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	Target 1
Make use of Infoskills to source more up-to-date and peer-reviewed literature.
	
	

	Target 2
Sustain arguments by citing multiple sources to your ideas.
	
	



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). The response should include:
1. A written reflection
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
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Part 1
The focus of this academic inquiry will be Frankie Louise Morgan, and the intervention to best support her emotionally and cognitively. Ten-year-old Frankie is about to be a Year Six pupil, she is bubbly and popular amongst her peers. Frankie attends St. Ferguson Primary school, where she is amongst twenty-nine peers in her class. Her name and school name have been fictionalised to preserve her right to anonymity and her identity, and all identifying information about her home, family, and neighbourhood has been omitted to respect her right to privacy (BERA, 2018). Frankie has a physical disability that has impaired her movement, specifically in her right leg, and as a result, uses crutches everyday to help her mobilise. 
Since aged seven, Frankie has suffered from Slipped Capital Femoral Epiphysis (SCFE) of the hip. Frankie has received substantial medical treatment throughout her education, which has impaired her school attendance, thus, her ability to focus and engage at the same academic levels as her peers. Frankie sees her consultant on a regular basis, attends regular appointments and has had hip operations in the past related to her condition (see Support Plan). Her poor attendance at school has had an impact on her academic achievement and anxiety with regard to missing school, thus, transition being the baseline for this assignment. 
Missing school due to medical visits and surgery has affected Frankie in a variety of ways, most notably the anxiety she feels when she does not grasp the material or context provided in class. Frankie has a strong support network at home, and her parents are eager to assist her in scheduling a transition period with her teachers at school. Despite having a similar interest for the notion, Frankie is still anxious that she will fall behind with her work if she attends more medical visits and undergoes more procedures. Frankie has previously gone through a horizontal transition in that she has had to adapt to living with her condition, including the stability of her well-being, however, the significance of encountering this phase again and its consequence on Frankie personally ought to be recognised (Lam and Pollard, 2006; Symonds, 2015).
Frankie has already gone through several transition periods during her adolescence, resulting in comprehensive growth, including social-emotional, physical, linguistic, and cognitive advances. Frankie has a lot of energy and is excited to grow stronger, but sports like swimming, running, and cycling are limited owing to her condition (WebMD, 2023). Evidence from previous teachers and parents suggests that her cognitive development has progressed in the expected manner (Iowa State University, 2017), though it should be noted that in terms of her abilities as expressed in her support plan, attendance plays a significant role in her ability to perform like pupils her age resulting in content-based learning being hindered. Frankie's social development is strong as she feels secure being separated from her parents in settings such as school. Bowlby's attachment theory interlinks with Frankie's comfort in confiding in her parents, as well as their capacity to confide in her. This has enabled Frankie to adapt with change exceptionally well (Pound, L. 2005; Bombèr, 2007; Lindon, J. 2012), however, she is now exhibiting emotional difficulties in reaction to being like her peers and feeling like she cannot participate in activities they can. Unfortunately, Frankie’s condition is long term; children with physical disabilities may feel more isolated from peer pressures and less prone to participate in dangerous actions. Similarly, they may have less opportunities to participate in social activities and develop friendships and connections without the correct provision and support through adolescence (University of London, 2014). 
Frankie's fear over missing school, missing content-based learning and her condition worsening are amplified, which means Frankie sometimes becomes afraid of going to school at all. As a result, Frankie, her parents, her class teacher, the classroom Learning Support Assistant (LSA), and a Physical Disability Coordinator at school trained as a Special Educational Needs Coordinator (SENCO) met to discuss Frankie’s specific needs that must be addressed whilst she is at school. The discussion provided the chance for Frankie to feel comfortable sharing her needs and challenges with her primary carers at her side, as well as methods to assist Frankie in reducing her anxiety at school whilst improving her academic performance. 
During Frankie's meeting, she was given the chance to collaborate with her teacher on developing a one-page profile (See Part 2), which was supported by the SENCO. While used to help learners with Additional Learning Needs (ALN), the ALN Act considers children's needs, wishes, and feelings while creating a one-page profile as part of the Individual Development Plan (IDP) process (Welsh Government, 2022). The one-page profile method is widely used in schools with every pupil and their families, promoting child-focused practises and allowing children to have their voices heard while exercising their right to an education (UNCRC, 2022). Furthermore, learners with physical barriers, such as Frankie, complete a one-page profile with the appropriate stakeholders to establish ways for the child to express their rights to receive appropriate assistance and care in order to live a full and independent life (Children’s Commissioner for Wales, 2019).
After concluding the one-page profile, Frankie and her parents met with the class teacher, LSA, and SENCO to develop a support plan (See Part 2) to address important concerns raised. Frankie has a physical impairment, umbrellaing her as having ALN. Children are classified as ALN if they have an impairment that prohibits or inhibits them from accessing facilities for education of the sort that are typically available for others of their age in mainstream schools, which is supported by the Equality Act 2010 (Welsh Government, 2022); additionally, an IDP must be created for Frankie (See Appendix 1). Along with the IDP, the stakeholders at Frankie's school believe it is appropriate for her to receive additional and personal support through the development of a support plan. Positive family environments, communication, school participation, home learning activities, shared decision making within the school, and community collaborations all form the six models (See Appendix 2) of parent engagement (Epstein & Dauber, 1991; Epstein et al., 2009). Knowing that Frankie's parents want to be involved in the transition period demonstrates that the model is being used both at home and at school; thus, placing her parents at the centre of the transition period with Frankie implies that it will improve Frankie's academic attitude, performance and enthusiasm for the transition. Similarly, involving other individuals such as teachers and support staff enables Frankie and her family to lay the groundwork for the ecological system as proposed by Bronfenbrenner, allowing them to identify different people and organisations within the mesosystem (for example, the school), ecosystem (for example, the SENCO team), and macrosystem (for example, exploring different disabilities) (Macblain, 2017), ensuring that Frankie and her family receive the correct guidance to support her through this period.
