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Student name: - Teleri Nicholas                Student number: -1503135  
SJIE6003 - Case Study
Introduction
The school setting is on the edge of a small town in a rural area. The school provides education for the town and surrounding area with the majority of children coming from British white families.  Typical families in the area include commuters, agricultural workers and industry workers. The school has commonly had a White British intake. Approximately 30% of pupils come from homes in which Welsh is the first language.  Welsh is the main medium of teaching. Approximately 2% of pupils come from an ethnic minority background.  About 13% of pupils are entitled to free school meals and this figure is below the national average.  Twenty two percent of pupils have special educational needs, which is similar to the national figure and 4% of pupils have statements.
The school is housed in a Victorian building which has been extended and modified which accommodates the foundation phase to incorporate rising numbers in children.  There is an extensive outside hard playing area and a big field leading off from the main yard.
The school has recently changed from a dual stream to a Welsh stream only school.  The school runs a breakfast club five mornings a week and an after-school club three nights a week run by school staff, Monday to Wednesday. Urdd is held once a fortnight every Thursday after school and the local Vicar runs Friday Club after school to promote Christianity with about 12 children attending every week. 
The school have had experience of Looked After Children (LAC) some from in county and some from out of county. My case study is on How does a primary school support a Looked After Child in its emotional development? According to statswales.gov.uk there were 6,405 LAC in Wales looked after by local authority in 2018 with 145 care orders in Carmarthenshire alone.  15 of which were in foster care. 


Child ‘A’ the focus of this case study is a LAC child, looked after by a middle-aged couple with previous experience of foster care in a rural village 2 miles from the school.  ‘Child A’ came to the school setting in Year 2 having had a prolonged period out of education and is currently in Year 3 and presenting levels that are showing as being underachieving for her age.
Child ’A’ displays challenging behaviour in school.  In class and on the yard.  The domineering, aggressive, volatile mannerism that Child ‘A’ can display at times frighten the other children in class and throughout the school in general even the older ones in year 6.  Outbursts escalate and often lead to hitting out and shouting (see appendix 1 – observation). Child ‘A’ was removed from her parents and is the oldest of 3 siblings who have all been taken into different care settings by the authorities due to being exposed to alcohol and drug abuse and is undoubtedly suffering from adverse childhood experiences (ACE’s). Child ’A’ also has a tendency to lie especially when she has done something wrong. She displays outburst of emotion in the form of aggressiveness when even small things go wrong, continually disrupts the class teacher asking lots of questions and shouting out silly things (see question 2 interview with class teacher appendix 4) However, ‘Child A’ can also be very caring and also displays signs of vulnerability in her outbursts, signs the school identify with relating to attachment disorder. 
Methodology 
This is a qualitative study by an ethnographic researcher.  For the purpose of this study the child, a female, and setting have been anonymised, the term LAC will be used in the case study for Looked After Children.  Being a T.A. in the setting and being part of break time cover rota with Child ‘A’, I can see that the emotional outbursts that she has is affecting the safe and friendly ethos of the school. Having grown up in a home experiencing domestic violence due to alcoholism myself I feel compassionate about this subject. A combination of Observations of Child ’A’ in class and on the yard, interview with her teacher and T.A. and the school ALNCO with a copy of her IDP being used to put this case study together and will be referred to in the findings and can be found in the relevant appendices.


