MAT assignment 
Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Introduction 
For this assignment, we have chosen to focus on More Able and Talented Pupils (MAT). Within this assignment it includes research into an inclusive environment and how this can affect MAT pupils. It looks into current issues for MAT pupils with data gathered from our questionnaire and current research. The issues include supporting the more able and talented and the opportunities available to them, the factors affecting their well-being, how to effectively challenge MAT pupils using an inclusive environment, and how parents can have an effect on MAT pupils. 
Estyn (2018) define More able and talented as “pupils who are more able across the curriculum and those who show particular ability or aptitude in one or more specific areas, such as art, music, drama or sport.” MAT Wales (2019) suggests that about 20% of children in schools are more able and talented; these pupils need enrich and extended opportunities to reach their full potential in one or more areas. In the questionnaire we asked how schools would define more able and talented. Two of the respondents suggested it is when children achieve above and beyond; another respondent said it is when children are ‘More able in terms of understanding their work.’ The National Council for curriculum and assessment (NCCA) (2001) suggest that there is no agreed definition for more able and talented pupils. To sum up, many people define more able and talented pupils slightly differently, however when a pupil is one outcome/level above the expected they are seen as more able, and if they have a particularly good skill in sport or music they are seen as talented (Welsh Government, 2015) 
We chose to do MAT pupils as there was a lot of research on the topic; it is also something we have experience of when going out on placement. From my personal experience, when on placement there was a lot of support for pupils with additional learning needs (ALN) but not much on MAT, so it was a topic I wanted to know more information about. Moreover, whilst on placement, teachers identify which pupils are ALN and the support they need; however, they don’t highlight which pupils are MAT. It is a topic that needs more discussion and support as it tends to be the students that get less support than others. As there is a new curriculum underway, MAT pupils will be seen as equally as important as ALN students. As a group we all researched some information on the different topics, pitched them to the group, and done a vote on the one we wanted to do; that is how we came to the decision to do MAT pupils. Within the questionnaire we had nine open questions, eleven closed and one Likert question. The closed questions are used to get the majority of information from the respondents. Closed questions are quicker and easy for the respondents to answer and therefore more appealing for them to fill out as time can be limited. We used the open questions as follow on questions to get more information from the previous ones; For example, which strategy they thought was the most effective for challenging MAT pupils. Additionally, we did use open questions when asking how many children they have in the class and how many are MAT. This can give a more accurate answer compared to having a question with tick answers 0-5, 6-10, 11-15 and so on. There are statements, or myths, about MAT pupils that can be observed in some schools and in research we had found; so, we chose to do a Likert style question to ask the respondents whether they agree or disagree with these types of statements. It was the easiest way to find out practitioners’ opinions; however, with only 5 respondents we ended up having each person choosing one of each option, meaning we could not get a majority opinion. When sending out the questionnaire to schools we allowed them two weeks to complete it with a set completion date. After the two weeks we sent a reminder email and allowed for an extra week to get more responses; however, we only got 5. This means our data is very limited as we only have a small quantity of respondents to go off. Four of the five responses came from Pembrokeshire, meaning the data could be biased as we do not have an overall view of MAT pupils; Different areas will have a different policy and view on MAT pupils meaning our data is heavily based on one area. 
Whilst gathering data, it will be anonymous, and confidentiality will be kept adhering with the British Educational Research Association (BERA) (2018) and General Data Protection Regulation (GDPR) (2018) guidelines. No schools will be named within the assignment and their answers will be used for an assignment purpose only. We all completed and signed an ethics form which was sent out to schools informing them of this information, outlining they do not have to take part in the questionnaire, and they may withdraw at any time. This was also stated at the start of the questionnaire to ensure everyone who took part was aware of this before completing it.
Children and Families Act (2014, pg.1) define special educational needs (SEN) as “A child or young person has special educational needs if he or she has a learning difficulty or disability which calls for special educational provision to be made for him or her.” In the current SEN code of practice, MAT pupils are not part of it (Department of Education, 2015). In the Draft additional learning need code for Wales (2018) MAT pupils have been included with the definition that they are not ALN but require challenged learning to reach their full potential; it also identifies that MAT pupils can have an ALN (Welsh Government, 2018). In the questionnaire we asked respondents if they were aware of the new Draft additional learning need code for Wales and 50% said they were. We asked the question “What are your views on MAT pupils no longer being included in the Draft Additional Learning Needs code for Wales?” However, this question is misleading as MAT pupils aren’t currently part of the SEN code of practice. If the questionnaire was done again it would be changed to ask if they think MAT pupils should be included in the code for Wales. The Welsh Government (2018) says that MAT pupils are not considered to be ALN unless they have an additional SEN. Children can have an additional learning need but still be MAT. Potential Plus UK (201 8, pg.1) says “Dual or multiple exceptionality is when a child experiences high learning potential alongside a special educational need because of a learning difficulty or disability.” So, a child with an ALN can still be a MAT pupil; they may just need extra support. In the questionnaire the respondents were asked “Does the following apply to any of your MAT pupils?” 2 out of 5 respondents said they have MAT pupils with ALN and 1 out of the 5 respondents said they have a pupil with a medical condition. See figure 1 below for the results. The respondents were then asked what additional support they need; one respondent said behaviour support, and another said extra thinking time and LSA support. 
Number of children