Concerns have been raised regarding Frankie's support plan since her progress has been delayed due to her low attendance. There are emotional and cognitive impediments that are preventing her from making a smooth adjustment. While her fundamental psychologic requirements are being satisfied by her support network at home and school, other aspects of her development are being impacted. Frankie has voiced concern about missing numerous school days, and she is concerned that if she misses any more content-based learning, it will interfere with her future, as she is in her final year of primary school. According to the school attendance and attainment theory, children improve their abilities and learn more when they attend school on a regular basis. When the 'faucet' is 'shut off' (i.e., when pupils are absent from school), they cease refining their abilities, resulting in poorer achievement (Klein, M., Sosu, E. and Lillywhite, E, 2022 p. 2). Similarly, in her one-page profile, she expresses emotional anxiety about growing like her friends, claiming that she feels different from them since they are reaching milestones for their age though Frankie is not, which may, in the long run, impair Frankie's ability to express, recognise, and control her own emotions, as well as respond appropriately to the emotions of others (ECLKC, 2022). Every one of these elements has the potential to contribute to her progression and skill development. 
The class teacher has been able to measure a provisional level of Frankie's development, however due to her lack of attendance and Frankie missing a lot of lesson delivery, her expectations in comparison to the Curriculum for Wales are constantly shifting. Frankie's present position in terms of Progression Steps is unclear as the teacher has not yet assessed where she is today and what she knows and does not know. During the first week of the new school term, it will be critical for the class teacher to ascertain an approximate maker of her abilities and knowledge to date, as well as identify the progression stage or steps she is working at throughout the Areas of Learning and Experience (Welsh Government, 2022). In accordance with the structure of the Curriculum for Wales, Frankie and her peers are tested against progression milestones that represent the level of their learning and experience. Children should be allowed to appreciate being at various stages of development rather than being evaluated based on their age, as mentioned by Froebel (Pound, 2005), yet this is misconceived as progression being aligned with expectations of learners of specific ages (Donaldson, 2015). Age-based evaluations may result from research of Piaget. Jean Piaget proposed the theory of cognitive development addressing that children's intellect develops as they grow, implying that advancement emerges dynamically from their surroundings and social environment (Main, 2011). In terms of cognitive development, Frankie is at the level of concrete operational conditioning, which means that Piaget addresses learning as an independent assumption, and not as something that can be taught. 
In contrast, John Dewey's progressive education theory suggests that when a child enters a classroom, he or she is already intensely active, and thus teachers should give children appropriate opportunities for their development rather than imposing their ideas on the learners, implying that the ultimate goal of education is to develop a child's inherent ability and capabilities (Oliveboard, 2021).  However, theories differ on whether children grow separately and independently to others or whether they require a social context in order to learn and flourish (Shayer, 2023). Frankie is likely to make better success in a psychological learning environment, which encourages students to connect with the material and their peers in ways that might benefit both their professional and personal development (Western Governors University, 2021). Skinner and Bandura discussed the environmentalist theory, which holds that a psychological learning environment shapes a child’s behaviour and education. This means that if Frankie learns in a setting she finds enjoyable, her development and engagement are positively influenced by beneficial physical surroundings, and her peers and staff being present acts as a positive outlook on her long-term progress (Wanjohi, 2021).
It is critical that Frankie's peers and key stakeholders work closely together cooperatively to ensure that every component of Frankie's support plan has been examined. Schools such as Frankie's use a variety of collaborative teaching practises, acknowledging that co-operative learning can be enhanced by giving pupils the opportunity to impact what they learn on a weekly basis, as well as supplementing teachers' planning and provision to ensure high levels of pupil engagement and curiosity (Estyn, 2020). Giving children the opportunity to influence their learning by sharing ideas allows them to exercise their right to have their voices heard while also exercising their right to express their views and opinions in order to access all types of information (UNICEF, 2023). The new school term's work planning has been tailored to assist each child's progression, and the Four Purposes allow Frankie and her peers to acquire abilities to support their progress along with the Curriculum for Wales (Welsh Government, 2017). The teacher will specifically assist Frankie in engaging with and encouraging her classmates to acquire greater skills to develop into a healthy, confident learners prepared to lead a fulfilling place in society (Welsh Government, 2015), as well as encouraging discussions and activities on how Frankie views the world differently to her fellow students and how her physical disability impacts her development.