Findings
In order to facilitate this case study, I found it necessary to look at some research into LAC and found it most useful to research and compare ‘Child A’s’ behaviour to that research and find reasoning behind it. Interviews and questionnaires were given to the head teacher, TA and Class teacher to ascertain a better picture of ‘Child A’s’ emotional behaviour in class and the way school support LAC. (See Appendices 2-4). Whilst carrying out my research on the internet and in books I found that Looked after children are children and young people who are looked after by the state under UK and Wales national legislation.  According to the organisation ‘Children in Wales’ they are one of the most vulnerable groups in society. Compared with their peers, LAC have generally poorer outcomes in relation to their education and mental health.  Despite the care system being vastly improved, many young people still go on to have problems in relation to poverty, housing and employment when leaving care. (Children in Wales,2014). Which is why this case study is relevant and current topic to study.
LAC find it hard to trust adults and in a school setting this means that they do not have the confidence that adults can keep them safe.  Their personal development may have been severely disrupted and their ability for basic trust in people is severely affected (Department of Health, 1998).  ‘Child A’ is presenting as underachieving possible cause being time out of education and trauma witnessed as a child. Most of the behaviours is a form of them attempting to feel safe more than wanting to challenge the teacher.  A teacher’s perspective of this behaviour however is very different. (see question 4, appendix 4 Interview with class teacher). From this questionnaire I identified that the teacher is overwhelmed with Child ‘A’s behaviour in class at times and is torn between including in class or sending Child ‘A’ outside the classroom for the sake of the other children in class and to work in the ‘nurture’ room because whilst the child is disrupting the class are the other children having fair play losing out on teaching time and their right to learn? 
However, this also poses the question can this ‘Nurture’ room be seen more of as an exclusion room? If the child is being sent out of class and not doing what the other children are learning?  An alternative theory to this is that of Bennathan and Boxall (2013) who state that children who have been in a nurture classroom environment go through stages of development that they have previously missed, which relates to theorist Maslows hierarchy of need, Child ‘A’ has missed out on her basic needs of love and belonging due to her early childhood experience in the home, therefore the nurture environment allows her to go through missed stages which is imperative if she is to move on with her learning to reach her full potential in life according to Maslows theory.
The use of reward charts for ‘Child A’ is a strategy that the school use to support her emotional and social development. (see Appendix 6). A whole school approach in the form of every child has a chart on the wall in class and also ‘Child A’ has a tailored chart with her specific needs to work on. She seems to respond better to Tangible rewards of golden time rather than intrinsic rewards such as stickers on the chart. This method goes along the lines of Skinners theory that behaviour should be rewarded and is a form of operant conditioning however Alfie Kohn’s Classroom management theory questions this approach and suggests that promising rewards only creates temporary obedience and does not help children think their way through a problem (Kohn, 1995). 
I still question how well the average teacher is equipped to manage the wellbeing and attainment of looked after children. They can feel excluded from the classroom and inclusion is undoubtedly hindered when teachers do not have the time or resources for teaching students who have learning and behaviour problems (See appendix 4 questionnaire for class teacher). As it can be seen from the questionnaire in appendix 4, the class teacher was not given any training during her teacher training regarding how best to deal with attachment disorder or emotional issues. This despite the recommendation in the online magazine ’Headteacher update’ that all teachers and staff working with young people need effective training especially in recognising and knowing how to respond to common attachment behaviours. (Sobel, 2019) 
The headteacher has adhered to the school’s behaviour policy on one occasion and sent Child ’A’ home for hitting another child but is this effective for Child ‘A’. Mulvenney (2017) reported in the guardian that teachers report that schools’ more general behaviour policies don’t seem to work for LAC children.
The Children & Young Persons Act 2008 places a duty on school governing bodies to have a designated teacher as having the responsibility to endorse the educational achievement of LAC.   All LAC should have a PEP by law which sets out their progress to date, identifies their strengths and needs, and sets individualised learning targets for them. (see appendix 7)
The Children & Young Persons Act 2008 has put responsibilities on the Virtual school head VSH. This role has been statutory for all local authorities since 2014 to ensure that the education of LAC is effectively promoted. Schools that struggle with a looked after pupil should work with their VSH before things reach crisis point. (Martindale,2018). This school has not had any experience of VSH.

