CHAPTER ONE
INTRODUCTION
“Learning is a lifelong process, however for this to be so, children need to enjoy learning and recognise the rewards that come with it, and this comes with motivation. (Souders, 2022). Furthermore, the ability to produce new and beneficial ideas and solutions to everyday life is a critical skill in today’s world. This requires high levels of motivation to learn. Motivation is a subject that trails almost if not all aspects of life. This proposed study is to “Explore motivation for learning amongst secondary school students in the UK”. Motivation as a subject has been main subject of attention in education and for teachers for a long time as it makes up the backbone of learning process. 
Motivation according to Demir, (2011) can be seen as goal-oriented behaviour. Demir (2011) further stated that motivation is the power behind achieving goals and a primary factor needed to forge through and excel in life. Being motivated to learn can help a student to achieve in their learning. As learning is a complex and dynamic process, it can only but be achieved through motivation (Dagol, 2013). Furthermore, since the will to learn creates one of the fundamentals to learning, learners take one step to learning process only through motivation. As such, motivation serves as an instrument to reach a person’s aim or goal (Dagol, 2013).
According to Kozina and Hains (2019), for students to learn, motivation for school achievement is an essential factor that needs to be in place. This is also an essential factor that applies for making a choice of professional career for secondary school students (Kozina and Hains, 2019). Furthermore, students with high motivation for learning has been shown to display fewer low engagement behaviours such as disruptive behaviours in classroom (Granero-Gallegos et al, 2019).

According to Liwanagan (2021), the processing of information, which leads to learning is influenced by motivation. What and how information is processed is determined by how motivated a person is. In addition, Motivation is seen as a requirement and an important factor for student engagement in learning (Saeed and Zyngier, 2012). As it were, engagement in learning leads on to brilliant academic outcomes for students (Ryan and Deci, 2009).
A lot of research has worked on motivation for learning for different subjects, however, not a lot of consideration has been given to motivation of learning, specifically for secondary school students especially in the UK. This group of students and stage of life is significant and crucial in every measure, thus needs more attention. Thus, the rationale for this subject and within this population.
Intrinsic motivation which is one form of motivation is a foundation of the learning process. It has been argued that students who have intrinsic motivation to learn engage actively in academic work (Theodotou, 2014). Researchers conclude that intrinsic Motivation encourages students’ readiness to learn. According to Covington and Müeller (2001: 163), ‘intrinsic motivation has been defined variously as a tendency to engage in activities for their own sake, just for the pleasure derived in performing them or for the satisfaction of curiosity’. Vansteenkiste et al. (2006) on the other hand defined extrinsic motivation as the impulse of people to engage in activities for the sake of achieving something different from what the task offers, in which case most times is not for the pleasure derived from the activity as is the case of intrinsic motivation. 
In the classroom setting, student motivation refers to the degree to which a student puts effort and focus on learning and engages in order to achieve successful outcomes. 

RATIONALE FOR MOTIVATION TO LEARN AS A FOCUS
As engagement in learning has been shown to be connected to motivation (Department for Education, 2020), it is argued that education professionals and leaders need to listen to the voices of the students relating to their classes, teachers and education (Mitra and Serriere, 2012; O'Brien and Lai 2011; Zyngier, 2011), so the young students’ issues are known and resolved, leading to making schools engaging places (Meyer, 2010). As it were, if teachers have a clear insight and perception from the students of what motivates students to learn in any given context, then the teachers are in better disposition to offer a better learning environment which would stimulate and enhance students’ learning. This encapsulates the rationale for this research. 
WHY IS THIS RESEARCH IMPORTANT?
Several research have indicated that intrinsically motivated students have higher attainment levels, exhibit decreased levels of anxiety and show a greater proportion of competence and engagement in their learning in comparison to those students who are not necessarily intrinsically motivated (Wigfield and Eccles, 2002; Wigfield and Waguer, 2005). As such, this indicates that there is a positive correlation between intrinsic motivation and academic achievement (Law et al, 2012; Lee et al 2010). Having said this, Saeed and Zyngier (2012) stated that not all students will be intrinsically motivated towards some tasks and this calls for teachers to use extrinsic motivation like rewards, praise, free time, and even punishment (for example detention after school) to encourage and stimulate their students towards learning. Several researchers believe that motivation does not have to be either intrinsic or extrinsic as a standalone, but both can be combined to be balanced. As it were, Saeed and Zyngier (2012) argued that it is very necessary for education professionals to have a grasp of how extrinsic motivation works since not all children or students will be intrinsically motivated to learn, thus still promoting learning. Ryan and Deci (2000) suggested that in promoting extrinsic motivation, adopting more active and volitional forms of extrinsic motivation such as use of electronic media in classrooms would be effective in promoting learning.
SIGNIFICANCE OF THE TARGET POPULATION FOR THIS MOTIVATION RESEARCH
Secondary education plays a fundamental but complex role in preparing young people for the labour market, especially for those who leave secondary education straight into the labour market. 
This complexity is show cased in the shifting needs of employers, which are always changing swiftly (Education Times, 2011). This means young people require skills and knowledge to adapt to the rapid changes. Ultimately that means students being engaged and motivated to learn as much as possible whilst in school. 
Furthermore, research has shown there is a link between secondary education and economic growth, with the former serving as key to moving the foundation of economic growth from labour-intensive to knowledge- based (Education Times, 2011). Having said this, since some children leave secondary school straight into the labour market it is important that the children receive education where they learn a lot and enough to use in the labour market. Also, the then Director General of World Bank – Ngozi Okonjo- Iweala- pointed out that once children leave compulsory education (Secondary School) with inadequate skills; it is difficult to teach them (Education Times, 2011). More so, secondary education according to Ngozi Okonjo-Iweala should be a place where children are prepared for higher education and/or eventual job search (Education Times, 2011). 
In addition to this, in 2015 Schools Minister (Nick Gibbs) in a speech stressed the importance of education citing 3 purposes of education (UK Government, 2015). One of it was preparing the children for adult life. To fulfil this, secondary school is the last stage of compulsory education in the UK and having students who are not motivated to learn in this stage of education, might not have the opportunity to gain the skills and knowledge that is required to navigate through the adult life. Also, in the formative first two decades of life, individuals spend about 15,000 hours in schools. Thus, schools represent a primary socializing influence that has enormous impact on the course of people’s lives and, in turn, on society.
Furthermore, this research has been centred on secondary school students, which in the UK is for children between the ages of 11-16. This age range has been selected to be researched on because according to Zenter and Renaud (2007), adolescence stage (11-16years) a stage of life where individuals begin to develop their future selves. Also, since individuals starts formal education from primary school, and start learning from that age and continue learning in the secondary school, this puts the student in a better place to be able to consider and inform on what factors affect their learning both positively and negatively. Moreover, studies have shown that motivation for learning/school usually declines in the ﬁrst years of secondary education (Peetsma et al., 2009)
According to Sauders (2022), literal and accurate learning is a lifelong process, however in order to achieve this, children must find it enjoyable and rewarding to learn which will help them so they can develop a maintained level of motivation important for long-term achievement. Furthermore, as argued by Ryan and Deci (2017), if children are to become self-directed and lifelong learners, it is imperative to educate them in such a way that learning is enjoyed and the key to this is understanding learners’ motivation.
In the formative first two decades of life, approximately 15,000 hours is spent in school (Rutter, 1982). As such, schools serve as a primary socializing environment that has huge impact on the course of individuals’ lives and subsequently on society. The need for education and school to be enjoyed goes beyond an individual life to as far as a whole society and world. This means whatever will allow students to find school interesting and improve motivation to learn needs to be explored.
 As such exploring motivation and determining factors that affect it as well as priorities and barriers is much needed. Moreover, it has been documented that child from the age of 11 typically show a fall in academic intrinsic motivation along their school years (Gnambs and Hanfstingl, 2016), hence the need for this study.
As an education professional and my passion for education, motivation for learning amongst children of school age is of utmost concern and priority to me. As such the need to explore motivation and the positive and negative aspects surrounding it.  With qualitative interview being a conscientious and thorough data collection tool, it needs a sequential and reflective working process in order to best achieve its purpose (Barrett 2020).
As such to achieve this, exploring motivation for learning in Secondary School is the key. Thus, the essence of this research and its focus on secondary school.
This research aim is: To explore motivation for learning amongst secondary school students. 
The objectives for this research are: 
•	To identify key priorities or barriers towards motivation for learning. 
•	To explore positive and negative aspects of motivation for learning.
•	To give students a voice in expressing what motivates or demotivates them to learn.

Having said this, the research questions that this research aims to answer are: 
•	What are the key priorities or barriers of motivation to learning amongst secondary school students? 
•	What are the positive and negative aspects of motivation for learning?

