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Managing Behaviour and Supporting Learner Engagement: Reflective Report
Part 1 
This part of the assignment will consider current thinking and guidance in relation to behaviour management and effective learner engagement from an academic and legislative perspective; giving thought to different strategies, contemplating the effectiveness and challenges of such in the Post Compulsory Education and Training (PCET) sector. Specific attention will be given to why learner engagement and managing behaviour is significant for educators, what educators should consider and how strategies can be applied. 
In order to effectively support learner engagement and behaviour management, educators need to understand why this is significant. The UK Professional Standards Framework (UKPSF, 2011 hereafter) provides guidance for staff teaching in the Higher Education (HE) PCET sector. One of the values professionals should adhere to is ‘Promote participation in HE and equality of opportunity for learners’ (V2, UKPSF, 2011). The Tertiary Education and Research (Wales) Act 2022 recognises the value of student engagement by enforcing the Learner Engagement Code which focuses on ensuring learners contribute to the provision of education and have a voice about what is important to them. Classroom engagement is key to becoming a more prosperous Wales under the Wellbeing of Future Generations (Wales) Act 2015 by ‘developing a skilled and well-educated population’ (Welsh Parliament, 2023). Additionally, the PCET Principles for Change (Welsh Government, 2020) emphasises the need for collaboration and student engagement as it contributes to positive life outcomes and vision for ‘Welsh PCET providers to lead the UK in learner and student engagement and representation.’ The University of Wales Trinity Saint David (UWTSD) Student Charter (2023) outlines the expectations of students and learners, with the aim of working in partnership to provide an ‘inclusive, supportive and safe learning environment’ and the UWTSD Code of Conduct (2021) details standards learners must adhere to whilst at the University, to create a safe learning environment for all. Furthermore, ‘Learner Voice Wales’ survey (Welsh Government, 2015) provides feedback from learners about frustrations experienced when other learners are disruptive. Therefore, not only is learner engagement and behaviour management a legislative and practice standard requirement, educators need to create a fair and safe learning environment to support students to accomplish positive outcomes.
Educators should consider what can impact on learner engagement and behaviour. Despite engagement in PCET being voluntary, it would be naïve to assume that all adult learners are always motivated to engage in learning (Avis, Fisher, and Thompson, 2019; Wallace, 2007). As Knowles (1984) proposed in his theory of Andragogy, learners need to know why they will be learning something. Andragogy proposes that adults are intrinsically motivated to learn (Knowles, Holton and Swanson, 2012). Reece and Walker (2007 p.76) explain motivation is ‘a key factor in successful learning,’ and some students may be highly motivated compared to others. Bellare et al (2023) agree that motivation varies between adult learners and they suggest success of achievement and attainment is often linked to relevance of education to their work.  Intrinsic motivation derives from within a person’s desire to succeed for themselves and have interest in learning, whilst extrinsic motivation is influenced by external factors that focus the learner’s interest, such as rewards and consequences (Gopalan et al, 2017; Ryan and Deci, 2000). Malone and Lepper (1987 cited in Gopalan et al 2017 p.2) suggest ‘factors that endorse motivation’ are ‘challenge, curiosity, control, fantasy, competition, cooperation and recognition’. Souders (2019) explains that motivation theories such as Maslow’s hierarchy of need (Maslow, 1943), ERG theory (Alderfer, 1969), Achievement motivation theory (McClelland,1961) and Hygiene theory (Herzberg, 1959) are linked to individual needs. Theories such as Locke & Latham goal setting theory (1990) and Vroom’s (1964) expectancy theory explains how motivation occurs and what drives change. Guillen (2021 p.5) suggests teachers need to manage both intrinsic and extrinsic motivation, and educators need to ensure the class is interesting and challenging, and similarly to Knowles et al (2020), a good use of the learner’s time. The role of educators, according to Reece and Walker (2007 p.76) is to ‘maximise motivation.’ 
