A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



INTRODUCTION 

Critical incidents are a tool used for reflective practice in the field of teaching. A critical incident is defined as being an ordinary or maybe unplanned event that occurs within the classroom. This event is used and analysed by the teacher in reflective practice in order to look at areas in which they aim to improve or look at using a deeper lens. This observation enabled the expansion of knowledge inside and outside of the classroom, and provided a deeper understanding of the goings on in a school environment. 

OBSERVATION 

[bookmark: _GoBack]The observation in which the critical incident took place was in a nursery classroom of 20 learners in a large primary school totalling 450 pupils. The school was awarded a judgment of  ‘Good’ on their last inspection report and has 12 full-time classes in operation. In accordance with the BERA ethical guidelines (2018) the name of the school mentioned will be kept anonymous and so will the identity of the class teacher, who will be referred to as ‘Teacher X’. Teacher X is a nursery school teacher who has a large role in the school as a whole as well as their classroom. In the observed critical incident, Teacher X is accompanied in the classroom by three other members of staff, although they are there to help with the learners as opposed to teaching the lesson. The critical incident occurred inside the classroom in the learners’ second week back at school. Little learning is being done, as it is an introduction to carpet time. This lesson was done before COVID-19 restrictions were put in place in schools and this can be seen in Teacher X’s close proximity to the learners and the fact that they were all sat on the carpet together.

Methodology 

The observation taken place in this instance was a structured, non-participant case study.  The observational technique mentioned was used due to the limitations caused by restrictions because of the COVID-19 virus.  Non-participant observation occurs when the researcher does not get involved in any activity done by the group but only watches and listens, this is opposed to a participant observation where the researcher gets actively involved in activities done by groups.  The observational method done is this case was done by watching pre-recorded videos of lessons done in the classroom. 

The study of a ‘Critical Incident’ has been used throughout the years in many different areas of study such as nursing, psychology, and in this instance, teaching.  Tripp (2013: 25) notes that he finds two major uses for critical incidents: they are an “excellent way to develop an increasing understanding of and control over professional judgment”, and that they are also a “means of finding a focus for classroom action research”.  Joshi (2018), also cites the importance of a critical incident for reflective practice by the teacher, and the successful professional development that can come from analysing a critical incident that occurred in the classroom.  Although critical incidents have been found to be an effective way for a teacher to develop their skills and be able to look at their practice in a reflective way, ethical implications have also been considered when studying critical incidents in teaching. Shapira- Lishchinsky (2011), note that most teachers try to supress critical incidents that they have noticed in their classroom due to the unpleasant feelings they evoke, although they did note that the results of their study encourage the development of educational programmes based on observed critical incidents. The benefits of observing critical incidents has also been noted by Rademacher, Simpson & Marcdante (2010), citing that it is a versatile strategy that can be utilized in many different ways in a variety of different settings. However, there are limitations to the use of analysing critical incidents, such as the significant gap that can occur between the behaviour observed and the feedback given by the teacher, as feedback has been found to be most effective when given as close to the observed behaviour as possible. Despite this, there is extensive literature that proves the effectiveness of critical incidents in teaching practice.

Critical Incident Linked to Donaldson’s 4 purposes (500)

The critical incident observed in this instance was Teacher X’s use of a puppet throughout the observation (As seen in Appendix B) .  Teacher X uses the puppet from the beginning of the observed lesson and throughout its duration. The puppet is introduced as an extra member of the classroom that helps the learners in their tasks, such as putting their toys away and sitting nicely on the carpet. The puppet is seen to be a friend of the class teacher and of the learners, whose name is known to all of them. The puppet informs Teacher X of when there are learners who have not completed what Teacher X has asked of them. The use of the puppet allows Teacher X to teach the nursery learners the etiquette needed in the classroom without having to discipline the learners themself, instead using the puppet as another set of eyes in the classroom that asks the learners politely to do what the teacher asks of them, and when the learners does so the Teacher makes sure the learners know that the puppet is pleased with them. The puppet joins Teacher X when they sing to the learners and when giving instructions to the learners. When looking at this method and its links to the four purposes proposed by Donaldson for the new Welsh Curriculum 2020, it could be argued that it is linked to Donaldson’s purpose of creating ‘ambitious and capable learners’, as it allows the learners of Teacher X’s class to question and enjoy solving problems given to them by the puppet or by Teacher X while the puppet was present, and set themselves high standards and seeking and enjoying challenge through their perceived notion that the puppet was on their side and enjoying the lesson also. This could be linked to this purpose as the learners were seen to enjoy the tasks given to them when the puppet was present, as they seemed to want to impress it.  The puppet assists in teaching the children their number skills, and the children are able to count to ten in Welsh and English effectively in order to ‘open’ the box presented to them by Teacher X. The puppet technique also allows the learners to help build a body of knowledge and helps learners develop the skills to apply and connect that knowledge in different contexts, through Teacher X’s use of praise and perceived disappointment from the puppet when desired behaviours from the learners were not met. The link between this observed critical incident and this particular purpose outlined by Donaldson means that learners are ambitious and capable learners who are ready to learn throughout their lives.


