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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Increase the level of critically in your use of literature
	I have endeavoured to critically engage with the literature used. 

	Targed/Target 2
	Make greater use of journal articles at this level of writing.  
	I have researched a wide range of literature available to enhance my writing. 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
This report will critically review the development plan put in place for a local comprehensive school. In accordance with ethical guidelines and to ensure anonymity, the school will be referred to as School X (BERA, 2018). School X is an English medium, 11-18 comprehensive school situated in an urban area of Swansea. Currently, there are 972 pupils enrolled, around 24% are eligible for free school means (FSM) which is higher than the national average of 16.4% for secondary schools in Wales (Estyn, 2020). The focus will be upon one aspect of the School Development Plan, which is the development and implementation of the Pupil Leadership Team (PLT) and Pupil Voice. Literature based upon educational theories, government guidelines and research reports will be critically engaged with to demonstrate how this target is being addressed and measured. The rationale for choosing this aspect was that previously PLT has not been mentioned within the SDP, therefore rendering the data and measurement of progress versatile. 
The importance of education and its role in society is highly speculated amongst educational theorists. Firstly however, we can question what is meant by ‘education’? Sociologists offer numerous educational views that can be split into three categories; Teacher-centred, Student-centred and Society-centred. According to John Dewey (1998), education is a process that begins unconsciously at birth and is continually shaped as we grow. Our education develops our habits, trains our ideas and arouses feelings and emotions. Through this unconscious education one gradually develops the moral resources and intellect which humanity has succeeded in producing. The demands of social situations in which we find ourselves test and mould us into a suitable member of society. This suggests that education is both sociological and psychological, therefore schools must also focus on developing one’s moral compass in order to provide a quality education. Thus, producing the student-centred view of ‘Progressivism’. Although progressivism prepares children for life in a democratic society, it falls short in providing enough support for academic development (OnlineTutoringJob, 2019), which in turn limits the amount a child can contribute to society.  Conflicting with progressivism, is the theory of ‘Perennialism’ by Robert Hutchins. Hutchins (1996) became an influential figure to education by expressing his belief that material taught in schools should be of everlasting importance to all people, everywhere. Hutchins likened education to dialogue, in that continuous dialogue assumes different points of view. Consequently, schools should focus on the teaching of ‘great works’ that promote universal ideals, representing the rights and views of all citizens. Having said that, Perennialism teaching is not concerned with students’ interests or experiences, risking lack of pupil engagement (Theodore, 2006). 
Few of these principals are echoed by the society-centred views of ‘Reconstructionism’. Central to this conviction is that education is a vehicle for achieving societal change (Kilgour, 1995). Theodore Brameld (1977), the founder of reconstructionism, believed school focus should be helping learners develop socially and learn how to participate in society. However, society-centred teaching could risk learners mirroring the perspectives of the teacher, conforming to their prejudices, when the teacher may not be welcoming to a diverse nation (Syed, 2019). Echoing Brameld’s ideology is Gwele and Uys (2005) who stated a liberating curriculum that focuses on achieving an in-depth understanding of the world, is the worthiest way of ensuring education fulfils its purpose of changing the social order. Howbeit, whether a curriculum is liberating or not, is dependent on the school values, as each school undergoes its own, unique journey (Lodge, 2019). 
The development of a curriculum has been labelled as a complex and overwhelming task for teachers (Tanner and Tanner, 1995). To design a curriculum that is worthwhile, Tyler (1949) advised the foundation should be set on an analysis of learner’s needs, characteristics, home life and views of subject experts. Tyler provided a framework based on four fundamental questions for practitioners of education to help question their direction and transform rhetorical ideas into theory of practice (Gwele, 2005). However, the framework provided by Tyler is dated, and Wales are incorporating a new curriculum to education revolving around four core purposes. These purposes focus on shaping young people to be ambitious, capable learners who are ready to learn throughout their lives, enterprising, creative contributors who are ready to play a full part in life, healthy, confident individuals ready to become a valued member of society and ethical, informed citizens of Wales and the world (Donaldson, 2015). Curriculum development is typically an aspect of a school development plan (SDP), which is a process used to plan the improvement of a school from within (Fidler, 2017). Although Tyler’s framework is dated, recognising and addressing the barriers that students may face outside of school life, such as poverty, will enhance student achievement (Jones, 2012). Acknowledging and attending to these factors is a step toward schools closing the attainment gap (EEF, 2017).  
