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Introduction 
Dumas (2018) wrote “All for one and one for all”, which has now become a hugely popular saying in British and French culture thanks to The Three Musketeers. The saying was originally published in 1884 but unfortunately, despite its popularity, it is not actually being executed. It is apparent that in the twenty first century that discrimination is still prevalent in the British education system, whether intentional or unintentional. Many Government policies and Acts of Parliament have been implemented over the years to combat discrimination and in turn promote inclusivity in the evolution of the British school system (Dempsey, 2015). It was claimed by Freire (2005) that education is and would always be a political act, this claim still holds value today. Education is the starting block of children’s rights and social justice, and it is the school and its stance on inclusion that can remove oppression and injustice from the curriculum (Cologon, 2014). The United Nations Convention on the Rights of the Child (1989) states that all children have rights, no matter their gender, ethnic origin, religion, language or ability. The legislation includes fifty-four articles that incorporate the political, economic, social and cultural rights of children. For the purpose of this document article 2 and article 28 are of particular interest (see appendix A). This document aims to briefly explain and critically analyse the strategies used in the National Curriculum to promote article 2 and 28. The document will focus on three key areas of ‘needs’; Additional Learning Needs (Previously Special Educational Needs), poverty and ethnicity.  

What is inclusion?
In order to fully understand the issues surrounding inclusion it is important to understand its meaning, as it is commonly misunderstood. Cologon (2014) expresses that ‘inclusion’ is a term created to describe all the ways in which education has included a diverse selection of children that do not fit the traditional schooling system. The Welsh Government however (WG, 2016) define inclusion as a process. The WG state in their guidance notes; that a pupil’s progression through accessing mutual opportunities relevant to their needs, ensures them that they belong fully to a school community. United Nations Educational, Scientific and Cultural Organization (2017) mirror this statement from WG and also define inclusive education as a process of addressing the diversity of the needs of the pupil and responding to them by encouragement of the participation in learning and reducing exclusion. Thus, creating a learning environment where each individual pupil’s needs ae meet allowing every pupil the opportunity to succeed. Despite the backing of WG, UNCRC and UNESCO there also potential challenges that come alongside inclusion. Research conducted by Evins (2015) suggest the main challenges faced by practitioners are understanding and managing behaviour alongside socio-structural barriers.

Additional Learning Needs (Special Educational Needs) 
The Special Educational Needs (SEN) framework is set to be replaced in September 2020 by The Additional Learning Needs and Education Tribunal (Wales) Act 2018. The act will see an end to Local Authority (LA) issued statements and exchange them for universal statutory Individual Development Plans for all children with additional learning needs (ALN). The Act and its new framework will combine the two previous separate legislation regarding SEN children up to age sixteen and Learning Difficulties and/or Disabilities (LDD) post-16. The term ALN will now be applied to all children up to the aged of twenty-five (Dauncey, 2018). The creation of The Act itself was based upon inclusive practice, The WG conferred with SEN pupils and parents and used their feedback to make amendments to the Bill. The WG state that this engagement with the pupils and their parents will continue through its implantation of the Act (WG, 2018). The bill was also made accessible in an easy read and braille option in 2017 to promote inclusivity to all (WG, 2018).
   