Literature Review (1500 words)

The use of a puppet in a classroom is not an unheard of strategy, and has been found by researchers to be very effective. Smith (2005, p.83) believes that puppetry “Has the capacity to reach across cultural and social barriers and into the minds and hearts of all the world’s children”.  Puppets have made their way into mainstream media also, to help educate children in a way that they are able to understand. We can see this in television programs such as Sesame Street and Bear in the Big Blue House. The incorporation of puppetry in the classroom allows for knowledge inside the classroom and outside the classroom to be linked. One way a puppet is used in the classroom is for behaviour management purposes. A study conducted on a year 3 classroom by Leyser and Wood (1980), found that the intervention of a puppet helped reduce the frequency of student arguments and of teacher resolutions for the arguments. It could therefore be presumed that the teacher in question then had more time to dedicate to teaching, and not engaging in activities that may defer their students from learning. Korošec (2012, p.29), notes that symbolic play using puppets means that the learner is able to be educated in a way that is holistic, and that it creates an atmosphere of relaxation. Proof of this is seen in the observed lesson, as the learners seem to become better behaved and have more fun when Teacher X includes the puppet in their activity. The use of puppets has also been linked to assisting teachers in gaining feedback on the learning of young students in second language classrooms (Weber & Tardif, 2018). Not only does this highlight the use of puppets as an effective tool again, it also proves it would be an effective tool in classrooms where English may not be the first language of all of its students, and as the school in which the observation took place has a  percentage of 16% of  children who speak English as an additional language, Teacher X has engaged in a method in which all of the students in the classroom may feel comfortable in participating.

Another area of research in which the use of puppets in the classroom has been observed is with tackling difficult subjects in a suitable manner for children. This could include areas such as emotional management, or introducing important adult conversations such as mental health. Pitre et al (2009), found that when children watched videos about schizophrenia, anxiety/depression and dementia that used puppets, their scores on the OMI (Opinions on Mental Illness Scale) improved significantly, although they do note that the use of puppetry in anti-stigma programs needs to be studied further. This shows that by appealing to children in ways that they are familiar with such as puppetry can help their understanding in difficult topics that they may not have thought much about previously.  Another study conducted by Pelicand, Gagnayre, Sandrin-Bethon & Aujolat (2006) found that puppets were used by young diabetic children to express themselves on the different aspects of diabetic-related difficulties that they suffered in everyday life, when perhaps before they were not able to do so. This study is another example of how puppets are used by children to express complicated thoughts and emotions that they have on topics that at first may seem out of their understanding.

Another area in which puppetry is used with children is by child therapists and school councillors. Woltman (1940), discovered that behaviour disorders suffered by children can be remedied and analysed through puppetry, as the child can associate the puppets to things or people that they are familiar with, therefore allowing researchers to gain a deeper understanding of what the child may be feeling or going through, as they may not be able to explain it themselves. This is an interesting finding as it supports the idea that children may be able to learn through the use of a puppet as it appeals to their level of understanding of the world and what is going on around them, and could be used to support the use of a puppet in the classroom, as it can help their learning as they may associate the puppet used in the classroom with their peers or teacher etc. Carter and Mason (1998) write that using puppets in therapy and counselling is an effective tool for many different reasons. One is that children may often identify with the puppet, and may even project their own thoughts and feelings onto them. Although the puppet is not used in this capacity by Teacher X, the familiarity the learners have with the puppet used could mean that Teacher X could effectively use it as a tool for a learner that may need some extra support, or help explaining his/her feelings. Puppets have also been used in DE (death education), which is the belief that children’s misconceptions about death can be a contributing cause of suicide in childhood (Bernhardt & Praeger, 1995). They suggested that using puppets in the introduction of DE is an effective strategy. 

