Appendix 1

How can engagement be assessed through Assessment for
Learning in Key Stage Two?

Scales based on Leuven Scale Engagement

Observation Schedule

Name of teacher: Miss M. Harris

Date of session observed: 04/02/2020

Details of session observed: Timeline of significant World War Two events
Name of observer: L. James and N. Greaves

Agreed aims and objectives of session: To research information for the WW2
timeline

Children in focus: [N (.~), IS (V) and IR

(MAT).
Figure 1
Child One LA

INTRODUCTION OF THE SESSION

Are the children....? 11213410
Prepared for the lesson: equipment / book /

Alert and ready /
Positive body language /

MAIN BODY OF THE SESSION

Are the children....? 112341
Following the structure of the lesson /

Focusing on the teacher /
Understanding the teacher’'s movement and communication /
Communicating with peers in their group /
Answering questions directed /
Developing their progress /
Developing knowledge and understanding /




Figure 2

Child Two MA

INTRODUCTION OF THE SESSION

Are the children....? 12134105
Prepared for the lesson: equipment / book /
Alert and ready /
Positive body language /

MAIN BODY OF THE SESSION

Are the children....?

Following the structure of the lesson

Focusing on the teacher

Understanding the teacher's movement and communication

Communicating with peers in their group

Answering questions directed

Developing their progress

Developing knowledge and understanding

Figure 3
Child Three MAT
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Are the children....? 1213141

Prepared for the lesson: equipment / book

Alert and ready /

Positive body language /

MAIN BODY OF THE SESSION

Are the children....?

Following the structure of the lesson

Focusing on the teacher

Understanding the teacher’'s movement and communication

Communicating with peers in their group
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Answering questions directed /
Developing their progress
Developing knowledge and understanding
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Figure 7

Lesson 1 — Observation notes

e Child 1 evidencing very little learning and enthusiasm

e Child 1 withdrawn from the lesson occasionally — distracted by a peer who finds the
task too challenging

e Teacher addressed the situation and created an easier task for disruptive child and
asks Child 1 to help them

e Other children in focus engaged and on task

e Children keen to answer questions asked



Appendix 2

How can engagement be assessed through Assessment for
Learning in Key Stage Two?

Scales based on Leuven Scale Engagement

Observation Schedule

Name of teacher: Miss. L James

Date of session observed: 04/02/2020

Details of session observed: Labelling organs of the human body
Name of observer: M. Harris and N. Greaves

Agreed aims and objectives of session: To label the organs of a human bod
Children in focus: NS (+»), ISR (/A1) =nc NN

(MA).

Figure 1

Child One HA

INTRODUCTION OF THE SESSION

Are the children....? 11213410
Prepared for the lesson: equipment / book /

Alert and ready /
Positive body language /

MAIN BODY OF THE SESSION

Are the children....? 112341
Following the structure of the lesson /
Focusing on the teacher /
Understanding the teacher’'s movement and communication /
Communicating with peers in their group /
Answering questions directed /
Developing their progress /
Developing knowledge and understanding /




Figure 2

Child Two MAT

INTRODUCTION OF THE SESSION

Are the children....? 1123405
Prepared for the lesson: equipment / book /
Alert and ready /
Positive body language /

MAIN BODY OF THE SESSION

Are the children....?

Following the structure of the lesson

Focusing on the teacher

Understanding the teachers movement and communication

Communicating with peers in their group

Answering questions directed

Developing their progress

Developing knowledge and understanding

Figure 3

Child Three MA
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Communicating with peers in their group
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Figure 7

Lesson 2 — Observation notes

Child 2 eager to please — confident in answering questions and supporting peers
Child 3 engaged and on task but not really collaborating with other children
Child 1 engaged and working with peers to complete the task

Case study children finished work well within the time so went to the teacher for an
extension for which the children were asked to research body parts on the iPad



Appendix 3

How can engagement be assessed through Assessment for
Learning in Key Stage Two?

Scales based on Leuven Scale Engagement

Observation Schedule

Name of teacher: Mrs N. Greaves

Date of session observed: 03/02/2020

Details of session observed: Literacy Comprehension

Name of observer: L. James and M. Harris

Agreed aims and objectives of session: To find and locate information on a topic
based comprehsnsion

Children in focus: NN (v~), IR (vA) and IS

(LA).

