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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs

Title: Exploring the Wide and Complex Spectrum of Additional Needs
In today's diverse society, it is crucial to recognise and understand the wide and complex spectrum of additional needs. These needs encompass a range of physical, cognitive, emotional, and social challenges that individuals may face. By exploring this spectrum, we can foster a more inclusive and supportive environment for everyone. This essay seeks to explore and shed light upon the intricacies of this spectrum, delving into the multifaceted nature of additional needs and their impact on individuals, families, and society. By gaining a deeper understanding of these needs, we can work towards creating a more inclusive and supportive environment for all.
To begin our exploration, it is essential to establish a comprehensive definition of additional needs. Additional needs are characterised by individuals' unique requirements or support to thrive and reach their full potential. These needs can fall into various categories: physical disabilities, learning difficulties, mental health conditions, sensory impairments, and more. Understanding these categories aids in recognising the complex nature of additional needs and the diverse experiences of individuals who have them.
One facet of additional needs revolves around physical disabilities. Physical disabilities can range from mobility impairments to congenital anomalies and chronic diseases. These disabilities pose unique challenges in mobility, communication, and daily functioning. It is crucial to provide adequate physical accommodations, assistive devices, and accessible infrastructure to empower individuals with physical disabilities to lead fulfilling lives.
Sensory impairments, including auditory and visual challenges, are other significant components of the additional needs spectrum. Individuals with visual impairments may rely on assistive technologies, tactile aids, and Braille systems to navigate their surroundings effectively. Similarly, individuals with hearing impairments may benefit from sign language interpretation, hearing aids, or cochlear implants. Understanding and accommodating these sensory needs are fundamental to fostering inclusivity and promoting equal opportunities.
Cognitive additional needs involve challenges related to intellectual abilities, learning difficulties, and neurodevelopment disorders. Conditions such as autism spectrum disorder, dyslexia, attention-deficit/hyperactivity disorder (ADHD), and intellectual disabilities fall under this category (National Autistic Society, 2018). Individuals with additional cognitive needs may require tailored educational approaches, communication and social skills support, and accommodations to maximise their potential.
Emotional and mental health needs encompass a broad range of conditions affecting an individual's emotional well-being and mental health. This includes anxiety disorders, depression, bipolar disorder, and post-traumatic stress disorder (PTSD). It is crucial to provide a supportive environment, reduce stigma, and promote psychological resilience to support individuals with mental health needs effectively, provide access to counselling services, and strategies to enhance emotional well-being for individuals with these needs (Nih.gov, 2019). 
Social additional needs pertain to challenges individuals may face in establishing and maintaining relationships, social interactions, and communication. Conditions such as social anxiety, obsessive-compulsive disorder (OCD), and selective mutism fall under this category. Encouraging inclusive practices, fostering understanding, and providing opportunities for social engagement are vital for individuals with social additional needs.
Another key aspect of additional needs is emotional and behavioural difficulties. These can manifest in various ways, including anxiety, aggression, self-harm, or eating disorders. Individuals with emotional and behavioural needs require appropriate therapeutic support, counselling, and specialised interventions to address their challenges effectively and promote their emotional well-being.
The impact of additional needs on individuals can vary greatly. Some individuals require minimal support, while others require extensive assistance and accommodations. Challenges can affect various aspects of life, including education, employment, relationships, and overall well-being. It is essential to recognise and address these needs to ensure equal opportunities and promote inclusion.
Creating an inclusive society involves valuing diversity and providing support and understanding to individuals with additional needs. Some key strategies include:
 Raising Awareness: Increasing awareness and understanding of different additional needs through education and community initiatives helps combat stigma and foster empathy.
 Accessibility: Ensuring physical environments, information, and communication are accessible to all, through adaptations, assistive technologies, and alternative formats.
 Individualised Support recognises that each person's needs are unique, and tailors support accordingly, whether in educational settings, workplaces, or social environments.
 Collaboration and partnerships are essential. Collaborating with professionals, families, and individuals with additional needs to develop effective strategies and support systems. Encouraging self-advocacy and empowering individuals to have a voice in decisions affecting their lives.
Understanding the wide and complex spectrum of additional needs is essential for building an inclusive society. By recognising the various types of additional needs, and their impact on individuals, and implementing strategies to promote inclusivity, we can create an environment where everyone is valued, supported, and empowered. Remember, embracing diversity and being friendly and understanding can go a long way in making a positive difference in the lives of individuals with additional needs.
To explore and understand the wide and complex spectrum of additional needs is to recognise the remarkable diversity and challenges faced by individuals across various domains of life. By acknowledging and addressing these needs, we can work towards building a more inclusive society that values and supports the unique experiences and strengths of every individual. Through accessible infrastructure, specialised interventions, educational accommodations, and comprehensive support services, we can enhance the quality of life for individuals with additional needs and foster a truly inclusive society that embraces diversity.
Certainly! In order to discuss the various models of disability and changes in perceptions, let's start by understanding the key models that have emerged over time: the medical model, the social model, and the biopsychosocial model.