Educators should consider how this can be done. In order to maximise motivation, ensure learner engagement and manage behaviour in the classroom, theorists have proposed different strategies to support learning (A2, UKPSF, 2011). Although mostly focussed on compulsory pedagogy, they could apply to adult education (Lebor, 2017). 
Fred Jones (2007 p.36) suggests teachers manage behaviour by being in physical proximity to students, walking around the class as this will ‘disrupt the students’ impulse to be disruptive.’ Limitations to this approach according to Lebor (2017) include teachers being unable to always have control over the space in the classroom, and being physically close to students can encroach on student’s personal space and safety; when considering Maslow’s hierarchy of needs (Maslow, 1943), students may not feel motivated to reach the self-actualisation stage if they do not feel safe in the teaching environment, impacting on their engagement and even their wellbeing (Reece and Walker 2007). Glassner (1986 cited in Lebor 2017) suggests if students are not motivated, this is due to lack of perceived value regarding the topic as it does not meet their need. He proposed that teachers should not use discipline and consequence to address non-engagement and misbehaviour but that the interest of the student should be promoted. In contrast, Curwin, Mendler and Mendler (2008) propose that there should be praise/reward for good behaviour in the class but that there should also be consequences for misbehaviour, suggesting that students could collaborate with identifying the consequence. However, they suggest that prevention strategies should be a focus to avert misbehaviour in the first place. Should disruptive behaviour occur, they emphasise that consequences/discipline should not be humiliating or impact on the student’s motivation to learn (Curwin, Mendler and Mendler, 2008; Lebor, 2017. However, in PCET, collaboration can be difficult with policy-led consequences like withdrawal due to non-attendance (UWTSD, 2023).
Jere Brophy (2010) proposed engaging learners by facilitating lessons focussed on self-esteem and building upon their intrinsic motivation, proposing that lessons are meaningful and worthwhile. However, Lebor (2017) suggests that what is meaningful is subjective and it is unrealistic for the teacher to address varying ideas of meaningfulness. Harry Wong (2005) and Jeanne Gibbs (1998) also focus on collaboration in the classroom. Gibbs (1998) suggests students should develop ‘attentive listening and mutual respect’ which can be fostered using small group work (Lebor, 2017 p.31). Vygotsky (1934 cited in Bartlett and Burton, 2007) and Welsh Government (2015) also suggest focusing learners by use of small groups.  Reece and Walker (2007 p.106) state ‘the choice of teaching strategy can have an effect on the motivation and interest of the student.’ They suggest that strategies based on group sizes need to be considered to maintain motivation and enhance learner engagement. 
Wallace (2007), however, suggests motivation is not the only factor that can impact on behaviour and engagement. Bellare et al (2023 p.30) explain adult learners face several challenges when returning to PCET, including balancing work and family life whilst ‘adjusting to the role of the student.’ Educators need to be emotionally intelligent and aware of issues such as student wellbeing, as according to Maamari and Majadalani (2019), this leads to less challenging behaviour and more learner engagement. 
To avoid any misunderstanding, using clear language is vital when promoting learner engagement and managing behaviour in the classroom (Thom, 2023) and setting clear expectations at the start of the session will promote a successful learning environment (Reece and Walker 2007). This can be revisited throughout; asking learners to contribute to it as a working document like a social contract (Curwin, Mendler and Mendler 2008; Rennie, 2019; Welsh Government, 2015). Zengaro and Zengaro (2022) agree communication and collaboration are key for effective classroom engagement. However, when learners do not wish to engage and impact on the productivity of the session, educators need to consider the ‘effectiveness of the teaching’ (K5, UKPSF, 2011) and promote ‘equal opportunity for all learners’ to engage (V2, UKPSF, 2011). Wearing (2019 p.132) suggests that ‘clear outline of purpose’ of the lesson will reduce the unknown, create a safe space and manage disruptive behaviour. Welsh Government (2015) agrees and provides suggestions for providers to manage disruptive behaviour in PCET settings. Moreover, the increase in online classes has brought challenges such as issues with learning spaces and technological trials. To maximise engagement and behaviours, Neuwith, Jović and Mukherji (2021) suggest cameras on, breakout rooms, polls, and discussion boards.