Although some of the research noted may not seem relevant to the observed critical incident, it can support Teacher X’s use of a puppet in the classroom as it has been noted that children positively react to the use of a puppet in a wide range of different fields, and in the observed critical incident it was noted that the use of the puppet was highly effective. Although some of these areas may need more research, it can be confidently said that Teacher X’s use of the puppet was a well-executed technique, which helped engage learners and allowed them to understand the lesson in a manner suitable to their age.

Reflection/Evaluation & Next Steps 


Although the literature supporting the use of a puppet in the classroom is extensive, it is also important to be reflective in teaching practice and using models of reflection enables us to do this. Brookfield’s (1998) model was used in order to reflect on the critical incident analysis. Brookfield proposes that there are four lenses we need to look at when being reflective, and I am going to look at all four of these in order to reflect effectively.

Critically Reflective Lens One
Brookfield’s first lens is our autobiography as a learner of practice, this means looking at ourselves. My personal experience as a learner was an extremely positive one. I personally loved being in school and in the classroom environment as I felt it was a space where I could feel comfortable and thrive. Upon reflection this could be because I never majorly struggled in the academic or social sense, and I always felt comfortable asking for help, I now realise I must take this into account when I teach a class of my own and pay close attention to the students who may not thrive in both of these environments, as they may not feel as confident in asking for my aid as I did with my teacher’s. In order to become a successful teacher it is important to pay attention to how each of my pupils react to the different types of situations that will arise in my classroom, and that they feel comfortable enough to come to me should any problems arise. I do believe that this could have swayed my views and opinions during the observation period, as I perhaps did not pay close attention to the students that were quieter or were more reluctant to take part in the activities taking place in the classroom, I must take this into account when I am next observing a classroom.

Critically Reflective Lens Two
Brookfield’s second lens in his reflective model is that of our learner’s eyes. This lens focuses on the essential understanding teachers must have of their students’ experiences, and this can be done through questionnaires or interviews. During the observed critical incident, Teacher X does not ask for any feedback from students, which could be detrimental to their future teaching practice. However, as the video watched was only a short amount of time they could have done this later on in the day or perhaps at the end of the week. As a result of this reflective lens I now understand the importance of allowing students to give their feedback, whether it be positive or negative, meaning I must foster an environment in my classroom where my learners feel comfortable enough to give their opinions on their learning experience. I believe this could be done by having a box somewhere in the classroom where students are able to write down their opinions on paper and then put them in it. Therefore should their opinion be negative they are able to speak their mind without any fear of repercussion.

Critically Reflective Lens Three 
The third lens in the model is our colleagues’ experiences. Although Brookfield believes that critical reflection begins alone, he emphasises the importance of discussing matters with ones colleagues also. As I am currently on my PTE placement with another member of my network, I believe discussing my thoughts and experiences with them may be an effective way of sharing thoughts and ideas and reflecting on what was effective in my teaching and what was not. I believe to become the best teacher I can be, I must discuss matters with my colleagues as well as reflecting on them alone, not only for wellbeing purposes, but to learn from their previous experiences and to problem solve collaboratively. 

Critically Reflective Lens Four
The fourth and final critically reflective lens is ‘Theoretical Literature’.  It is his belief that teachers who engage with or write this literature have a lot of methods for their teaching practice, and that engaging in the literature allows us as teachers to gain a deeper understanding of our learners and our profession. I believe to do this I must keep up to date with the latest developments in the Welsh curriculum as it is changing and becoming increasingly more prevalent in schools. I must also engage in extra readings in the areas of teaching that I may not quite understand yet, as it will benefit my ability to perform well in the classroom, as well as gaining a deeper understanding of the teaching profession in general.



Conclusion 


In conclusion, the analysing of a critical incident is a more than effective way to improve and become reflective in teaching practice. The approach I have chosen to take is one where I must now work consistently extend my knowledge not only of the profession I have chosen but also consistently keep up with what is occurring in the lives of my learners. This links to the ‘Professional Learning’ element of the five new professional standards for teaching and learning that have been put in place for teaching in Wales. Brookfield’s third critically reflective lens is also mirrored in the ‘Collaboration’ element of the professional standards for teaching, as it encourages teachers to work with all partners, and create a climate of mutual support, which I believe I will be able to achieve by discussing different matters with my colleagues and aiming to increase my knowledge on the subject of teaching. The ‘Pedagogy’ element of the new professional standards is also seen in my promised approach as it discusses ‘consistently secures the best outcomes for learners’ and I have discussed doing this through consistently improving my teaching and advancing as my students advance. Another one of the five elements is ‘Innovation’ in which a positive climate for innovation is present in the classroom. I discussed this very element in reflective lens two, in which I create an environment in which students feel comfortable enough to give their positive and negative opinions in the classroom. The last of the five elements is ‘Leadership’, this element focuses on realising the vision for pedagogy, colleagues, learners, and the wider community. My approach to ensuring this will be through constant communication and involvement from all members of the school as well as the wider community in my lessons in order to deliver a well-informed and relevant learning experience to my learners.
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Appendices