Figure 1

Child One MA

INTRODUCTION OF THE SESSION

Are the children....? 11213410
Prepared for the lesson: equipment / book /
Alert and ready

Positive body language /

MAIN BODY OF THE SESSION

Are the children....? 112341
Following the structure of the lesson /
Focusing on the teacher /
Understanding the teachers movement and communication /
Communicating with peers in their group /
Answering questions directed /
Developing their progress /
Developing knowledge and understanding /




Figure 2

Child Two MA

INTRODUCTION OF THE SESSION

Are the children....? 1123405
Prepared for the lesson: equipment / book /

Alert and ready /
Positive body language /

MAIN BODY OF THE SESSION

Are the children....?

Following the structure of the lesson

Focusing on the teacher

Understanding the teachers movement and communication

Communicating with peers in their group

Answering questions directed

Developing their progress

Developing knowledge and understanding
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Figure 3

Child Three LA

INTRODUCTION OF THE SESSION

Are the children....? 1213141

Prepared for the lesson: equipment / book /

Alert and ready /

Positive body language /

MAIN BODY OF THE SESSION

Are the children....?

Following the structure of the lesson

Focusing on the teacher

Understanding the teachers movement and communication




Communicating with peers in their group
Answering questions directed

Developing their progress /
Developing knowledge and understanding /
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Appendix 4

INTERVIEW QUESTIONS - Year 6

1. How did you feel about the structure of the lesson?
e Enjoyed the structure of the lesson — clear understanding with the opening
guestions on the PowerPoint — session explained clearly, and task was well
structured

2. How did you feel about Assessment for Learning strategy used within the session?
o Lollipop sticks make all three children feel nervous and picked on however
MAT child said that they feel it's the fairest way to pick children, no bias
choosing.
e Peerassessing is difficult for them, do not like marking their friends work,
would feel more confident with a teacher’'s comment

3. What did you like most about the lesson?
e Liked using ChromeBooks to research information and discussing that with
their peers on the table

4. What is your favourite Assessment for Learning strategy?
e LA child — Talk partners, sharing ideas with their peers
e MA child — Thumb indicators, easily used within learning
e MAT child — using self-assessment to reflect on own work, reflect on own
mistakes

5. Do you find it useful when your work is peer marked using One Star and a Wish,

where you can give and receive feedback?
e The one star and a wish is useful because it allows ‘us’ to understand the
marking codes and the way the teachers mark ‘our’ work

6. What form of feedback has been used with you before and thought worked well?
e All children enjoy recapping at the beginning of the session using their talk
partners, it allows them to challenge themselves and reflect on what was already
learnt

7. Does praise within the lesson encourage you? why?
e Praise within the session allows the children to build in confidence and are
motivated to get an answer correct

8. In terms of monitoring progress, do you feel like the session allowed you to build on

prior knowledge and evidence next steps for academic development?
e The children stated the lesson allowed them to recap on what they had
already learnt in their context so far, and implement that into the session. Next
steps have been evidenced in preparation for the next session

Children suggested that they would like to try a quiz at the end of a session as a plenary in
order to test their understanding. With this, the children suggested peer marking and
reflecting on others work to encourage a ‘fun’ style of Assessment for Learning within the
classroom.



Appendix 5

Interview Questions — Year 3 Class W

1. How did you feel about the structure of the lesson? Felt it was good, (HA) - Would
have liked to have done a different task to the pairing as it has been done before. (MA,
HA)- Both appeared eager to please during the interview and agreed the lesson went
well and they enjoyed it.

2. How did you feel about Assessment for Learning strategy used within the session?
(HA- MA) -Like the lolly pop sticks, don’t feel nervous, They don’t feel worried if they get
an answer wrong. Just feel they can understand better for next time. (HA) - prefers lolly
pop sticks as when people are picked at random by the teacher she feels she is always
asked and this can sometimes frustrate her, as its always her everyone turns to for
support however said it can also make her feel proud.

3. What did you like most about the lesson? They all liked the quiz at the end of the
lesson. Enjoy turning their learning into a competition with each other. They enjoy
guestioning to help them recap their learning.

