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[bookmark: _Toc111108440]Introduction to the Study
[bookmark: _Toc111108441]             Introduction 
When the emergence of the covid-19 pandemic changed how students learned, teachers transitioned instantly to virtual classrooms. During the covid-19 pandemic, e-learning affected conventional schools, but students could still keep studying with a sincere appreciation for virtual learning platforms. In teaching, a virtual learning environment (VLE) is not a new idea. Many schools and colleges have indeed put this kind of technology in place. Some big companies use their VLEs to train new employees when they start working and to help them develop their skills over time. VLEs were made so students could move from learning passively to being active virtually (Baker et al., 2019, p. 543). A VLE is becoming progressively important in developing professional experience in various fields. Students are more likely to learn how to think critically when actively learning, which is important for using or transferring academic knowledge.
[bookmark: _Toc111108442]      Aim of the research
The primary aim of this research is to identify the impact caused by VLE on the student’s learning experience.
[bookmark: _Toc111108443]      Objectives of the study
The research is designed to identify and analyse variable that influences student's learning experience while employing a virtual learning environment (VLE), and they include:-
1. To evaluate how VLE improves the learning experience
2. Impact of internet accessibility on student’s learning using VLE
3. Impact of VLE on class performance
[bookmark: _Toc111108444]      Scope of the study
The goal of this literature study is to find and look into the conventional analysis and facts which shows if the concurrent face-to-face involvement of an educator in VLE is an important component in a student's determination to keep their mental health, learning experience and peer social life in good shape. Even though there aren't a lot of studies on this expressive link between VLE integration and student learning experience and wellbeing right now, the information proposes a way to use VLEs well. Overall, previous studies have proved that real, advanced VLEs put classroom interaction between educators and learners. Research analysis results would then show how duties as assigned, including educators, students, administrative structure, counsellors, counselling staff, curriculum developers, and Information communication technology professionals, are needed to make a great experience VLE that meets both educational and basic needs (Blayone et al., 2018 p. 13). The researchers argue for more research to determine how virtual learning environments (VLEs) affect students' learning experience.
[bookmark: _Toc111108445]Literature Review
[bookmark: _Toc111108446]     Introduction 
The use of educational technologies and resources found online is becoming incredibly popular among teachers to replenish and improve their instruction delivered in the school environment. Sequential training has been seen to access pathways for student studying while permitting educator intervention, leading to increased performance. This was concerning the concept of continuing to support interaction among fellow students (Domina et al., 2021). Sequential virtual learning environments (VLEs), which include visuals, also provide a chance for learners to be available in a classroom environment in a manner that is conducive to the retention of newly acquired knowledge, classroom motivation, perseverance, and self-regulation.
[bookmark: _Toc111108447]      The impact of VLE on student learning experience
As a result of the enormous scale and unanticipated upheaval generated by the COVID-19 emergency, there was an interrupted reaction regarding how teachers could satisfy the routine emotional, performance, learning experience, and social needs of all learners whom teachers trained in different manners not effective for learning like experiencing no face-to-face interaction (Baker et al., 2019, p. 543). This contributed to an interruption in how educators might satisfy their students. Although legislators had good intentions and a desire not to exacerbate any emotional distress, anxiety, or struggles induced by the covid-19 pandemic, the result was that students were not inspired to remain continuously involved in their learning institution or to perceive support from that society. The knowledge that students could not change their test scores significantly affected the learners' level of engagement, dedication, and overall readiness to learn at either school. When this dissonance transpired, institutions instructed educators to keep calling the student and motivate them to create an account of their VLE (Driscoll et al., 2012, p. 322). This dissonance had another detrimental impact; because now pupils were not expressly needed to finish projects for school, business owners were completely independent to request that learners work all day. This was a problem because it caused learners to feel more pressured to accomplish their schoolwork.
