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	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

Both the role of a police officer along with maintaining the professional standards have continued to evolve, with ever increasing scrutiny and changing society demands. At its most basic the role of a police officer is to reassure and protect the public, prevent crime from occurring, detect crime when it occurs. 
However, the role in modern day has taken on a number of aspects such as being able to apply yourself as a social worker, in part due to the police being available “24 hours a day, 7 days a week” (Huey and Ricciardelli, 2015). This sees non-police calls now placed in the remit of policing, either due to the time of day when other services are closed, or because of the lack of funding in social care. 
Therefore, there has been a dramatic change in what the role of a police officer is, it is no longer confined to a few descriptive roles such detecting and fighting crime.  Furthermore, as the role of a police officer has changed, so too has the rapid growth of police professionalisation. It could be said that Sir Robert Peel being the farther of policing first initiated the professionalization of the police service back in 1829, and that since then there has been a continued evolution to this current day. Sir Robert Peel set down the ‘Peelian Principles’ to create not only an ethical blueprint, but a concept of professionalisation of the police service itself. At the time the nine ‘Peelian Principles’ were a revelation in terms of how a police force should act in a professional manner, and in today’s world still carry weight with ever increasing professional and public scrutiny.
The definition of profession is something Green & Gates (2014, pp75) discuss as being “constantly evolving”, in that as society advances in its expectations so to must the police service in its drive to become ever more professional. Professionalisation could be described as an occupation which evolves into a profession (Green and Gates, 2014), something the ‘Peelian Principles’ has continued to do since its inception. The professionalisation of the police service is not a new concept, in fact in the 1970’s the Metropolitan Police Commissioner ‘Robert Mark’ stated that the police had started to change “from artisan to professional police status” (Simon Holdway, 2017). Although one could argue that as a police force the road to professionalization, is one that will continue too evolve requiring adjustments in these modern times. 
More recently Peter Neyroud conducted a report which was adopted by the Home Secretary in 2011, which reviewed the police leadership and training, but also the professionalism of the service. Neyroud stated that “wide-ranging developments over the last two decades secure the police as a profession” (Neyroud, 2011). Neyroud based this statement on the fact over the last few decades there has been an advance in knowledge, in new ways of policing, and this has sought to inform “significant pieces of work”. As a whole the research and newly gained knowledge, have served to direct the police service to achieve a professionalism that is now routed in police training. Neyroud further points out that with the introduction of neighbourhood policing, the National Intelligence Model, and advancement in the scientific forensic area have all sought to make the police service a profession. 
The College of Policing which was created in December 2012 was as a result to further professionalise the police, develop policing knowledge, create a code of conduct, and ultimately become the professional body that oversees the professionalism of the police force. It was as a result of a government reform review, that sought to replace the National Policing Improvement Agency, and the Association of Chief Police Officers (College of Policing: Three Years On, 2016). A core corner stone of the College was the introduction of the Code of Ethics, which sought to apply a set of standards to all police officers. The report goes on to state that the code of ethics should become “rooted in police culture”, so that it extends from the ranks to the Chief Constable of every force. Therefore, it can be said that the code of ethics implementation has transformed the professionalism of the policer service, as the public can now see a set of rules that all officers must abide by. The core aim of the code being implemented was not only to professionalise the police service, but that it “instilled into the DNA of serving officers” (College of Policing: Three Years On, 2016) (College of Policing: Three Years On, 2016). By this the meaning is that every officer would have as part of their policing make up, the fundamental and essential code of ethics built into their actions. Just as justice should be seen to be done so should officers being held to account, being reminded of their professional duty in this new modern world of policing. An interesting point that the report makes is that just as the medical professionals adhere to the Hippocratic Oath, so should officers regard the code of ethics in the same regard. This is an interesting concept as medical professionals have always been regarded as professionals, and abide by an oath which is central to their mission. Therefore, the code of ethics has helped and will help to continue the process of professionalising the police, and evidence to the general public that change in professionalism. 
In conclusion both the role of a police officer and the professionalism of the policer force, has undergone some significant changes. The role of a police officer has changed significantly force being a force to enforce law and order, to a force which now wears many hats adapting to a new evolved role. Sir Robert Peel’s nine principles helped to drive forward the professionalism, and still today work is progressing to keep step with maintaining professional standards for all officers. In order for the police forces of the UK to maintain professionalism work must continue to maintain it, and maintain that level of professionalism through a rapidly changing world. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