4. What is your favourite Assessment for Learning strategy?

5. Do you find it useful when your work is peer marked using One Star and a Wish,
where you can give and receive feedback? All children liked their work being marked by
a teacher. Felt the feedback was better. (HA) child more opposed to peer marking as the
feedback was not as informative and the praise is never as good as the teacher. All said
sometimes hard to understand what their friends have written.

6. What form of feedback has been used with you before and thought worked well?

7. Does praise within the lesson encourage you? Why? All agreed praise worked very
well for them. They like to please the teacher. They felt it made them want to work harder
and produce extra work. It always make them want to work harder

8. In terms of monitoring progress, do you feel like the session allowed you to build on
prior knowledge and evidence next steps for academic development?



Appendix 6

Interview Questions — Year 3 Class M

1. How did you feel about the structure of the lesson? Enjoyed the lesson, like the
challenge of a comprehension and enjoy doing any work linked to topic.

2. How did you feel about Assessment for Learning strategy used within the session?
TTYP — Child 1- likes talk to your partner so that they can hear other people’s
opinions. Child 2- likes TTYP to hear other people’s answers and maybe build on
them. Child 3- Loves TTYP to discuss their answers with other people as it is helpful
hearing the different ways of answering. All said that partners help if you don’t know
the answer.

Self-assessment — Child 2- like self-assessment as you can see exactly where you
went wrong so you know what you need to do next time. Child 1 — self-assessment
shows you what you got right or wrong, so it helps you to learn better. Doesn’t like
peer-assessment as you can’t always spot the mistakes when it is marked by
someone else and you can’t always read their writing to understand your feedback.
Child 3 — likes to self-assess their work so that they can make targets for next time.
Self-assessment is their favourite AfL strategy.

Feedback — makes them feel happy and proud. WWW and EBI let them know what
they are good at already and things that they can improve on next time. By giving a
WWW they feel better knowing that they’re good at something.

Lollypop sticks — Child 2 - makes choosing people to answer fair. Makes the
children think more as they can’t opt out and could be picked at any time — got to
have an answer ready incase it's them. Child 3 — sometimes worries incase they
don’t know the answer but knows that it will be ok even if they don’t. Child 1 — not
nervous about the use of lollypop sticks — nothing bad will happen if you don’t know
the answer. Lollypop sticks are coloured, and children know their colours so have an
idea if it might be them when they are picked out.

3. What did you like most about the lesson? Evaluating the lesson at the end using the
learning zone sheets. Child 1 — likes the learning zone sheets as it doesn’t matter which
zone you choose, it’s individual for each person depending on how you felt the work
went. Child 2— no right or wrong answer, feel more confident that the work will be aimed
at the correct level next time. Child 3- you get to make your own choices of how the work
went. | felt | was in the comfort zone so would like to challenge myself next time.

4. What is your favourite Assessment for Learning strategy? All three case study
children chose self-assessment as their favourite AfL strategy.

5. Do you find it useful when your work is peer marked using One Star and a Wish,
where you can give and receive feedback? The children don’t use one star and a wish
but use WWW and EBI instead. All children said that they don'’t like peer-assessment as
sometimes peers write nasty comments or unhelpful comments such as ‘make your
handwriting better’.

6. What form of feedback has been used with you before and thought worked well?
Self-assessment as we know exactly what we need to do to improve and what we are
already doing well.

7. Does praise within the lesson encourage you? Why? All children like praise during
the lesson and overall feedback. Makes them feel successful and they also like the



teacher to give them a challenge for their next task. Receiving positive feedback from the
teacher makes them want to work harder to make them proud.

8. In terms of monitoring progress, do you feel like the session allowed you to build on
prior knowledge and evidence next steps for academic development?



Appendix 7

Brookfield (1938) Four lenses
and Gibbs Reflective Model

Brookfield

Self - Our autobiographies as
learners

Students - Our students’ eyes
Peers - Our colleagues
experiences

Scholarship - Links to theory

Reflective Template — Megan Harris

GIBBS

Description - What happened?

Feelings - What were you thinking and feeling?
Evaluation - What was good and bad about the experience?
Analysis - What sense can you make of the situation?
Conclusion - What else could you have done?
Action plan- If it arose again, what would yvou do?

Make sufficient links to literature in order to support scholarship and use interviews with
pupils for students.

Self

Peer

Description — What
happened?

IThroughout the session, the children were endorsed
in a introduction — main body — plenary session
labout the Blitz. The children were encouraged and
motivated throughout the session, meeting the
learning objectives successfully.