Other research questions that could arise from this and be used are:
•	What factors positively influence young people’s motivation to learning in classrooms?
•	What factors impact negatively on young people’s motivation in classroom?
•	What might be done to rekindle lost motivation amongst students in school?

METHODOLODY
For this research, to identify, screen and choose suitable materials such as journals, articles and papers, the PRISMA framework 2020 (Page et al. 2021) was utilised. The rationale for using this framework, was to be ‘complete’ in choosing of materials and data synthesis, to make certain that the review comprised of all appropriate and applicable studies/research, to avoid bias in the discussion of the findings and inferences made (Gough et al. 2013, p. 15). The materials/research papers used in the literature review for the purpose of this research were collected from several databases, including Web of Science, EBSCO, PsycINFO: Ovid online, JSTOR, Education Resources Information Centre (ERIC), British Library EThOS and Google Scholar, all mostly online and from the University of Wales online library. The following search terms were applied to the abstracts of papers: ‘motivation AND to learn AND amongst secondary school students. In addition, studies, papers and journals which dates back long ago were used. This is to be able to obtain theories of motivation which have been created by academic and education experts in the area of student motivation in learning and academic performance. This offered further indications for key research papers. Finally, materials were also obtained through ‘reference harvesting’ of sourced papers. Number of materials as high as 200 papers were first sourced, of which 100 were excluded after screening of titles. After further screening, the remaining 50 materials were screened against the following inclusion criteria by reading of abstracts and conclusion:
• Published in English
• Entailed primary data collection
• Research was based on qualitative method amongst secondary school 
• Sample age range of 11–16 years of age (UK secondary equivalent) or a reflection on school experience during the ages of 11- 16 years of age
At this stage, a further 30 studies were excluded as they did not meet the criteria outlined above. After further exclusion of papers which seemed to talk about same things, 10 papers were left and were examined in full.
The papers/resources were read and sifted through to determine and identify related topics and issues, which were then put together to create themes used in the literature review. To do this, connections and relationships between the different papers were understood and identified, with trends and patterns, as well as arguments and debates gathered to identify those with similarities and differences. With this, themes for the literature review were established
This study was based on constructivism paradigm. This form of paradigm (constructivism) according to Creswell and Creswell (2017) seeks to understand and develop meanings to individuals’ experiences. As such, the researcher delves into the complexity of the views of the participants, which means paying keen attention to the views of the individual participants (Creswell and Creswell 2017), hence the paradigm being a constructivism (interpretivism). 
As the focus of the study/research is to explore motivation of learning amongst secondary school children, the study was based on using qualitative approach (constructivism)materials. Qualitative research essentially in nature employs descriptive data (Brynard et al. 2014). The interpretivism (constructivism) paradigm aims to achieve a deep understanding of the social phenomenon under study and recognizes the importance of participant’s subjectivity as part of the process. Research participants use their own words while relating their views and beliefs. Furthermore, Gibson et al. (2004) argued that constructivism (qualitative research) gives voice to the participants in the study. One of the objectives of this proposed study is to listen to the views of the students on what motivates or demotivates their learning, this would mean using their own words to relate their views and beliefs. These views would then be themed to understand the subject in their case.
For this proposal, the case study research strategy was adopted as part of the research, as such resources which were case study based were partly utilised. Collins and Stockton (2018) argued that case studies offer in-depth examinations of groups of people, generating a deep perception of a complicated issue in its real-life context. According to Baskarada (2013), case study is one of the most flexible approaches to qualitative research. A case study is a research approach that is used to generate an in-depth, multi-faceted understanding of a complex issue in its real-life context (Yin, 2009). 
In contrast to experimental designs, which looks to pilot study a particular theory by intentionally deliberately controlling the environment (for example, in a randomised controlled trial of testing a new drug on randomly chosen individuals and then doing a comparison between outcome with the  control), the case study approach gives itself well to obtaining information/data on more explanatory 'how', 'what' and 'why' questions, to find out more about the issue or phenomenon (Beekhuyzen et al. 2010). Unlike phenomenology in which results can be generalised, case studies offer detailed and deep information about a specific issue (Baskaranda, 2013).
Furthermore, as this study proposes to explore motivation for a particular theme (learning), case study approach can provide supplementary insights into what gaps exist in this issue (Crowe et al 2011), explaining what needs to be improved to enhance motivation for learning or implementation strategy that can be adopted. Having said this, case studies according to Creswell (2013) is time consuming and costly and participants may leave the study at any time.
The basic idea in case study research is to select a case (or several cases, a multiple case study) and describe how the case illustrates a problem or an issue. According to Creswell (2016), evidence of a good case study work/research is in the collection of data which would benefit from multiple sources of data to provide an in-depth perspective about the issue within the case. As such interviews, observations, focus groups, documents, and visual materials can be used as data collection method (Flick et al. 2004). Case studies involves the use of a selection of methods in order to obtain answer for the research question with the highest width, richness, rigour and depth (Yin, 2009). 
Having established that case study-based resources were used to inform this research and the rationale for using case study resources, it is also pertinent to indicate that, resources/papers which also utilised interviews, focus group and observation as data collection methods were all used for this research. The use of different sources of data collection methods allows for triangulation (Noble, 2019). According to Cohen et al. (2000), triangulation in research is employed to increase credibility and validity of research results. Furthermore, employing triangulation through the combination of various methods ensures that any bias derived from using just one method is significantly minimised or eliminated (Noble 2019).  In addition, Rothbauer (2008) argued that with the adoption of triangulation in research, having data/results that are similar from the various methods and sources of information have higher chances of being more convincing and offers more confidence in the research work.
As previously stated, resources with interview as method of data collection was used for this research. The choice of using resources with interview as form of data collection method is justified as according to Jamshed (2014), interview is the most common type of data collection method in qualitative research. According to (Yin 2009; Maltreud et al. 2016), the way in which the interview questions are structured determines how rich the data generated will be and as such this requires careful considerations. To this effect, resources which utilised open questions for the interview method was carefully selected. Given that no interview lacks structure in most qualitative research, interviews are either structured or semi-structured (Jamshed, 2014). However, some interviews are unstructured and are usually used for long term field work, to give room for the respondents to respond in their own way and pace (Corbyn and Morse, 2003). 
For structured interviews, the questions are already pre-set, and responses coded using coding scheme (Baskaranda, 2013). In view of this, the structured interview may not suit the proposed research study, given that it because of its rigidity, it will not allow for more information to be gathered from the students. On the other hand, semi-structured which is what this research proposal is opting for, is a more flexible approach which gives opportunity for the researcher or interviewer to reframe questions, prompt for more information and gain more insight into the perspectives of the respondents, especially when the respondents come up with something new surrounding that question or topic (Gray, 2009). With this form of interviewing (semi-structured), more insight will be gained into what motivates or demotivates students in their learning.
Having said these, interview as a method of data collection comes with its limitations. According to McGrath et al (2019), collecting data from interview method requires that the interviewer has experience, knowledge and skill on the topic being interviewed on, as this serves to retrieve relevant information from the interviewee. If this is not the case, and the questions are not well designed to be able to obtain important information, the result of the research may be hampered. Furthermore, the use of interview comes with misinterpretation/misunderstanding of questions by the interviewee (Virginia Tech 2017), as well as interviewers making assumptions regarding interviewees’ answers/response, this may be as a result of prejudices and biases on the side of the interviewer (Baskaranda, 2013). 
Other issues that have been identified with interviewing as a data collection method is that interviewees may be biased, have poor memory, or poor articulation and misunderstand question (McGrath et al 2019), this can lead to insufficient information, thus poor-quality result. As such it is important to reframe questions for better clarity, as well as validate such data with information from other sources (Yin, 2009; Mcgarth et al. 2019). In addition, interviewing can be an issue when assumption crops into an interview. For example, Lingard and Kennedy (2010) suggested that assumption by an interviewer that answer to a certain question is already known should be addressed by literally posing the question to the interviewee to confirm the assumption and dig deeper.
One other weakness of the interview method is that as recording devices are sometimes used to record interview sessions (Jamshed, 2014), interviewees may be uncomfortable and restrained in their responses in order to be socially and culturally acceptable (Kasunic 2010), as such this may hamper the richness or quality of data collected. In essence this calls for adequate explanation to the interviewees on how data will be used and why their view is important for the research and of interest, to ease nervousness (Bell 2014). 
Finally with qualitative research using interview method of data collection, though it gives a rich, deep and quality data, however, it produces a large and cumbersome amount of data (McGrath et al. 2019), leading to large amount of data to transcribe and analyse. With this, to ensure trustworthiness of the research, it is suggested that other team members check and validate data collected (Birt et al. 2016; McGrath et al. 2016).
Like individual interviews, focus group interview can be used to acquire in-depth data to understand a social issue or research problem (Nyumba et al 2018). In contrast with individual interviews where the interviewer serves as an investigator, the interviewer in this method serves as a moderator/facilitator (Nyumba et al 2018). Also, with the number of participants this research is proposing (9-12), which is the recommended number for the method (Creswel 2007), it makes this method of data collection suitable and easy to manage. Furthermore, this method which allows for inherent worth of revealing opinions openly (Jamshed, 2014), is ideal especially with the age group of the participants for the proposed study.
Even though focus group interview can be more time effective than individual interviews, however, it can easily diverge and lose focus since there are different individuals discussing at one time (Kusanic 2010). In addition, unlike individual interview, focus group interview needs the interviewer to facilitate the interaction. As such, this calls for the interviewer to be not just a good interviewer but also have the skills of a facilitator. In addition, it can discourage creativity or individual responsibility (for example, as a result of disproportionate and inconsistent participation and groupthink) Baskaranda (2013).
