The Special Educational Needs and Disability Act 2001 states that SEN pupils should be included in mainstream schools, providing this is the parents wish and it does not affect the efficient education of the other pupils. It is imperative that teachers meet the diverse needs of their pupils with SEN/ALN by adopting a proactive and inclusive approach to both learning and it’s assessment (Vickerman, 2007). A Code of Practice (CP) was produced as per requirement of The Education Act 1993. This CP was to give practical guidance to LA’s and schools on how to manage SEN pupil care and education. Following the devolution of Wales in 1997 the first SEN Code of Practice was issued specific to Wales in 2002 and in still in force at present (Dauncey, 2015). The CP states that schools must have a written SEN policy and also have a responsibly person to ensure all staff know and understand about a pupil’s SEN. The CP also advocates for a range of strategies and interventions to be used in a graduated approach in order to help SEN pupils. It also notes that schools should make full use of classroom and school resources and provision before enlisting outside resources. It goes on to state that the provision for SEN pupils is not only for the SEN Coordinator to maintain but a responsibility of all staff (Dauncey, 2015). 
In order to successfully include SEN/ALN children into a mainstream setting, various considerations must be taken and put in place. A SEN coordinator (SENCO) is a specific member of staff at a school with responsibility for directing the SEN provision within the school. This is an instrumental role, however non statutory, that alongside the class teacher will help identify the specific needs of the pupil and what intervention and support is required (Rayner, 2007). The new ALN Reform Act aforementioned, will see the introduction of Additional Needs Co-ordinators (ALNCOs). This will be a statutory role unlike the predecessor role of the SENCO (WG, 2017). Regardless of its name the role in itself is vital to the inclusion of the ALN/SEN pupils into the mainstream setting.  
Differentiation within the National Curriculum is key to promoting inclusivity. The Literacy and Numeracy Framework (LNF) is designed to aid practitioners to embed literacy and numeracy via a cross curricular approach, for learners aged 5 to 14 (WG, 2014). The LNF offers an adjoining framework (See Appendix B) in order to support SEN/ALN pupils named Routes to Literacy and Numeracy. It was developed to support and identify progression for learns with complex needs. The SENCO/ALNCO will work cohesively with the teacher in order to asses the child and their progression. The framework allows for progression at differing rates for individual learner’s dependant on their own specific needs (WG, 2016). 

Ethnicity: Gypsy, Romany & Traveller Children 
As stated by the UNCRC in article two and twenty-eight every child has the right to an education regardless of ethnicity or religion. Despite this, children from a Gypsy, Roma and Traveller (GRT) background are five times more likely to be excluded from school over children of other ethnicities (Brighton University, 2019).  Sir Trevor Phillips (2004) the Chair of the Commission for Race Equality at the time described racism towards GRT communities as “the last respectable form of racism”, meaning there is next to no stigma attached to expressing racist attitudes towards this group. Prejudice and discrimination towards GRT communities is expressed with a casual attitude and the use of derogatory terms and language, coinciding with stereotyped roles and behaviours of some GRT people (Foster & Norton, 2012). 
GRT children’s education is often disjointed and disrupted due to socio-economic factors and also lack of understanding from staff in their school placements. The Department for Education and Employment (DfEE, 1999) conducted a small-scale research project into the education of GRT children. The project was aimed at the low attendance of GRT pupils in school (Bhopal, 2000). Absence from school or inconsistent attendance has a significantly negative effect on a child’s education, so it is very unfortunate for GRT children that their community is based on the tradition of travelling (Ofsted, 2003). GRT children have the highest absence rate for secondary schools in the UK out of all ethnicity groups (Department for Education, 2013). 
To combat the issues faced by GRT children the Welsh Government issued a document named ‘Travelling to a Better Future’ – Gypsy and Traveller Framework for Action and Delivery Plan (Welsh Government, 2011). This was the first GRT policy document to be developed in the UK and focused on key areas of GRT children’s lives and on of those key area’s was education. The document stated that:
The revised National Curriculum provides opportunities within, and across, curriculum subjects and frameworks to increase curriculum relevance for different groups of learners, such as Gypsy and Traveller children, and to address race equality and diversity, preparing learners for life in a multicultural Wales and for global citizenship (Welsh Government, 2011 p37).