If engagement and behaviour in the larger classroom proves to be problematic, Teachers may need to consider Transactional Analysis (Berne, 1978), by utilising a ‘parent to child’ style of conversation before ideally re-establishing adult to adult conversations.  Furthermore, students may benefit from one-to-one support such as mentoring or coaching. Cox, Bachkirova, and Clutterbuck (2018) suggest the success of this relies on learner’s willingness to engage. PCET educators, therefore, need to help learners identify a ‘deeper need’ that leads to sustained changes.
In conclusion, educators need to know why learner engagement and behaviour management is significant in education, which includes supporting learners to feel safe, achieve good outcomes, and as a legislative requirement. Motivation varies between learners and educators would benefit from considering how this can impact on learner behaviour and engagement. There are a range of theories that suggest how strategies can be utilised to promote engagement and managing behaviour for successful learning in the PCET setting, with some more effective than others. Educators need to discern what aligns with their values, teaching style and specifically the needs of the learners. 
Part 2 
To answer this part of the assignment, I will follow Jasper’s ‘ERA’ model of reflection (Jasper, 2013) to describe the ‘Experience’, consider my ‘Reflection’ and then create an ‘Action’ plan for my own future development. 
Experience: 
I observed two separate mandatory training sessions with three different educators. Observation 1 with trainer ‘LD’ was with a group of kinship carers who were at the pre and post stage of approval panel; the session topic was ‘Adverse Childhood Experiences’. Observation 2 was with day care staff covering ‘Positive Behaviour Management.’ The staff are required to complete this training every three years and the course material is provided by the Health Board and cannot be altered. The session was co-delivered by two training officers (RT/SH) within the Local Authority.
My own teaching session was a one off two-and-a-half-hour session on the topic of ‘Professional Boundaries’ to a team of Local Area Co-ordinators (LAC). The session had been requested by their manager as there had been concerns about staff maintaining professional boundaries in the workplace. 
Reflection: Although these sessions were different in their target audience and topic, one common factor was that it was mandatory for each member to attend. Due to this, I thought motivation was mainly extrinsic as the need to attend came from outside factors (Guillen, 2021). Although the training may have piqued the interest of some, I felt that mandatory attendance on occasion led to ‘passive’ engagement (Rennie, 2019 p.51) by only contributing to discussion when prompted. During both observations, I noticed the trainers provided practical case examples which helped to engage the learners and provide real context to the sessions. Within my own session, I was conscious to also relate the teaching to case examples as this, I feel, made the session more relevant leading to better engagement. As Bellare et al (2023) suggest, when teaching is linked to relevant work-based application, motivation increases. Similarly, Reece and Walker (2007) suggest when concepts relate to everyday life, then deeper learning can occur.  I particularly appreciated the need to ‘Acknowledge the wider context in which HE operates recognising the implications for professional practice’ (V4, UKPSF, 2011) as ultimately, without a clear explanation of why the training was taking place and application to the day-to-day work, I feel that motivation and engagement would have dwindled. Furthermore, providing an opportunity for the learners to discuss their own experiences in the context of the sessions enhanced engagement as they were able to apply their own expertise to the situation. Knowles et al (2020 p.44) emphasise that adult learners benefit from ‘experiential techniques’, which ‘tap in to the experience of the learners.’