CHAPTER TWO
LITERATURE REVIEW
‘Motivation has been described as an inner state that guides one to act, further propelling a person to definite directions and enforces the person to keep at the actions already engaged in (Wolfolk 2015; Ormrod 2016). Furthermore, Wolfolk (2015) described motivation as a condition that emanates from the inside which not only prompts but manages and encourages a particular behaviour and, in this case, learning in school. From a student’s perspective, motivation is an activating power for learning, without which no action is taken to learn and often leads or results to struggle to reach a desired goal (Demir and Budak, 2016).  
INTRODUCTION
As already stated, motivation is needed to activate learning in school, and as such serves as an essential factor in achieving effective learning since it does not only pose as an essential factor in student’s achievement but also helps students continue to learn in a voluntary manner without the need for coercion from teachers or parents. Schunk et al. (2014) argued that motivation plays a crucial part in academic attainment as it controls what, when and how learning is achieved. Furthermore, according to Tasgin and Tunc (2018), the importance of motivation in learning and teaching processes cannot be overemphasized as it is not only an essential factor to create effective learning but creates energy and behaviour to learn that is voluntary. 
[bookmark: _Hlk101444661]According to Schurman et al. (2021) lack of motivation amongst students can result to non-fulfilment of potential in academic excellence. Having said that, the question of how much motivation a student has is as important a factor as how rich it is (quality) for achieving academic excellence (Ryan and Deci 2017). This is in line with Froiland and Worrell (2016) who argued that the more self-regulated and autonomous a person’s motivation is, the better the academic achievement. This shows that although a person might be motivated to learn in some capacity and as such can obtain academic achievement due to this, however, with more self-regulated motivation, the result is even higher. 
Having established that motivation brings about learning and better achievement, the question then is how motivation affects learning and academic achievement. According to Tas (2016), the effect of motivation on learning and achievement is highly compounded.  To explain this, Tas (2016) also argued that the impact of motivation on learning and achievement is highly complex. For instance, Froiland and Worrell (2016) explains that motivation has a distinctive imminent effect on engagement with learning, leading to further learning and subsequently academic excellence and achievement (Fredricks et al. 2016). 
THEORIES/TYPES OF MOTIVATION 
According to Schürmann (2021), motivation has complicated impacts on learning and achievement. As such, it is imperative that motivation theory is understood so motivation to learn can be enhanced in students. To explain how motivation affects learning, theories of motivation are used.
There are several literatures and research on motivation as a subject on its own and motivation to learning specifically.  Different research has brought about theories and concepts formed to explain “motivation” generally and “motivation to learn” specifically. As this review is specifically on motivation to learn, theories that are specific or linked with student motivation to learn will be reviewed.