The promotion of The Education for Sustainable Development and Global Citizenship (ESDGC) is a requirement of the National Curriculum. It aims to give learners of all key stages of education, an understanding of the impact of their choices on other people, the economy and the environment (WG,2017). As part of the ESDGC cross curricular model of learning the aim of the document ‘Travelling to a Better Future’ can be achieved.  The WG (2011) assert that it is vital that all learners develop their knowledge and understanding of the diversity of Welsh communities. It states that this development of knowledge surrounding local culture and heritage will foster a sense of belonging and inclusivity to the educational setting for its learners of all cultural backgrounds (WG,2011). Guidance offered by The Welsh Government (2010) (See Appendix C) stipulates that many opportunities for inclusion can be made available by practitioners in a range of cross-curricular subjects developing link to GRT culture including literacy, numeracy, history and Cwricwlwm Cymreig. In order to promote inclusive educational practice teachers must identify opportunities in the National Curriculum to engage learners in a range of discussions about equality and diversity of the people of Wales and people outside of Wales as encouraged by the WG curriculum guidance issued in 2010. 
Most research conducted on GRT education fails to differentiate between ‘education’ and ‘schooling’. Traditionally in GRT cultures children learn through immersion with the family and engaging in real life scenarios and activities (Bhopal, 2011).  The report published by Donaldson (2015) has led to a complete overhaul of Welsh Curriculum and educational practice. Though not in effect yet it is stated the new curriculum bids to develop ambitious, capable learners through a more relaxed and ‘hands on’ approach to learning. Discussions held with stakeholders in the new curriculum for Wales suggested that there is a strong desire within the profession to have far more autonomy to make decisions on curriculum content as a school rather than a nation. This was also backed by a discussion group held with children, who verbalised that each school is different, and it doesn’t matter if you learn different things from friends in other schools (Donaldson, 2015). This new approach to the curriculum could be vital for the inclusion of minority groups such as GRT. For the schools that need the room in the curriculum to fit alternative means of study in for the needs of its pupils this could change the face of inclusive practice for the better.

Poverty & Socio-Economic Disadvantage 
One in three children in Wales live in poverty. Fifty-three per cent of Welsh children in low-income families have stated they are worried their parents are finding it hard to pay for everyday means of living such as food, gas and clothing (Poverty.ac.uk, 2019). These three items are described by Maslow as being the foundation of all development (McLeod, 2007). Without each one of these thing Maslow states that children cannot efficiently develop or therefor fully engage in learning and education. Shortly after the devolution of Wales Labour leader and Prime Minister at the time released a document entitled ‘Every Child Matters’ (2003). This document sought to improve many children’s services throughout the UK. A point of particular interest to this document is its aim to promote ‘full service extended schools’. These schools will be open earlier and later than school hours in order to provide breakfast, afterschool clubs and social care support services on site (DfES, 2003).  
The attainment gap between the disadvantaged children and advantaged is said to be present at just nine months old. It is significantly larger by the time the child enters nursery class. It accelerates and grows even larger during later primary and secondary school, being at its largest at school leaving age (Education through Reginal Working, 2018). The Welsh Government has stated its commitment to reducing child poverty and its effects, including the attainment gap between children in low-income families and their affluent peers (Egan, 2013). It is also stated by Egan (2007) that The WG had developed a ranged of AAB-type (aspirations, attitudes and behaviours of children and their families) strategies. These programmes are aimed to promote inclusivity with the National Curriculum and the school by encouraging less affluent pupils to progress onto higher education. The RAISE (Raising Attainment and Educational Standards in Education) programme provided mentoring support for fourteen to nineteen year olds that were struggling with attainment goals within the curriculum (Holtom & Lloyd-Jones, 2012). Estyn’s (2012) report expresses that an effective school will have a whole-school approach to developing pupil’s literacy and numeracy skills. It is a palpable notion that disadvantaged pupils from low income backgrounds are more likely to face physical barriers to progression in literacy, i.e. having fewer reading materials at home equates to less reading. For schools to effectively overcome barriers such as this they must identify specific strategies across the curriculum (See Appendix D). 
One of the seven themes that makes up the ESDGC framework is Poverty and Wealth. This topic does not only cover the wealth and poverty of developing countries but it first and foremost links with the local and surrounding areas. This topic is vast and a perfect opportunity to encourage inclusive educational practice. The topic can be used to break down social barriers to poverty by open and honest discussions in the classroom. Children can also discuss potential development options for the surrounding areas in order to bridge and socio-economic gaps in the community (WG,2017). 
The Pupil Development Grant is allocated to schools who’s pupils come from a low income/disadvantaged background or area such as pupils eligible for free school meals or pupils who have been looked after continuously (LAC) for more than six months. A local school in Carmarthenshire have used part of the funding from The Welsh Government to:
· Provide a literacy and numeracy support programme both within the curriculum and outside as an extra curricula group study session.
· Establish catch-up and reading programmes e.g. “Read Write Ink”, together with buddy study programmes.  
· Deliver Staff off site and in-house training in order to offer dedicated support programmes to pupils.
· Give opportunities to pupils to access digital resources in formal and non-formal curriculum settings. Thus, providing all pupils the chance to leave school with transferable technical IT and digital awareness skills to be able to progress in further education and employment (Bryngwyn School, 2019).
The WG (2017) states that the PDG is time-limited and schools should use the funding to make sustainable changes to the school and its programmes in order to provide inclusive practice after the money is used and no longer available. An example of this would be Bryngwyn’s use of staff training and catch-up programmes (See Appendix E). 