Appendix A

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Nursery class, beginning of term


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This takes place in a nursery class on the second week of school. It takes place within the nursery classroom with learners 3-4 years old. There are only 20 pupils there out of the 47 pupils that would normally be present. The lesson is an introduction to carpet time and there is little learning being done.






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom seems like a positive learning environment with a lot of colour on the walls and throughout the classroom. There are many members of staff in the class assisting the learners and they are positive and joining in with the singing done by the class teacher.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Again the puppet is used in order to convey what the teacher expects of the learners. 

At the end, the song playing from the box is linked to the lesson objective by the teacher and learners are sent off of the carpet to carry on with their previous activity.








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher uses rhyming and songs in order to convey instructions to the pupils in a way that they will understand.

Gestures used during songs by teacher and members of staff could help pupils understand words and what the teacher wants learners to achieve during the lesson.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The use of a puppet by the class teacher seems to be a very effective method of gaining the learners attention as the puppet is teaching ettiquete in the classroom alongside the teacher.

The use of ‘the box’ by the teacher enables her to present a challenge to the pupils when it comes to what is in the box that day. She also uses the learners counting skills in order for the box to ‘open’.







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The fact that the pupils are joining in with the songs suggest that they have been used many times previously in order to help the children acheive different things in the classroom (such as putting their toys away).

The resource found in the box linked to a prior lesson where the pupils learnt the song. Only the song was heard and once the learners recognised it the class teacher revealed what it was.






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The use of a puppet by the class teacher is a very interesting method of engaging the learners and enabling them to learn instructions and the way the class operates without causing them too much strain.

The use of songs is very noticeable throughout, the teacher uses diiferent songs in order to convey what she would like the learners to do and to help them learn in an easy  and accessible way.











Appendix B



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

This observation took place in a nursery classroom the second week of term. The pupils are 3-4 years old and are therefore only just entering the school environment. There is one main class teacher and three other members of staff are present in the classroom. There is little learning being done as it is an introduction to carpet time.







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Throughout the lesson, the teacher used a puppet in order to convey to the learners what she would like them to do/acheive. She used the puppet in order to gain the pupil’s attention and get them following instructions without probably realising it. Looking at this method and how it links to the 12 pedalogical principles, this method encourages collaboration between the teacher and the learners, and also employs a broad range of approaches as the use of a puppet is used to compliment her regular approach. In a research context, it would be interesting to see if the use of a puppet has been found to be effective in other learning contexts such as with children with ALN.















Appendix C

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Reception class at the end of the school day


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson takes place inside the classroom. It is a lesson looking at pupils’ previous knowledge of numbers from a lesson done previously.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom has a nice and relaxed atmosphere, although two other members of staff are present, the class teacher is the only adult taking the lesson.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

At the beginning of the lesson the teacher asks the pupils what they had learnt that morning and the pupils are encouraged to reflect on the knowlege gained. She then presents the pupils with a familiar tool (a number line) but with the numbers out of the order the pupils are familiar with, and presents their challenge to them.








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 





A puppet assists the pupils with their counting and helps them remember what number goes where.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

At the beginning of the lesson, the teacher sings a song with the students using gestures that they already know in order to get the pupils to sit and listen quietly









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher uses a number line to remind the pupils of what they had done in that mornings lesson, with some numbers missing. The pupils must put the numbers back in the right order.








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The use of a finger puppet whilst doing the task on the number line seems to be a good way of getting the pupils’ attention and meaning they engage in the lesson.






















Appendix D

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

The critical incident was observed in a reception classroom in the middle of a school day, with the class teacher being the only adult involved in the activity. The lesson was a carpet time session with the teacher sat in a chair at the front of the classroom with all the pupils looking at her.







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The use of a number line is an effective way of teaching numbers to children, and provides them with a visual aid to assist them in their counting. The class teacher incorporated a finger puppet to help and engage the pupils in the task, and spoke in a calm manner. The number line task was then seen to be an excitable one by the pupils as a lot of praise was used. The teacher also encouraged all of the pupils to take part, allowing her to see who would struggle with counting and who did not. This task reinforced cross curricular responsibilities such as literacy and numeracy, and encouraged collaboration between the teacher and the learners. The teacher also used a number of teaching approaches through the use of the number line as well as the puppet and this also helped sustain pupil effort to reach their targets.





























