expected to draw intricate details and patterns into a boomerang outline, that had already been provided to them on a worksheet. I decided to provide students with a pre-drawn outline as I felt that the less able students would struggle being given the task of drawing it free-hand. Once they had drawn out their patterns within one of the outlines, students were then expected to colour in detail with either felt tips or coloured pencils. There was an extension task for this lesson; if students had finished their first design, they could move onto the second outline.

Graph 1




The first lesson started off well, students were asked to gather around the demonstration desk at the front of the class, here is where I showed them exactly what they would be expected to do. As art is normally a very practical based subject, it is vital that the teacher gives a demonstration before beginning a lesson that hasn’t been covered before. Without this important detail provided from the teacher, it’s not easy for the students to see and understand what it is they need to be doing or why they need to pay attention to the techniques. The first lesson within the research was to see how much work pupils could do within the hour time frame without setting them a certain amount of time to do each lesson objective. All lesson objectives were on the board throughout both lessons, so pupils were able to check what they needed to do next.
As I didn’t have a structured timed lesson in place, I, as a teacher really struggled and felt very unorganised. I felt myself on several occasions want to explain to the pupils that they needed to move on with the next task as I didn’t feel that the lesson was progressing enough, and I was afraid that they weren’t going to finish. To combat this within lesson 1, I tried to encourage students that were dawdling to move onto the next objective. With some students this worked, and they started to colour in their designs. Student B was a prime example of this, they spent so long drawing out a design within the outline that they didn’t manage to get any other work done. Despite advising them to move onto the colouring, they were enjoying the design element too much. Usually with later Key Stages this would be brilliant, this shows that they really wanted to work into the design and explore more and this is the whole point of creative arts. 
This links into what Bartel (2010) said about students being impulsive to finish work, it was evident within the first lesson that some students were very eager to finish the task and didn’t pay any attention to the detail and quality of the work that they were doing. I noticed that this was particularly linked to Student A. Student A, is an ALN student that really enjoys art and creating. They rushed to finish the work, and this shown in the quality of work they produced which wasn’t coloured with much attention to detail or within the outline on the worksheet. 
As you can see from the results in Graph 1, Student A managed to get 3 out of 4 success criteria, missing out on the 3rd criteria for neatness. Student A wasn’t bothered by not having a specific time during the lesson to get things done, which did surprise me as research has stated that have a routine is more beneficial to students with ALN. A perfect example of this is Student C, who is an ALN pupil who refused to get on with the work, this could have been for a number of reasons, however, when looking back at the research undertaken, some ALN students struggle with change in routine and I think this was the case for Student C. 
When looking at the results in Graph 1, of Lesson 1 we can see that only one of the students managed to hit the all of the criteria and complete the work that was set when not given timed task. Student E is one of the more able children within Class A, they got on with work and didn’t ask for any help during the lesson. 4 out of the 5 students were able to achieve the first success criteria of creating a pattern within the boomerang outline. That then dropped down to 3 out of 5 when it came to adding colour in their work and only Student E managed to do that neatly. 
There were a few issues when it came to behaviour within the classroom. For example, as Student C refused to do work, some of the rest of the class decided that they didn’t have to do work either. Trying to get the class motivated without advising them that they only had a certain amount of time to do tasks didn’t create a sense of urgency for them. Therefor it was very hard to keep some pupils on task. To combat the behavioural issues that I was having with the students, I tried to get them to focus on what it was that they were trying to achieve and point out elements of their work that worked really well and elements that I felt could be improved on. 
5 minutes before the end of the lesson, I gathered students around their work and asked them to pick out which ones they liked and why. This was a great way to show the students who had finished the work to a high standard and to show them what the finish product was meant to look like. I also did a brief recap on what they should have learnt that lesson. The majority of the class finished the task but at least 28% of them hadn’t achieved success criteria 3, by colouring the pattern with detail and neatly. 






