During Observation 1, the learners were emotional as the topics related to their own kinship care and the topic of childhood trauma resonated deeply. I felt ‘LD’ handled this situation very well as she had channelled their emotions in to collaborative artwork and had followed the PACE model (Hughes, 2016). ‘LD’ was caring in her approach, which Zengaro and Zengaro (2022) state is key in creating a positive learning environment to engage and motivate learners. This session was more of a supportive environment with a sensitive approach. I feel ‘LD’ made good use of ‘evidence-informed approaches and the outcomes from research’ (V3 UKPSF, 2011) which strengthened the session and made the information more credible, reinforcing what was taught. When I reflected upon the behaviour of the learners, I felt one was unintentionally disruptive as they wanted to share their own personal experiences and would speak excessively. ‘LD’ later commented to me that this type of disruption is more difficult to manage at times than those who intentionally and negatively disrupt sessions. Lebor (2017) suggests that disruption can be anything that interrupts the learning for others. Albeit inadvertent, this learner was dominating the session, and interrupting the learning for others. ‘LD’ managed this well in my view as she allowed space to talk but also re-focussed the session. I will consider this in my practice moving forward, and possibly identify some key phrases to move the conversation on and offer learners a chance to revisit issues at the end, this will ensure that I respect the individual learners and their needs (V1, UKPSF, 2011) but also create an equal learning environment for all learners (V2, UKPSF, 2011). 
Observation 2 similarly had a friendly atmosphere which I felt placed the learners at ease. They had been prepared in advance that it would be a long session which I felt was a positive approach as it enabled the learners to prepare by bringing food and drinks, linking with Maslow’s (1943) theory of need for basic comfort to contribute to effective engagement. At times there was one individual who would shout out inappropriate information irrelevant to the course, but this was managed well by SH who addressed it but re-focussed the learning. I felt this also evidenced V1 and V2 of the UKPSF (2011) as addressing disruption politely but re-focussing the discussion demonstrates respect to the learner but ensures that other learners are not disadvantaged. 
With regards to my own teaching, I felt it challenging to deliver training as some individuals appeared disengaged, and did not want to be there. However, I drew on their expertise (Knowles, Holton, and Swanson, 2012) and tried to encourage them to support others who had not worked as long in the service as others. 
Sahoo and Mishra (2019) found in their research that trainees lack motivation in sessions if they are not convinced by the credibility of the trainers as having expertise. This may have been true of this situation, as my experience was not specific to their role. Despite this, I tried to engage the leaners by presenting information in an enthusiastic way, as Race (2020 p.15) notes ‘enthusiasm in infectious.’ Furthermore, there was a difference of opinion about one of the questions asked which provoked a contentious discussion, highlighting one learner’s practice. I was conscious that she may have felt singled out therefore to facilitate a safe, non-judgemental discussion, I revisited the ground rules (Welsh Government, 2015) and used language like ‘we’ rather than ‘you.’ By the end of the discussion, the session time had lapsed and the learners did not want to engage in any more of the training. Reflecting in action (Schön, 1983), I had to eliminate elements of the session, which was disheartening. I had to accept this for them to gain the most of the training, and to have a better change of transferring their learning (Sahoo and Mishra, 2019). 
When considering what I have learnt, I have recognised learners benefit from intrinsic and extrinsic motivation for the best outcomes (Ryan and Deci, 2000). However, when they are mandated to attend a course and only extrinsically motivated, the teacher/trainer has a responsibility to promote engagement and manage behaviour and to maximise motivation (Reece and Walker, 2007). Being kind, attentive and applying the session to learners’ work is key for effective learning behaviour management and engagement.
Action: See Appendix C.
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a. 2 x teacher observation forms (Observation 1 and Observation 2)
b. Lesson plan: own taught session 
c. Action plan: professional development 




