One-on-one sessions with the LSA are mentioned as part of the support plan for Frankie. Individual support is going to encourage Frankie's core understanding in comparison to the Curriculum for Wales, as well as her emotional stability by giving her someone to confide in when she is anxious. The session' purpose is to assess Frankie's current level of development, where she is expected to be through monthly observations, and where she will be by the time she finishes from primary school. However, it is vital to emphasise, that academic progress will need to go beyond merely increasing her basic knowledge to being able to apply this information in multiple contexts and scenarios (Zhao and Murphy, 2017). Lev Vygotsky's Zone of Proximal Development (ZPD) refers to the range of tasks that a learner can perform with the assistance of a more knowledgeable person, such as a teacher, but cannot perform independently, thus the gap between what Frankie can do on her own and what she can do with assistance, that assistance being the LSA (Pound, 2005; Gray and MacBlain, 2013, Pritchard, 2013). Learning and cognitive growth occur through interaction and cooperation, and having the LSA scaffold these support sessions allows Frankie to get adequate emotional support and structuring within her ZPD. However, it is important to consider that it may be difficult to measure progress without other learners present to compare with, and the possible lack of a syllabus during these one-on-one sessions. It is additionally important to consider the possibility of a lack of individual learning time, which means that Frankie may not have the same 'sink in time' as she would have in a group, so cognitive development must always be observed between staff and learner (Meldrum, N. and Clandfield, L., 2020).
Coming to grips with such physical and emotional changes may exacerbate Frankie's anxiety about going to school. As a result, it will be critical for her and her family to build an agenda that will ease the transition from missing school to being at school every day and help her to feel emotionally prepared for learning (Lodge, 2020). This will include the usage of visual timetables (Murray, 2007), and the use of a transitional object she is able to bring from home to settle her anxiety. During the meeting, this approach was discussed in detail with Frankie and her parents, and by incorporating any appointment schedule Frankie has with intricate detail of the school day activities, it will be shared both at school and home, so her parents are able to communicate and collaborate to prepare Frankie with conversations about the school day (Packer et al., 2021). Furthermore, the use of the at home learning log (Barclay, 1996) will facilitate regular daily challenge while also addressing information exchange between home and school, providing updates on how well Frankie is doing in her one-to-one sessions and any at home class work her parents can work through with her to avoid missing any key context, whilst giving Frankie’s parents the opportunity to share information on medical attention that is upcoming for Frankie so that the teacher can facilitate during the school day.
By ensuring Frankie's parents are included in the development of the support plan, the school is taking further efforts to enable their participation into Frankie's education and aim to enhance her long-term results. Frankie's behavioural, intellectual, and personal development are conceptualised by her parents' involvement in her transition phase, while adjusting on parent-teacher partnership (Grolnick and Slowiaczek, 1994, p.1). Although Frankie's parents are enthusiastic about being part in her transition period, there may be complications. Too much parental involvement may hinder Frankie's development by making her too reliant on her parents and becoming too dependent on them to develop holistically, or it may strain Frankie's relationship with her parents if her parents do not respect her intellectual boundaries (Obradovi, 2021). Frankie's teacher, LSA, and SENCO, on the other hand, can help both Frankie and her parents collaborate productively during meetings and at home, and ensuring that Frankie receives the needed assistance without her parents becoming overly engaged. Such initiatives will strengthen Frankie's involvement with her parents (Estyn, 2023). Furthermore, a key element of Frankie's development is the way the school and the larger community collaborate well, which contributes significantly to Frankie's well-being (Estyn, 2020b).
As agreed, an initial review of the support plan and its impact will take place before each half-term break, though Frankie and her parents have been informed that they do not have to wait until the evaluation process, and that they can raise concerns with the support staff if they wish to do so sooner. The evaluation of the success plan will be heavily affected by observations and discussions with Frankie throughout the school day, as well as additional comments and messages recorded in the home learning log.  As her emotional and cognitive development progresses, appropriate examinations will be carried out to determine her progress in accordance with the Curriculum for Wales and to fine-tune any assistance she requires (The Bell Foundation, 2021). Her teacher must understand that the LSA who runs Frankie's one-on-one sessions, and the way they deliver the learning content is not linear and continuous but may vary and be influenced by other teaching techniques than what she is used to in class (Burton, 2022). 
As Frankie progresses through Year Six and prepares to transition from primary to secondary school, additional stakeholders may be required to support her. For example, it may be obvious that she requires support from the Additional Learning Needs Coordinator (ALNCo), who may identify that Frankie requires Additional Learning Provision (ALP), which will assist her in developing at the same academic rate as her peers, which is an area of her development that is already hindered (Swansea Council, 2023). It should also be acknowledged that additional external issues such as assessment, peer interactions, bullying, and ableism (trisite, 2023; Mead, 2021) may all have an effect on Frankie's self-esteem, motivation to learn, and involvement in school.
To summarise, when working with learners and their families, including those who may be considered vulnerable, teachers must take responsibility for themselves and ensure that they are developing positive relationships with those around them who can provide support to ensure equitable opportunities for all learners (EWC, 2021). Similarly, practitioners must ensure that they execute their legal responsibilities in respect to children in their care, fully and accurately, seeking help when necessary. Continuing professional development enables practitioners to assume appropriate degrees of leadership while also guaranteeing consistency in their practise (Estyn, 2019) and has an impact on the efficacy of sharing best practises with their learners. From a personal standpoint, there is a need to maintain a reflective attitude to teaching and learning, ensuring that when various situations emerge, effective professional growth is promoted so that the teacher may successfully seek help and further training to assist new learners. Teachers who are successful optimise the potential of every learner, which is also a legislative obligation of teachers in training as specified in the Professional Teaching Standards (Siraj and Taggart, 2020; Welsh Government, 2017). 
Part 2
One Page ProfileName: Frankie Louise Morgan
Age: 10
[image: A child's drawing of a smiling child  Description automatically generated]
What do others like and admire about me?
· I like reading books. 
· I like spending time with my friends. 
· My friends think I am funny, and I always make them laugh. 
· I like drawing and pictures of cats and my mum and dad.  
· I am good at reading to my dad. 
· I like everything pink. 