SELF-DETERMINATION THEORY
[bookmark: _Hlk97568119]One of the main theories of motivation is the Self-determination theory. This theory although can be utilised in other aspects of life in different ways, in education it is primarily concerned with increasing students’ interest in learning, prioritising their education and placing value on their own characteristics and capabilities (Deci and Ryan, 1985, 1991).  The Self-Determination Theory (SDT) proposes that motivation is based on natural psychological needs for ability, autonomy and relatedness (Deci and Ryan 2000; Cherry 2021). Furthermore, the outcomes identified above is as a result of internal and inherent values and regulatory processes. This is always referred to as intrinsic motivation.
SELF-WORTH THEORY (SWT)
[bookmark: _Hlk97568165]On the other hand, Self-Worth Theory (SWT) which is another motivation theory proposed by (Covington, 1984), is mainly on the premise that a student’s motivation to learn is founded on the need to guard their sense of self-worth which is solely dependent on the perceptions of their capability. As such, students strive to succeed and achieve, as achievement promotes or is an indication of their abilities and promotes their reputation which is important to the student. In other words, it can be stated that self-perception of a student’s ability is the driver force of their achievement behaviour. 
Having reviewed these two theories, research suggests that the processes involved in the self-determination theory gives way to high-quality learning (Grolnick et al (in press); Pintrich and De Groot, 1990). To explain this, Taylor et al (2014) argued that in comparison to students who are externally motivated (based on the self-worth theory), those with intrinsic motivation which is attributed to self-determination theory have and display more interest and excitement on their learning and possess more confidence (Vansteenkiste et al 2006). This ultimately leads to improved performance, persistence, creativity and even self-esteem at the end (Froiland and Worrell 2016).
CONTROL VALUE THEORY (CVT)
[bookmark: _Hlk97568364]Unlike the SDT and SWT, the Control Value Theory (CVT), is concerned with achievement emotions that arises in a person based on how they regard their control, value of an activity and the results that comes with it (Pekrun 2000, 2006). Pekrun & Stephens (2010) argued that with CVT, assessment of situations is not carried out consciously but arises as a result of repeated activities and results that comes with its own emotions. This subsequently and consequently affects performance. This unlike the SWT is not individually and consciously determined action but unconsciously determined through another situation. 
EXPECTANCY THEORY
[bookmark: _Hlk97568400]Lastly, the Expectancy Theory is the theory of motivation which states that a person is motivated to do a task only because he/she believes engaging and putting effort on a task will bring about increased performance and subsequently esteemed reward (Souders 2022). In an education context, Valence et al. (2016) explained that it would entail for instance, a student working hard believing that it would lead to better grades, which in turn will lead to achieving the desired goal of being a professional in a field and ultimately the value of the pay-off is acceptable and underpins the goals of the student.
EXTRINSIC MOTIVATION AND ITS SUB-TYPES
Explanation of extrinsic motivation is important in this literature review as knowledge and understanding of this can help in raising motivation of students who otherwise might not be interested in an activity in the first place but could gain intrinsic motivation afterwards. Within the SDT, Deci and Ryan (2020) postulated that although extrinsic motivation is often contrasted with intrinsic motivation, the distinction is sometimes complex as the extrinsic motivation has different sub types. The extrinsic motivation is said to be regulated behaviour, that is founded on externally controlled vices, however it still has some features of the intrinsic motivation based on the different subtype it has. 
EXTERNAL REGULATION
This form of extrinsic motivation has been identified as the most external, with the behaviour portrayed based on external reward and punishment (Ryan and Deci 2020). This motivation has also been identified as having the least autonomy attached to it. In other words, the individual has no control or choice over what he/she is doing but is guided by an external consequence. 
INTROJECTED REGULATION
The introjected regulation on the other hand, although external as well, but is said to be partly internalised like the intrinsic motivation (Assor et al. 2009). This regulation as postulated by Ryan and Deci (2020) is based on internal reward of self-esteem. The autonomy here is more than that in the external regulation.
IDENTIFIED REGULATION (IR)
As the name suggests, with Identified Regulation (IR) motivation- which is part of autonomous extrinsic motivation, the person consciously identifies with, or personally endorses, the value of an activity, and thus experiences a relatively high degree of volition or willingness to act (Wrzesniewski et al. 2014). In this form of motivation, although the activity might not be their main interest, non the less the individual not only acknowledges the value of the activity but also finds it to be in line with their other main interest and value (Taylor 2014). For example, a student will study extra hours for Chemistry although does not like. He only studies for extra hours because he recognises that for him to have admissions for medical degree, he will have to show a good grade in Conclusively, Taylor (2014) argued that the worth of the length of time spent studying (as an instrumental behaviour) ends up as the student’s sense of self and the studying of Chemistry ties up with his other values.
Integrated Regulation
The last sub-type of extrinsic motivation is the Integrated Regulation. According to Ryan and Deci (2000), this form of extrinsic motivation is the most autonomous of the extrinsic motivation. With this, the individual is constantly and deliberately recognising and accepting internally of the values of an activity/task and considering them to be in line with the individual’s own goal value and interest. 
For clarity and comparison, autonomous extrinsic motivation has a part of intrinsic motivation, as they are both highly volitional, but still slightly different in that with intrinsic motivation, what is being learnt is out of interest and exciting to do whereas for extrinsic, it is borne out of the value that is derived from doing the learning or the task- even if it is not delightful. 
EXTRINSIC VS INTRINSIC MOTIVATION
Research has shown that externally regulated motivations have the tendency to generate decreased interest and effort by students, as well as students not taking responsibility for negative outcomes in their studies but rather blaming others for it. (Ryan and Deci 2000). As such it is imperative to promote internalization of extrinsic motivation, which has been considered to lead to increased active engagement in learning (Stirling 2014). If this is the case, then it is important that learning environment which promote internalization of extrinsic motivation should be encouraged to increase motivation to learn.
Parrish and Lanvers (2019) in their study suggested that stringent operational climate in school environment and policies affect implementation of decisions for change that that could impact on motivation to learn for students. According to Parrish and Lanvers (2019), this includes “climate of quantified accountability and exam-orientated success measures” which drives schools to dwell on attainment profile, thus encouraging external regulation and motivation to learn amongst students. For example, students study a particular language as a subject since they had better grades in it previously and this would boost attainment level or grade of school, rather than the students learning that subject because they are motivated to learn it – which equals internal motivation (Taylor and Marsden 2014; Thomson 2016b). Similarly, research by Taylor and Marsden (2014) concluded that harsh grading in the exams of Modern Foreign Languages though increases motivation to learn, but often it encourages extrinsic motivation as supposed to intrinsic motivation. In line with this Taylor et al 2014 concluded that there is a link between intrinsic motivation and higher achievement. In this scenario, instrumental reason is the guiding force of learning here which breeds external motivational regulation (Parrish and Lanvers 2019).   
LITERATURE REVIEW: THEME ONE
LEARNING ENVIRONMENT (TEACHER RELATIONSHIP WITH STUDENT)
Research has shown that motivation as an acquired cognitive behaviour (Schunk et al. 2014) can be impacted by the learning environment, which includes the teacher, both positively and negatively (Wigfield and Wentzel 2007). In a study by Kruseman (2018), it emerged that classroom learning environment served as a factor in the motivation of learning for the students. This classroom environment was confirmed by the students to include having lessons that were fun, this translated as having positive emotional engagement with the teacher. Whilst this study was robust in its sampling, using four different schools which included both independent and public schools with a high number of free school meal student (this indicates students with low socioeconomic status; however, the timing of the study was not a perfect time as the students were preparing to choose subjects for their exams. This timing could have influenced their responses to the questionnaire. 
Student motivation as a learned cognitive behaviour (Schunk et al. 2014) can be influenced by the learning environment, which also comprises the teacher, in both positive and negative ways (Wigfield and Wentzel 2007). Furthermore, Taylor (2014) argued that how a teacher communicated or interacted with students also determined the level of motivation to learn of students. This is in line with the study of Tasgin and Tunc(2018) which showed that students participation level in class increased based on a subdimension of “dependence on teacher”, and lower on the subdimension of “pleasing the teacher”. This study showed that teacher relationship with students increases participation in learning which subsequently affects motivation to learn. 
THEME 2
SENSE OF BELONGING (School/Parent)
Furthermore, Syed (2016) established that the learner’s environment was not only affected by the teacher but also involved other people such as peer group, parents and wider social context.   This study concluded that the learning experience of a learner was anticipated to be influenced by those in their learning environment as identified above and this subsequently impacts on the student’s motivation to learn. Using the Dorneyi (1994) motivation model, Syed (2016) stressed that the self-motivation of a student is often influenced by other people’s (teacher, peer and parent) expectation. In this study, the learning experience of a student whilst learning English in the classroom was shown to impact on the motivation of learners. 
There seems to be general agreement regarding the role of autonomy in motivation. Regarding external motivation, SDT argues that the greater the internalization of extrinsic factors, the more autonomy or ownership a student feels toward them (Ferreira et al 2011). In relation to this, Ryan and Deci (2000) proposed that feeling connected to the group (peers, family or society) that justifies the extrinsically motivated behaviour will have a positive impact on the internalization of extrinsic factors, which subsequently gives rise to a feeling of autonomy for a student, thus promoting motivation to learn. Furthermore, Korpershoeck et al. 2020 in their meta-analysis review, revealed a small to medium positive correlation between student sense of belonging and motivational outcomes such as mastery goal orientation. They concluded that sense of school belonging played an essential role in the student’s school life which includes their motivation to learn. Having said this, this review is based on a small number of primary studies and so this must be put into consideration. Moreso, the primary studies used for the review used a lot of instruments to measure sense of school belonging which raises the question as to how valid the result is obtained from this review. 
Parents, also serve as part of the social environment/construct of students which can have an impact on their motivation to learn. Esau and Hutchinson (2008) defined parental support as the behaviour parents portray to their children, encouraging and giving support showing to the child that he/she is loved. In terms of parental support in relation to education and motivation to learn, Papi (2010) argued that family and social expectation play a crucial role and the parental support towards education impinges on a student’s effort to strive to learn in school.  According to Malik and Asif (2012), students can improve in their academic. Conversely, a study by Moneva et al. (2020) revealed that parental support/motivation is not always needed for a student to be motivated to learn. They strongly argued that a student’s motivation to learn can be based on the student’s personality and determination to succeed.  Educational attainment of students can be improved when proper advice and motivation to the children are provided by others like parents (Malik and Asif 2012).  Parents who are well educated and have great understanding on solving educational problems with excellent motivational techniques/skills can help their children more productively (Chohan and Khan 2010).  
LIT REVIEW THEME 3
DECREASING PSYCHOLOGICAL NEED SATISFACTION/AUTONOMY
Despite several research findings revealing that intrinsic motivation is important for learning, however research has also shown that it reduces over the school years especially during adolescent years of school (Gillet et al. 2012; Scherrer and Preckel, 2019). Several studies revealed that during adolescence, students’ intrinsic motivation decreased with decreasing satisfaction of psychological needs (such as autonomy, relatedness and need for competence) (Vitoroulis 2012).
Conversely, using questionnaires in their study, Gnambs and Hanfstingl (2016) observed that although intrinsic motivation to learn decreased as a result of decreasing satisfaction for psychological needs of the students, however, intrinsic motivation did not increase with increasing satisfied psychological need, but rather intrinsic motivation remained stable and did not decrease with increased psychological need. Similarly, Spinath and Steinmayr, 2012; Pulfrey et al. 2012) confirmed this and postulated that as this was the case, it was imperative to ascertain if just stabilization of intrinsic motivation is enough during adolescent or an increase of it would be more advantageous for learning. 
[bookmark: _Hlk96521271]Whilst the result in Gnambs & Hanfstingl (2016) study opens a good argument on how best the psychological needs of adolescents (who are mostly secondary school students) can be increased in schools to increase intrinsic motivation, however the study raises some questions as well. Gnambs & Hanfstingl (2016) argued that the decrease for intrinsic motivation was more between age 13-16 years. This result cannot be generalised and may have been perhaps slightly different if the sample used was mixed- boys and girls. Reason for decline in intrinsic motivation has been given as neuropsychological (Gottfried et al., 2001) which may be slightly different between boys and girls. Also, the use of just questionnaires with already determined questions does not necessarily allow for open discussions which could have allowed the students to categorically state their psychological needs and trend (whether decreasing or increasing with needs met) and subsequently may have given rise to a different conclusion for the study.
Having said this, Tasgin and Tunc (2018) have also supported this link between psychological needs met and increase in motivation to learn. Tasgin and Tunc (2018) argued that with all needs and expectations met, behaviour such as participation in class increased. This suggests that motivation is linked to participation and as such factors that affect participation in class can be argued to be a factor that affects motivation to learn. As stated by Aykaç (2014), if the teaching-learning process meets and suits students’ needs, then participation will be at highest level, which often spells motivation to learn. 
Having identified psychological needs as a factor The perception of autonomy and competence and relatedness were important predictors of intrinsic and identified regulation. However, while intrinsic regulation required mainly the perception of autonomy, identified regulation depended mainly on competence. Perceived relatedness had no predictive power (Kaiser et al 2020). Many factors can contribute to the satisfaction of these three needs (autonomy,competence and relatedness), but among the most important is the teachers’ style of engaging with the students, giving rise to autonomy (Haerens 2021).
According to Moote (2020) researchers argue that students have trouble in learning science due to the demands placed on them to independently accumulate vast amounts of knowledge. On the other hand, as self-regulated learners in science control and reflect on their learning, they are overall more motivated and individually interested in the work being studied, reveal higher academic performance, and are arguably more likely to offer better contributions to contemporary scientific knowledge (Velayutham et al. 2013; Zohar and Dori 2012).
Lambert (2014) argued that teaching in a way that fosters autonomy helps students do better, become more focused on the satisfactions of learning, derive enjoyment from learning and cope better with persistence and determination even if failure occurs, whilst learning from it.
Similarly, Patall et al. (2010) revealed that offering students more responsibility and choice- which is linked with autonomy, as well as creating opportunities for students to plan and evaluate their own learning, erects self-confidence, subsequently giving rise to maintaining high levels of self-efficacy and intrinsic motivation. 
To further buttress this, in a study by Nunez and Leon (2016), results showed that with autonomy support, deep learning and liveliness in class was evident in students’ learning. The authors also revealed that this result was evidence that autonomy in learning brings about intrinsic motivation to learn- as deep learning is an intricate part of intrinsic motivation to learn.  Based on this, it can be concluded that teachers play a big role in creating a learning environment that supports autonomy, in order to promote intrinsic motivation to learn and consequently deep learning and vitality in class. 
This is also in line with Moote (2020), Vansteenkiste et al. (2009) and Patall et al. (2010) who argued that activities in a science class which fostered open inquiry learning and offered students opportunities to be autonomous in their learning allowed students to take ownership of their learning. There was significant increase in students self-reported levels of motivation to learn. 
The different dates of study of the different researchers spread across 10 years indicates that autonomy in learning has and still holds a place as a factor in motivation to learn. 
Having said this, on the other hand self-regulated motivation even when likely to be present can be affected by choice (Parrish and Lanvers, 2019). As evidenced in their study, Parrish and Lanvers (2019) revealed that children with free choice had a higher intrinsic motivation with regards to learning a language unlike their peers who were without choice but as a result of their high attainment took on learning a language.   However, with this free choice, it had to be completely free and not compelled to make a choice. In other words, there needs to be a good degree of autonomy for motivation to learn to exist and excel. This may point to further investigation on providing autonomy in learning for students.
THEME 4
REWARDS AND EFFECT ON INTRINSIC/EXTRINSIC MOTIVATION)
 Overtime, there has been great amount of work on link between rewards and promotion of motivation to learn. Lepper at al. (1973) carried out an experiment to show effect of reward on motivation and interestingly concluded that rewards can produce decrease on intrinsic motivation. In this experiment, even though the result showed that all the children showed interest in a drawing activity, a promise of reward to one group resulted to a decrease in interest for the activity after the reward was received. On the other hand, those without a promise of award had no change to their interest in the activity and their drawing were judged better than the other group. This raises the question as to whether without interest in the activity in the first place, would promise of reward instigate motivation to do the activity? This challenges the place of reward in the subject of motivation to learn. As such, it raises the question as to whether developing intrinsic motivation is first needed to raise motivation to learn or if extrinsic motivation can simply lead to development of intrinsic motivation.
In a study organised by Education Endowment Fund (EEF) (2015) to evaluate increasing student’s motivation with the use of rewards (incentives), the conclusion was a mixed one. Financial and event incentives as a form of reward revealed no impact on GCSE (Maths, English and Science) attainment, however, there was a slight improvement on class work, but still, this did not improve other measures that shows motivation to learn such as attendance and behaviour and even the improvement on class work did not give rise to GCSE attainment. Similarly, Fryer (2011) also concluded that there was only little effect on test score after financial incentives for reading.  
As such, Fletcher-woods (2016) argues that rewards to raise motivation to learn should not be overly encouraged and students should do things for their own sake rather than as a result of promise of reward. Conversely, Wood and Neal (2016) proposed that rewards can bring about sustained behaviour change. Interestingly, other studies revealed mixed results with the use of reward to promote motivation to learn. Some studies had positive result with improved performance in maths (Gneezy et al. 2011), whilst another, specifically with weekly rewards for attendance, good behaviour and general learning gave little or no effect but with improved performance in maths for lower group maths students (Sibieta et al. 2014). As such this suggests that reward can promote motivation but does not need to be financial and it needs to be created/designed carefully, fit for purpose. With rewards that are financial, a motivated learning behaviour may arise, however this form of learning may be peripheral which could undermine deep learning and incorporation of the learned material (Haerens et al 2018), as such it can be said that deep learning may be hampered by extrinsic goal orientations.
Having said that rewards should not be overly encouraged, especially when it breeds extrinsic motivation, however as Stirling (2014) argued, external events (which includes reward) that increase perceived self-determination and competence will likewise enhance intrinsic motivation. Furthermore, having explained that rewards may have a positive consequential effect on intrinsic motivation, however if the learning environment is nothing of a supportive one, such as when the environment is considered as controlling, praise and rewards may have a negative effect on intrinsic motivation (Springs 2013). 

