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Language and literacy in the digital age.
The understanding of what “literacy” is has broadened from beyond interaction with a text to include digital applications as well, however, communication remains a key component using language (Larson and Marsh, 2015).Most children begin to enjoy listening to stories from a young age usually before they can talk. This is because when a story is being read to a young child it creates an opportunity for the child to see facial expression and to hear different voice patterns (Towell. et al. 2021). Reading to a young child can develop a bond between parent and child and this will improve the child’s social and emotional development as the child will experience closeness and one to one time with their parent in a safe and comfortable environment. (Brown. et al 2017). Similarly, Medlicott (2018) says that children who have stories read to them have a better understanding of a wider vocabulary than children who have not had stories read to them. This is because the child will be hearing new vocabulary through the story and the vocabulary is often repeated to help the child remember it. The BBC (2021)  says that researchers have found that children who have fiction stories read to them have a better understanding of people and understand that people have different thoughts and feelings, this helping children understand and predict other people’s behaviours.
Two recordings we made by the reader. The first recording (referred to as TS in other pats of the essay) used a traditional story book accompanied by appropriate props. The second recording (referred to as DD in other parts of the essay) used a digital device (tablet) and was also accompanied by the use of a puppet. In the TS recording the story teller is sat on the floor with a puppet, book and some props that complement the book. Fox Eades (2006) suggests that the use of props in story telling will engage the children and encourage them to work with the reader extending their listening, speaking and creative skill. Fox Eades (2006) goes into more depth by saying the props do not necessarily have to be true to form, for example sticks can  used to represent people or animals. A red cloth can be used to represent Little Red Riding Hood, thus building on the children’s creativity and imagination skills. In the TS recording the reader is engaging with the children through the props by passing them around  to the children so they can feel and interact with them as they move through the story together (Stadler and Ward, 2016). As the props are being passed around the reader takes the opportunity to ask open ended questions about the story and the props. For example:

 “How do you think Doti is feeling?” 
“What do you think is in there?”
 	“What would you like to have for your birthday?” 
encouraging open ended questions develops the children’s cognitive skills and encourages their thinking according to Çakır and Cengiz (2016). There is evidence of open ended questions in both the TS recording and also the DD recording, however there was not as many props in the digital storytelling and the reader encouraged actions such as swimming movements.  Based on the findings of Alborzi, et al (2000) it can be argued that the use of props can become expensive and that using props can make the children become story participants, rather than story authors. However, comparing the TS recording with more props than the DD recording, the TS recording held the children’s attention for longer and  encouraged a lot more discussion than the digital one. Although props can become expensive, referring back to Fox Eades (2006) props can be anything and can be found in the environment not necessarily bought from shops, for example the children could have made their own birthday hats out of paper. They could have also wrapped items from the class room in recycled newspaper or magazines, as well as designing their own wrapping paper using paints or crayons.
The two environments where the story telling took place are both different, the TS recording was done in a quiet area of the classroom where there was no through traffic of people. The reader had plenty of room to lay out props and the children had comfortable seating, where as the DD recording took place at a table in the middle of the classroom where there would be plenty of distractions. Researchers have observed the importance of environment aesthetics and that children are more likely to enjoy books in a friendly and relaxed environment (Chou. et al. 2016). The reader in the TS recording is holding a book to tell the story, modelling how to hold books correctly, she also hands the same book to a child. Multiple versions of the text is more likely with a book enabling children to follow independently, whereas with the digital device the ability to do so is reduced due to lack of resources. 
The TS book was a very simple book it was colourful with big bold pictures and the theme was of interest to the children. The reader repeated the words of the story making them exciting for the children to hear, the words were also repeated through song. The repetition of words  enables the children to recognise the new words and in turn use them. Richards (1969) writes that through song and rhyme children enjoy the practice of new words without getting bored. This was not the case with the DD recording, the language in the story appeared long and of complicated language. However, the story was very animated and bright which captured the children’s attention. As previously mentioned, the extra copies of the book could be handed out to children allowing them to follow the story independently. This was not the case for the DD recording, because there was only one device the children tend to crowd around leaving little room for other children to enjoy the story. 