Graph 2


For lesson 2, I created a lesson plan in which each task was set out with a time limit. This lesson is where I would be checking if giving students timed tasks affects their quality of work as they need to finish within an hour. To keep the same consistency as last lesson, I asked the students to gather around the front desk in order for them to see the demonstration. The main aim of this lesson was for the students to have a card cut-out of a boomerang with their design from the previous lesson on the front. Within the lesson students were expected to trace the patterns and shape of their boomerang onto a new separate piece of card, they were expected to then colour and cut out the boomerang shape. There was an extension task for this lesson; if students had finished their first design and cut-out the boomerang shape, they could flip over the cut-out and draw a new design on the back.
	As you can see from the results in Graph 2, all students were successful in meeting the first success criteria within this lesson. The first success criteria was to trace an outline of one of their designs onto a new piece of card. I did notice that Student C, was not paying attention during the demonstration and was concerned that a repeat of last lesson would occur. However, I was greatly surprised that when I advised the class that they only had 15 minutes to complete the first task, all of them were eager to and did finish it within that time. I didn’t provide the students with a great deal of time for the first task of the lesson as they would be only tracing their previous drawing, if they were to design something from scratch, I feel that as a teacher I would have needed to either greatly increase the time spent on designing or provide them with a huge amount of inspiration. 
	It was great to see that Student C managed to complete the first success criteria as in the previous lesson they didn’t spend a great deal of time doing any of the work. By providing a more structured lesson approach I really feel that it has helped Student C. 
	The second criteria that students needed to achieve was to colour and cut out their boomerang shape. Only 2 out of the 5 students managed to complete this successfully, which was Student A and Student E. I did expect Student E to complete each of the success Criteria as they are one of the MAT students in Class A. Yet, I was surprised that Student E did not manage to complete the work by the end of the hour. Looking back at what Henry Ward (2005) says about ‘encouraging pupils to pursue their own paths’, perhaps Student E wasn’t given enough time with one part of the success criteria which then made them unable to finish the work. Student A was able to meet 2 out of the 3 success criteria for this lesson, along with completing the task. Although they had a fully completed boomerang cut out, it was not as neat as I would have liked it to be, and due to that, they did not meet the criteria of keeping it neat and coloured in well.
	All 5 of the students had started on the colouring in of their designs but didn’t have time within the 20 minutes set out for them to colour and cut. A lot of the MAT students within Class A struggled to complete the colouring within the set time limit of 10 minutes as they also wanted to hit the third success criteria of it being neat and coloured in well. I provided the students with 10 minutes to cut out their boomerang shape as I found that a lot of the student’s motor skills were lacking. For those students who struggled, me and a teaching assistant were on hand to help and guide the less able students.
	One of the down sides of lesson 2 and what differs from the last lesson, is that none of the students were able to successfully hit all the success criteria and complete the lesson objectives by presenting a final piece at the end. At the end of the lesson, I again gathered all the students round to discuss the work. I feel this is something that I will take forward with all future lessons as not only does it encourage group work with the students, but it allows them to see what a finished project looks like, to those students who finished their work. 
	Unlike the previous lesson, I felt very organised and knew exactly what needed to be done and when by. I think this was definitely down to having a more structured lesson plan in place. I could advise students on how long they had left between tasks, not only did this create a sense of urgency in some of the students but excitement, they wanted to move onto the next task, most of them wanted to finish the final product. 
	Student D, an ALN student, was consistent between both lessons. This was rather surprising due to the lack of structure in place within lesson 1. The only difference between them is that within lesson 1 Student D struggled with the neatness of their design, whereas within lesson 2 this was something they excelled at. This may have been down to them feeling that they knew that they had more time in which to take their time with the colouring. 