LIT REVIEW THEME 5
CURRICULUM/ASSESSMENT 
According to the UK Government (2020), schools have identified that there is a link between engagement and motivation with other factors such as curriculum design. Many studies and research have also been carried out in relation to the above fact/revelation. To understand if curriculum is linked to motivation or may act as a factor of motivation to learn by students in secondary schools, it is imperative to understand briefly what curriculum/curriculum design is about.
 As stated by Schmidt et al. (2001), learning is not just about gaining understanding of cognitive mechanisms which are different for different individuals, but that of gains made in competencies, knowledge and skills needed for advancement in attainment. As such, the curriculum design needs to be in accordance with this. Curriculum design has been defined as ‘All the learning, which is planned and guided by the school, whether it is carried on in groups or individually, inside or outside the school’. (Kelly 1983: 10). 
[bookmark: _Hlk97384044]Furthermore, Schweitzer (2019) stated that curriculum has different aspects to it; comprising of patterns of class activities that are there to complement the plans set out as part of a curriculum, in order to bring about learning.  Kozina and Hains (2021) also argued that learner-centred curriculum with instructional plans in such a way that it cultivates differentiation, offering students the opportunities to make choices on learning activities and experiences, results to motivating learners and helping them stay engaged (Schweitzer 2019). 
Blain (2016) in his study to determine whether an adaptation of a curriculum in maths by introducing materials that equated to skills needed for work life or life after school resulted to motivation to learn in a secondary school in the UK, concluded that evidence obtained from the study indicated that there was positive result in a few measures in students’ learning with incorporation of an adapted curriculum. However, Blain (2016) also indicated that the result obtained was not replicated in the overall success of the subject.  
From the study of Kozina and Hains (2019), an interesting fact was revealed. In this study, learning and curriculum posed as a factor of stress to students. Following this, it can be stated that one of the factors or barriers of motivation to learn can be said to be stress acquired as a result of curriculum design. If the curriculum is designed in such a way that it does not pose as a source of stress to students, then motivation to learn will increase. One of these factors has been identified as the curriculum which guides what and how students are taught. In the study, the respondents particularly addressed the need for the mode of teaching to be changed and this includes having a more relaxing or relaxed form of teaching.
Assessment practices plays a big role in curriculum, as it is an aspect of learning that helps to determine quality of learning as expected from the curriculum design (Khan 2012). In a statement, Stephen Trask of Harris Federation (UK Government 2020), gave a useful suggestion that learning should be based on the value it gives to the learner rather than just for exam purposes, where assessment is mostly based on. Bromley (2020) also suggested that assessment of learning based on the curriculum should be such that it is assessing preparedness of learners for the next stage of their life, whether it is for further/higher education or training or employment. In essence, if curriculums are designed such that the contents prepare students for their future and they see a need for it, students may be motivated to learn. Research has surveyed the consequences of different assessment practices upon student engagement (Scott et al 2014). Formative assessment (assessment for learning) has been viewed as being more meaningful and motivating for students within a teaching and learning context (Stobart, 2008).
THEME 6
GOAL SETTING
To learn and succeed, learners need to have a sense of direction and educational focus. Without set goals for this, motivation to learn is absent. According to Orzechowska and Polok (2019), having set goal helps learners have a sense of direction for their learning and this serves as basis for measuring progress. Furthermore, in connection with SDT which suggests that a feeling of relatedness, competence and autonomy increases motivation to learn (Ryan and Deci 2000), having goals set in learning can help students have a feeling of competence and autonomy (Fletcher-woods 2019).  Dweck (1986), with the use of Goal Theory argued that learners can take up one of the two general goal orientation- one task-focused and the other ability-focussed.  He stated that the former leads to intrinsic motivation whilst the latter is extrinsic. 
In a study to determine goal setting and motivation to learn, Orzechowska and Polok (2019) made a rather unexpected conclusion that goal setting impacted negatively on external motivation in a decreasing manner, however the reverse is the case with intrinsic motivation. The researchers found out that students who set goals for themselves based on their needs and interests reported that their intrinsic motivation to learn developed further because they found what they were learning to be intrinsically rewarding. Similarly, Schuitema et al (2014) stated that self-regulated learning which has a positive relationship with intrinsic motivation (Adel and Hussain 2020) thrives on goal-directed actions which are based on goal setting. As part of a programme designed by Schuitema et al. (2014), offering students opportunities to work towards setting goals for themselves revealed increase in self-regulated learning, which culminated in intrinsic motivation to learn. 
Whilst Orzechowska and Polok (2019) study revealed an interesting result, it is imperative to note that the method used in this study was the use of 3 part/different questionnaires, serving 3 different purposes or aims. Each questionnaire had a set of questions between with questionnaire 2 and 3 concerned about motivation and goal setting respectively. This method of data collection although specific, does not allow for deep answers by the respondents (students) which may have given rise to other information based on the subject, thus would result to a more credible result. Also, the study used a sample choice of students who are believed to have high achievement, thus not a mixed sample. This choice although justified by the authors, does not give a generalised result since it does not involve students who are not high achievers and as such, we cannot certainly reveal how goal setting would serve as a factor for motivation to learn with these types of students. 