Conclusion 
Before concluding this document, it is key to clarify some key points made throughout the course of the text. The term ‘inclusion’ can cover an assortment of terms. For the purpose of the document it’s definition is to include persons of any race, religion, ethnicity, ability, sexuality or gender in the process of learning. The document sought to discover strategies and programmed implemented into and use with the National Curriculum to promote inclusive education and inclusive practice. The document only briefly covered three areas of inclusion; ALN/SEN, poverty and ethnicity (GRT). It was found that there is going to be an ALN reform later on in this year (September 2020) which leaves a shred of uncertainty over ALN policy, however at present there is sufficient evidence to conclude that ALN and SEN is accounted for in inclusive practice with the National Curriculum, with  frameworks such as the LNF and the SEN code of practice. As for the inclusion of disadvantaged pupils, it is clear there are still significant flaws in the system and with 2020 fast approaching the WG does not look to be able to eradicate child poverty in Wales. However, with that being said there is noteworthy funding being giving to schools in order to promote the inclusion of the pupils with grants such as the PDG, nonetheless The WG does state that the funding is not long term and will run out. In terms of GRT inclusion in education, it is going to be challenging despite any funding or framework provided due to complication of religion, tradition and cultural differences. There is still a sizeable amount of work to be done to bridge the divide and fully include GRT education into the National Curriculum, however inclusive practice is be promoted as best as possible by implementing the framework and guidance provided by the ESDGC. Inclusion does not have a one size fits cap and discrimination and prejudice may never fully be eradicated, however the Welsh National Curriculum is proving to fully implement strategies to promote inclusivity in the educational setting. 
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Y Estyn

A whole-school approach
to supporting
disadvantaged learners

The core aims of Bryngwyn School, Llanelli, are to improve attendance, attitude and
the achievement of disadvantaged learners. Their successful strategy using a skills-
based curriculum has seen a marked improvement in many areas such as
attendance, literacy, mathematics and English.

Context
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Bryngwyn School is an 11-16 community school situated in Dafen, on the north-
eastern side of Llanelli, and draws its learners from parts of the town centre and
from a number of outlying villages. There are 834 learners on roll. Overall, the
catchment area is disadvantaged. Twenty-two per cent of learners are entitled to
free school meals.

Strategy

The core aims of the school are to focus on improving the attendance, attitude and
achievement of disadvantaged learners. In order to achieve these aims, the school
has decided to focus on a skills-driven curriculum supported by key skills
qualifications.

Actions

The school identifies its disadvantaged learners and tracks individual learners’
progress against baseline data on a termly basis. The progress of disadvantaged
learners is analysed specifically at the end of key stages 3 and 4 to inform planning.
Leaders and managers use a good range of processes to analyse a range of
performance data, such as school tracking data and information from Cognitive
Ability Tests (CATs) and National Federation for Educational Research (NFER) tests,
to evaluate the impact of strategies on disadvantaged learners.

Strategies for improving key skills, among disadvantaged learners, include the
following:

* identifying two members of the senior team dedicated to improving outcomes
for learners in communication and numeracy;

¢ increasing the numbers of sets for English and mathematics for Years 9, 10 and
11;

¢ creating withdrawal groups for numeracy and literacy in Years 7 and 8;

¢ introducing key Skills qualifications in Application of Number and
Communication spanning levels 1-3;
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introducing a transition literacy project for key stages 2 and 3. Learners from
Years 6 and 7 were identified from data analysis to receive one-to-one ‘catch
up’ sessions every week, plus early morning reading sessions every day;

introducing a key stage 2/3 transition numeracy project. Learners in Years 6, 7
and 8 were identified using data and small intervention groups were created.
These learners receive a weekly one hour session - following ‘number workout
programme’; and

using key skills qualifications in key stage 3 to motivate learners.

