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	LOCATION: CARMARTHEN 

	LEVEL 4



MODULE CODE: SHSS4062
PROFESSIONAL DEVELOPMENT AND PRACTICE
ASSESSMENT component 1 - COURSEWORK

COMPONENT WEIGHTING: 50 % 

WORD COUNT: 1500 WORDS 

MODULE TUTOR: Daniel Martin


As part of this PDP module, students are required to complete 40 hours of work experience across both semesters. In Sports Therapy – you have been offered the opportunity to work as Pitchside First Aiders for the university sports teams and in the Sports Massage Clinic. 

For this assignment, you are required to reflect on a ‘significant learning experience/event’ that has occurred in your professional work. This may be a specific sports massage or an injury that took place whilst you were working as a Pitchside First Aider. Using the reflective practice template set out by the Society of Sports Therapists you will ask yourself the following questions regarding the ‘significant learning experience/event’:- 
A) Describe a recent ‘significant learning experience’ in your professional life 
B) What did you do and why? 
C) What went well? 
D) What could have been better? 
E) What, (if anything) would you now do differently, faced with a similar situation? 
F) Describe what you learnt from this experience
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The thinking more in depth about an experience.

	Which aspects do you consider could have been improved in this piece of work?
	Linking to professional competencies was probably not as good as it could have been though it will come with experience. 

	What have you found most satisfying whilst undertaking this submission?
	I was surprised that once I got going the piece got easier and so did the referencing.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE (%)

	
	
	Very Poor

< 20
	Poor

20-29
	Inadequate

30-39
	Adequate

40 – 49
	Satisfactory

50–59
	 Good

60-69
	Very Good

70 – 84
	Excellent

85– 100
	
  %

	Description of incident 
	

	
	
	
	
	
	
	
	
	20

	Appropriate Reflections 
	
	
	
	
	
	
	
	
	
	30

	Linking with professional competencies
	

	
	
	
	
	
	
	
	
	25

	Ability to determine action plans post reflections
	
	
	
	
	
	
	
	
	
	25

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:


	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 





This submission is a reflective assignment and as such may be written in the FIRST person (I, my, etc). 
The assignment should be word processed according to the University Assignment Checklist guidelines
Where appropriate, reference support can be provided in accordance with the Harvard Reference format

SUBMISSION DETAILS: 
Submission via Turnitin on the Module Moodle pages. 
Your submission must be made BEFORE 3pm on Date 27th March 2020



































	
	
	
	
	
	
	
	
	
	

	Percentage
	0-19
	20-29
	30-39
	40-49
	50-59
	60-69
	70-79
	80-89
	90-100

	Overall Descriptor
	Very Poor
	Poor
	Inadequate
	Acceptable
	Satisfactory
	Good
	Very Good
	Excellent
	Outstanding 

	Subject Specific Skills 
	
	
	
	
	
	
	
	
	

	Description of the Incident (20%)
	Little or no ability to convey information and/or grammatical errors
	Insufficient ability to convey information and/or grammatical errors
	Some relevant ability to convey information and/or limited grammatical errors
	Some relevant ability to convey information and no grammatical errors
	Relevant with a satisfactory ability to convey information 
	Substantial ability to convey information no grammatical errors 
	Comprehensive ability to convey information no grammatical errors
	Extensive ability to convey information with publishing level grammar
	Full depth ability to convey information with publishing level grammar

	Reflections (30%)
	Little or no understanding of reflection and its place in life scenario 
	Insufficient understanding of reflection and its place in life scenario
	Some relevant knowledge but significant omissions of reflection and its place in life scenario
	Some relevant knowledge and adequate understanding of reflection and its place in life scenario
	Relevant with a satisfactory level of reflection and its place in life scenario
	Substantial ability to reflect and find its place in life scenario with some reference support
	Comprehensive ability to reflect and find its place in life scenario with full reference support
	Extensive ability to reflect and find its place in life scenario with full reference support
	Full depth ability to reflect and find its place in life scenario with full reference support

	Linking with professional competencies (25%)
	Little or no understanding of professional competence 
	Insufficient understanding of professional competence
	Some relevant knowledge of professional competence but significant omissions 
	Some relevant knowledge and adequate understanding of professional competence but some omissions
	Relevant with a satisfactory level of understanding of professional competence with some reference support
	Substantial understanding of professional competence with full reference support
	Comprehensive understanding of professional competence with full reference support
	Extensive knowledge and understanding of professional competence with full reference support
	Full depth and understanding of professional competence with full reference support

	Action Plans (25%)
	Little or no link of reflection to production of action plan  
	Insufficient link of reflection to production of action plan  
	Some relevant link reflection to production of action plan with significant errors 
	Adequate link of reflection to production of action plan  
	Good level achieved with link of reflection to production of action plan  
	Good level achieved with link of reflection to production of action plan and some reference support
	Good level achieved with link of reflection to production of action plan, and extensive reference support
	Excellent level achieved with link of reflection to production of action plan, and extensive reference support
	Outstanding level achieved with link of reflection to production of action plan, and full reference support