Appendix A
Observation 1
Teacher Observation Form 
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	Teacher

	LD

	Date
	17/3/23 & 24.3.23 (2 sessions one group)


	Group
	Kinship carers


	Topic/Context
	
Essentials of connected care/ ACES

	Notes on the lesson:

	
Training was in person and I observed via MS teams as one learner attended online.

People had different needs and needed to leave at different times due to childcare –LD needed to be flexible.

LD explained what was going to happen- discussed ACES, impact and strategies to support children. (some learners were emotional. LD acknowledged this, was caring and spoke softly).

LD made it personal by asking people’s feelings about the topic. 



	Session was similar to supervision/support. Group seemed engaged. Session was mandatory. 

Difficult at times as had to often re-focus discussion – group wanted to talk about their own experiences a lot. 

One individual would talk excessively about her experiences, dominating the session. 

LD wore a headset during part of the session therefore I was unable to hear the discussion of the whole group. This was not engaging for the other learner who was online. 

	What I have learned:

	

Two short consecutive sessions (a week apart) were arranged which was good as not everything was covered in the first session. 

Time ran out as learners were talking and they were given the space to share. 

LD was caring and this was effective as individuals were valued. LD channelled their emotion in to collaborative artwork which was shared with the group.  Followed PACE model which is effective for adults as well as children in this situation.


	

	Targets to improve my own practice (mapped to professional standards):

	If delivering a session in a hybrid way- for effective engagement all learners need to be able to hear the discussion 

Ensure empathy and safe non-judgmental space in the training session. 
Provide reinforcement and changing the tone/pitch of voice for encouragement. 
	











Observation 2
[bookmark: _Toc48127143]Teacher Observation Form 
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	Teacher

	RT & SH

	Date
	
4.4.23

	Group
	
Day service carers (mandatory)


	Topic/Context
	Positive behaviour management


	Notes on the lesson:

	· Pre-prepared slides set by ABMU. 
· Mandatory session – required to complete theory of PBM every 3 years. (external motivation)
· Trainer explained that there would be a lot of content so may need to park discussion and can re-visit. Clear about the setting. 
· Provided overview of module- which enables the learners to know what was coming. 
· Gave a reason as to why they need to undertake the training- relating it to work (meaningful)
· Small group work (2 groups of 5) and the learners engaged well with this.
· As soon as trainer was starting one woman shouted out about how bad the coffee was. This mas managed well – responded to but not dwelt upon. 
· Learners would interrupt therefore expectations would have been beneficial








	· Engaged by asking them to shout out answers to the question. 
· Although the PPT was set by ABMU, the trainers were able to give day to day examples which engaged the learners well as they could relate it to their work 
· Attribution theory (discussed assumptions based on someone’s appearance).
· One learner discussed that they are relaxed and have good banter. The trainer said that they all know why they are here – as long as they don’t cross the line. 
· Regular questions asked to gauge understanding (ongoing assessment in the session).
· Strategy – communication task. Some groups didn’t go in to equal groups of 2 and trainer had to intervene to ensure they did not speak during the task- should the trainer have intervened or ‘chose battles’ as it did not impact on the outcome. 

	What I have learned:

	









	· Learners need to see the relevance to their own work- examples of work and relate it to cases helps people relate. Case examples are good for this. 
· Managing behaviour should be based on prevention ABC module. 


	Targets to improve my own practice (mapped to professional standards):

	
A4 Develop effective learning environments and approaches to student support and guidance 
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices


K1 The subject material 
K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 
K3 How students learn, both generally and within their subject/ disciplinary area(s) 
K4 The use and value of app
	
V2 Promote participation in higher education and equality of opportunity for learners – ensure a range of strategies and ask learners questions regularly to keep them engaged. 
V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development – This will make the material more legitimate and will help the learners engage more as it is more believable. Stats are good for this. 
V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice- this has been key for me as it is more engaging to relate material to day to day work to make it relevant especially when training mandatory sessions. 
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Lesson Plan

	Topic: Professional Boundary training 
	Class: Local Area Co-ordinators


	Date: 16/3/23

	Length of lesson: 2.5 hours
	Number of students: approx. 14

	Resources required:

Powerpoint, projector, HDMI, 


	Aim of Lesson


To provide an overview of the importance of professional boundaries- the reason for ensuring it and strategies to utilise in practice.


	Learning Outcomes – The Learners Should Be Able To:

· Define professional boundaries
· Recall strategies to protect yourself and the individuals involved in your service
· Explain reasons why professional boundaries are important in your role




	Previous student knowledge required for the session:	


Awareness of own job roles and expectations



	Anticipated difficulties (if applicable):

Eagerness to engage, distractions of life and work, time management.



	Professional Standards (where are these being met within the session)











Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction









Development 




















Plenary/conclusion




	Welcome, ground rules, lesson outcomes, overview and ice breaker

Slide 6-23









Exercise 1 



Exercise 2


Exercise 3

Quiz


Wordcloud
	Powerpoint, Question and answer, Ice breaker (Bucket list)



Follow power point

Ask questions and allow for group discussion 




Break



Yes or no- are these statements breaching professional boundaries?