Other strategies for tackling disadvantage include the following:

an emotional literacy project for key stage 3 learners who were identified by
the head of year as disadvantaged learners in need of support. This group
benefited from a range of intervention strategies to suit individual needs. Extra
support for the project was given through links with other support services
and voluntary agencies;

a strong emphasis on learner voice to make changes to the curriculum. This
has resulted in some learning being based on short ‘task and finish’ projects to
motivate learners, and in other instances to setting a week-long project that
included visits so that learners could have a richer learning experience;

engaging boys more successfully in reading by developing a project linking
football to reading. Learners involved in the project then took leadership of
the task by mentoring Year 6 learners from the school’s feeder primary schools;

an attendance officer working with the school to ensure effective contact with
parents. This officer also works with an identified group of learners whose
attendance is poor to reduce the number of unauthorised absences;

providing a base for social services in the school. This has resulted in better
communication and an effective exchange of information between social
services and the school and has a positive impact on the school’s ability to
support disadvantaged learners; and
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their families.

Good and excellent features

The school is very successful at engaging learners from disadvantaged backgrounds
as a result of:

o the very effective development of learners’ key skills in their programmes of
study;

o listening to feedback from disadvantaged learners and acting very effectively
upon this information;

o successfully adapting teaching and learning strategies to motivate learners
and allow them to complete their work successfully;

o the careful monitoring of the impact of these strategies on disadvantaged
learners; and

o the highly effective and extremely well attended out-of-school-hours
programme.

Outcomes

The school has improved outcomes for disadvantaged learners in the following
areas:

e the core subject indicator at key stage 4 has improved significantly over the
past four years. In the last 2 years the school has been in the top 25% of
similar schools in this performance indicator;

¢ in literacy the school has improved learners’ reading accuracy and
comprehension skills significantly;

o i2009410,-69% afilErveniqelds achieved level 2 in English. This was ahove

gus

the average for similar schaols (62%) and.the national aWifiSge (Mggg;info

hitps:/fwww.estyn.gov.wales/effective-practice/whole-school-approach-supporting-disadvantaged-leamers




image10.jpg
41412019

A whale-school approach to supparting disadvantaged leamers | Estyn

in numeracy, Year 7 and Year 8 learners improved their skills significantly,
achieving results higher than predicted;

in 2009-2010, 68% of 15-year-olds achieved level 2 in mathematics. This is
well above the average for similar schools (55%) and the national average
(56%);

there has been a marked improvement in the achievement of disadvantaged
boys generally. At key stage 3, there is little difference between the
performance of boys and girls. The headteacher attributes this success to
changes in learning and teaching strategies;

GCSE results for all learners were significantly higher than predicted by the
Cognitive Ability Test (CAT) data; the number of learners achieving the level 2
threshold including English and mathematics has improved over the last three
years and is now the highest within Bryngwyn’s family of similar schools;

the average wider points score for 15-year-olds in the school has improved
significantly over the past four years and is now the highest in Bryngwyn’s
family of schools;

and attendance has improved for learners entitled to free school meals and the
school recorded a fall in unauthorised absences.

Links

httpy//www.bryngwynschool.co.uk/
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ARTICLE 1 (definition of the child)
Everyone under the age of 18 has all the
rights in the Convention.

ARTICLE 2 (non-discrimination)

The Convention applies to every child
without discrimination, whatever their
ethnicity, gender, religion, language,
abilities or any other status, whatever
they think or say, whatever their family
background.

ARTICLE 3 (best interests of the child)
The best interests of the child must be a
top priority in all decisions and actions that
affect children.

ARTICLE 4 (implementation of

the Convention)

Governments must do all they can to make
sure every child can enjoy their rights by
creating systems and passing laws that
promote and protect children’s rights.

ARTICLE 5 (parental guidance and a
child’s evolving capacities)
Governments must respect the rights and
responsibilities of parents and carers to
provide guidance and direction to their
child as they grow up, so that they fully
enjoy their rights. This must be done in a
way that recognises the child's increasing
capacity to make their own choices.

ARTICLE 6 (life, survival and development)
Every child has the right to life.
Governments must do all they can to
ensure that children survive and develop to
their full potential.