Tutors can offer advice to learners in the process of introducing an interactive online approach and replenish initial assertions to encourage learners to apply assertively in VLE. Institutions can improve the use of discussion boards by students and teachers by incorporating access to online discussions into the handover of modules, separating students into workgroups and requesting them to provide group opinions to the discussion board, and offering constructive feedback to peer learners through the medium of teachers (Huang et al., 2019 p. 622). Identifying the skills for effective online discussion or chats is possible. These capabilities include the following: voicing oneself competently; getting and comprehending the true meaning of the specific message; limiting the messages; concentrating on the feelings of others; enhancing the opinions of everyone else; asking questions for a deeper comprehension; and optimistic, curious to know. Teachers use virtual learning environments (VLEs) extensively (Ximenes, A.C., 2020, p. 237). They publish study tools to the Virtual learning environment that also, in turn, enables both the information exchange of materials for teaching and the discourse of those materials between students. Virtual reality experiences can also store educational internet resources, communicate the resources to one another, and enable users to create assessments (Jena, 2016, p. 949). They also provide the instructor with the ability to set up online dialogues and oversee the involvement lack thereof—of their classmates in these. Virtual Learning environments allow for effective learning beyond the school setting, enable students to make blog content, evaluate previously taught material, use email, and participate in other similar projects; as a result, they give ﬂexibility.
[bookmark: _Toc111108448]      Benefits of VLEs
The analysis is usually positive toward academic and learning experience, and its attestations, to a certain extent, its advantages on social and emotional wellbeing. Most of the research presupposes that virtual learning environments and their application will be beneficial because of the potential that Learning environments have to serve as vehicles for the delivery of constructive interventions and programs within specific settings (Domina et al., 2021). Because virtual learning environments intrinsically generate an institutional motivation for knowledge construction, which is not always present in traditional face-to-face classroom settings, using them presents an opportunity to more effectively promote learner-centred frameworks (Lee et al., 2015 p. 255). Multiple instances demonstrate how the educational benefits of online classes show the best optimism for introducing school restructuring to too many students in a short amount of time. Similarly, virtual learning environments (VLEs) and how they relate to information and communication technology awareness as a worldwide goal are encountered throughout the data analysis.
[bookmark: _Toc111108449]      Limitations of virtual learning environment
Students who lack self-discipline or aren't very motivated might have trouble with the versatility of a VLE framework. Without constant supervision and tough timelines, it's challenging for them to maintain focus and learn well. Another problem is the responses and feedback from educators and learners that take too long to come back. In the school environment, individuals can post a question and get an instant solution, but digital learning gives everyone, including educators and lecturers, more freedom with their schedules. Although Virtual learning structures have a lot of technology to improve things, they can't be as engaging as talking to someone in person (Zhu and Van Winkel, 2016, p. 1434). This not only makes it harder for people in a group to get along and help each other, but it also keeps students from learning the communication and problem-solving abilities they will need in actual situations.
[bookmark: _Toc111108450]Research Methodology
[bookmark: _Toc111108451]      Population
The research utilized a sample of 10 students from the University of Wales Trinity Saint David London Campus. The population sample was balanced with equal gender representation. Furthermore, the researcher used non-probability sampling, effectively eliminating any biased selection, and giving every participant a fair chance to participate. The participation and sampling were done voluntarily.
[bookmark: _Toc111108452]     Research design
The researcher incorporated both quantitative and qualitative research designs to accomplish the study. The quantitative design covered and presented the data collected from the questionnaire, and the qualitative design evaluated the attributes of VLE in students' learning experience.
[bookmark: _Toc111108453]     Data collection
The researcher formulated closed questionnaires to collect data from the population sample. The questionnaires were formulated to tackle the variables and impacts of VLE in advancing students' learning experience. The questionnaires focused on the 5-Likert scale and yes or no questions.
[bookmark: _Toc111108454]     Ethical consideration
The researcher observed the international review board guidelines and regulations for conducting studies involving human subjects. The participants volunteered. Therefore, no one was coerced to participate. Furthermore, researchers did not reveal respondents' credentials and personal information; the participants were offered an official document to sign a consent agreement.
[bookmark: _Toc111108455]Results and discussion
[bookmark: _Toc111108456]     Demographic analysis
The study incorporated 10 students with equal representation (50-50). Furthermore, the researchers also considered the age bracket of the population whereby the majority of the students aged between 19-25 years with 35%, 26-35 years with 30%, 15-18 years with 20%, and finally 36 years and above with 15% of the total population sample.