Profile created with assistance from class teacher and Special Educational Needs Coordinator (SENCO)
What do I need to support me?
I need help when my teacher tells us we are re-capping old lessons because I might not have been there.
I would like to play the sports my friends play on the yard, but because I have my crutches, I can’t run or jump. 
When I write in my book, my hand gets tired sometimes because I use my crutches, I would like someone to help me write our class work in my book. 
I get nervous being in class if I have been away for a while, I would like a teacher to sit with me at all times when I come back from having operations.
I want to sit next to my friend in class so they can help me if we are having re-cap lessons. 
What is important to me?
It is important to me that I know exactly what my teacher is teaching because I don’t like forgetting things.
I decorate my crutches with pretty pink bows.
I like to spend our free time in the book corner as reading helps me calm down if I get upset.
I don’t like when I know I have to have an operation, because I will miss a lot of school days to get better. 

Pupil Support Plan- Frankie Louise Morgan
Background Context 
Frankie is ten years old and was born in Wales. Frankie has been in mainstream education from the age of three and is about to enter her last year of primary school. Frankie has been diagnosed with Slipped Capitol Femoral Epiphysis (SCFE) of the hips, since aged seven, and has struggled to maintain school attendance requirements owing to appointments and operations. She has had two total hip reconstructions, which has resulted in limited movement in both hips, particularly her right side. There is previous background information on her academic achievement, and it is recognised that all of the Areas of Learning Experiences (AoLEs) have been hindered due to a low percentage of attendance. Frankie is a creative child who enjoys colouring, as well as reading and participating in group activities when working closely with a familiar friend.   
Frankie's family are extremely supportive and eager to collaborate with the staff to ensure that Frankie makes the same academic development as her peers. Despite the fact that her medical treatment is not her fault, Frankie's parents mentioned how she would prefer to be in school learning rather than seeing her medical professionals for fear of missing critical knowledge. Discussions with her parents revealed that she is an eager learner who enjoys school when she has no upcoming appointments; however, when she is told she must miss school, Frankie exhibits signs of anxiety as she fears she will fall behind and not understand any context provided by her teacher. Frankie has found it difficult to leave her classmates and teachers, and she sometimes feels she does not fit in with the other pupils since she does not attend school as frequently as they do, and she also feels different because she requires crutches while those around her do not. Frankie's class has twenty-nine other pupils, with one Learning Support Assistant (LSA) assisting the teacher.
In light of this, a support plan has been developed to help Frankie adjust to missing school due to her long-term health condition. It will also assist in relieving Frankie and her family's concerns. This plan was developed with the help of Frankie, her parents, the class teacher, the LSA, and the school's Special Educational Needs Coordinator (SENCO). As part of this process, Frankie and her parents meet with the class teacher on a regular basis to review Frankie's development and ways they may work together to alleviate Frankie's concern about missing school. The support and activities outlined below will be in place for the first two weeks following the new term, considering any of Frankie's scheduled appointments, with the option to evaluate, extend, and alter support beyond that if necessary.
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	Reason for support
	Nature of support
	Staff members involved
	Review date
	Evaluation/ comments