ARTICLE 7 (birth registration, name,
nationality, care)

Every child has the right to be registered at
birth, to have a name and nationality, and,
as far as possible, to know and be cared
for by their parents.

ARTICLE 8 (protection and preservation
of identity)

Every child has the right to an identity.
Governments must respect and protect
that right, and prevent the child’s name,
nationality or family relationships from
being changed unlawfully.

ARTICLE 9 (separation from parents)
Children must not be separated from their
parents against their will unless it is in their
best interests (for example, if a parent is
hurting or neglecting a child). Children
whose parents have separated have the
right to stay in contact with both parents,
unless this could cause them harm.

ARTICLE 10 (family reunification)
Governments must respond quickly and
sympathetically if a child or their parents
apply to live together in the same country.
If a child's parents live apart in different
countries, the child has the right to visit
and keep in contact with both of them.

ARTICLE 11 (abduction and non-return
of children)

Governments must do everything they can
to stop children being taken out of their
own country illegally by their parents or
other relatives, or being prevented from
returning home.

ARTICLE 12 (respect for the views

of the child)

Every child has the right to express their
views, feelings and wishes in all matters
affecting them, and to have their views
considered and taken seriously. This right
applies at all times, for example during
immigration proceedings, housing decisions
or the child's day-to-day home life.

ARTICLE 13 (freedom of expression)
Every child must be free to express their
thoughts and opinions and to access all
kinds of information, as long as it is within
the law.

ARTICLE 14 (freedom of thought,

belief and religion)

Every child has the right to think and
believe what they choose and also to
practise their religion, as long as they are
not stopping other people from enjoying
their rights. Governments must respect
the rights and responsibilities of parents to
guide their child as they grow up.

ARTICLE 15 (freedom of association)
Every child has the right to meet with
other children and to join groups and
organisations, as long as this does not stop
other people from enjoying their rights.

ARTICLE 16 (right to privacy)

Every child has the right to privacy. The law
should protect the child's private, family
and home life, including protecting children
from unlawful attacks that harm their
reputation.

ARTICLE 17 (access to information
from the media)

Every child has the right to reliable
information from a variety of sources,

and governments should encourage the
media to provide information that children
can understand. Governments must help
protect children from materials that could
harm them.

ARTICLE 18 (parental responsibilities
and state assistance)

Both parents share responsibility for
bringing up their child and should always
consider what is best for the child.
Governments must support parents by
creating support services for children and
giving parents the help they need to raise
their children.

ARTICLE 19 (protection from violence,
abuse and neglect)

Governments must do all they can to
ensure that children are protected from all
forms of violence, abuse, neglect and bad
treatment by their parents or anyone else
who looks after them.

ARTICLE 20 (children unable to live
with their family)

If a child cannot be looked after by

their immediate family, the government
must give them special protection and
assistance. This includes making sure

the child is provided with alternative care
that is continuous and respects the child's
culture, language and religion.

ARTICLE 21 (adoption)

Governments must oversee the process of
adoption to make sure it is safe, lawful and
that it prioritises children’s best interests.
Children should only be adopted outside of
their country if they cannot be placed with
a family in their own country.

ARTICLE 22 (refugee children)

If a child is seeking refuge or has refugee
status, governments must provide them
with appropriate protection and assistance
to help them enjoy all the rights in the
Convention. Governments must help
refugee children who are separated from
their parents to be reunited with them.

ARTICLE 23 (children with a disability)

A child with a disability has the right to live
a full and decent life with dignity and, as far
as possible, independence and to play an
active part in the community. Governments
must do all they can to support disabled
children and their families.

THE UN CONVENTION
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ARTICLE 24 (health and health services)
Every child has the right to the best
possible health. Governments must
provide good quality health care, clean
water, nutritious food, and a clean
environment and education on health

and well-being so that children can stay
healthy. Richer countries must help poorer
countries achieve this.

ARTICLE 25 (review of treatment in care)
If a child has been placed away from
home for the purpose of care or
protection (for example, with a foster
family or in hospital), they have the right
to a regular review of their treatment,

the way they are cared for and their

wider circumstances.

ARTICLE 26 (social security)

Every child has the right to benefit from
social security. Governments must
provide social security, including financial
support and other benefits, to families in
need of assistance.