Therefore, according to the data obtained, the majority of students who participated in the study were aged between 19-25 years, representing the majority of campus students that have adopted the VLE.

[bookmark: _Toc111108457]      Attribution to technology
The attribution to technology represented the student's views on how they are attracted to new technologies and their affection for technology. Technophilia represents students with a high affinity for technology and appreciates it, while technophobia represents students who like to stick to conventional technology. Therefore, the research indicates that 55% of participants have a high affinity for technology, 22% have technology phobia, and 23% were unsure of how they felt about technology (Ximenes, A.C., 2020, p. 237). In conclusion, most students like the new technological advancements and would likely enjoy a good learning experience from the VLE implementation.

[bookmark: _Toc111108458]      VLE improves the learning experience
The researcher used this parameter to identify how VLE can foster learning experiences. The results show that 35% agreed, 25% strongly agreed, 10% disagreed, 18% strongly disagreed, and 12% of the participants were not sure. Therefore, the study concluded that most students agreed that VLE had an incremental impact on the students' learning experience since 60% agreed, which is two-thirds of the sample.

[bookmark: _Toc111108459]      ICT exposure
The majority of the participants suggested that they used ICT services (38+27= 65%) more than those that did not have access. No participant wasn't aware of the ICT. On the second chart, 55% of participants confessed that using educational technologies provided a greater learning experience, 35% differed, and 10% were unsure. This indicates that most students will be okay with implementing and incorporating the VLE to advance their learning experience through technology.


[bookmark: _Toc111108460]      Internet accessibility
Internet accessibility is very crucial in the implementation and interactions of students in the VLE forum. The data show that none of the participants didn't have internet access. 65% often have direct internet access, while 13% rarely could gain internet access (Athaya et al., 2021, p. 108). Therefore, in conclusion, the participants could have a good learning experience because they access the internet, which is the most important factor in VLE.

[bookmark: _Toc111108461]     Impact of VLE on class performance
The research used this parameter to measure the influence that VLE has on student's class performance, and the data analysis identified various good results. 29% confessed that VLE has a tremendous impact on performance, 28% ranked good, 14% were not sure, 16% ranked the impact as bad, and 11% ranked the impact as worse. Therefore, the analysis shows that most participants favored the class that performed best over VLE (Dayag, 2018, p. 29). Therefore, schools should recommend using VLE to increase class performance and a greater learning experience.

[bookmark: _Toc111108462]Conclusion
The most important takeaways from this study show that VLE could play a significant role in the education of students. Because of digital technology, the virtual learning environment has been shown to enhance students' learning experience, satisfaction, commitment, and recall; there is indeed a pressing matter for the incorporation of cutting-edge advanced technologies into students' academic achievement. Although it is not yet known whether or not virtual learning environments meet the criteria of trainees better than traditional instructional learning, these preliminary findings are promising (Srivastava and Srivastava, 2021, p. 138). The research highlights synchronous teaching as integral to student interactions with advanced technologies, fellow students, and teachers. This online training is one of the positive aspects of especially sequential VLE. This was true even in the sense of collaborative learning. 
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population 

male	female 	Total 	50	50	100	


age bracket 

15-18	19-25	26-35	36+	20	35	30	15	


attribution to technology

technophilia	technophobia	neutral	55	22	23	


learning experience 

strongly agree	agree	disagree	strongly disagree	not sure	0.25	0.35	0.1	0.18	0.12	


how often do you use ICT


never	rarely	occassionally	mostly	always	0	0.13	0.27	0.38	0.22	

the use of educational technologies provides richer educational experience 




yes	no	not sure 	0.55000000000000004	0.35	0.1	
internet accessibility 

always	mostly	sometimes	rarely	never accessible	0.25	0.4	0.22	0.13	0	


impact of VLE on class performance 

best	good	not sure	bad	worse	0.28999999999999998	0.28000000000000003	0.14000000000000001	0.16	0.11	


	GROUP 2
	OKSANA MRSIC (2131895)




	OKSANA MRSIC (2131895)
	2



image2.png
Questions  Responses @)  Settings

Online Survey Virtual Learning Environment of
UWTSD

Dear Friends
As a part of my studies, it is required to get feedback about the impact of VLE used by our University.
Therefore | am presenting Survey, could you please provide your valuable feedback for this Survey?
Thank you

Oksana

1. What is your gender *
Female

Male

*
2. What is your age bracket

1518 year

19-25 years

26-35 year

36+ years

*
3. What is the student's attribution to technology

Thechnophilia

Technophobia

Neutral
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4. Does VLE improve the learning experience

Strongly Agree
Agree

Disagree
Strongly Disagree

Not Sure

5. How often does the students use ICT services *

Never
Occasionally
Rarely
Mostly

Always

6. The use of educational technologies provides richer educational experience *

Yes
No

Not Sure

7. Do you have enough internet coverage and accessibility *

Never
Rarely
Occasional
Mostly

Always
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8. What is the impact of VLE on students’ class performance *

Best
Good
Not Sure
Bad

Worse

9. What s the impact of VLE on general learning experience *

Excellent
Poor

Not Sure
Moderate

Great




image1.png