Lauren - The children carried out a lesson on the Blitz. There
were positive discussions throughout the lesson encouraged
by questioning techniques. The learning objective was
lachieved by all.

Nicola — there was a clear structure to this lesson and all
ichildren knew exactly what they needed to do successfully
meet the LO.

Feelings — What were
lyou thinking and
feeling?

IThroughout the session, | believed that the children
were struggling with the level of the challenge set,
however, Vygotsky’s MKO allowed the children to
icomplete the activity confidently.

Lauren -The children were more engaged when provided
with a task- talking partners- positive conversations between
all learners. Some children got distracted throughout the main
task however the teacher positively addressed this by having
regular recaps and using learners examples to help others.
Nicola — most of the children were fully engaged on this task
land were evidently enjoying working with their talking
partners. There was a child struggling with the task, so the
teacher made it easier by providing an alternative way of
completing the task. Mini pitstops were used throughout to
lassess understanding.

Evaluation — What was
good and bad about the
experience?

IThe strategies used within the Assessment for
Learning evidenced as successful, with children
being able to answer the questions when asked.
[Through this, the children were also able to support
their views on Assessment for Learning in the
interviews.

Lauren- It was positive to see the learners engaging in
positive discussions about the task and reaching the leaning
objective.
iGoing through the answers at the end of the lesson as a
class was a positive experience. Some children made little
mistakes but there was no feeling of failure amongst their
peers. All encouraged each other. | feel it helped build
confidence in the children.
Nicola — there were a number of AfL strategies used within
this lesson that had a positive effect on the learning. The
teacher went through the answers with the class as a whole
land although some children had made some mistakes, this
as quickly rectified in a sensitive way and all children were
happy with this.




lAnalysis — What sense
can you make of the
situation?

IThrough the situation, it has been evidenced that
IAssessment for Learning within the classroom
provides a negative strain on the children, making
them feel uncomfortable and worried about being
picked.

Lauren - Observing assessment for learning within the lesson
gave a different picture to that during the interview. During the
lesson children appeared confident and engaged however
during the interview the idea of pressure and fear of failing
was apparent. The children clearly felt more confident to
lexpress their views in a small group of people.

Nicola — although the children appeared comfortable when
being asked questions and discussing the topic with their
peers, the interview provided a different insight into the
ichildren’s opinions of AfL as they explained that they
sometimes feel under pressure and uncomfortable when
being questioned directly.

Conclusion — What else
could you have done?

| could have enabled the children to work within the
Isession as partners to share the workload, making
clearer links to theory such as Vygotsky’'s MKO.

Lauren - During the interview the children suggested a quiz
to end the lesson. This could have been used to assess
learning at the end without the pressure children may feel
from direct questioning.

Nicola — although the children were discussing the task with
their partners, they were researching independently so
maybe next time they could work with their learning partners
from the beginning.

lAction plan — If it arose
lagain, what would you
do?

If it arose again, | would use Assessment for
Learning strategies, along with pupil voice, in order
fto check children’s understanding in a way which
they are confident becoming endorsed in.

Lauren -If this lesson was carried out again, assessment for
learning strategies clearly work with engaging children,
however it would be beneficial to focus on strategies that
lencourage confidence amongst all learners.

Nicola — There was a clear link between AfL strategies and
lengagement, however, as the children who were interviewed
|said that they weren’t always confident to answer the
questions when using the lollypop sticks, the children
suggested using a quiz at the end of the lesson to assess
learning instead.




Appendix 8

Brookfield (1938) Four lenses
and Gibbs Reflective Model

Brookfield

Self - Our autobiographies as
learners

Students - Our students’ eyes
Peers - Our colleagues
experiences

Scholarship - Links to theory

GIBBS

Description - What happened?

Feelings - What were you thinking and feeling?

Evaluation - What was good and bad about the experience?
Analysis - What sense can you make of the situation?
Conclusion - What else could you have done?

Action plan - If it arose again, what would you do?

Reflective Template — Lauren James

Make sufficient links to literature in order to support scholarship and use interviews with

pupils for students.

Self

Peer

Description — What happened? Children were engaged in a lesson
researching body organs. Children had
the opportunity to participate in different
assessment for learning strategies
inclduing — talking partners to discuss
prior knowledge, questioning and
feedback.