Additional needs


Explainers (2015, p1) says that inclusive education means “different and diverse students learning side by side in the same classroom”. They also suggest that inclusion education means every child should feel safe and secure in the classroom; teachers should have training on nurturing, encouraging and responding to the needs of every child. The Welsh Government (2016) suggest that inclusive education allows for all pupils to access common opportunities relevant to their needs; it requires an inclusive curriculum and for teachers to be aware of equality issues and improve their teaching to adapt to an inclusive environment. Beattie et al (2006) suggests that inclusive education is relatively new in educational practice when a law was introduction for students with disabilities to spend more time with their peers without disabilities. Additionally, Clough & Corbett (2000, p.73) say they believe inclusive education is “fostering a learning community which treats individuals with dignity and respect, and it is about celebrating difference.” However, Goodhew (2009, cited in Morris 2013, pg.24) identifies that “an inclusive education system should mean that all children’s needs are recognised and met rather than that all children are treated the same.” To sum up, inclusive education means to include all students in the classroom and to be treated fairly and with respect to suit their individual needs.
[bookmark: _Hlk6337338]The United Nations Conventions on the Right of the Child (uncrc) (1992) states that a child has a right to an education and that education should: develop a child to their full potential, respect the child’s parents, cultural background, and to prepare children to live in society among all people. These rights support an inclusive education as all children have the same rights to an education and should all be respected and have the same opportunities to develop their full potential. 
Main body 
Estyn (2018) identifies that only few schools provide well for MAT pupils. They also suggest that in many schools there is more emphasis on supporting the more able and provisions for talented pupils are very limited. When schools were asked this question within the questionnaire, 60% of the respondents said they agree their school supports the more able more than the talented and 40% said they have equal amount of support. We also asked the respondents to what extend to they agree to the following statement “more is done to support the more able than the talented”. See figure 2 for the results.


Estyn (2018) suggests that implementing the Literacy and Numeracy Framework (LNF: Welsh Government, 2013) has narrowed the opportunities for pupils to develop their skills in creative, sport and technical skills. An additional comment was made from one respondent saying that MAT pupils do need to be challenged further, however with lack of time and funding for support staff, it is very difficult to challenge them as best they could be. The Welsh Government (2015) published that school leaders and governs identified that there is a need to fund actions to improve provisions for MAT learners, including teacher resources, enrich activities and professional development. The Welsh Government (2015) says approximately two thirds of schools use outside agencies to challenge MAT pupils. Morgan (2007) suggests that MAT pupils need enrichment, which are activities offered outside of the school curriculum. From my own experience, a school had a drama teacher come in once a week to teach the children drama; Another school brought in an artist to develop the children’s creative skills; However, within the questionnaire, only 2 out of 5 respondents said they use outside agencies. The outside agencies identified were one taught the children drama, and the other Welsh literature. When schools have the funding, they are able to bring outside agencies to develop children’s skills that the teachers do not have enough knowledge to do themselves; the outside agencies tend to develop the children’s ‘talent’ skills. To sum up, teachers place more emphasis on supporting the more able as the current curriculum focus more on literacy and numeracy than it does other subjects. However, with more funding teachers can use outside agencies to support the talented pupils as time and resources can be limited for them to do it themselves. The Welsh Government (2018, pg.3) has a new additional learning needs (ALN) practice coming into place which will have 11 aims. One of the aims will be “High aspirations and improved outcomes” where more emphasis will be made on Individual Development plans to help children reach their full potential. Additionally in new curriculum, Donaldson (2015, pg. 56) stats that “The structure will be inclusive, with all children and young people making progress along the same continuum” meaning all areas of learning and experience will be equally as important so the more able and the talented should both be supported equally.
Morgan (2007) suggests that MAT pupils are more likely to struggle with their emotional and social development than their peers. Additionally, Mooij (2008) also says that MAT pupils will experience motivational and social problems. Morgan (2007) notes that this is due to MAT pupils finding nothing in common with their peers as they are more academically advanced than others. Morgan (2007) also identified that MAT pupils felt more comfortable being in a mixed ability class rather than being taken out of class for their learning. This may be due to pressure from their peers for being different to them. Moreover, The Welsh Government (2016) suggests that different factors can influence how MAT pupils develop, such as: may not be aware of their full potential, have an additional learning need, work that is too easy, difficulty forming peer relationships, or pressure from their peers for being different. From my experience in school, one MAT pupil struggled with making friends as she was seen as ‘bossy’ and other children did not want to play with her. Morris (2013) interviewed a MAT pupil who said her relationship with peers have always been difficult for as long as she can remember. Additionally, another MAT pupil said due to his experiences with his peers he feels a deep sense of loneliness and unhappiness. In the questionnaire we asked teachers what factors they believe affect the wellbeing of MAT pupils. See Figure 3 for the results. 
Number of practitioners
Factors



