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CLIL = Content and Language Integrated Learning
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David Marsh

The term CLIL was coined by
David Marsh, University of
Jyvaskyld, Finland in 1994

"CLIL refers to situations where
subjects, or parts of subjects, are
taught through a foreign language
with dual-focused aims, namely the
learning of content and the
simultaneous learning of a foreign
language. "



Content and Language Integrated

Method

¢ One method that’s gaining in popularity 1s the Content and
language integrated learning method (CLIL).

¢ A combination of presenting language as a set of rules and
patterns and presenting opportunities to interact in the
language.

¢ In order to be effective, these interactive opportunities need
to be ‘real’ situations. So 1n a school, for example, the
rudiments of language might be presented in a language
class, but simultaneously opportunities to use the language
are made available in other subject classes.



CLIL refers to any dual-focused educational

context 1n which an additional language 1s used as
a medium 1n the teaching and learning of non-
language content.

¢ It is an umbrella term covering aspects of:
Language Across the Curriculum
Bilingual Education
Content-based instruction/learning




The Benetits of CLIL

¢ Improve overall an

d p;iifid language opetence
¢ Develop multilingual interests and attitudes
¢ Daversify methods of teaching and learning

6 Increase learner motivation



How does CLIL work?

Language 1s integrated into the broad curriculum.

CLIL is based on language acquisition rather than language
learning. Language 1s seen in real-life situations in which
students can acquire the language. This 1s natural language
development.

The subject matter determines the language needed to
learn.

Fluency 1s more important than accuracy. Learners develop
fluency by using FL (e.g. English). to communicate for a
variety of purposes



https://www.youtube.com/watch?v=1a6 KOCECHFQ

https://www.youtube.com/watch?v=PyP4XOZXOqg




¢ Examples of lesson plans involving CLIL can be found
here:

http://www.teachingenglish.org.uk/teaching-teens/
resources/clil




The CLIL Lesson

¢ There is no such thing as a ‘CLIL lesson’, but lessons often
follow a pattern:

¢ Processing the text
¢ Organisation of knowledge
¢ Language identification

6 Task for learners



However...

¢ CLIL is long-term learning. (e.g. Students

become academically proficient in English after 5-7
years in a good bilingual program.)



CLIL by another name...

Content-based Language Instruction (CLII)
Content-based Language Teaching (CBLT)

Foreign Language Medium Instruction
(FLMI)

Content-support ELT
Four-handed foreign language instruction

Foreign Languages Across the Curriculum
(FLAC)

Cross-Curricular Teaching

Interdisciplinary Teaching

é

é

Content-enriched English Teaching
Content-infused Language Teaching
Theme-based Language Teaching
Topic-based Language Teaching
Discipline-based ESL Instruction
Sheltered Subject Matter Teaching
Plurilingual Instruction

Learning skills based ELT / ESP



How important 1s content in a language lesson?

Do you think the content you teach your pupils 1s
relevant to their communicative needs?



CBLT (or CBI)

Content-based Language Teaching (or Content Based
Instruction)

The focus of a CBLT lesson is on the topic or subject matter.

During the lesson, students are focused on learning about
something.

They learn about this subject using the language they are trying
to learn, rather than their native language, as a tool for
developing knowledge and so they develop their linguistic
ability in the target language.



CBLT — how?

¢ Preparation
Choose a subject of interest to students.

Find three or four suitable sources that deal with different aspects

of the subject. These could be websites, reference books, audio or
video of lectures or even real people.

¢ During the lesson

Divide the class into small groups and assign each group a small
research task and a source of information to use to help them fulfil
the task.

Then once they have done their research they form new groups
with student_s t_hat used .other information sources and share and
compare their information.

There should then be some product as the end result of this
sharing of information which could take the form of a group
report or presentation of some kind.



CBLT — why?

It can make learning a language more interesting and motivating.
Students can use the language to fulfil a real purpose, which can
make students both more independent and confident.

Students can also develop a much wider knowledge of the world
through CBLT which can feed back into improving and
supporting their general educational needs.

Taking information from different sources, re-evaluating and
restructuring that information can help students to develop very
valuable thinking skills that can then be transferred to other
subjects.

The inclusion of a group work element within the framework
given above can also help students to develop their collaborative
skills, which can have great social value.



Content and Language

Integrated Method

¢ Good practice at Penllergaer School - Anna Edwards

¢ http://www.cyrsiausabothol.cymru/experiences-on-course



CBLT - any problems?

Because CBLT 1sn't explicitly focused on language learning, some
students may feel confused or may even feel that they aren't
improving their language skills.

Particularly in monolingual classes, the overuse of the students'
native language during parts of the lesson can be a problem.
Because the lesson 1sn't explicitly focused on language practice
students find i1t much easier and quicker to use their mother
tongue.

It can be hard to find information sources and texts that lower
levels can understand. Also the sharing of information in the
target language may cause great difficulties.

Some students may copy directly from the source texts they use to
get their information.



Patsy Lightbown

https://www.youtube.com/watch?v=mKI.NZI0ta-k




Lightbown & Spada

— an interview

¢ Authors of ‘How Languages Are Learned’.

é https://www.youtube.com/watch?v=pxMpgclkfOo




You can download further information here:

https://elt.oup.com/teachers/cblt/?cc=gb&selLanguage=en



Learning vocabulary in context —
the theory

A single exposure: not enough for learning a new word.

Nation (1990) > Learners need to be involved in 5-16 repetitions in order to learn
a new word.

Herman et al. (1987) = The probability of learning a word from context after a
single exposure is only 0.05%. Repeated encounters with target words can expand
word meanings and illustrate new associations with that word.