Megan- Children were engaged from the
beginning of the session. Children were
encourage to work within the set
differentiation and were all aware of the
Assessment for Learning strategies
utilised.

Nicola- All children were engaged in the
session from the beginning and it was
clear that the children had already learnt
a lot about this topic and had evidently
engaged in these AfL techniques before.

Feelings — What were you thinking and  [The lesson was differentiated

feeling? appropriately. | don’t feel all children had
the opportunity to take a next step
challenge due to time limit in the lesson.
However all children accomplished the
learning objective through independent
and collaborative work.

Megan- All children were able to
complete the task successfully and met
the learning objective. Support was
provided throughout emphasising a
positive learning environment. Children
could have had next step challenges set
to them, increasing their knowledge and
understanding.

Nicola — the task was appropriately
differentiated, and all children were clear
on exactly what they needed to do. All
children successfully met the learning
objective and the children who finished in
time had next step challenges set to
further their knowledge.

Evaluation — What was good and bad Assessment for learning strategies
about the experience? proved to be successful within the lesson

Megan- Effective practice was

demonstrated throughout the use of




for monitoring engagement. All children
responded positively in the interview
when discussing AFL used within the
lesson.

Assessment for Learning strategies.
Children were familiar with strategies
utilised, responding effectively. LA
children sometimes off task, however
attention was regained almost
immediately once identified.

Nicola — All children responded well to
the AfL strategies used in this lesson.
Some of the LA children sometimes
appeared to be off task but this was
quickly resolved by the teacher and TA
supporting the children in need.

Analysis — What sense can you make of
the situation?

It was evident in the lesson that
guestioning is a positive AFL atrategy
within teaching. Changing the way
questioning is approached increases
engagement, A quiz at the end of the
lesson, increase the levels of
engagement for all learners.

Megan — As stated, questioning was the
most successful AfL strategy during the
session. In order to promote a
development in knowledge and
understanding, underpinning the focus of
AfL within the class, introduce the use of
higher order questioning.

Nicola — the children really enjoyed the
quiz at the end of the lesson which really
helped them to recap what they had
learnt. The different questioning
techniques proved successful and kept
the children engaged.

Conclusion — What else could you have
done?

Children did work together but |

feel could have encouraged this more.
During the interview the one child also
made a comment of making tasks
different so that they arent doing the
same everytime.

Megan — As stated, recycling tasks are
often useful in order for children to
become familiar with the process and
reasoning behind the answers. However,
if the session was conducted again, a use
of higher order questioning could be
introduced in order to further challenge
children.

Nicola - It is important to do a range of
tasks on the same topic in order for the
children to widen their knowledge.
However, as the children suggested that
they would like to do a different task, you
may want to adapt it to make it more
challenging to keep them engaged.

Action plan — If it arose again, what would
you do?

If  was to do the lesson again | would
continue to use all assessment strategies
used but also evidence children’s work
(voluntary approach) for others to assess
against,

Megan- A use of peer and self-
assessment would be beneficial in a
further session, in order for children to
identify the strengths and weakness of
others work.

Nicola — Next time | would continue to
develop the same AfL strategies but also
introduce self or peer-assessment so that
the children can identify WWW and EBI in
their own work and the work of their
peers.




Appendix 9

Brookfield (1938) Four lenses
and Gibbs Reflective Model

Brookfield

Self - Our autobiographies as
learners

Students - Our students’ eyes
Peers - Our colleagues
experiences

Scholarship - Links to theory

GIBBS

Description - What happened?

Feelings - What were you thinking and feeling?
Evaluation - What was good and bad about the experience?
Analysis - What sense can you make of the situation?
Conclusion - What else could you have done?
Action plan- If it arose again, what would you do?

Reflective Template — Nicola Greaves

Make sufficient links to literature in order to support scholarship and use interviews with
pupils for students.

Self

Peer

Description — What
happened?

At the start of the session, the children were instantly
faced with questions on comprehension to recall their
prior learning using high quality questioning inspired by
Bloom’s Taxonomy. The children were engaged when
reading the story as | used the lollypop sticks to select
people to read, therefore everyone needed to be
prepared. The children were motivated by the task as
they chose their own level of challenge. All children
lsuccessfully met the learning objective and engaged
with a range of AfL strategies.