A report by the Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) titled a report into the inspection of road policing in England and Wales as ‘Roads Policing: Not optional’, indicating the extreme importance of having a robust road policing nationwide policy (HMICFRS, 2015). The report found that some police forces in England and Wales were inadequate, and that more need to be done in order create safer roads, prevent serious crime from occurring on our roads, and restoring public confidence in efficient roads. A notable recommendation the report made was guidance to be issued to all forcers on what should be included in their police and crime plans, and that these should include reference to road policing. It made several other recommendations from making more road safety partnerships available, to providing additional training for the current road policing units. In recent years police force budgets have been dramatically cut and this according to the HMICFRS has coincided with a rise of deaths on the road by 34 percent, its conclusion also found that the reduction of road policing officers had also added to this and other area of road policing such vehicle crime. 

In order to police the roads and ensure people remain safe, commerce is unaffected, and that criminal activity is prevented, all UK police forces have too some degrees a road policing unit. The role of Roads Policing Units (RPU) is to ensure that those that sue the roads can do so safely, but at the same time deter others from breaking the law while on the roads. The RPU’s role at a very basic level is to deter crime by preventing, investigating and prosecuting, prevent loss of life, and done so through intelligence led policing. Road’s policing play an important role within policing ranging from ensuring driving standards remain high, helping to reduce road crime, detecting road traffic offences, enforcing road safety, crime prevention, amongst many other aspects of policing and crime that use the road networks. A core aspect of RPU’s duties is to disrupt criminal activity the use the road networks to move about or to commit crime on, and as seen a change from their original role of just being traffic officers dealing with only traffic related offences. Key legislation for RPU’s is the ability to stop vehicles though the use of some key legislation such as Section 163 RTA 1988, Section 43-45 Terrorism Act 2000 Act, and the Section 60 Criminal Justice Act 1994.

A report by the Department for Transport also made an interesting observation in its Roads Policing Review in 2020, stating that domestic freight in the UK accounts for eighty percent which is transported by road. The observation also states that “what works for commerce also works for criminals” (PACTS, 2020), which is a fact that can sometimes be overlooked. Just as any law abiding person uses the roads to go about their business, criminals also utilise the roads to conduct criminal activity. In order to assist RPU’s in their effort to tackle crime on the road networks there is a network of automatic number plate recognition (ANPR), adding a valuable technology in preventing and detecting crime. ANPR works by cross referencing a vehicle number plate with a database linked both to the Police National Computer, NAS database, and to the DVLA who records on vehicle tax and road worthiness (MOT). By utilising this technology, the police can track the movement of vehicle that may be committing crimes, and due the national wide network of ANPR camera work out where a vehicle has been or where it may be going. ANPR provides a tactical option to the police in order to disrupt criminal activity but can also help identify a vehicle, which may be of interest in relation to another crime. Legislation The Road Traffic Act 1988, which deals with all the main road related offences, and The Road Traffic Offenders Act 1988 which is an addition to the RTA 1998 and sets out to regulate the penalties for the majority of road offences. The Construction and Use Regulation 1986 is an addition piece of legislation which regulates the construction, manufacture and maintenance of road vehicles, this includes such areas as instruments and equipment, steering, vision, control of emissions, and also regulates the use of mobile devices and other such handheld devices. 

