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Appendix 
APPENDIX A 
Participant Information Sheet and Consent Forms 
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APPENDIX B 
Original tools: musical SE questionnaires (SEML and SEMP) by Ritchie & Williamon, 2010 
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APPENDIX C 
MT- adapted SE questionnaires delivered at the beginning and conclusion of training: 
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APPENDIX D 
Open-ended questionnaire delivered post-training 
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APPENDIX E: Completed Pre- and Post- Training Questionnaires (names redacted) 

Pre-Training Questionnaires: 

 
 
MT1: 
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MT2: 
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MT3: 
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MT4: 
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MT5: 
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MT6: 
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Post-Training Questionnaires (names redacted)   
MT1: 



 61 

 
 



 62 

 
 

MT2: 
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APPENDIX F: 
Written and transcribed responses to open-ended questionnaires 
 

MT4 Response: 31/05/25 
1. What are some of the factors that affect your confidence when faced with learning 

new repertoire?  
When learning new repertoire, I sometimes find that I am overwhelmed by learning new 

materials if there are limited resources available. In most cases, when learning new 

repertoire, I have access to cast recordings, YouTube videos and other recordings of the 

song to help learn the song. When these resources are limited, and I only have the sheet 

music to rely on, I become more overwhelmed. While I have a basic understanding of sheet 

music and sight reading skills, I have not been previously confident enough in my abilities to 

be able to learn the song completely with sheet music as my only resource.  

2. How do you feel the information presented in the training sessions has affected your 
understanding of how to read and interpret music?  
After completing these training sessions, I am much more confident in reading and 

interpreting music. Getting even this baseline understanding has allowed me to have a 

greater understanding of music, and I will be able to continue this learning on my own after 

learning these skills. I have a much greater confidence in interpreting music, and this will 

benefit me greatly in my future studies.  

3. What kind of value do you personally think musicianship training (music theory and 
aural training) brings to a Musical Theatre (MT) performer?  
I think that music theory and aural training is a very valuable skill for Musical Theatre 

performers to have. While it is not something that many of us often think is valuable, after 

progressing my understanding, it has shown how important it is. It allows Musical Theatre 

performers to have a greater confidence in learning more materials, and allows them to pick 

up material quicker. Even in a group setting, having this musicianship training helps 

performers stay in tune, stay confident in learning harmonies, and will be able to learn their 

parts faster, by understanding how to follow the contours and intervals in their vocal lines.  

4. In what ways do you think that musicianship training should or should not be 
included in tertiary MT education?  
I think that musicianship should be included in Tertiary Musical Theatre education, as it 

benefits performers greatly. It is often brushed aside, as there are many skills involved in 

becoming a musical theatre performer, and musicianship is often seen as less important as 

dance classes, acting classes and singing classes. It is a skill that is sometimes expected to 
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be learnt in your own time, outside of your scheduled classes, but students often lack the 

resources or need a teacher’s guidance to understand these theories. If this was a class that 

was prioritised, or even included in small amounts in a vocal tech class, or singing call class, 

students would be benefited greatly.  

5. In what ways do you feel your tertiary teachers could better support you to better 
understand your music?  
I think that teachers could better support students to understand their music by providing an 

optional extra class for students to participate in if they wish. Or instead of running a class, 

providing students with the resources to learn these skills in their own time, and check in on 

them, ensuring that they are making progress and understanding the resources provided to 

them.  

 

MT5 Response: 29/05/25 
(Participant provided transcription from voice recording by Pixel) 

 

Hi Martine, I'm gonna start with the second question because I can't understand the first question. 

Exactly.  

 

Okay, how do you feel the information presented in the training sessions has affected your 

understanding of how to read and interpret music.  

I felt like it made it more clear and cemented in my brain how I can, like, read the note values, like, 

how long a note lasts per beat? Also, how four, four, three, three, four, I mean, works like, how? 

Um. Two, it's four crotchets. It's in crotchets, so three, four, three crotchets, yada, yada, which I was 

flogging on because I hadn't done this in a while, and also it was never fully explained well to me. 

Um, my transition. Yes, um. Yeah, so it's helped. It's revised how I can read different note values 

and as well as, like, so far, Etc, like, I know. I have a better idea of like ear training a bit better 

because it was like, not that long. It was only four, but you know what I mean? 

 

Okay, three. What kind of value do you personally think musicianship training brings to musical 

theatre performance? 

I think it allows people to feel more confident with their approach to reading sheet music makes 

them not feel helpless or like they're in the wrong field because there is, like, in a way, qualified as a 

musician that isn't using their voice. Um. Yeah, it. Also, it brings a certainty, and it also means that 

people are able to learn music faster. 
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Because, like when musicians are hired? Unpaid, and they basically just sight read it. Doing that for 

singing would be a really cool opportunity and a really cool thing to bring to the table for others and 

for yourself is like an achievement accomplishment, which I think will be personally, very cool. 