	Attendance anxiety:
Frankie is concerned that if she has appointments during the school day, she will miss important work given by the teacher. This has led to signs of anxiety displayed whilst in class. 
	· A detailed plan of the school week, incorporating Frankie's appointments throughout the whole school term. 
· A visual timetable should be displayed in class every day. 
· Agreed upon object being permitted inside school with Frankie to connect with home. A clear lesson structure set down in a "home learning log" so that her parents can focus on missing context at home. 
· "Homework pack" should be distributed on missing days.   
	· The class teacher and LSA will create a daily visual timetable. 
· Any scheduled appointments for Frankie should be communicated to staff in advance.
· The LSA can create a "home learning log" that includes the daily lesson assignments provided by the teacher.
· The class teacher will organise a "homework pack" to be prepared prior to classes when they know Frankie will be missing lessons. 
	Meetings will be held on a regular basis involving Frankie, her parents, her class teacher, LSA, and SENCO, beginning at the start of the new school year and continuing weekly, to review forthcoming class work and appointment dates and times.
	Frankie's regular well-being monitoring must be noted. They will take place in class every day, with one-on-one assistance if necessary. Frankie is evidently cheerful and content most of the time, but when appointments are approaching, her mood shifts. Feedback from Frankie, her parents, the class teacher, and the LSA will be used to compile evidence to support this.

	Academic Progress
Due to missing a significant amount of school throughout the years, Frankie's academic performance is not at the same level as her peers. She is concerned that not being at the same level of education as her friends would have an impact on her future academic achievement when she moves on to secondary school.
	· Before the new school year begins, Frankie's present level of progress must be assessed.
· Ongoing monitoring of Progression to be taken throughout school term. 
· Weekly one-on-one sessions with LSA/SENCO to begin, working on important parts of the AoLEs incorporating work from the lower school years, to build up her core knowledge as part of the "catch up" sessions.
· Let Frankie sit next to a familiar peer, preferably a More Able and Talented (MAT) learner, who will work closely with her to help her grasp material.
· Allow LSA to sit with Frankie during lesson times if she becomes anxious.
	Class Teacher



Class teacher, LSA and Parents.