In Wales the New Curriculum (Hwb. 2021) understands the importance of learning digitally and that technology underpins innovation and impacts on life. They continue to say that learning though technology will expand opportunities young people encounter in the choices they make in life. Literacy skills goes beyond the ability of just reading and writing the traditional way, such as pen and paper and books. In todays world technology can be seen in almost all areas of life including the classroom, such as calculators, computers and tablets. In the DD recording the tablet was used to help tell the story, the children could see images and words just like the TS recording, however, the turning of the pages needed the children to use a single finger to touch the screen. The same method can be used by the children to work educational apps on the tablet, such as tracing numbers and letters developing their fine motor skills. Herodotou (2017) conducted a study on tablet applications and the impact that they have on children’s learning and development, it was reported that there were learning gains in Mathematics, literacy and problem solving skills in the children that used digital devices. Neumann (2018) writes that there is very little evidence that digital learning is beneficial as it is a relatively new approach to learning. In contrast Neumann (2018) also writes the findings that there was positives in letter naming and the recognition of sounds and aspects of emergent writing in those children using digital devices. The DD recording had very little children interaction because turning  pages was all that was needed. However, the children can recognise that text on the screen is the same as a book and that it makes the same sound (Panworldeducation.com. 2021). It can be seen in the DD recording that the reader has full possession of the tablet, the reader can be seen as taking Vygotsky’s scaffolding approach  showing the children how to use the tablet before handing it to them to use independently (Oshiro. Et al. 2019).

Skinner (1957) believed that children are blank canvases with regards to language and that children associate words with meanings. This was demonstrated in both recordings, as the reader acter out swimming movements and saying the word “nofio” the same time. Another example was when the reader said the words “hapus” and “drist” she made a happy and sad face, this reinforces the words and adding meaning to them (laura and Bicard. 2009). In contrast to Sinners theory, Chomsky believed that language was acquired and that it was innate, children are born with the ability to acquire language, even making up their own (lansik and Lohndal. 2017). 
To help develop children’s oracy, reading, and writing the reader in the TS recording could used the opportunity to develop these skills. The children could have been  handed the writing equipment. This could have been in the traditional form such as pen and paper or digital, such as a tablet with an appropriate app installed on it. The children could have been asked to write their own shopping list for the party. Although the children are young in the setting and have not yet developed their writing enough to make readable words, it would have been a great opportunity to practice mark making (early writing skills) and re-tell to the reader what they have written, thus also developing their communication skills (Cowley. 2017). The Foundation Phase for  Wales writes that children learn first hand and through experiences, the frame work also states the literacy skills such as, oracy, reading, and writing is to be accomplished across the curriculum (Hwb.2021). The foundation Phase for Wales highlights that all activities should be planned for with the inclusion for all abilities. The reader in the TS recording handed an extra copy of the story book to a child to hold and to follow along with. This child may find it difficult to sit still and finds it easier to follow a story and to be less distracting to other children if they have something to hold.  However, this may not be as easy to do with a digital device. Books have one purpose and although the children may use their creative imagination and turn them into ramps for cars for an example the only real purpose for books is to be read unlike a digital tablet. 
It can be argued that there are both negatives and positives to using digital devices for education purposes. Unlike books that have a sole purpose, tablets can be used in many other ways other than just reading books. Tablets have the capability to stream movies, play games and search the internet, this can be distracting to children and lead them away from the task the teacher has set out for them (Using Tablets in the Classroom. 2021). However, some may argue that although the children may be distracted by researching their favourite cartoon character they are still using and developing their literacy skills along with their digital skills.  Kucirkova (2018) argues that it is the teachers own attitudes that impact digital learning, barriers such as distractions can be over come with supervision, modelling behaviour and scaffolding. 
To summarise, it is important that parents read stories to their children at a very young age, even before they can talk. Doing this will build a close bond between parent and child, making the child feel safe and secure. Children need to see and to hear language to make the connection that written words make vocal words. By modelling behaviour and scaffolding children can learn to use books in the correct way from a young age. The reader of both the TS recording and the DD recording delivered the story to the children. Both recordings used props familiar to the children in an environment that they are comfortable with and feel safe in. Although little research is available on digital learning, reading and writing can be accomplished by children through devices such as tablets, thus opening up more options to children and their learning.   
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