Conclusion 
In conclusion, I found that this approach to whether timed tasks have an effect on the quality of work was not as effective as I would have liked it to be. There was a lot of limitations, such as not being able to have a longer than 2 lessons in which to reach. 
The first lesson where students were allowed to get on with the tasks as and when they wanted too was probably not the best way of approaching that type of lesson, especially when it came to giving it to ALN students as they prefer much more structured lessons. This links back to the literature review where Newhall (2008) explains that students with ALN find it difficult to manage the concept of time. This was evident with Student C, who within the first lesson refused to do any work. Whereas within lesson 2, Student C was much happier in themselves and wanted to proceed with the tasks knowing that they only had a certain amount of time to do it in. 
A better way of approaching lesson 1 could have been to advise students within the lesson objectives how long it should take them to complete each task; then let them get on with what they needed to do. But again, there would have been a downside to this as the behaviour with Class A leads me to believe that unless the class had a structured plan in placed students would have achieved the same results as seen in Graph 1. This is not the same for all the students within Class A as some of them love art and love to be creative and want to get on with the work. 
Student A, Student D and Student E worked particularly hard when it came to hitting the success criteria and wanted to achieve high marks for their final boomerang design cut-out. This shows in the results from the research. In Graph 1 you can see that they are the only 3 to succeed in hitting 3 out of the 4 success criteria. These results carry on into Lesson 2, in Graph 2 they are again the only 3 to hit 3 or more success criteria. Students who were able to complete their designs in class within lesson 1 were praised and those who didn’t manage to finish were not. This may have had a contributing factor in how much effort they put in lesson 2, students wanted to achieve the same if not more praise by completing the task. 
The second lesson worked really well as this is what a normal lesson would have been like for the students. This may also contribute to the results as the students were experiencing normality within the classroom and they knew what was to be expected of them. 
Overall the quality of work was not to a great standard, as I feel that they were hindered within the first lesson with a lot of the students not able to finish the task to a great standard or complete it at all. However, saying this, I have to agree that providing students with timed tasks is a great way of being able to monitor progress. As a teacher you are not only able to keep an eye on what they are doing and to what standard but move students onto different tasks if necessary. I have also learnt that it is really important to provide ALN students with a consistently good structured lesson, this allows them to learn and develop how to manage their time efficiently. It was evident within the results produced that some of the ALN students benefited from having a certain amount of time to do each of the tasks within Lesson 2. The quality of work can’t only be judged on whether they have finished the entire lesson outcome but whether they have finished certain criteria within the lesson, such as neatness and if it’s correct. 
According to the results, having a structured time for each set of lesson objectives actually benefitted the quality of work, with 3 out of the 5 students hitting the 3rd success criteria of their design being neat and coloured in well. This differs massively to only 1 of the students hitting it in the first lesson. This could also because the students were provided with a decent amount of time between each of the tasks for them to be able to carry out more precise colouring and do a neat job.
I will definitely be taking timed tasks into my future lessons as a student teacher and then as a new qualified teacher. This research has proven to me that it is massively important for not only ALN students but the more able and talent students as giving a structure helps both sets of students learn how to self-manage their time. I have also learnt that the majority of students produce better quality work with timed tasks than without, this again is evident in the results from both lessons. 
As well as helping students, I noticed when it came to my productivity, I as a teacher felt much happier within lesson 2. This because as well as giving students structure to the lesson I was also giving myself structure. I found it extremely uncomfortable letting the students work through the tasks at their own pace as I felt that the students weren’t getting enough work done and not gaining anything from the lesson as they looked like they weren’t likely to finish the learning objectives.



Limitations and future development 
Any study will have limitations to it, some of the ones that were present during this research were the fact that it was only able to be conducted over the course of 2 lessons. I feel that this research would have benefited massively from another 2 lessons, where we could have introduced timed tasks more slowly to gather more results. For example, one of the lessons after the two that were researched into could have had a timed stop clock on the white board, so students had a visible countdown to how much time they had left during each lesson objective. This may have shown that having a visible clock put more or less pressure on the students, I could have looked into whether this in fact hindered their quality of work because it sped up the process of them completing the tasks within the time limit or whether it forced them to rush their work, thus producing a lower quality piece.
	 I also feel that the test subjects, students A to E, should have been increased, having more than 5 students being observed would have made the results more varied. By increasing the number of students who were being observed, I could have looked into a wider range of abilities and how they were being affected by the timed tasks, For example, I could have looked to take 15 students, 5 of higher ability, 5 of lower ability and 5 who have an ALN. This would have produced some interesting results and allowed me to see how each of them performed and how their work was affected.
	I could look into taking this further by doing another set of lessons where I again look at how timed tasks and how they affect student’s quality of work but instead of spreading it over the course of 2 lessons, I would look into spreading it over more. However, as I am not placed in that school anymore, the students who were tested previously wouldn’t be used. I would need to start my research from the beginning. By having done it in School X, it has given me a range of knowledge and things to look out for to make the next set of research more valuable.
	I have learnt a lot about teaching styles throughout this research paper, especially when it comes to structure and how giving times tasks to ALN students puts them at ease and how it can help them to manage their own timing skills, not just within school but the afterschool life.
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Lesson 1

Success Criteria 1	Student A	Student B	Student C	Student D	Student E	1	1	0	1	1	Success Criteria 2	Student A	Student B	Student C	Student D	Student E	1	0	0	1	1	Success Criteria 3	Student A	Student B	Student C	Student D	Student E	0	0	0	0	1	Work complete?	Student A	Student B	Student C	Student D	Student E	1	0	0	1	1	


Lesson 2

Success Criteria 1	Student A	Student B	Student C	Student D	Student E	1	1	1	1	1	Success Criteria 2	Student A	Student B	Student C	Student D	Student E	1	0	0	0	1	Success Criteria 3	Student A	Student B	Student C	Student D	Student E	0	0	1	1	1	Work complete?	Student A	Student B	Student C	Student D	Student E	1	0	0	1	0	
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