The medical model of disability perceives disability as an individual problem or impairment that needs to be fixed or cured. It places the responsibility on the person with a disability to adapt to the norms of society. However, this model has been criticised for neglecting the social and environmental factors that contribute to disability and for stigmatising individuals with disabilities.

On the other hand, the social model of disability emphasises that disability is not solely a result of an individual's impairment but is largely influenced by the barriers and prejudices present in society. According to this model, it is society's responsibility to remove these barriers and create inclusive environments that allow individuals with disabilities to fully participate. This shift in perception has helped reduce the stigma associated with disabilities.

The biopsychosocial model acknowledges the complex interaction between biological, psychological, and social factors in determining disability. It recognises that disabilities are not solely caused by impairments but are also influenced by psychological and social factors. This model encourages a holistic approach to understanding disabilities and providing support.

Now, let's explore how policy, framework, and legislation facilitate good practice and support these changing perceptions:
 Government policies play a crucial role in shaping attitudes and approaches towards disability. Policies that promote equal rights, non-discrimination, and accessibility help create an inclusive society.
Frameworks guide organisations and institutions to develop inclusive practices (Department for Education, 2015). The United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) is a comprehensive framework that promotes the rights and inclusion of people with disabilities. It encourages countries to adopt legislation and policies that protect and promote the rights of individuals with disabilities (www.who.int, n.d.).
 Laws and regulations related to disability rights and accommodations are critical in ensuring equal opportunities and removing barriers. Legislation often reflects changing perceptions of disability. For instance, laws mandating accessible public transportation, workplace accommodations, and educational support enable individuals with disabilities to fully participate in society.

By aligning policy, frameworks, and legislation with the social and inclusive models of disability, societies can foster good practices that promote equal rights, accessibility, and inclusion for individuals with disabilities. This shift helps create a more accepting and supportive environment for all members of society.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))


Child A is a happy and energetic boy with a diagnosis of ASD and Global Developmental Delay (Paediatrician report April 2023)


	
Section 1C: Profile (About me)

	

• What is important to the learner
Child A loves singing and listening to music, especially 'Sandy' from Grease.
Child A enjoys spending time with trusted adults and his best friend.
Child A enjoys being in outside spaces such as the school yard and the park. He enjoys physical exercise and is often on the bikes.

.


• What is important for the learner
It is important for Child A to have sensory opportunities built into his day to help with his regulation. He really likes water play.
It is important for Child A to develop his independence by making choices for what to eat at snack time and lunch time.
Child A needs routines and clear/concise boundaries. It is important for him to know what is happening now and next via the use of a visual timetable and now/next.