Significant Learning Experience in my professional work -
Pitch Side First Aid
Within the first two months of starting university there was a request put out if there were any students within the sports therapy course that could assist with pitch side first aid for the university rugby team’s charity match. Not long having completed the pitch side first aid course and no experience in this sort of situation I was very nervous about offering my services. As it had been suggested this would be excellent experience for ourselves as Sport Therapy students, both personally and professionally, I decide to proceed. Part of the reason I was feeling fear and apprehension agreeing to this was that I had no idea what was going to happen, who I was going there to meet, what to do when I got there before, during and after the match. I was also feeling anxious thinking about what I would do if something happened to one of the players during the match. These concerns were mostly about me making mistakes and doubts of what actions I was supposed to take. Correia (2018) shows these to be central in the relationship between perfectionism and fear of failure in athletes. I may not be the athlete on the pitch, but I still recognise the same feelings that I didn’t want to get anything wrong and was afraid of failing.  Further questions would come to mind like “Would I be able to handle it? If it was serious, what would I do?” Some of the fear I was feeling was related to being called on to treat a player and get it so wrong that it would make things worse for them and possibly lead to lawsuit for professional negligence (Scheid, 1970). These seem to be common fears in staff that work in emergency situations (Mikkola et al., 2017). These questions weren’t so much words at the time but feelings I could later put into words to understand them. Part of that process is reflecting upon such events as this that encourages reviewing and thinking about what happened, recognizing and processing feelings at the time of the event and learning from them to progress personally and professionally, and improve skills (Hargreaves, 2013). 
Fortunately, when I got to the pitch, I asked some of the team what I needed to do, and they pointed me to one of the senior students that had come to cover the game. It dawned on me that I wouldn’t have to do this on my own, which was some relief, as I now had someone to ask questions, watch and learn from, and would offer advice to me about things I was unaware of asking about. I could see that I was very unprepared for such an event. My senior had arrived with a first aid bag with necessary equipment and instructed me to the changing room where we were to meet the team to check for any requests for pre-game soft tissue treatment. This allowed me the opportunity to make mental notes to refresh my knowledge of what is required by a pitch side first aider pre-match and during the match (EFAiF, 2018). This was another unfamiliar situation I was faced with as only being on the Sport Therapy course for less than two months I was still learning soft tissue techniques. The anxiety came back a little for a quite a few moments with the thought of having to perform techniques I was unsure of using in an unfamiliar environment. This was another point for me to take. Preparation is key. Having the necessary skills at the ready by using the accumulated expertise of other professionals and the first aid manual for following and developing procedures and processes for best practice is important for our future profession (Tidar, 2020). 
In a short time, I realised that this was not going to be nearly as terrifying as I thought to be. Having, effectively, a mentor to work with led to a great reduction in my fears and some of the anxiety I had towards any coming incidents on the pitch that I may be called upon to attend to. This was because the senior, being experienced in this work, would be able to communicate with me before, during, and after any callouts what would need to be done, if anything. The value in risk (before event) and crisis (after event) communication is shown by Stubbe (2017).  Though, two minutes into the match, a player was down. My senior ran onto the pitch, and I followed, toward the fallen player. I was as much worried for the player as I was about what I was going to do when I got there. When we reached the player, the senior student jumped in asking the player questions about their injury and pain. As it wasn’t serious, the player asked for some cold spray, got up not long after we got there and headed back into the game. 
Because of the occurrences early in the match I realised I would be reviewing material later in order to make sure I was prepared in the future. The FIFA Emergency First aid in Football (2018) manual would be the first piece to review. It describes what Maddocks questions are and to use them in suspected concussions. Other skills in the manual that would prove necessary to review and practice is the in-line stabilisation of the head and neck and jaw thrust, DRABC, and cardiopulmonary resuscitation. Considering my personal, internal reactions in response to injuries on the pitch I was not nearly ready for working on my own at this point. I could have prepared far better for this situation/event even though I did lightly review the first aid manual. It did show me how much I didn’t know well and what level I had to be at to perform pitch side first aid well. During the EFAiF course we had opportunity to go through some of these skills but there wasn’t enough time to repeatedly roleplay the techniques in a safe, practice situation and created a simulation event as suggested by Kim (2018). Appropriate reading and study material, acting out and roleplaying with other students or professionals, and creating simulations to go through, in future, will greatly improve my confidence and use of skills in practice for clinic, pitch side and other situations. On top of these, looking for more opportunities to be thrust into practice situations to utilise my new skills so that I am able to improve to a point where I am not having to consciously recall what to do but unconscious competence and doing it with awareness to this particular event (Broadwell, 1969). Reaching this level, I would not have to expend too much energy recalling and deploying these skills. I would have them at the ready to use for whatever is presented to me. 

Most things are not as scary as they seem beforehand, especially if prepared for. By putting more effort in to be well educated about what skills I would need for a particular situation I can significantly reduce my fear response to the unexpected. Fear is a part of life and shouldn’t be allowed to stop me from doing my job or participating in important aspects of my personal and university life. Even though fear may be there it is often a sign of moving into a new experience from out of my comfort zone. The fear itself isn’t necessarily something I should wary of but something I should be aware of. Noticing this I can use it to my advantage as a cue for something I need to prepare well for but also that maybe what I’m engaging in is important and may have consequences for not being prepared. Being aware of this I can practice scenarios, roleplay conditions, as suggested by Kim (2018) and develop my speed and capacity to deploy and apply skills in situations and events that demand them within the sports arena the requires a multidisciplinary team approach.

Another aspect I noticed during the time on the pitch was that I followed my senior student without much real interaction with the players. At the time I felt I wasn’t doing much and could have joined in a little more during the time called on to the pitch. As suggested by Duo et al. (2016) during emergency situations we aften conform to what others are doing if we, ourselves, are unsure. We will evaluate the conflict between what others are doing and what we want to do and decide what’s appropriate action. In reflection, I feel I was just following without much real interaction on my part. As I thought about this more, I realised that I was there to learn and assist as best I could with the limited experience and skills, I had at the time of the rugby match. Not to prove that I had skills and could use them to great effect. On reflection of this, I can go into new experiences and weigh up if this is an active position to act and learn in or a passive role in which I am to observe and assist where needed. Overall, I would say it was a positive experience and I gained familiarity with a new situation which will help in future positions I may be posted in. 
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