Only one aspect of the School X’s SDP will be chosen to allow for an in-depth discussion. The SDP is made up of five categories which taken together provide a holistic approach to child’s education. The Pupil Leadership Team and Pupil Voice aspect of the SDP falls under the ‘Wellbeing and Attitudes to Learning’ category. Schools play a critical role not only in supporting students to make informed lifestyle choices but also in developing students’ attitudes, skills and knowledge for living a healthy life (Learners First, 2020). This student-centred view can be likened to the ideology of progressivism as schools are deemed responsible for developing students’ moral compass. However, problems arise in the area of teaching and learning as there is no requirement for teacher directed or skill-centred strategies (Weiss, 2005). Taking this into considering, an effective way to develop students’ moral compass is through the implementation of a Pupil Leadership Team (PLT). A PLT is a formal group of pupils within a school who have been elected by their peers to represent them and their views (Department of Education, n.d). Pupils are advocated to contribute to the building of their peers’ social and moral responsibility, along with community involvement (Taylor and Johnson, 2002). Furthermore, opportunity is created to provide pupils a voice, as it is within a child’s right to express their views in all matters affecting them (UNCRC, Article 12, 1989). Although, PLTs have been criticised for only allowing pupils to discuss predetermined issues, preventing the discussion of matters pupils deem as important (Lundy, 2007). Areas such as this are continually being reviewed to identify room for improvement. 
As of 2014, the Minister for Education set out an ambitious and challenging programme for educational reform in Wales. The programme outlined a set of Educational Regulations to which all schools must adhere and implement into their plan for improvement. An SDP allows for the presentation of actions the school plans to take to improve learner outcomes (Welsh Government, 2014). To enhance understanding, the process of developing the SDP will be reviewed, based upon School X. The process can be separated into four stages, stage one – Self-evaluation, stage two – Strategic Planning, stage three – Taking Action and stage four – Reviewing Impact. 
For school development planning to be most effective, it should involve all school partners and stakeholders; this is essential in ensuring that everyone has a commitment to the school’s improvement agenda (Welsh Government, 2014). Stage one sees the governing body and senior leadership team work collaboratively to reflect upon the past academic year, assess progress toward targets and systematically identify strengths and areas for improvement (Department of Education and Skills, n.d). Information reflected upon includes the progress of previous targets set, stakeholder feedback and data presenting student achievement. A review of the school contextual information is carried out where quantitative data such as amount of staff, students and students eligible for Free School Meals (FSM), classified as Looked After Children (LAC), English as an Additional Language (EAL) and Additional Learning Needs (ALN) are recorded. This data is used to place schools into groups that display similar percentages of FSM and ALN, called ‘families’ (BBC, 2011). During this stage, School X identified that an area for improvement was Well-being and Attitudes to Learning. This was discovered by reviewing the qualitative data of schools within their family who have shared information relating to the attainment of student well-being. Having undertaken a robust self-evaluation, strengths and areas for improvement are carried forward into stage two – strategic planning (Welsh Government, 2014).
Collaboratively, senior leadership and the governing body will determine how the areas for development will be prioritised. The SDP will cover a three-year period, on a rolling basis. Planning will be most detailed for year one, setting attainable targets, expected outcomes and responsibilities. Years two and three consist of higher-level planning and focusing on targets to be taken forward (Department of Education, n.d). Reaching out to stakeholders is essential for the planning process to ensure that everyone has a commitment to the school’s improvement agenda, in School X’s case, this included the development of PLT. According to the Welsh Government (2017), by providing the students a voice regarding their learning environment, the school are offering the future generation a chance to work collaboratively to raise standards. To ensure students receive a quality experience, School X should plan professional development time for the lead teacher of PLT to establish the necessary skills are present (Welsh Government, 2014), but this was deemed unnecessary. Requirements of the SDP are to outline how national priorities are being addressed, one of which is reducing the impact poverty has upon education. Children from low-income families often do not receive the stimulation or learn the social skills required to prepare them for the school environment (Ferguson, 2007) therefore resulting in adverse behaviour which proves to negatively influence school achievement (Phipps and Lethbridge, 2006). During planning, School X set targets to address the impact of poverty by strengthening community links through the PLT. Research states that involvement in non-instructional activities has resulted in academic success for students receiving FSM (Jones, 2012). The progress of achieving targets is monitored by the governing body, who are responsible for recording whether targets have been met based on a success criteria. Clear success criteria allow for the actions taken to be evaluated (Welsh Government, 2014).
School X clearly outline the strategies agreed upon in the planning process and present the actions to be taken in order to achieve improvement. Actions are listed in steps of priority, starting with actions involving students. In order to clarify accountability and minimise confusion, the staff members involved in PLT are listed in the SDP, long with any professional development needs and additional costs. Actions specify introducing a suggestion box to the school environment to encourage pupils to express ideas, appointing form captains who are to liaise with PLT and involving sixth form to ensure pupil voice across the school. By providing opportunities for students to develop social skills that they may not be able to at home, School X is preparing students for their future of becoming contributing citizens (Donaldson, 2015). Crucial to the success of these actions is the commitment of all staff to assure the SDP can be implemented efficiently and effectively (Welsh Government, 2014). 