Megan: Throughout the session, the children were aware of
thinking structures in order to meet the learning objective.
\With this, the children were engrossed in extending their
learning, along with becoming familiar with the use of high-
quality questioning. All children during the study were aware
of the Assessment for Learning strategies utilised, enabling
the observations to be completed with clarity.

Lauren — The children were engaged from the outset of the
lesson. Lolly pop sticks was used as a technique to choose
people to read, this meant each child had to follow along.
IChildren were given the chance to choose their own task,
giving them the independence to choose work suited to their
abiltiy.

Feelings — What
lwere you thinking
and feeling?

| felt that most of the children were in the comfort zone
when completing the tasks, however some were
struggling with some of the questions but with the
Isupport of their peers working as an MKO they were
able to successfully complete the task.

Megan: As previously stated, a minority of children met
difficulty when completing the task. Theoretical perspectives

upported the children’s collaborative working within the
lesson, meeting the learning objective successfully.
Lauren — The majority of the children completed the task with
ase. However some difficulties arose with some but this




wasn't reflected on their self-assessment at the end. Instead
opting to replicate what their friends had done.

Evaluation — What
lwas good and bad
about the
lexperience?

IThe AfL strategies used proved to be successful. All
children engaged in the lesson and answered the
lquestions asked of them. The children self-assessed
their work and used growth mindset learning zone
templates to assess how they felt during the task. The
children that were interviewed had positive views of the
IAfL strategies.

IAs some of the children found they weren't in the
learning/ challenge zone, | feel that the task could have
been more challenging for the more able learners.

Megan: During the experience, it was beneficially rewarded
to evidence a growth mindset perspective within practice. The
children seemed confident when using this in line with the
IAssessment for Learning strategies. Children who are
recognised as higher attaining pupils could have been
ichallenged to their full potential, implementing a series of
differentiated challenges and expectations.

Lauren — Afl strategies used throughout the lesson were
successful in keeping children engaged throughout the
lesson. The self-assessment at the end allowed the teacher
to acknowledge where their understanding was and if future
ichallenges could be considered.

lAnalysis — What
sense can you make
of the situation?

IThroughout the research process in my lesson, it was
clear that the children like the implementation of AfL
strategies and feel that they help them to progress.

Megan: Throughout the lesson, it was evidenced with clarity
that the children were aware of the Assessment for Learning
strategies utilised. This ensured all children were engaged
land taking part within the lesson.

Lauren — AFL strategies used throughout the lesson were
evidently beneficial to learning and allowed the teacher to
better understand where to take the lesson next.

Conclusion — What
else could you have
done?

| could have made the questions for the more able
children more challenging or provided a further
challenge for when they had finished but this may have
proven difficult due to timings of the lesson.

Megan: Children could have been challenged further, which
would have encouraged a growing sense of engagement to
the pupils. Through this, the children could evidence
collaborative working further in the classroom, supporting
leach other.

Lauren — As observed some children found the questions
leasy, therefore a next challenge could have been
implemented, such as children creating a question for their
eers.

lAction plan — If it
arose again, what
lwould you do?

If | was to do this lesson again, | would use the same
strategies as they were evidently successful. However, |
would provide more challenge for the children who felt
that they were in the comfort zone.

Megan: As previously stated, implementing a series of
ichallenges for some pupils would have been beneficial in
extending the children’s learning and engagement.

Lauren — If this lesson was done again, it would be beneficial
to look at ways further challenges could be implemented in to
the lesson.

Lauren — If this lesson was done again, it would be beneficial
to look at ways further challenges could be implemented in to
the lesson.

Appendix 10




Appendix 11

CONSENT FORM

PROJECT TITLE: How can children’s academic engagement to be monitored through As-
sessment for Learning in Key Stage 2?

Name of Researcher: Mrs Greaves

Please initial box

1.l confirm that | have read and understand the information sheet dated XXXX
for the above study.

2. lunderstand that my child’s participation is voluntary and that | am free to
withdraw my child from the study at any time, without giving any reason.

3. lunderstand that my child can choose to withdraw at any time, without
giving a reason.

4. lunderstand that the information given by my child will be used in a
university assignment.

5. lunderstand that my child’s name will not appear at any time.

6. lagree for my child to take part in the above study.

Child’s name Parent signature Date