The other aspect of road policing is dealing with road safety in particular preventing the causes of accidents, and lowering the number of deaths attributed to the fatal four. The fatal four as is it is known refers to the four most common caused for road accidents, and the reason behind many of the deaths caused by collisions. Speed, driving while under the influence of drink or drugs, not wearing a seatbelt and using mobile devices while driving are all part of what makes up the fatal four. A report by the National Police Chiefs’ Council identified four key priorities, which it determined needed to be key to the next three years. Reducing road casualties through better driver education, disrupting criminality by reducing the opportunity to use the road network and by increasing RPU’s, countering terrorism by increasing intelligence and surveillance work, and lastly patrolling the roads which in turn would help  to achieve the three other objective (Policing our Roads Together: A 3 year strategy 2018 – 2021A 3 year strategy 2018 – 2021, 2022).

In conclusion the road policing is not just about traffic offences it is also about targeting those that use the roads for crime, and to enforce safety measurers in order to prevent more being harmed by accidents. Resourcing has been an issue which has been linked to the increase in those killed on the roads, something which is acknowledged by government and police forces. While there is legislation in place to prosecute those who break the law by using the road, or who cause harm to others on the roads as concluded in the report, the increase of RPU’s is needed now if we are to see tangible results. 

1009 words



1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Without information there can be no intelligence as the two are in essence one of the same, information is the bed rock of intelligence which gives it its value. It is important to note although information and intelligence can be considered one of the same, information must be properly analysed and evaluated first before being considered intelligence. At its core intelligence is a gathering of various information sources, which is then evaluated to determine its reliability and its relevance (National Crime Agency, 2022). For any information to be collected to be used as intelligence, and for it then to be retained it must be for a policing purpose only. 

Intelligence can be collected in three main ways either by routine collection, tasked collection, or volunteered information. Routine collections involve information being gathered as part of normal response operational policing, for example information can be gathered by officers while investigating offences. The information they gather through an investigation may be relevant to another policing purpose, opening other avenues of investigation to be pursued. Tasked collection is where information is gathered intentionally from intelligence databases, cctv systems, automatic number plate recognition systems, and or from covert human intelligence. Lastly volunteered information is that which is gathered from the general public, from community sources and other partner agencies, it is essentially information that ahs not been gathered by either routine or tasted collection (College of Policing, 2013). These three methods provided valuable mines of information which can with proper validation, be considered intelligence which in turn becomes valuable to the police. The benefits of using three separate information collection methods is that it allows for a wide range of information to be gathered, as one source may only offer incomplete information on its own. Information collected through routine collection may only give an indication of an offence, whereas adding information gathered from volunteered information adds validity to it once properly evaluated to determine its reliability and relevance. Gathering information through volunteered collection has many advantages a key advantage being information the police may not otherwise be able to access, in addition the local knowledge to that information could help its reliability and relevance. However, although these collection methods are well established there remains the issue of how reliable or relevant, they are and in addition how well tested the source of the information is. Particularly with volunteered collection of information care should be taken to ensure that the information provided can be trusted, due the possibility of miss-information being treated as intelligence. Therefore, although the three collection methods afford valuable collection methods for information, it is key to ensure that information analysis and evaluation is clinical in order best serve intelligence led policing. To determine how we as police service respond to threats we must assess the information, and the investigation process used to reach our conclusion. 
Another method to gather information and intelligence is known as the ‘3x5x2’ method, which uses a series of evaluations to determine a piece of information validity. The information first needs to be evaluated as to whether it is reliable, untested, or not reliable as this will help in determining its ultimate validity. The next step is to assess the information or intelligence assessment, and this is done by stating how it is known; for example, is it directly known to the source or suspected to be false. Lastly the information is disseminated either with lawful sharing permitted, or conditions are added to protect the intelligence. Another excellent information and intelligence method which can validate information quickly, but does require the 
[bookmark: _Hlk94017255]The National Intelligence Model (NIM) was developed for UK police forces in 2000, before being formally adopted by all forces in 2002. The NIM should not be confused with intelligence-based policing, due to the NIM being concerned more with the evaluating the policing priorities. Whereas intelligent based policing is primarily concerned with using information and intelligence to fight crime, the NIM differs in that it seeks to prioritise what crim need to be tackled.  