3 out of 5 respondents said that peer pressure can affect the well being of MAT pupils. As some MAT children can also have ALN, they may struggle even more with their social development (Potential Plus UK, 2018). The Welsh Government (2016) proposes that although MAT pupils need time to work independently, it is also important that they work as a group with scaffolded learning to give learners the opportunity to work with their peers. To sum up, although MAT pupils are academically more advanced than their peers, they may be behind in their social and emotional development. This means the teacher must adapt the curriculum to support and develop their needs in other areas; they can do this by providing LSA support and ensuring that MAT pupils are not constantly working alone but given the opportunity to work as a group and build positive relationships with their peers so they feel included rather than excluded from others.
The Welsh Government (2008) proposes that schools need to identify that MAT pupils have a range of skills and talents and needs to provide a range of challenge activities and opportunities to make the most of their talents and skills inside and outside the classroom. In figure 3, four out of the five respondents said that boredom affects the wellbeing of MAT pupils. Boredom could arise from MAT pupils not having enough challenge or opportunity in the classroom. To find out how teachers challenge MAT pupils we asked them the question “How do you support and challenge MAT?” See figure 4 for the results. 
Number of practitioners

Strategies


The top three answers were: independent tasks, questioning and more challenged work. A limitation to this question was we did not include ‘differentiation’ which all teachers use in their classrooms. However, you could argue that more challenged work and independent tasks can come under differentiation. Estyn (2018) highlight the effective teaching strategies for effective teaching of MAT pupils which they believe are: Challenging experiences, high quality feedback, high quality feedback and flexible use of groupings. The Curriculum for Excellence (Scottish Government, 2004, cited in Morris 2013) uses differentiation as a key principle within their curriculum to emphasis the importance of challenge, personalisation, choice and depth. Morris (2013, pg. 20) believes that “differentiation offers an inclusive approach to education, maximising the opportunity for children to learn and develop to the best of their ability alongside their peers,” Moreover, freeman (1998, cited in Morris 2013) suggests that many teachers do not know how to differentiate effectively and fail to challenge the more able pupils. To sum up, differentiation is an inclusive way to challenge the more able and support the less able in the same classroom. However, teachers need training and support to do this effectively to ensure the more able and reaching their full potential.
The Welsh Government (2016) recommends that children should have a choice in their education to be able to achieve an inclusive classroom. From my experience, the teacher used pupil voice every time a new story or topic was introduced; this helped with pupil engagement as they had chosen the activities they wanted to do and decided what they wanted to learn and find out.  Estyn (2018) talks about a primary school that do a ‘learning week’ twice a year which motivates all pupils to learn and take ownership of their learning. The type of activities they include during this week has a positive impact of pupil’s self- esteem and attainment. However, from my experience pupils don’t always know what they want to learn and just suggest ideas they have done in the past. For it to work successfully, children need to take an active role in their own learning; this is an environment that needs to be created by the teacher and a whole school approach. Pembroke Dock Community School (no date) are a positive example of how children can take control of their own learning. To sum up, allowing pupils to have a choice over their learning has many benefits for their personal growth and self-esteem, but also helps with engagement during lessons to stop them from feeling bored and become disruptive. In order for children to be successful in choosing what they learn, they need to take control over their learning which should be taught to them in an environment in the school.