Case study (group work)


Own case example- identify challenges regarding prof boundaries

Recap what you’ve learnt today (mentimeter)


Recap from last week.
	09.30- 9.50


9.50-10.30





10.30-10.40


10.40-10.50


10-50-11


11-11.20

11.20-11.40

11.40-12:00





	Assessment Strategies: when and how are they included within the lesson?


Ice breaker, Quiz, question and answer throughout. 






	Informal reflection (to be completed after the session)

The session became heated when I did the exercise on yes or no professional boundaries as some people disagreed. I was worried that this made some individuals feel uncomfortable as their views were different to others and it was as if they had been singled out. I did not want them to feel singled out and can imagine that this would have been difficult in front of colleagues. I did address some of the issues raised and suggested that the workers had been put in a difficult position by the person who contacted them out of hours. However, as the manager was present, I was able to re-direct this information to her to address. The session covered a lot of issues within the team and I was able to start a discussion that would be carried on with the manager at a different time. 

The learners were ready to leave by the proposed end time even though not all the tasks had been done on the lesson plan. It was clear by this point they had enough therefore I had to reconsider the lesson (reflect in action) and end it after exercise 1 ‘yes or no’. Any more would have led to complete disengagement in my view and it would have potentially undone the learning that had taken place already. 

My planning had been around professional boundaries with individuals who use services, however, it became clear during the session that the issue the team had was with other professionals not respecting professional boundaries. This made me realise the value of knowing the learners and planning accordingly. Although I had met them before, I had not asked them what they wanted from the session. This may be something to consider in the future. 


I need to work on my timings as I always run out of time!

























Appendix C

Action Plan:

	Why 
	What I will do 
	How I will do it
	By When

	In order to set clear expectations so that the learners know what is expected of them and likewise what they can expect from me.

UKPSF, 2011: A1 Design and plan learning activities and/or programmes of study 
A2 Teach and/or support learning
A4 Develop effective learning environments and approaches to student support and guidance
	Set clear expectations and guidelines for the session and ask learners if they want to add to this
	Draw up ‘expectations of the session/learning agreement’ which is done at the beginning of each session and a collaborative exercise


	Every future session/lesson
(ongoing action)

	The training material should be relevant and significant to job role as this will encourage motivation and be applicable and more meaningful.

UKPSF, 2011: V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
 V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice.
	Relate the material to specific examples pertinent to the group
	Often will occur whilst reflecting in action but also I will prepare some specific case examples in advance which will relate to the discussion. I will prepare an exercise with a case study. During each session I will ask learners for their own experiences. 



	Prior to next training and subsequent sessions/lessons I will consider case examples which relate to the material.
(ongoing action)

	Anything could happen in the session which is unforeseen despite planning, learners should be prepared and reflect in action to maximise engagement and meeting learner’s needs.

UKPSF, 2011: A1 Design and plan learning activities and/or programmes of study
K5 Methods for evaluating the effectiveness of teaching
	Be flexible in teaching as engagement may fluctuate
	Complete a lesson plan but identify before each session what needs to be covered and what can be omitted if time does not allow. Do not leave significant learning information to the end, just a recap of learning. 


	Next session/lesson and every teaching session.
(ongoing action) 

	Demonstrating that the trainer values input and feedback from the learner as this will enhance the session and others can learn from different individuals. 

UKPSF, 2011: A3 Assess and give feedback to learners
	provide praise and reinforcement
	When comments are made, acknowledge them and provide positive feedback throughout the session, relaying what has been said 


	During each future session (ongoing action)

	If learners are dominating the discussion, this can distract other learners and can lead to lack of motivation and engagement from others.





UKPSF, 2011: V1 Respect individual learners and diverse learning communities 
V2 Promote participation in higher education and equality of opportunity for learners
 
	consider respectful but key phrases to move the session on if individuals are dominating the conversation and detracting from other learners. 

	For Example, ‘that’s really interesting, can we revisit that at the end.’

‘Thanks for your input, we can discuss that in the break.’

‘I’m just going to refocus us because of time but happy to discuss with you after the session.’


	This will be as and when it arises but preparation will be made for each session/lesson

(Ongoing action)
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