The NIM does by first gathering intelligence and organising it into three separate levels which are, local, cross border, and serious an organised crime. Within the NIM is the Strategic Tasking and Coordination Group which feeds into the tasking and coordinating process, which will first establish what the intelligence requirement is before setting policing priorities. It is important to note that the tasking and coordinating process will determine the priority, not the operational direction for a force. They will instead keep an overview of the priorities tasking specialist groups within the force or nationwide, to then conduct operations to target that criminal source. Therefore, the contribution of information to the tasking and coordinating process is of the upmost importance, as it can have an impact on what policing priorities are set out. If intelligence has not been thoroughly analysed and evaluated it could prove harmful to the priorities which are to be set, and instead of effectively helping to target crime, it has the opposite effect. In its simplest form the NIM allows various crimes to be graded based on the information and intelligence available and priorities set, thus targeting crime amongst other crimes demanding the same attention (The National Intelligence Model, 2000).

Information and intelligence can be communicated in several ways, and the way it is communicated can affect its reliability and relevance. Betts commented that “The process of relaying intelligence can distort its meaning” (Betts, 1980), and therefore care should be taken when communicating intelligence so as not to distort its contents. Intelligence has traditionally been communicated in text form, however Dr Lonsdale explains that in his research visualisation was a key factor to how intelligence was interpreted (Lonsdale, 2019). Dr Lonsdale goes on to mention that as the information cycle prime concern is the flow of information, “effective visual communication is essential” which is a new concept being adopted to not only make the flow of information and intelligence flow easily, but that it interpretation is not lost. However, as with any communication of information there is always the risk that it can be misconstrued, or that lack of resources mean it is not communicated to the correct branches within a police force.

In conclusion the gathering of intelligence is essential to police work, and enables to the police to be one step ahead of the criminals. There are different methods of collection available, must it must all be evaluated and graded for its usefulness. Without up to date intelligence tasking and coordinating on a national scale would prove problematic, and place the officers and public at risk without vital intelligence. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