Rott (1999) examined the effect of exposure frequency on intermediate learners’
incidental vocabulary acquisition: six exposures produced significantly more

vocabulary knowledge than two or four exposure frequencies.

A content-based approach provides recurring exposure to new vocabulary.
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40% - 2000 words

¢ Critical response to an article that provides evidence
of sound knowledge and understanding of themes
related to the teaching of Welsh in the English-
medium sector.



40% - 2000 words

¢ Critical response to an article that provides evidence
of sound knowledge and understanding of themes
related to the teaching of Welsh in the English-
medium sector.



The Article

Allan B.I. Bernardo and Marianne Jennifer M. Gaerlan

Non-Native English Students Learning iz English: Reviewing and
Reflecting on the Research.
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Writing a Critical Review

What is a Critical Review?

A critical review is a detailed commentary on a text, and it evaluates the
strengths and weaknesses of the ideas and content presented. It
provides description, analysis and interpretation that allow readers to
assess the article's value. The reviewer must present information that
will allow the reader to make a value judgement about the article.

What is meant by critical?

To be critical does not mean to criticise in an exclusively negative manner.
To be critical of a text means that you question the information and
opinions in the text, in an attempt to evaluate or judge its worth overall.

What is meant by ‘evaluation’?

An evaluation is an assessment of the strengths and weaknesses of a
text. You have to understand the purpose of each section of the text,
and be aware of the type of information and evidence that are needed to
make it convincing, before you can judge its overall value to the



Before you read the text

* What does the title lead you to expect about the text?

+ Study any sub-headings to understand how the author organised the
content.

+ If it is a journal article, read the abstract for a summary of the
author's arguments.

+ Study the list of references to determine what research contributed
to the author's arguments. Are the references recent? Do they
represent important work in the field?

+ If possible, read about the author to learn what authority he or she has

to write about the subject.

Reading the text: Points to consider

Read the article carefully.

* Who is the intended audience?

* What is the author's purpose? To survey and summarise research on a
topic? To present an argument that builds on past research? To
refute another writer's argument?

* Does the author define important terms?

* Is the information in the text fact or opinion? Does the information

Plan and write the first draft

The first paragraph may contain:

* the author's purpose in writing the article

+ comments on how the article relates to other work on the same subject
+ information about the author's reputation or authority in the field

The body of the review should:

*+ summarise the text to its main points and most important ideas;

+ focus on points within the article that you think are interesting;

* state your arguments;

* include quotations from the article which illustrate your main ideas.




Summary language
+  This article is divided into two / three parts. First...
While the title might suggest...
The tone appears to be...
*  The third claim is based on...
The author challenges the notion that...
The article begins with a short historical overview of...
Numerous authors have recently suggested that...(see Author, Year;
Author, Year). Author would also be once such author. With his /
her argument that...

The concluding paragraph may:

* summarise your review;

* Restate your overall opinion of the text;
* Briefly present recommendations.

Conclusion language

*  Overall this article is an analytical look at..which, within the field
of..., is often overlooked.

*  Despite its problems, Tit/e offers valuable theoretical insights /




You might answer the following questions:

Is this topic important in the context of the teaching and learning of
Welsh? If so, why?

Is there relevant documentation / policy / curriculum in Wales that
backs up your views?



Writing Critically

If you have been told your writing is not critical enough, it probably
means that your writing treats the knowledge claims as if they are true,
well supported, and applicable in the context you are writing about. This
may not always be the case.

Example extracts from a critical review
In these two examples, the extracts refer to the same section of text.



Example A

¢ There 1s a strong positive effect on students, both
educationally and emotionally, when the instructors try to

learn to say students’ names without making pronunciation
errors (Kiang, 2004).



Example B

¢ Kiang (2004) gives various examples to support his claim that “the
positive emotional and educational impact on students is clear” (Kiang,
2004:210) when 1nstructors try to pronounce students’ names in
the correct way. He quotes one student, Nguyet, as saying that he
“felt surprised and happy” (Kiang, 2004:211) when the tutor said his
name clearly. The emotional effect claimed by Kiang 1s illustrated
in quotes such as these... Overall, he provides more examples of
students being negatively affected by incorrect pronunciation, and
it 1s difficult to find examples within the text of a positive
educational impact as such.



Student example

- ITIA6004C 13/03/17

‘In Praise of Incidental Learning: Lessons from Some Empmrical Findimges on
A Cntical Response

e Acquisition’

This assignment aims to provide a cnitical response to the article ‘In Praise of Incidental Learning:
Lessons from Some Empirical Findings on Language Acquisition’ (Elley, 1997), this article1s a
presentation of the authors findmgs m companson with other research m relation to the acqmsition of
vocabulary and grammar, and how language leaming 15 best achieved, with a focus on incidental
learnmg. The author, Dr. Warwick B. Elley 1s Ementus Professor of Education at the University of
Canterbury, New Zealand, where he researches the literacy acquisition of first and second language
learners (Langer, 1997 cited in Elley, 1997), therefore the author has great authority m this field. The
title of the text suggests that the author 1s bias regarding incidental leaming, the article 1s
predominantly based on the author’s own findings and research, with limks to other research to add
vahdity to findings. However, as the research is maimly the authors, there could be an element of bias
m the findings as if the author holds a particular view point, this could mfluence the results obtamed.
Nonetheless, Elley (1997) acknowledges that the results of research are not definitive due to a degree
of artificiality and uncertainty in the tasks carmed out, stating that it provides more of an msight and
an alternative perspective rather than absolute fact.