 

In what ways do you think that musicianship training should or should not be included in tertiary Mt 

education? I think it should 100% be used in tertiary Mt education as it allows for. As I said before, 

um, students to read music easier faster. It means things are accomplished faster. It also means 

that it's everyone's more on the same page, and it doesn't take more time. People asking, how long 

does this go for is in? Those are, of course, valid questions. But it might minimize that, meaning that 

it's more effective to get through songs and everyone's more like qualified. 

And that'd be a cool like way to…Another aspect like focus in Mt education. 

 

 In what ways do you fill your tertiary teachers could better support you to better understand your 

music?  

In every way possible? They don't talk about how to understand music. They're only like, we ask 

questions. They'll repeat it. 

 

They won't like they'll play the notes or like the rhythm, but won't really explain the rhythm as well as 

you did. And I found what you gave us very beneficial. They could better support us by like having a 

class with you at best, or like having it like voluntarily just so it's, you weed out the people that would 

be disruptive. While extra disruptive, like everyone's disruptive ADHD, but it means that people 

would be there because, “I wanted to learn and have the opportunity to become better in this field,” 

so it also filters out the people who want to be able to I don't know, maybe be a team player. Not 

that exactly, but sort of, that Vibe in a nicer way.  

 

So, the first question, what are some of the factors that affect your confidence when faced when 

learning new repertoire? Before this, um, how long each note would be? Um, it didn't even occur to 

me to, like, do a note bash myself with the melody because I thought, oh, singers aren't supposed 

to do that. 

 

I feel like it's also it affects my confidence because it's like, “oh, singers aren't really supposed like 

they don't need to know how to read music,” but like after three classes and like watching other 

people, it's been like, oh, singers can learn how to read music. It's so beneficial to them, and like, 

change that stigmatism of, like, oh, you can't, you don't need to do this. 

You're just a singer, like minimizing it in that way. You don't have to. 
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MT6 Response: 02/06/25 
 

1. What are some of the factors that affect your confidence when faced 

with learning new repertoire? 

• how quickly I can pick up melody/harmony  

• Being able to pick my harmony in amongst other parts  

• Whether I can learn the melody from the music versus listening to other people singing it  

 

2. How do you feel the information presented in the training sessions has 

affected your understanding of how to read and interpret music? 

• the aural training was most helpful for me, learning where certain parts come from in the 

cord/where it all sits within the music has helped me gain a better understanding  

 

3. What kind of value do you personally think musicianship training (music 

theory and aural training) brings to a Musical Theatre (MT) performer? 

• It’s definitely helpful, it’s a lot easier to pick where you are in the sheet music when you can 

effectively read it.  

• Being more sensitive to all the elements that make up a piece of music and where you fit 

within it is going to be most beneficial for me in the long term  

 

4. In what ways do you think that musicianship training should or should 

not be included in tertiary MT education? 

• definitely a basic understanding of how to read sheet music is essential (considering we get 

handed so much of it)  

 

5. In what ways do you feel your tertiary teachers could better support you 

to better understand your music? 

• explaining terms that come up in sheet music 

• Giving a rundown on how to find which harmony line I’m on in the music  
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APPENDIX G:  
Thematic Analysis: Explanation of Codes and Linked Themes 
 

Code Description Seen 
in... 

Picking up melody/harmony quickly Confidence tied to speed of musical processing MT4, 

MT6 

Confidence boost Musicianship knowledge empowering toward 

music learning 

 

Difficulty identifying harmony lines Challenges in finding and following harmony in 

music 

MT6 

Dependence on recordings Needing to hear music to learn it effectively ALL 

Increased ensemble awareness Understanding one's role in the full musical 

context 

MT6 

Aural training most helpful Strong impact of ear training on music 

comprehension 

MT6 

Sheet music literacy = essential Consensus that reading music is crucial for MT ALL 

Lack of vocabulary support Needing help with musical terms and theory in 

context 

MT6 

Contextual learning needed Students benefit from applied, real-world music 

instruction 

MT4, 

MT6 

Music learning as identity shift Moving from “just a singer” to “musician” MT5, 

MT6 

Desire for better guidance Teachers could better explain or scaffold 

material.  

ALL 

Improved understanding post-

training in reading and aural skills 

Understanding of both theoretical concepts and 

application 

ALL 

Faster Learning Musicianship skills aiding faster repertoire 

acquisition 

ALL 

Peer Impact/Group Benefits Watching peers succeed in tasks boosting 

personal confidence. Wish for less disruptive 

classmates. 

MT5 

Overwhelm when sheet music only 

available resource 

Confidence in learning new material low if no 

aural resources available 

MT4 

Stigma/anxiety about not being a 

“musician” 

Perceptions that singers are not “musicians”, 

don’t need to or can’t learn musicianship skills. 

MT5 
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Inductive themes 
Theme 1: Empowered Singers: Shifting the Identity of the MT practitioner 

• Description: Students felt a transformation in how they view themselves — not just as 

“singers” but as musicians with technical agency. 