The Welsh Government (2016, pg. 10) says “What happens outside school plays a significant part in how well children perform when they are in school.” A big influence on this would be parental support for learners; if their parents are able to work with schools to find enrich activities then the learners are likely to get the correct support and challenge they need. The Welsh Government (2008) says that parents are a source of information about talents and abilities children have outside of school; it also indicates that with parental support, they can encourage their child to achieve their best. One additional comment made by a respondent of a questionnaire said that teachers do not have the time or funding to correctly challenge and support MAT pupils; involving parents could be a way to challenge the learners where the teachers are not able to. The Welsh Government (2008) indicates that to secure high standards schools should be giving advice and support to parents about making provisions.  Barab and Plucker (2002, cited in Morris 2013) proposed that parental encouragement in the home environment can contribute to children’s academic ability and motivation to learn. However, The Welsh Government (2015) indicates that many parents have said they lack information about MAT and the opportunities going on in school to help support and challenge learners. Estyn (2018) identifies that many schools do not see parents as partners in engaging MAT pupils. In the questionnaire, we asked schools if parents are aware when their child is MAT. 60% said they are aware, 20% said no and the other 20% said sometimes. We then asked what support they give to parents to help support their children; each school said they give no support to parents. Moreover, Freeman (2006, cited in Morris 2013) implies that parents can put to much pressure on children excel academically and children can start to see their parents as too pushy. To sum up, teachers do not have the time to challenge the MAT and support everyone else in the classroom. To help challenge the MAT, parents should be given support and have a close relationship with the school to encourage their children at home and participate in extra curricular activities. From our questionnaire it is something that schools currently are not doing, so improvements need to be made to ensure parents are involved in their children’s education.
[bookmark: _GoBack]Conclusion 
In conclusion, children who are MAT are not seen be ALN; however, MAT pupils can have an ALN which may need extra support for them to deal with. Moreover, pupils who are MAT still need challenge and support for them to reach their full potential; if they do not, they may become bored and disruptive during lessons. It is important to challenge MAT pupils through differentiation and activities within the classroom so they are not singled out which may affect other aspects of their development. Even though MAT pupils need a challenge academically, they still need to have support with their social and emotional development as many MAT pupils struggle with making friends (Morris, 2013). Having an inclusion environment within the classroom can allow for MAT children to be challenged to reach their full potential, but still work with their peers so their other needs are being met. Although teachers have little time already, giving extra funding and training to schools can allow for teachers to create an inclusive environment and bring in outside agencies to work with the class and develop their skills effectively. The Welsh Government (2017) has brought out ‘Our National Mission’ to work alongside the new curriculum ‘Successful futures’ (Donaldson, 2015). Within these two documents, they aim to improve the education system and bring an inclusive environment which has a continuum of learning for all children to work at their own pace (Donaldson, 2015). Having a continuum of learning will allow for the MAT pupils to have sufficient challenge and learning to extend far but still work with the rest of their peers. The future of education is bringing opportunities for all children to achieve their full potential.
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Figure 1 
Does the following apply to any of your MAT pupils?

Series 1	ALN	Medical condition 	e-FSM	Physical condition 	English additional language 	None 	2	1	2	0	2	2	



Figure 2 - Practitioners view that more is done to support the more able than the talented

Figure 2 - More is done to support the more able than the talented	[PERCENTAGE]
[PERCENTAGE]


[PERCENTAGE]

Strongly disagree	Disagree	Neither agree nor disagree 	Agree	Strongly agree	0	0	0.4	0.4	0.2	

Figure 3 - Practitioners view on what factors affect the Well being of MAT pupils?

Well being factors	Peer pressure	Parental pressure 	Lack of confidence 	Boredom 	Relationship with teachers	Isolation 	Cultural background	3	2	1	4	2	0	0	



Figure 4- How do you support and challenge MAT?

Series 1	Extra Curricular Activities 	Independent tasks 	Questioning	Extension Tasks	More challenged work 	AFL	High Quality feedback 	Self Assessment	Other	2	5	5	4	5	4	2	4	1	