In order to discuss public protection, we must first understand the definition of a victim the very people public protection is there to safeguard. The definition of a victim of crime includes “a person who has suffered harm, including physical, mental or emotional loss which was directly caused by criminal conduct” (Cheshire PCC). In a policing context the term ‘Public Protection’ is linked to the management of sexual and violent offenders, but is also applied to the protection of victim of sexual offences, serious violent crime, child abuse, domestic abuse and vulnerable adult abuser to name a few (Blackstone’s, 2020)
No one victim is the same and so the effect of a crime on that victim cannot be the same, a crime will affect victims in different ways which could be dependent on their vulnerability or even environment. For some victims the impact of the abuse can be instant and intense, resulting in the victim being fear and shock, before turning to nervousness, depression or anxiety. In the short term some victims could suffer from mental anguish, replaying the abuse that has been inflicted upon them. Many victims may blame themselves for the abuse particularly in domestic violence situations, where the victim believes they deserve to be abused through a form of traumatic bounding. Long term impacts of abuse may be harder to identify as victim’s try to supress those impacts, following a sustained period of abuse which has inflicted some psychological harm. Many victims will suffer with lifelong depression due to the impact of the abuse, many being diagnosed with post traumatic stress. Some victims may be powerless to address the impact of abuse, and left feeling vulnerable now that the abuser is no longer controlling them. Other impacts of abuse can manifest in flashbacks, panic attacks, and even changes in behaviour sometimes leading to suicide. 
Traumatic bonding first was first used by Dr David Dutton and Susan Painter a researcher of domestic abuse and child abuse, defining that this is the bond a victim and abuser form (Dutton and Painter, 1981). They stated that the strong emotional bonds that were created in “intermittent maltreatment conditions”, were not reserved to victim of domestic abuse but could be shared with victims of other serious and violent crimes. The authors state that there are two stages to traumatic bonding, a power imbalance and periodicity of abuse. The power imbalance refers to the victim feeling they dominated by the offender, that they have no self-worth and so seek comfort from the offender. Dutton and Painter describe the power imbalance as a negative cycle, a cycle of dependency on as they put it a “high power person" (Dutton and Painter, 1981). The periodicity of abuse refers to the abuse being intermittent, whereby the offender use abuse, violence and threats for periods broken up by showing a more caring and loving side in-between abusive episodes. Benkert and Doyle discuss the phenomenon of traumatic bonding in their paper on abuse within the Clergy, and how the use of power imbalance and periodic abuse has affected its victims. They state that the victims see the priests as being next to god from whom they seek religious counsel, and cannot process how a “so sublime a personage” (Benkert and Doyle, 2009) could abuse them causing them to be fearful and self loathing. The power is with the priest who dominate the victim using the faith to disguise their actions, and pray on the victim with “religious duress” (Benkert and Doyle, 2009). 
When it comes to tackling serious and organised crime there arises several public protection issues, and many stem from the vulnerabilities that OCG’s look and target. OCG will seek to use victim who have vulnerabilities they can easily control such as children to sell drugs, offering them clothes and phones things they could not normally afford. Or an OCG cuckooing vulnerable adults who have a place of their own, using it to base their drug dens from or other illegal activities. Dealing with public protection incidents there have been several strategies developed over the years, most notably The Serious and Organised Crime Strategy (SOC). SOC is an evolution form the 2015 National Security Strategy (NSS) and the Strategic Defence and Security Review (SDSR), all developing a framework known as the four ‘P’ strands. The four stood for the following: ‘Prevent’ organised crime from targeting people and people becoming involved, to ‘Pursue’ organised criminals in order to disrupt their network, to ‘Protect’ vulnerable people together with communities and organisations from serious organised criminal activity, and lastly to ‘Prepare’ to limit the impact of serious and organised crime.
Another strategy that has been developed to help victims known as the Multi-Agency Public Protection Arrangements (MAPPA), and is intended to help victims of crime in particular those caused serious harm by sexual or violent offenders. The strategy requires the Police, Prison Service and Probation service to work together, and work as a partnership in order to better protect victims by properly managing violent offenders. The strategy allows all three agencies to share information with each other and pool resources, in order that those high-risk offenders are correctly managed. However, it must be pointed out that for this strategy to work all agencies must be invested, or the effect of it will not be felt and victims left unprotected. Under MAPPA offenders are put into three categories from registered sex offenders to violent offenders, to other dangerous offenders, and this allows agencies to properly manage those offenders.
Furthermore, partner agencies such as domestic abuse and social services can be included in the strategy, so that the focus is also on safeguarding the victim in addition to managing the offender. This is what is known as a Multi-Agency Risk Assessment Conference (MARAC) which includes police, social services, health visitors and charities such as Women’s Aid, where cases of domestic abuse are discussed, and safeguard plans put in place to support the victim.  
In conclusion public protection is an increasingly important aspect of the criminal justice system, both to protect victims and properly manage offenders. No victim is the same as the one before as the effect of abuse on a victim can manifest in many ways, so it is increasingly important that partner agencies under MAPPA pool their resources to combat public protection issues. 