Class teacher, LSA and SENCO.





Class teacher, LSA and MAT Pupil. 









LSA.
	Meeting to be held with Frankie, her parents, class teacher, LSA and SENCO during the first week of term.
	Progress will be tracked during the first week of the new term, including discussions with Frankie, assessment, interactions, and observations. Parental involvement in the development of progress beyond the classroom will be encouraged. To assist and access home learning strategies, parents will be given specifics of support and Frankie's current level of progression. Weekly one-on-one sessions will also be thoroughly monitored, and Frankie's progress will be evaluated on a regular basis. Following the progression evaluation, the LSA and SENCO can determine exactly what support Frankie requires to grow comprehensively.

	Socialisation
Frankie wants to play the same games as her classmates during playtimes and lunchtimes, but she feels different from her peers since her impairment has prevented her from reaching the same developmental milestones as others her age.
	· During one-on-one sessions, LSA will plan a "what I like to play" activity. 
· A weekly playtime scheme will be created, considering Frankie's abilities.
· A "buddy system" during playtime in which the children take turns spending an hour with Frankie, working around the playtime schedule.
· For health and safety concerns, the LSA or lunchtime staff should keep a careful eye on Frankie.  
	Class Teacher and LSA.



Class Teacher and SENCO.



Class Teacher, LSA and SENCO.




Class Teacher, LSA , SENCO, lunchtime staff. 
	Meeting to be held between Frankie, her parents, class teacher, LSA and SENCO to discuss Frankie’s physical abilities before the term commences. 
	Progress will be tracked through discussions with Frankie and physical abilities seen during observations. Parental involvement in events outside of the school grounds will be encouraged. Parents will be provided with information regarding access to social groups and activities, such as sports clubs and youth clubs for disabled children, and a report on Frankie's physical skills will be addressed with staff.

	Writing
Frankie has mentioned dexterity difficulties. Her hands become tired from using crutches every day, and her writing tasks suffer as a result.
	· If necessary, access to a 'scribe'- LSA may work closely with Frankie in class to compose her work with her.
· Digital applications such as "speech to text" or "SnapType" for Frankie to utilise in class.
· An online homework platform, such as Microsoft Classroom or Teams, should be available at all times for Frankie, where the class teacher may post work. This can also be used for absent days.
	LSA. 





Class Teacher, LSA. 



Class Teacher.







	Regular check-ins with Frankie will take place during the day and the new term with her teacher and the SENCO, and her physical development will be constantly observed and encouraged by the LSA.
	Progress will be assessed using suitable formative tests at predetermined intervals, with assistance from the SENCO and classroom staff. Work marking, observation, and formative feedback will give day-to-day progress evaluation. It is expected that the progress would not be continuous, and that assistance will be necessary for more than one half term.
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Appendices 
Appendix 1
Frankie’s Individual Development Plan


	Learner’s name: Frankie Louise Morgan
	Date of Birth: 26/06/13

	School Name: St. Fergason’s Catholic Primary
Areas identified for support: Emotional and cognitive support

	Medical Condition and medical history:
· SUFE (Slipped Upper Femoral Epiphysis): The disorder of adolescents In which the child’s growth plate of the hip is significantly damaged and the femoral head of the pelvis moves. In Frankie’s case, the right pelvis had significant damage and the condition will worsen overtime. 
· Surgery in 2021: Metal plate and pins added to the left and right hip joint in order to stabilise the growth plate. 
· Causes: Unbearable pain in both legs, sometimes unable to weight bear on the right leg. Unable to mobilise without medical apparatus. In future, will need hip replacement after the child reaches full growth age. 

	 Preferred Learning Style: Visual learning
Communication: Frankie verbally communicates.

	

	 
	Mobility Aid Usage:
· Uses both left and right handheld crutches. 
· Moderate weight support through left- hand crutch to support right hip, minimal weight support through her right-hand crutch to support left hip. 
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