Also, They value being able to locate themselves within the full musical texture. 

• Linked Codes: Stigma/Misconceptions about singers, improved understanding (aural training 

helpful/sheet music literacy is essential), stigma around musicianship, confidence boost. 

Theme 2: Musicianship as a tool for SE and Autonomy 

• Description: Musicianship training gave students tangible strategies to tackle new material 

on their own, and without relying on recordings. 

• Linked Codes: Lack of confidence, dependence on recordings, faster learning, confidence 

boost. 

Theme 3: Structural Gaps in Tertiary MT Education 

• Description: Students feel musicianship is undervalued in their programs and suggest it be 

embedded more intentionally. 

• Linked Codes: Contextual learning needed, lack of vocabulary support, group benefits, 

desire for better guidance. 

Theme 4: Career Preparedness and Industry Relevance 

• Description: Students recognised that musicianship is not just academic but highly relevant 

to professional expectations, helping them learn faster, contribute to ensembles and learn 

more quickly. 

• Linked Codes: Sheet music literacy is essential, faster learning, Increased ensemble 

awareness, group benefits.  

Deductive Themes 

Bandura (SE): 

Mastery Experiences (successful performance/practise) 

Linked codes: Improved understanding post-training in reading and aural skills, faster learning  

Quotes: “I am much more confident in reading and interpreting music…will be able to continue this 

learning on my own.” (MT4) 
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Implication/Recommendation: Create frequent low-stakes mastery tasks as in intervention – eg. 

Short sight-reading tasks, progressive ear-training tasks, so students accumulate success in 

manageable loads. 

Vicarious Experiences (observing peers) 

Linked codes: Peer impact/group benefits. 

Quotes: “.. after three classes and like watching other people it’s like, “Oh singers can learn how to 

read music.” (MT5) 

Implication/Recommendation: Use ensemble tasks and peer modelling to normalise skill acquisition. 

Verbal Persuasion (feedback/encouragement) 
 
Relevant Codes: Desire for better guidance 

Quotes: “They don’t talk about how to understand music… they’ll repeat it but won’t explain it.” 

Implication/Recommendation: Firstly, there’s need for repertoire teachers to have competency in 

musicianship themselves. Secondly, train teachers to give targeted and detailed feedback, and 

verbalise incremental process for scaffold reinforcements (toward building SE) as well as linking 

theory to real-world application– eg “you’ve improved interval recognition which will help you learn a 

harmony faster.” 

Physiological/Emotional States (anxiety, stress, mood) 
 

Linked codes: Overwhelm when sheet music only available resource, Stigma/anxiety about not 

being a “musician”. 

Quotes: “I sometimes find that I am overwhelmed by learning new materials if there are limited 

resources available… I have not been previously confident enough in my abilities to be able to learn 

the song completely with sheet music as my only resource.” (MT4) 

Implication/Recommendation: Normalise frustration early in the learning process and teach coping 

strategies, for example chunking and practising slowly. Also, intentionally scaffold musicianship skill 

building to reduce negative emotions when challenges are encountered in learning. 

Zimmerman & Schunk, 2008 (SRL): 

Motivation: 

Linked codes/ inductive themes: Empowered Singers and Career Readiness: boosted through 

mastery experience, verbal persuasion and vicarious experience. 
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Quotes: Students reframing musicianship’s value: “.. Singers can learn how to read music… It's so 

beneficial to them, and like, change that stigmatism of, like, oh, you can't, you don't need to do this.” 

(MT5) 

Implication/Recommendation: Emphasise relevance to careers in course framing and assessment 

rubrics. 

Independence: 

Linked themes: Improved understanding post-training in reading and aural skills / Music learning as 

identity shift/ Increased ensemble awareness 

SE and Autonomy (driven by mastery experience and educator scaffolding / lack thereof) 

Quotes: Confidence is affected by “whether I can learn the melody from the music versus listening 

to other people singing it” (MT6), “I will be able to continue this learning on my own after learning 

these skills” (MT4) 

Implication/Recommendation: Provide structured/graduated  tasks that encourage students to move 

from directed/ scaffolded learning to independent practice. (eg: teacher model à guided practise à 

independent sight-reading). 

Efficiency 
 
Linked themes: Improved understanding post-training in reading and aural skills/ Faster Learning/ 

Increased ensemble awareness. 

Career and Ensemble Readiness (emerges when students can learn faster and contribute reliably 

in rehearsal/performance) 

Quotes: “People are able to learn music faster… things are accomplished faster” (MT5). 

“(musicianship) allows them to pick up material quicker… allows performers to stay in tune, stay 

confident learning harmonies…” (MT4) 

Implication/Recommendation: Teach systematic and transferable strategies that improve speed of 

rep acquisition, reduce rehearsal time, and reliable performance (eg: independent note-bashing, 

rhythmic subdivision, interval/chord spotting). 
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APPENDIX H: Employer and Researcher Permission Letters 
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APPENDIX I 

Ethical Approval Forms 
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