1053 words


 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


Evidence based policing, also referred to as ‘what works’, is a policy that uses statistical analysis and academic research, as an approach to policy making and operational decision making. It is a methos of bringing together other partners and academics together, in order develop working methods to policing problems. The concept of evidence based policing is not something new, but rather an evolving theory of methods used to shape policy.  Sherman explains that evidence based policing is a principle by which the decision making process and its results, are challenged in order to critique and “create systematic feedback to provide continuous quality improvements…” (Sherman, 1998). Sherman goes on to explain that the evidence approach allows for a scientific approach to be applied to policing, and in so doing hold the police service to account for the results of their work. Sherman also mentions in his other work that the three principles that now make up evidence based policing are, Targeting, Testing and Tracking. The first of these principles requires the police to firstly apply evidential research to target effectively with scarce resources. Secondly, to choose a police method that falls in the ‘what works’ category, in order to reduce potential harm. Thirdly, Sherman states once police have researched the target and tested a method, the then need to track the evidence of the effects (Sherman, 2013). Therefore, it is the adoption of the three principles above, that Sherman states has given rise to what we know as evidence based policing. 
Evidence based research has existed in science and education for a long period, however “Science has not traditionally been valued in policing” (Fielding, Bullock and Holdway, 2020 / Neyroud, 2009). This is not to say the police have police have not used some form of evidence based policing, since the discovery of finger prints and DNA, forensic evidence has been key to police work (Fielding, Bullock and Holdway, 2020). The authors go on to explain that problem orientated policing is in its own way a form of evidence based policing, and this does bear a large amount of truth to it. The police have always sort to use data to inform their decision such as crime statistics, and this data is key when dealing with problem orientated policing. Where are the highest arears of crime, where do the police need to focus numbers, problem orientated policing looks to focus improving police organisation and in turn tackle the problem. Fielding, Bullock and Holdway state that evidence based policing is not that far removed from problem orientated policing, in that they share similar language and processes, yet are not the same with problem orientated policy having a wider scope. The basis for evidence based policing is as Fielding, Bullock and Holdway state, is “the idea of planning and executing research to inform directly police policies and practices”. This is evident with governments reviewing police funding and those budgets becoming tighter, that police forces have embraced evidence policing to channel resources effectively. Evidence based policing could be considered as a more precise way to determine how to effectively tackle different types of crime, instead of adopting a scatter gun effect which is less effective when budgets are squeezed. This thinking is backed up by Lum, C. and Koper, C.S., who state in their work that evidence based policing  “has become an anchoring concept for government funding..”( Lum, C. and Koper, C.S., 2015)

In 2013 the College of policing along with the Economic and Social Research Council conducted a three year study into ‘what works’ in terms of reducing crime, which signals that although it was slow to be adopted it is now at the forefront of policing. The project was name ‘What Works Centre for Crime Reduction’ and its aim was to map out crime reduction evidence, with a further aim for it to start being used more widely. The project sought to collate research into crime, crime reduction and policing methods, in order “to provide robust and comprehensive evidence” (College of Policing 2022), that would help to guide forces on how to spend the limited resources into the key areas. The study sought to bring together police and academics to gather the best available evidence and research methods, in order to better understand how crime can be both reduced, prevented, and how resources could be best used. However, although evidence based policing is now entrenched in modern policing, it does not claim to give definitive answers or solutions. It is more a methos that has been tried and tested in other fields, and from which policing can benefit from if used correctly. Out of the research that was conducted the College of Policing deigned tools kits which could be used to determine cost benefits, or evaluate a strategy implementation. The College also produced a crime reduction map which helped to plot the evidence, and allow greater sharing of research and evidence. With the College being the professional body for all police forces in the UK, the concept of evidence based policing has also spread. Evidence based policing now forms a key corner stone of all UK forces, and all officers of every rank are encourage to make us of it. For response officers were time is a pressing factor evidence based policing could be another key tool in their arsenal, helping to focus their time and effort where the evidence leads.

In conclusion policing has undergone a dramatic change in the past few decades, becoming a more professional force being the most obvious result. In line with this the police have had to adapt how they operate, and use new to them concepts such  as evidence based policing. Utilizing the benefits of evidence policing can have on how their resources are used, and how limited budgets can be maximised. Evidence based policing and the ‘what works’ theory are not new concepts, but are new concepts to modern day policing. They have allowed the police to focus on what the priorities are, and pool resources to make better use of them. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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