CHAPTER 3
DISCUSSION
INTRODUCTION 
Souders (2022) stated that being curious and having the motivation to learn are part of the driving force that allows students to venture into experiential novelty, stimulating students to reach out to unknown and sometimes demanding situations with expectation of growth and success. According to Souders (2022), a lot of factors determine our individual propensity towards the process of learning, and education plays an important role in shaping our later attitudes towards the gaining of knowledge and growth. If learning is to be a continuous process both in school and beyond, then a thorough understanding of motivation and the factors that affect it as well as priorities and barriers that is attached to it needs to be understood.
This chapter of the dissertation will aim to consider the themes formed through the findings of other researchers as laid out in the literature review. In doing so, this section will seek to answer the research question on which this research is based on. As such, this chapter will be divided into 4 different headings: It will begin by examining and evaluating the information from the different research/study based on the themes created, making interpretations from the themes identified in the literature review. Following on, this chapter of the dissertation will then utilise the interpretations formed to synthesise implications of the data gathered. The implications will be thoroughly dealt with to be able to answer the research questions, whilst ensuring that the aim of the research is achieved.  Finally, limitations of the research will be considered, emphasising on what the results or data of the research couldn’t reveal.

INTERPRETATION
THEORIES OF MOTIVATION
When considering what factors affect motivation to learn amongst secondary school students as identified in the literature review, the theory of motivation lays the foundation to answer that question. As identified in the literature review, the SDT is one of the theories of motivation both generally and in learning/education and makes an important further distinction unlike other theories. This distinction according to Deci and Ryan (2020), is that it falls within the order of behaviour that is intentional or internally motivated. It creates a distinct demarcation between being self-determined and doing something out of the need to do it or as a result of internal regulation created by external forces. As such, Deci and Ryan (1991) described this type of behaviour as one borne out of choice and not compliance. Furthermore, Cherry (2021) explained that with self-determination, people feel they oversee their choices and as such this has impact on their motivation -and in this case the motivation to learn. Based on the utilisation of this theory, the student acts/learns without being coerced or influenced by external forces because he/she feels that their action (learning or engagement in class) will have effect on the result.
On the other hand, the SWT is based on effort, ability and performance to create self-worth (Ackerman 2022). This theory according to Ackerman (2022) is such that a person bases their self-worth on how well he/she performs, depending on the interaction of effort put into an activity or even so, what his/her ability is in terms of achievement. This theory in terms of learning, will mean a student strives to perform well in a test by getting engaged in the activities set out in class, to be satisfied that he is worthy. With this, although the motivation to learn is coming from the individual, however it is not based on the enjoyment derived from engaging in the learning as obtained in the SDT but rather on how it makes the individual feel – which is the self-worth. 
Contrary to the SDT and SWT, the CVT although a motivation theory, is not individually/consciously or intrinsically determined. With the first two theories, the student consciously and intrinsically is motivated to learn albeit for different reasons, whereas for the CVT theory the individual gets motivated to learn based on the situation or environment surrounding the student. In other words, if the student is surrounded with a learning environment that promotes emotional capability or value, the motivation to learn may be enhanced. 
The expectant theory which was also highlighted in the literature review also serves as a foundation for the factors that affect motivation to learn. Based on this theory, a student will be motivated to learn by engaging in class activities if he believes and expects success. This belief according to Cook and Artino (2016) is defined by the social circle/influence of the student. This social circle comprises of parents, teachers and peers. Also, this theory is based on the student’s perception, for example a task can be perceived as difficult by a student even if it is not the actual thing. As such how a task is presented and explained to the student is important so the student will not perceive the task as hard but good enough to engage in it. This reveals that a teacher’s relationship with a student and their teaching style is important to have a student perceive a task as interesting and the student having an expectation to succeed, which consequently creates or enhances motivation to learn. Similarly, and still based on the expectant theory, Schunk et al (2014); Pekrun and Stephens (2010), argued that motivation to learn can be enhanced in secondary school students by teachers through promoting and developing emotional capability in learning and achievement.
As stated by Brown (2022), intrinsic motivation is the gold dust for learning. This form of motivation is what encourages and fosters curiosity to learn as opposed to motivated by external rewards. However, it is not always possible to be motivated intrinsically, so extrinsic motivation can be first used to get engagement and subsequently build on intrinsic which is required to acquire new knowledge and skills (Ryan and Deci 2020). 
As it were, according to Cerasoli et al (2014) extrinsic rewards offered a better insight to quantitative measurement of performance whereas extrinsic offered a better quality of performance. Furthermore, Brown (2022) concluded that in terms of creativity, intrinsic motivation has an upper hand. Having said this, this research provides a clearer understanding of intrinsic motivation as a priority to motivation to learn amongst secondary school students whilst extrinsic motivation can be used in other situations. For example, to initiate or improve motivation to learn especially for uninteresting tasks, a more autonomous extrinsic motivation can be created, even though it is not an intrinsic one. Having said this, the best way to boost more autonomous extrinsic motivation is to create the right conditions for people to thrive (Yadav 2018). For example, listening and acknowledging students’ feeling of negative effect, or engaging with a student and communicating value or need of a particular topic to an uninterested student.
Furthermore, the data revealed in the literature review shows that extrinsic motivation is still an important form of motivation that can be accessed and used to motivate students to learn. In the same way, the research has also revealed that although demarcation has been created between intrinsic and extrinsic motivation, however extrinsic motivation is not one dimensional and opposed to intrinsic motivation. The different forms of extrinsic motivation have indeed shown that some type of extrinsic motivation is still needed in students, however certain factors must be in place to achieve it. Having said this, although extrinsic motivation is not borne out of interest but for the outcome attached to it (Wrzesniewski et al. 2014), however SDT considers extrinsic motivation as one that should be considered when endeavouring to improve motivation to learn amongst secondary school students.
In addition, this study demonstrates a correlation between self-regulation, intrinsic/extrinsic motivation, task value, self-efficacy and academic achievement as established by El-Adl and Alkharusi (2020). The studies reviewed in this research have also indicated that, not only is intrinsic and extrinsic motivation connected to each other and a priority for motivation to learn, but that intrinsic and extrinsic motivation is interconnected with other factors which can affect the self-motivation. Having said this, work needs to be done to deal with these other environmental factors, which will subsequently impact on self -motivation. Also, developing effective instructional strategies that enhance self-regulation was essential to bring about both intrinsic/extrinsic motivation, leading to self-efficacy and academic achievement for the students.
CURRICULUM AND ASSESSMENT
This research has shown that there have been shifts through the years with regards to importance attached on grades with assessment and in the curriculum. This indicates that assessment and curriculum have a part to play in the motivation to learn amongst secondary school students. According to Kohn (2011), this importance placed on grades by educators and policy makers may well have a detrimental effect on the intrinsic motivation to learn.
Whilst academic achievement has been at the forefront of education for a long time, Stirling (2014) argued that in order to inspire love of learning amongst students in education settings such as secondary schools, then system of assessment which involves grading may need to be reconsidered as it may be gravely flawed. In essence, although grading as a part of evaluation of learning may serve as a factor that motivates learning or encourages extrinsic motivation to learn, however the burning question in this is to ascertain whether the learning taking place is deep or peripheral and which type of learning is being sought after by those involved.  It is vital that we do so if we want to keep inspiration for learning alive in our schools (Stirling 2014). Students can benefit by engaging in interesting tasks that have meaning for them. We can also devise evaluation systems that are framed as supports to learning rather than as sorting devices. With the current emphasis on ever more standardized testing, it can be challenging to implement such changes. 
Murphy and Alexander (2000) argued that motivation can be viewed as a situational one (state of mind) in a particular context rather than as a trait. To buttress this argument, they further argued that if motivation is a trait, then not much influence is possible through curriculum change and learning environment, however research has shown that adaptation to curriculum/curriculum change has a little positive effect on motivation to learn. In which case one can further suggest that one factor that enhances or increases motivation to learn amongst secondary school students can be based on their learning environment.
As suggested by Eitam et al. (2015), motivation to learn can be generated through implicit learning. Data from some research as indicated in the literature review of this research suggests that implicit learning (unconscious learning) can be motivated in many ways. Stirling (2014) argued that although difficult to study, albeit unconscious learning and unconscious motivation can be enhanced based on a conscious effort to create more interesting and engaging learning environment as stated. This can be accessed through effective curriculum and assessment which promotes learning and not just grade acquisition.