Conclusion
It is clear to see from the research in this case study that most if not all LAC children have been denied the basic human rights of decent parenting and from this makes them one of the most vulnerable groups in society.  The way forward would be to ensure that all teachers and staff working in the school have effective training in attachment disorder and common looked after children behaviours. As this is recommended in the Salamanca statement which states both initial and in-service teacher training address the provision of inclusive education UNESCO (1994). The variety of cover staff working with Child ‘A’ at break times may lead to her feeling unsafe and could be a contributory factor to her outbursts, it means that 7 members of staff work with her all with differing ways of dealing with her outbursts, some more effective than others. From the research carried out to do this case study this would just add to her anxiety and lack of feeling of safety, so cutting down on the variety of staff may help with playtime outbursts.  As can be seen from Appendix 3 (interview with T.A). 
Regular contact between home and school is working well in school with positive relationship with the carer making a hand over with any messages to the T.A in the morning and when picking ‘Child A’ up from school at the end of the day. Sanctions are agreed between the school and home. The importance of this is backed up by Ian Sinclair’s study of foster care, where he looks at the connections between the results for children and types of support apart from social work (Sinclair et al., 2005). He found that placements where the foster carer had a positive attitude towards school and who valued the importance of helping and encouraging children with homework were not as likely to fail. ’Child A’ receives Relationship based play therapy at home with the foster carer. This is done through social services.  The IDP is important in the continual development of Child ‘A’, and she is involved to a certain extent in the process of updating it, the A.L.N Bill (2018) states that the young persons views and feelings must be taken into consideration.   
It is within the interests of the government to invest in these children now as figures show that the rate of mental disorder among looked after children is 46.4% compared to 8.5% in non-disadvantaged children (Guardian, 2017).
Professor Karen Hughes from Public Health Wales points out the harm not having support does to children’s health who have suffered ACEs as ‘Child A’ has. “60% of people who suffered multiple ACEs but did not have assets such as supportive friends and role models reported poor childhood health.  However, in those who suffered ACEs but did have such support this dropped to 21% (see appendix 5). A strong case for getting intervention for ‘Child A;
Recent research has found Children in care are six times more likely to be cautioned or convicted of a crime than other young people. A review by Lord Laming for the Prison Reform Trust also found half the children in youth custody came from residential care or foster care. (The Guardian,2016)
About half of the 1,000 children in custody in England and Wales have had experience in the care system, despite fewer than 1% of all children in England, and 2% of those in Wales, being in care.  The cost of keeping a young person in a secure home is more than £200,000 a year with the cost annually for a place in a young offender institution is around £60,000(the Guardian, 2016). Looking at this data, current cut backs in funding for schools to which will inevitably have an adverse effect on how much support it can give a Looked After Child in its emotional and Social Development will save money in the short run but thinking long term the government are just creating a health and prison crisis by not allocating the right help now to these LAC children.  Wouldn’t it be better to spend this money on intervention?
In my opinion having carried out this case study the school has ‘Child A’s’ wellbeing at heart and supports her emotional development by using the school funding to allocate a one to one teaching assistant to assist the teacher in developing ‘Child A’s’ emotional and social development despite not receiving specific LAC funding for this (see appendix 2). To have children out of county be funded seems to be very unfair and seems like a postcode lottery as to whether schools will want to have these LAC children especially whilst government puts pressure on schools’ academic results. 
 Through using various strategies and interventions which are adapted to ‘Child A’ to promote positive behaviour and sense of worth in her they are contributing towards her social and emotional development.   For the government to avoid a worsening of the health and prison crisis then they should ensure implementation of their policies for LAC and SEN properly.  I would like to end this case study with a statement from Chris Walsh which sums up my feelings from doing this case study He states:
The emotional literacy and availability of the staff team is key.  This sets the tone for the work.  Staff need to tune in to and have empathy for the pupils in their care by acknowledging their vulnerabilities and differentiating for their nurture needs, before worrying about the academic curriculum.  We can have the best procedures and policies in place and plan to the nth degree but if we lose a sense of their humanity – we might as well give up.
(Chris Walsh (2010) – former Vice Principal of ACE & Head of the EBDS primary school, Brighton & Hove)
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Appendix 1
Observation
Incident took place on the school yard at lunchtime break.  Child ‘A’ has one to one cover at all break times due to her emotional outbursts towards other children involving hitting. 
Child ‘A’ had already been asked by myself on the way out to the yard to stop pulling at another child’s new fleece coat because she wanted to hurry her out to play at which point, she stopped saying nothing just giving me a glare. This pulling at the fleece continued on the yard when Child ‘A’ was dragging the other child up the yard to where she wanted them to play. At this point the other child said to Child ’A’ “Stop pulling my fleece it’s new, your going to break it”.  Child ‘A’ stomps off and starts kicking the wall at which point I go and stop her by saying “stop! your hurting yourself”.  Child ’A’ stopped and started limping over to the other child shouting “it’s your fault! I’ve hurt my foot now because you made me mad!”  I proceeded to say to Child ‘A’, “It’s not her fault it was your decision to kick the wall, not your best idea because you have hurt your foot, let’s go and get some ice, I am sure it will help your foot”.  Child ‘A’ agreed and said, “I know, but she shouldn’t have made me mad”.  I decided that as Child ’A’ was still in an elevated state of emotion that this was not the time to talk in depth about the situation.  I decided that when she had calmed down that we would talk through the situation and explain why the other child would not her coat pulled and see if she could have come to a better solution to the problem other than hurting herself.  