ARTICLE 27 (adequate standard of living)
Every child has the right to a standard of
living that is good enough to meet their
physical and social needs and support
their development. Governments must
help families who cannot afford to

provide this.

ARTICLE 28 (right to education)

Every child has the right to an education.
Primary education must be free and
different forms of secondary education
must be available to every child. Discipline
in schools must respect children’s dignity
and their rights. Richer countries must help
poorer countries achieve this.

ARTICLE 29 (goals of education)
Education must develop every child's
personality, talents and abilities to the
full. It must encourage the child's respect
for human rights, as well as respect

for their parents, their own and other
cultures, and the environment.

ARTICLE 30 (children from minority
or indigenous groups)

Every child has the right to learn and
use the language, customs and religion
of their family, whether or not these are
shared by the majority of the people in
the country where they live.

ARTICLE 31 (leisure, play and cutture)
Every child has the right to relax, play and
take part in a wide range of cultural and
artistic activities.

ARTICLE 32 (child labour)
Governments must protect children from
economic exploitation and work that is
dangerous or might harm their health,
development or education. Governments
must set a minimum age for children to
work and ensure that work conditions
are safe and appropriate.

ARTICLE 33 (drug abuse)
Governments must protect children from
the illegal use of drugs and from being
involved in the production or distribution
of drugs.

ARTICLE 34 (sexual exploitation)
Governments must protect children from
all forms of sexual abuse and exploitation.

ARTICLE 35 (abduction, sale

and trafficking)

Governments must protect children from
being abducted, sold or moved illegally
to adifferent place in or outside their
country for the purpose of exploitation.
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ARTICLE 36 (other forms of exploitation)
Governments must protect children

from all other forms of exploitation, for
example the exploitation of children for
political activities, by the media or for
medical research.

ARTICLE 37 (inhumane treatment
and detention)

Children must not be tortured,
sentenced to the death penalty or suffer
other cruel or degrading treatment

or punishment. Children should be
arrested, detained or imprisoned only
as a last resort and for the shortest time
possible. They must be treated with
respect and care, and be able to keep in
contact with their family. Children must
not be put in prison with adults.

ARTICLE 38 (war and armed conflicts)
Governments must not allow children
under the age of 15 to take partin war

or join the armed forces. Governments
must do everything they can to protect
and care for children affected by war and
armed conflicts.

ARTICLE 39 (recovery from trauma
and reintegration)

Children who have experienced neglect,
abuse, exploitation, torture or who are
victims of war must receive special
support to help them recover their health,
dignity, self-respect and social life.

ARTICLE 40 (juvenile justice)

A child accused or guilty of breaking

the law must be treated with dignity
and respect. They have the right to legal
assistance and a fair trial that takes
account of their age. Governments must
seta minimum age for children to be
tried in a criminal court and manage a
justice system that enables children who
have been in conflict with the law to
reintegrate into society.

ARTICLE 41 (respect for higher
national standards)

If a country has laws and standards that
go further than the present Convention,
then the country must keep these laws.

ARTICLE 42 (knowledge of rights)
Governments must actively work to
make sure children and adults know
about the Convention.

The Convention has 54 articles in total.
Articles 43-54 are about how adults
and governments must work together to
make sure all children can enjoy all their
rights, including:

ARTICLE 45
Unicef can provide expert advice and
assistance on children’s rights.

OPTIONAL PROTOCOLS

There are three agreements, called
Optional Protocols, that strengthen the
Convention and add further unique
rights for children. They are optional
because governments that ratify the
Convention can decide whether or not
to sign up to these Optional Protocols.
They are: the Optional Protocol on the
sale of children, child prostitution and
child pornography, the Optional Protocol
on the involvement of children in armed
conflict and the Optional Protocol on

a complaints mechanism for children
(called Communications Procedure).

For more information go to
unicef.org.uk/crc/op
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Every learner should develop a sense of personal and cultural
identity that is receptive and respectful towards others. Learning
providers should plan in all subjects to develop the knowledge and
understanding, skills, values and attitudes which will enable learners
to participate in our multi-ethnic society in Wales. They should
develop approaches which support the ethnic/cultural identities of all
learners and reflect a range of perspectives, o engage learners and
prepare them for life as global citizens.