TEACHER/STUDENT RELATIONSHIP
Following on from the literature review on teacher relationship/interaction with students, have been identified as one of the priorities or barriers to motivation to learn amongst secondary school students. To buttress this, Coe et al (2014) propose that amongst 6 components discovered in effective teaching, classroom climate is a very important one which serves as a factor of motivation to learn. The classroom climate has been referred to as the interactions between teachers and students (Velayutham et al. 2013). Having said this, Gnambs & Hanfstingl (2016) believed that schools are not creating this much needed that fosters motivation to learn amongst secondary school students.
Accordingly, this study has revealed that teachers need to motivate their students, and to do this, they need to understand differences in student motivations, ranging from unwillingness through passive compliance to active commitment. As it were, Taylor (2014) argued that good and reliable teachers serve as an attraction for students to be interested in learning in school, and such teachers make it easier for students to be open and communicate issues that might hamper motivation to learn. As such, this reveals that school experience such as having a good relationship with a teacher and finding lessons interesting and enjoyable as important factors that could determine motivation (Krüsemann 2018).

PSYCHOLOGICAL NEEDS
According to the tenets of Self-Determination Theory (Deci and Ryan 2009), humans have an intrinsic desire to learn, and this desire is fuelled by the basic psychological needs for autonomy, competence, and relatedness. Having said this, this research has shown that decline in intrinsic motivation amongst secondary school students is linked with decreasing psychological needs being met – including autonomy, competence and relatedness.
Students who have been motivated to learn, with all needs and expectations met, show the following behaviour: participate in class (Tasgin and Tunc 2018). This has shown that motivation is linked to participation and as such factors that affect participation in class can be argued to be factors that also affects motivation to learn. According to Aykaç, (2014), an individual’s participation will be at a higher level if the teaching-learning process meets and suits his needs, drives him to achievement and provides meaningful products to him. 
If external conditions provided in teaching-learning environment correspond to the student’s internal conditions, then participation will be at the highest level which will consequently lead to motivation to learn. According to the tenets of Self-Determination Theory, humans have an intrinsic desire to learn, and this desire is fuelled by the basic psychological needs for autonomy, competence, and relatedness.

GOAL SETTING
In recent research studies, intrinsic motivation has been seen to increase as a result of students participating in interventions focused on developing self-regulated learning (Stoeger and Ziegler 2010). Self-regulated learning on the other hand, has been linked with individual ability for goal setting.  As such, this research contributes to a clearer understanding to goal setting which is a skill that needs to be inspired, developed and instilled into young people- especially secondary school students. This analysis also supports the theory of self-regulated learning as outlined above which involves goal-directed actions, thoughts, and feelings. Therefore, having future goals can be an important motivational factor for students in secondary education, as learning in school is, at least to a large extent, preparation for students’ future lives and careers. Particularly when learning activities in school do not provide satisfaction by themselves, engagement with future goals and the perceived utility of learning activities for future goals may be vital for commitment to those activities (Schuitema et al 2014).This study further demonstrates a correlation between having a motivation to learn and having a goal and growth mindset as suggested by Oyserman et al. (2006) who argued that having a strong motivation to learn is further orchestrated by putting favourable action plans in place and in this case, the vision or goals for the future to be achieved. 
SCHOOL BELONGING (PARENTS/SCHOOL)
The findings reveal that a negative sense of school belonging has a negative impact on intrinsic motivation, and on perceived learning in the course. If students believe they are not accepted and valued in their school, and do not feel like integrated members of their school, they have few reasons to believe they have the necessary resources to learn more and be successful in the course (Ferreira et al. 2011). 
Having said that sense of belonging to a social group plays a crucial role in motivation to learn amongst students in secondary school, it is important to make sure that connectedness to a group such as family and social/peer group is regulated- especially the peer group. With this it means the peer group can decrease motivation to learn as much as it can increase motivation to learn if the group is not academically inclined or lacks motivation to learn as well. In essence, this suggests that family and peer group are factors that could affect motivation to learn in secondary school students. For example, if a family is academically inclined or relate and support their children very well with their learning and education, then the most probable result is that the children from such family will develop motivation to learn as well. 


IMPLICATION
The implication to the theories in this research in relation to motivation to learn and in answering one of the research questions: barriers to motivation to learn is that the knowledge and correct application of the different theories of motivation can be used to build and enhance motivation to learn amongst students in secondary schools in the UK. In saying this, even though intrinsic motivation, which is huge part of the SDT has been identified as very useful for motivation to learn (Deci and Ryan 1991), however extrinsic motivation (which can be identified with the Expectant theory and CVT) have also been thought to be important in raising motivation especially for socially prescribed activities for example doing homework (Taylor 2014).  
The data in this research builds on existing literature, which has revealed that extrinsically motivated individuals (for example with rewards) although do not act or engage in learning out of interest, but for the outcome that is attached to the activity (Wrzesniewski et al., 2014), however the extrinsic motivation showcased can help to raise psychological drive to perform (Ode 2018). Teachers can create ways in which to raise motivation to learn in class even for students who are not intrinsically motivated. 
Furthermore, this research has provided further insight into the relationship between intrinsic and extrinsic motivation in learning amongst secondary school students. One the implications of cultivating sound motivation to learn, can lead to students developing a deep love of learning both in the present and in the future as adults, which will also aid in sustaining a high quality of life both as individuals and as communities (Stirling 2014).