• What is working and should be built on
Child A can become dysregulated if he doesn't understand his routine. Support him by using a visual timetable, now and next cards and showing him images of daily events.
It may take a while for Child A to process and follow instructions - help him by staying calm, using simple language and visual cues.
Child A can sometimes become overwhelmed and become dysregulated - provide him with a quiet space with calm down/ sensory resources.
Support Child A with his language development by narrating his play and adding in additional vocabulary e.g. ball - red ball.
Child A engages in repetitive play with toys and items in the classroom. Model how to interact with toys such as building blocks, pushing the train along the track etc.
It can be challenging to get Child A’s attention. Say his name and encourage eye contact when speaking to him and engaging with him.
Child A is developing his understanding of cause and effect. Support him by waiting for events to happen e.g., counting down 3, 2, 1 before blowing bubbles or saying
'Ready steady go' before pushing a car



• What is not working and needs to change?
Currently all strategies and support is working.  

	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
Child A engages in repetitive play. He will switch the lights on and off and twist the taps to see the water coming out. When excited he will flap his hands and make high-pitched vocalisations. Cian is extremely self-directed and will become distressed when transitioning between activities. Cian is in the lowest percentile range in the Ruth Griffiths assessment (Feb 2022)


Communication and Interaction
Child A’s eye contact is good with familiar people. He uses some communicative gestures such as waving and saying 'bye' at the same time. Child A says phrases containing one to two keywords but mostly communicates by flapping his hands, pointing to what he wants and shaking or nodding his head. He repeats phrases spoken by an adult but does not engage in conversation with others. He struggles to share in others' interests.
Sensory and/or Physical 
Child A does not require any medical or physical assistance. However, he does display sensory-seeking behaviours, such as examining objects up close. Cian becomes overwhelmed in noisy and crowded social environments. Despite this, he enjoys playing in the water but becomes upset if his clothing gets wet. Additionally, he flaps his hands. Shudders his body and grabs his crotch when excited.

Behaviour, Emotional and social development
Child A is generally calm but constantly 'on the go.' When he is dysregulated, he will cry, drop to the floor and occasionally hit himself. He gets upset if he sees that others are upset. Child A is more likely to interact with adults than he is with his peers.







Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will be able to explore emotions (happy, sad, worried) with a key adult so that she can communicate her feelings with others.
Child A will begin to recognise when she is starting to feel anxious, so that she can use strategies to feel calmer throughout her day.
Child A will be able to successfully engage in a sensory activity for five minutes so that she can work/play alongside another pupil.
Child A will be able to touch and play with messy materials (e.g. paint and sand) so that she can make/create things with her friends.
Child A will be able to explore her class’ sensory space independently, so that she can regulate her anxious feelings and responses to sensory stimuli.
Child A will be able to feed and bath the dolls during water play every day so he can improve his self-help skills.






	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	5 hours nurture provision support to cover all
outcomes
Attention to Autism bucket sessions 15 mins x 3
a week
POPAT Intervention 10 mins x 5 a week
Fine motor intervention 15 mins x 2 a week
	 No
	School based
	20/06/2023
	20/06/2024

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	N/A

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will play with water alongside a peer for five minutes every day in order to develop his interactions skills.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	5 hours nurture provision support to cover all
outcomes
Water play 10mins x 2 per week
Sensory play 10 mins x 3 per week
WellComm intervention 10 x 5 times per week
	No
	School-based
	20/06/2023
	20/06/2024

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	N/A

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will take part in group adult led play sessions in order to develop his social skills

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	5 hours of nurture provision support to cover all
outcomes
Planned play including Ready Steady Go games
and turn taking 15 mins x 5 per week.
	No
	School-based
	20/06/2023
	20/062024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	N/A

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will take part in a ‘turn taking’ game twice a week with a peer and adult support

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	2 x times per week to take part in a ‘turn taking’ activity at the nurture provision along with a peer and TA.
	 No
	School-based
	20/06/2023
	20/06/2024

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	N/A
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