Appendix 2
Conversation with ALNCO in school.  I asked How to do we as a primary school support ‘Child A’ in her emotional and social development and are there any constrictions in your point of view?
Our Main support is allocating a TA to specifically work with ‘Child A’ to undertake specific programmes such as ChATT, Talkabout, Thinking Detectives, ELSA work, STEP – physical literacy intervention and using attachment aware strategies to enable ‘Child A’ to cope in a classroom environment with her emotional and social development.
Me: Do we receive funding for ‘Child A’ for this T.A?
ALNCO: “No, we employ the TA using the overall funding allocated to school from the ALN budget.  A small percentage of the pupil per capita budget can be allocated towards such help.  Because we are over 100 pupils in school we cannot apply for SAPA funding from the Carmarthenshire inclusion panel which would enable us to apply for funding for one to one support “.
Me:  Do we receive any LAC funding for ‘Child A’? 
ALNCO: “Initially funding was provided for two terms by Carmarthenshire County Council to integrate ‘Child A’ into a mainstream school following an extended period out of mainstream education.  This was stopped due to lack of funding at the end of the financial year.  LAC funding is held centrally in Carmarthen and used to employ TA’s to support schools.  A LAC funded TA helped with ‘Child A’s’ transition to our school.  Other LAC children in school from out of county however do receive funding. There are Benefits of a centrally funded TA being able to upskill school staff however conversely school are restricted due to financial restraints.”












Appendix 3 - Interview with Child ‘A’ TA
Me: Do you have a good relationship with ‘Child A’?
TA:  It can be very trying at times and exhausting to be honest. Especially if she is having a bad day and hitting out at me and other children.  I try to discipline her when she has hurt another child, but she doesn’t always understand the consequences and it can just escalate matters, that’s when I get the class teacher.  But on the whole, I feel things are improving as we get to know each other, and trust being built up

Me:” What interventions and reward systems do you use with Child ‘A’?”
TA: “STEP physical intervention scheme for 10 minutes twice a day, ChATT screening with activities and social stories and Tric a Chlic.”
Me: “Do you feel you know enough about attachment disorder and LAC children?”
TA:” I have not had specific training in attachment disorder. A TA initially came out to assist when ‘Child A’ started at school which helped me understand some of the complexities that surround LAC children and attachment issues.   I have understood that shouting at her makes things worse and that I need to let her clam down before approaching her with an issue, which can be hard when she has hit another child and that child is waiting for an apology but ‘Child A’ is so worked up I know there is no point forcing the issue.  I find it hard to explain to the other children in class why it may seem to them that ‘Child A’ ‘may be getting away with something they wouldn’t.” 
Me: Do you feel that ‘Child A’ has too much of a variety of staff looking after her at breaktimes?
TA: “Well she needs someone to be with her on the yard as she lashes out with other children.  For the same person to work with her every break time would be hard on that staff members wellbeing but I think that cutting it down from 7 would be beneficial in her being able to feel attachment.”
Me: Do you feel that you have good communication with the Carer?
TA: “Yes, I wait and meet and greet Child ’A’ in the morning where her carer can brief me, and I hand over at the end of the day with an update on how the day has gone. I think that it is very important that we ‘sing out of the same hymn sheet’ so to speak, so that Child ‘A’ has continuity in her rewards and sanctions.  She can be very clever in trying to play us off against each other, ‘flowering the truth’ or blatantly lying at times but we have a good understanding her carer and I and are getting to know if she is lying through good communication. “ 


Appendix 4
‘Child A’ Class Teacher questionnaire
1.  Has ‘Child A’ had emotional outbursts in class? 
Yes, Several.

2. How does ‘Child A’ display disruptive behaviour?
When I am talking delivering the lesson for example ‘Child A’ Shouts out in class asking irrelevant questions and often silly things, until a reaction is had by myself sometimes this leads to her being sent to work outside with the T.A. or it can just other children simply bumping into her chair can lead to an angry outburst.
3. Were you given any guidance during your teacher training with regards to attachment disorder or possible emotional issues with LAC Children?
No.
4.  How do you deal with the outbursts in class?
I try not to confront ‘Child A’ and ignore not giving the attention that is being craved, but when ‘Child A’ is purposefully stopping the teaching from proceeding in class then I have to send her out for the sake of the other children who are missing out on learning.  I also have a duty to the other children to teach them and often find that I have not got the time to deal with Child A. That is where my T.A is invaluable and plays such an important role.
5. Do you use rewards and sanctions in supporting ‘Child A’s’ emotional development?
Yes, as a class in general we have reward charts for each child in which children earn a dot on the chart and get a lucky dip when they have filled the chart.  ‘Child A’ also has her own checklist chart which she can earn rewards of golden time. (see appendix 6)  This can be adapted with new targets as and when identified. Sanctions are the traffic light system Green card all well and good, yellow card warning red card - sanction loss of golden time for example.