CURRICULUM/ASSESSMENT 
As it were, the data collected revealed that a curriculum design can affect motivation to learn. If motivation to learn is based solely on the rewards (grades) based on the curriculum/assessment, this will cause a decrease in intrinsic motivation. This means motivation for learning here is to obtain good grades for the sake of it and not necessarily learning for the sake of achieving and becoming lifelong learners. When the motivation in school for secondary students is geared towards obtaining good grades, which in turn falsely predicts smartness of a student, the goal becomes maximising grades while minimising effort (Filgona et al.2020). The implication to this is that it can create a problem, which involves not maximising learning and optimising effort, but instead concentrating on the grade which does not necessarily equate to learning. 
Further to this, another practical implication to concentrating on grades as a motivation to learn is that it can lead to problems with self-esteem (Schweitzer, 2020). According to a study by APA (2002), grades and academic performance determined young people’s self-esteem, which may subsequently lead to poor mental health and wellbeing and in same manner, limit a students’ ability to think broadly and affects their motivation to learn.  
LEARNING ENVIRONMENT
According to Stirling (2014), whereas Maslow made a distinction between behaviour and motivation, other studies by researchers disagree, believing otherwise and suggesting that cognitive and social constructs have a part to play, along with needs and affective factors. Based on this, Stirling further suggested that motivation is individualistic with other factors such as intra-psychological and socio-cultural. This can also be applied in motivation to learn in secondary school children
The classroom climate, defined as the general atmosphere in which the learning takes place (Urdan and Schoenfelder 2006), can play an important role in developing self-regulated learning and motivation (Vanasupa et al 2010). Since self-regulated motivation has been shown to increase motivation for learning, thus developing factors that increase SR is important. In this sense, Vansupa et al. (2010) argued that improved classroom climate can play an effective role in developing SR which is needed to improve or increase motivation to learn. This research provides insight into the relationship between classroom climate and SR motivation. 
Research has shown that a class which encourages prevailing moods, standards and tone of students is an ideal classroom climate for SR learning. This needs to be created by a teacher and involves promoting positive peer relationship amongst students and nurturing or building rapport and positive relationship with students (Kamb 2012). This implies that the perception of the student in the class relating to how the class makes him feel (whether positively or negatively) will encourage the student to either be motivated to learn or not. Furthermore, this in line with Akanbi (2014) who argued that the benefit of having a positive classroom climate is such that it unfolds the joy of learning, leading to students aiming, exceling and soaring in their learning and consequently achieving both academic excellence and otherwise. 
GOALS AND GROWTH MINDSET
When teachers present students with rationale for what they are learning and its importance, motivation is seen to improve (Fletcher-Wood 2019). As such, helping students build and set goals would further enhance motivation to learn. Helping students visualise the long-term relevance of what they are being taught such as personal development would further help to motivate students to learn. To develop this, understanding students’ perspective is imperative, as well as providing students with opportunities to work towards goals they have set for themselves and encouraging them to problem solve when they encounter problems, whilst offering as many choices as possible of ways to problem solve.
TEACHER RELATIONSHIP-PSYCHOLOGICAL NEED 
Whilst previous studies have concentrated on motivation to learn by instrumental motivation (through fear of failure in a subject/school), which according to Syed (2013) can be arbitrated by teachers and their teaching methodologies/teaching materials, this research demonstrates that motivation to learn can be developed through creating love for learning amongst students in different other ways. 
Accordingly, when teachers need to motivate their students, they need to understand differences in student motivations, ranging from unwillingness through passive compliance to active commitment. Using a variety of appropriate teaching methods and activities teachers can create lessons which have a positive effect on engagement. Some schools have found collaborative tasks, which involve peer-to-peer interaction, are particularly important for pupils (Randstad 2019). 
For teacher student relationship, what teachers do in the classroom, how they relate to pupils and the extent to which they involve pupils in the learning process is, according to Ferlazzo (2015), crucial in affecting their motivation to learn a subject.
PSYCHOLOGICAL NEEDS (AUTONOMY)
The quality of student motivation can be impacted by how much teachers support students’ needs for autonomy. Creating relationships that nurture students is one of the autonomy-supportive styles. This involves listening to students’ perspective and preferences to the way they learn and incorporating it into the teaching and classroom. 
Having seen from this research that autonomy of students in their learning serves as a factor for motivation to learn, it is therefore imperative that environments and systems that encourage and support this students’ need (autonomy) is built. According to Education Hub (2022), this will involve developing education policies at government levels that supports autonomy and competence and not just rewards that impede intrinsic motivation.
Lambert (2014) argued that initiatives by the government has driven education and schools into a highly regulatory performance driven culture. This has consequently led to students being taught to obtain high grades and not necessarily learning for the love of it. This spells lack of autonomy needs of students being met, as strategies that boost this examination performance are utilised in school and results to this phenomenon/situation.
If students feel like they are competent to carry out a certain activity, it is more likely than not that they will go on to do it (Deci & Ryan, 2008, 2017,2020). This can only be achieved if the student’s psychological need (need for autonomy) is satisfied. In essence, the more this need is satisfied, the more students thrive and show adaptive self-determined motivation to learn and the more this need (autonomy) is left unsatisfied, the more the student are frustrated with learning and show maladaptive motivation to learn (Alamer 2021; Alamer and Almulhim 2021; Oga-Baldwin et al 2021). As such, this result should be taken into when education policies are being developed, as well as in curriculum development.  
Sense of Belonging (Parent and School)
Manuel et al. (2011) concluded that overall, the subject of motivation to learn leans heavily on the cognitive, affective, social, and motivational variables and this should be given a great deal of consideration in the art of teaching and learning. The findings of this research provide useful information for teachers, school leaders, education policy makers and other education professional, revealing the importance of secondary schools engaging in developing institutional and pedagogical strategies that might improve the students’ sense of school belonging, resulting to students believing they are accepted and valued in their school. 
As it were, having a positive sense of school belonging may have a positive impact on students’ motivation to learn, which will subsequently lead to engagement and participation in learning activities. This may also help in curtailing the number of students who are in risk of dropping out of school as a result of lack of sense of school belonging, as part of social construct.

LIMITATION TO THE RESEARCH
Whilst this review is wide ranging, with its research question broad and complex, which has allowed for many concepts to be derived from it, leading to the identification and highlighting of very important themes from studies of other authors, however these results or conclusions cannot be generalised as most of the studies used did not really have sufficient students’ voice. Also, there has been a lack of research which completely offers a concrete insight into pupil views on motivation but rather based on other people’s view (such as teachers, political leaders and other education professionals) which serves as a cause for concern. Furthermore, although some had students’ voices heard, however the questions used were more predetermined than not. Using sufficient student voice would mean having accurate and dependable result being that the topic of the review was “what students aged 11-16 believed impacted on their motivation to learn”. Following this, it is imperative that if a study is concerned about students’ motivation to learn, then it should be mostly based on students’ view rather than others. There is a need for further research that evokes real student voice and opinion as opposed to students’ responses inclined to predetermined questions and concepts.
Furthermore, this research has not been able to focus sufficiently and directly on UK secondary students. This is because whilst there is a lot of studies about motivation to learn amongst secondary students, however there is little or nothing on studies particularly focusing on motivation to learn amongst secondary school students in the UK. Having said this, even though the focus was meant to be on this age group in a particular location, however the studies based on other students of same age group (11-16 years) albeit in the UK, have been used to answer the research questions. As such, this calls for more studies based on this subject to be done particularly focusing on this age group in the UK. Doing this will help to answer the questions set out in the first place more effectively considering the UK culture and how it may affect the students in their learning.





CHAPTER 4
CONCLUSION/RECOMMENDATION
 By exploring motivation to learn amongst secondary school students, this has demonstrated that there are factors that affect or impact on motivation to learn amongst secondary school students and these factors have been identified.
From this research, it has been established that different motivation theories work together to build foundations on what factors are linked with motivation to learn both positively and negatively. As such, this study strongly demonstrates that intrinsic motivation is essential for motivation to learn amongst secondary students, if they were to become lifelong learners and not just learning to pass exams or for achievement of grades. Having said this, this study has also shown that although intrinsic motivation is highly recommended to be cultivated, however creating extrinsic motivation such as with the use of rewards can also be very helpful and useful especially when tasks assigned by a teacher is not very interesting for students. This can be used as a first approach to get students into activities first and then following on, intrinsic motivation can then be mobilised or created.
With this study, it has been demonstrated that curriculum and assessment play a role in the development of motivation to learn amongst secondary students and raises the question as to whether curriculum and grading systems of education positively or negatively affects motivation to learn amongst secondary students.
From this study, the issue on teacher/student relationship has also been established and this draws attention to how teachers can and should create and use positive relationships with student which can positively influence motivation to learn amongst their students. This also, draws attention to the use of goal creation amongst students, which teachers can influence their students to develop which can go a long way to improve intrinsic motivation to learn.
During this research, the area of psychological needs of students and autonomy of students has been strongly identified as a very important factor in the area of motivation to learn. This research has established the need for psychological needs (which includes autonomy) of secondary students to be understood and utilised to promote motivation to learn amongst this group of people.  
In conclusion, this research has to a great extent bridged the gap between what motivation to learn for secondary school students entails as well as identified and explored on the factors that positively and negatively affects it, thus helping to understand what needs to be done to help secondary students build/improve their motivation to learn. Also with this, education practitioners and education policy leaders can implement this to help improve motivation to learn.    
RECOMMENDATION
As a recommendation, whilst the grading system may be used as a factor for extrinsic motivation, however it will be necessary to reduce the attention on grading during learning and instead place more focus on rewarding effort a student put into their work and how engaged the student was during activities. 
Teachers should endeavour to create active learning environments that boosts students’ perceived autonomy and competence, offering students choices and opportunities for self-directed learning, as well as planning learning activities that might amplify students’ feeling of mastery. 
This research suggests that developing school policies which treat all students the same (free choice for all or compulsory for all) is likely to increase enjoyment of subjects. As such schools and school leaders should endeavour to develop school policies and curriculum that will foster intrinsic motivation. 
Moreso, in development of curriculum, students should be well involved in it and their ideas should not just be listened to but be carefully considered and replicated in the curriculum.
As pressures of accountability mounts for teachers, it is very easy to become affected by it, thus becoming very controlling to meet with the demands. As such, teachers should be aware of the factors that influence them to adopt a controlling style (such as the pressures of accountability for student outcomes or low expectations of students). When teachers are more aware of these behaviours adopted as a result of the demands placed on them by reason of their responsibilities, then the capacity to replace such behaviours with more flexible and adaptive behaviours can be enhanced and sharpened.  
Moreover, more must be done during teachers training to guide and help trainee teachers to understand factors that enhance motivation and those that promote lack of motivation. Having the understanding thar students’ interest, preferences and psychological needs power their motivation to learn can be a step to helping students build motivation to learn in class and beyond. 
To improve motivation to learn amongst students, less administrative /paperwork should be assigned to teachers. With this, teachers can give more time to assessing their students and identifying factors that motivate them, as well as have more time to provide specific, positive and informational feedback, which could help their students feel, reach and act competent. 
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