Appendix  E

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Reception class filmed not at the beginning of the year therefore an established class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson is a literacy lesson about sentence building, using the theme of superheros. The lesson takes place around different areas of the classroom, not just on the carpet. The class is a reception class therefore they are 4-5 years old.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


The class seems relaxed and comfortable sitting on the carpet which again reflects that they are established in the school routine. There is a class teacher present as well as three other members of staff.








	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The teacher takes the pupils to the other side of the classroom where there is a card they read together which helps introduce the purpose of the lesson.






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The use of props by the teacher (the cards and picture of the Joker, for example) seems to be a very effective way of engaging the pupils in the task she would like for them to complete, they also engage in an interactive activity that included laminated paper with different words/punctuation on it to help the learners build sentences.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The teacher sings a song in Welsh naming and praising the students that are sat on the carpet quietly, not only does this engage the pupils in what she is trying to say, it helps them with their Welsh skills also.

Something else that could enable engagement from the learners could be the fact that there is an adult member of staff sat with every group while they are completing their work.








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson, the class teacher asks the learners about what they had learnt previosuly about superheros, she then ties it in to the lesson objective. 

Class teacher asked for their help reading a letter and asked them to read out words they had previously worked with.







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The use of cards with a word each on them to assist the learners in building sentences.








Appendix F

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Inside an established reception classroom. Learners are engaging in a literacy lesson on sentence building by using the theme of superheros. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The use of laminated pieces of paper to create full sentences is an interesting method used in order to provide a visual aid to the learners as well as helping them read words and use punctuation.  This encouraged the learners to build on their previous knowledge and encouraged learners to take responsibility for their own learning. This could relate to the ambitious, capable learners purpose of the curriculum. 



































Appendix G

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: From 2019, year 1 class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson takes place in a year one foundation phase classroom. The lesson is a literacy/PSD lesson linking to the topic of superheros.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom environment seems to be relaxed and the children all seem to be comfortable there. There are two other members of staff present who assist the children in the main task given.

The attitude towards learning appears to be relaxed, with the class teacher encouraging discussions as a class and in pairs/groups.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The class teacher presents the lesson objective by building on learners’ knowledge from previous lessons. She also uses a Powerpoint presentation and selects one pupil to pick a card from a selection where a problem is presented and the pupils must pick one of the superheros pictured on the powerpoint presentation to solve it.










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


The teacher asks pupils to discuss in pairs in order to find the corret answer. This could help them understand the task better and therefore achieve well.

The teacher sits with one group at a table and engages in a discussion with them about the work they are doing.

The use of cards with pictures of different superheros provides learners with a visual aid




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The use of lollipop sticks in order to choose who gets to answer the problem means that the pupils are more engaged when it comes to sharing their ideas with the class. 

The teacher asks if anyone disagrees with a point one of the learners made and this enabled the class to engage in a healthy discussion and feel comfortable with sharing their opinion.







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Student’s exisiting knowledge on superheros is used throughout the lesson in order to complete the tasks given by the teacher.






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

When the teacher does the register she uses one of the pupils to read out the names of the pupils in the class. This seems to be a very useful practice as it enables the learner to practice their reading skills one on one with the teacher.

At the beginning of the lesson one learner is not sitting on the carpet like the other learners but is lying on the floor and appears to be completely disengaged from the lesson.

The use of debobos thinking hats by the teacher is an interesting approach.











Appendix H

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Takes place during the main activity in the lesson. It is a year one classroom takiing part in a literacy/PSD lesson.  The lesson takes place in 2019 so before COVID-19 restrictions came into place in schools. We see this due to the fact the learners all all sat on the carpet.







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class teacher uses Debobos ‘Thinking Hats’ during this lesson in order to support the pupils in the activity given. The class teacher in this case ‘puts on’ the blue hat as the leader. She then encourages the learners to activate different hats by giving them problems to solve by picking a superhero out of a choice of a few to help them. This promotes problem solving and creative and critical thinking as seen in Donaldson’s pedalogical principles, and students must build on their previous knowledge of superheros to solve the problem given. This could fit in to the ‘Enterprising, creative contributors’ section of the four purposes as it encouraged the learners to use their imagination to solve the problems given.
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