Finally, stage four of the SDP comprises of reviewing the progress of actions and attending to any slippages or amendments required to cater to external factors. External factors cause a huge impact upon a child’s learning which means a holistic approach to education is required (Bertolini et al, 2012). School X sets milestones for areas to be reviewed, PLT is revisited termly where progress is recorded, and amendments are made accordingly.  Measurement of the PLT is based upon participation of stakeholders and the level of influence PLT has upon the school. This is not an ideal method of measurement as progress is subjective, setting goals are important for enhancing performance (Hattie, 2009). However, SDPs are considered live documents that should be regularly monitored by the senior leadership team. Reviewing the SDP regularly allows for amendments to be made in order to create a quality learning environment (Welsh Government, 2014). 
Discussing the development process of School X has highlighted the steps taken to continually improve learners’ experiences and outcomes. Deconstructing the SDP allowed for understanding of the importance of each step. Typically, the main source of external validation for SDPs are inspections (Ofsted, 2006). Estyn, a board of regulators, inspect and advise ways to improve the quality and standards in education for Wales (Estyn, 2015). School X recently underwent an inspection where their self-evaluation processes were deemed as unfocused, resulting in key aspects, such as attitude to learning, lacking improvement (Estyn, 2020). School X are now legally required to produce a post-inspection action plan, explaining how the recommendations from Estyn will be addressed (Welsh Government, 2014). Best practice shared by schools commended on their self-evaluation stressed the importance of treating the process as continuous and how sharp monitoring helped measure the extent to which their work improved pupil outcome (Ofsted, 2006). However, concerns have been expressed that external inspectors, such as Estyn, are counterproductive to schools. Ehren and MacBeath (2016) argue that decisions are made upon a formulaic view of teaching and leadership and snapshots of the school environment, which may not result in a fair judgement. 
Central to effective school development is the process of strategic planning, outlining a clear purpose that is shared and understood by all. The bottom-up approach to improvement employed by School X means the participation of all stakeholders, including the students is considered valuable. By planning to develop the PLT to ensure pupils school wide are provided a voice, students take ownership of expressing interests and desires for change. A student-centred approach such as this follows Dewey’s theory that student interests should drive teacher instruction (Dewey, 1938). Collating feedback from students regarding how the school can improve is encouraging students to take responsibility for their own learning. These are representative of one of the twelve pedagogical values drawn out by Donaldson (2015). However, a bottom-up approach to school improvement is only effective when thought out logically (Mogren et al, 2019), and the likelihood of students deliberating whether their ideas can be successfully executed is slim. Encouragement of other stakeholders’ involvement in the planning process is again displaying the value stakeholders hold, yet communication between the senior leadership and teaching staff has been problematic. This could be resolved by increasing face to face interviews to reduce possibilities of miscommunication and clarify individuals leading certain areas of improvement (Educational Leaders, 2020). School development is an ongoing process as there is always room for improvement to better fit the needs of the learners. 
This report has discussed the school development process undertaken by a local comprehensive school in order to improve practice. A wide range of literature has been engaged with in order to critically explore theories of education and how one aspect of the school development plan is addressed, and impacts measured. The findings have taught me that creating policy at every level to improve learning outcomes is necessary as students each have factors that impact how they learn. As illustrated by Bronfenbrenner’s model, taking a holistic view of the child will allow for the creation of an environment where quality development can take place (Bronenbrenner, 1979). Researching educational theories has shown the various ways in which education can be defined, and how teaching can be political depending on the approach taken. This report has helped shape my future teaching practice as I understand the factors that must be taken into consideration to enhance school improvement. As teachers we cannot always know or control what pupils are going through, therefore I will ensure to always be mindful of diverse backgrounds. I will endeavour to create an environment where students feel safe and valued, where their well-being is considered as well as their academic progress. 
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Progress / amendments Term 1 Progress / amendments Term 2 Progress / amendments Term 3

PLT have been appointed and introduced to the
pupils. Regular meetings have taken place with
ELJ. Suggestion boxes are placed in PLs
classrooms and in the hub and a PLT noticeboard
is also visible in the hub area. The PLT have
visited two residential homes in the community and
the residents were invited and welcomed to our
annual OAP party run by our sixth form. They are
now working with the ECO club to promote Fair
Trade.

Head boy and girl are taking a lead in the PLT.

Priorities for 2019 — 2020 Success criterla:
Priority 7: Implementation of the New Curriculum for Sept 2020 Complete audit of current SoL. against the 4CP

Curriculum map shared with parents + published on the website
Completion of a bridging unit from Y6 into Y7

AoLE area planning of first subject based lessons for Y7 in Sept 2020

Practical and useable action plan from the Peer Review work
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