6. Do you find the reward system effective in supporting Child A’s emotional wellbeing?
‘Child A’ responds to obtaining spots and has managed to get a lucky dip so it is working, and an inclusive reward system as the whole class is involved. However, I do find that I give ‘Child A’ easier opportunities for obtaining spots than other children.  She needs to be reminded of acceptable behaviour in class thus the need for her checklist.
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(Appendix 6) Behaviour checklist ‘Child A’
	
	YES
	NO

	1. Have I stayed in class and asked before leaving the class? 
       
	
	

	2. Have I looked at, and listened to my teacher while she was   
   teaching? (Good Listening)
	
	

	3. Have I kept my feet still and not kicked anyone by 
    accident? (Kind feet)
	
	

	4. Have I put my hand up when I wanted to ask a question?

	
	

	5. Have I completed all the work my teacher gave me to do?

	
	

	6. Have I been kind to my friends?

	
	

	7. Have I gone to the thinking chair and used the strawberry and candle to calm down if needed?

	
	

	8. Have I not hurt (pinched, pushed or kicked) another child?
(Kind Hands)

	
	

	9. Have I listened to dinner ladies and other adults?

	
	

	10. Have I been polite and helpful today?
(kind mouth)
	
	

	
	
	

	
	
	


	
3 Achieved-3min stickers

	
6 Achieved- 6 min Golden time

	10 Achieved- 10 min Golden Time


	



Golden Time earned today.



(‘School A’ behaviour chart for Child A, 2019)
	Appendix 7    Individual Education Plan
Name:  Child A                                                                 D.O.B.: *****                                         Class: 3                                         C.O.P. stage: SA+
Area(s) of concern: Emotional, Social, Speech, Language& Communication                                                                             I.E.P. no.:  3                                                     Year: 3
Class teacher:                                                              Start date: 10/10/2018               Review date:  March 2019.
Supported by:                                                           Support began: On Entry
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	Who is going to help me?


	How did I get on?
[image: ]

	[image: ]Way Forward?

	
To develop Child A’s Welsh vocabulary and phonics


	
To be able to sound out cvc words, know all phonic sounds on at least 50% of occasions.  
	  “Tric a Chlic”
Sounding out simple cvc words through various activities, e.g
Continue Tric a Chlic at yellow level.
Welsh Reading books.
“Aled afal.” To develop Welsh vocabulary and conversational Welsh.
	


1:1 morning session with TA on a daily basis.

	
Date: October 2018.

I am getting to know most of my sounds and can spell and read some short words in both English and Welsh.

	
To further develop Child A Welsh vocabulary.
Ongoing phonics sounds.
Increase targets within her ability.

	
To develop Child A’s attention & listening skills
	
To be able to concentrate for short periods on 50% of occasions
	chATT activities :
Short stories in a 1:1 situation or small group.
Pie Corbett (acting out).
Following directions.
Listen & Colour.

	
1:1 session with Mrs. Davies in a quiet setting.
Short activities over a period of 10 minutes.
3 x 30-minute weekly sessions.
	
Date: October 2018.
I am enjoying chATT sessions and I love Pie Corbett stories with actions.
	
Ongoing chATT activities; same targets, including listen and colour.
Pie Corbett sessions (whole class) with Mrs. B Ayres.
Lengthen target percentage.

	
To develop Child A personal & social skills. 
	
Encourage better friendships with peers and also more interaction with peers on 50% of occasions.
	 Encourage more interaction with her peers (not adults), during group activities in the school setting and at playtimes (“Gemau Buarth”)
chATT activities: 
Child directed activities.
Visual time tables.
Rule bound games.
Friendship stories.
	Miss Marsland and Miss Spencer.
Daily in the class setting.
All staff on Yard duty with Rhiannon to promote social interaction.
	
Date: October 2018.
I like to play football at playtimes.
Child A seems to be more accepted by her peers at times, however she still becomes aggressive and falls out with peers.
	
Ongoing:
Encourage more rule bound games.
Further develop Child As personal & social skills.
Slightly lengthen target percentage.
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The Welsh ACE and Resilience Study asked adults about exposure to 11 ACEs in childhood and a range of
questions on childhood health, secondary school absenteeism and childhood community resilience assets.
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