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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I believe I have reflected upon my observations well buy backing them up with clear evidence. I recognized any improvements that needed to be made and adapted them for the second lesson plan. 
I believe I  was apply to apply my knowledge and understanding of Slot Drillio and notice improvements. 



	As ‘Slot Drillio’ has very literature surrounding this session, it was difficult to find further reading, however there was a lot of Welsh Language reading available from the Welsh Government website. 
Developing Assessment for Learning in Slot Drillio to gain a greater understanding of improvements. 
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How can we improve pupil’s accuracy of response in Welsh vocabulary through Slot Drillio in a Foundation Phase classroom? 
In this assignment, I will reflect on a small scale research project that was conducted by myself and my partner. Together, our research question is to investigate ways to improve pupil accuracy of response in Welsh vocabulary, through the use of Slot Drillio sessions within the Foundation Phase classroom. The research has been conducted in two Primary schools, both in Foundation Phase settings. School B is situated in the North West of Swansea with approximately 370 pupils on roll. School B has a 9% of pupils on FSM, and a 15% of pupils who are recorded as having a special educational need. The research conducted within School B took place in a Nursery setting within the Foundation Phase classroom, containing 33 pupils with on Teaching Assistant. School A was the second school we conducted research at, School A is situated on the outskirts of Swansea having an intake of approximately 400 pupils on roll, along with 33.6% of pupils on Free School Meals (FSM) and 15.2% of pupils with English as an additional language. The research conducted within School A took place in a Year 1 / 2 Foundation Phase classroom containing 26 pupils with one Teaching Assistant. 
The interest for gaining a greater insight of the use of Welsh vocabulary within the Foundation Phase setting came from both our schools using the ‘Slot Drillio’ sessions daily, following the afternoon register on the timetable. Slot Drillio involves a daily short intake of Welsh language interaction between the teacher and pupils. Pupils have the opportunity to converse in Welsh, and activate their prior learning of common Welsh vocabulary. (Donaldson, 2015) highlights the importance of children being introduced to the use of reading and speaking the Welsh language at an early stage in their development. In addition, this emphasised our reasons for wanting to gain a greater insight and understanding into how Slot Drillio sessions are used within Foundation Phase classrooms, as a result of improving young children’s accuracy in Welsh Vocabulary.  The impact of implementing daily sessions of Slot Drillio has barely been acknowledged throughout literature, we aim to gain a greater insight into the significance these sessions have in improving pupil’s accuracy within the Welsh Language. 
For my class, this means when planning and preparing the Slot Drillio session it is important to follow the Welsh Curriculum requirements for children in Year 1 /2, which will provide the pupils with open opportunities to call on their prior knowledge and to structure the session that would encourage their response and accuracy.  The session will provide pupils with the opportunities to discuss common Welsh phrases with their talk partners, and assign activities where they can work together to enhance their accuracy of response. (Mercer, 1996) suggests the importance of providing pupils with the opportunity to engage in organised collaborative activities, can enhance a child’s educational progress by stimulating talk. This being said, by engaging pupils to talk during our Slot Drillio session, we aim to encourage children’s participation and improve their level of accuracy in regards to their Welsh vocabulary. 
Literature Review
I took the opportunity to improve my knowledge and understanding through further reading from a range of relevant sources; this showed there are many empirical studies that recognise the importance of children learning the Welsh language within education in Wales, and to ensure the appropriate forms of teaching are developing children’s accuracy in Welsh vocabulary efficiently. Referring to (gov.wales) it states Welsh language development has been recognised as one of the seven Areas of learning in the Foundation Phase Framework. However,  it became noticeable when looking into further reading how there is a very limited amount of literature surrounding the implementation of Slot Drillio sessions within schools, including the Foundation Phase. This prompted questioning about what strategies schools are using in order to develop progression within the Welsh language, and whether there is enough evidence surrounding the daily use of Slot Drillio sessions are successful in improving children’s development in the Welsh language. 
The Welsh Government also highlights how they have recognised the improvement of children’s early development of Welsh language skills, in particular when being implemented effectively within the Foundation Phase. They have stated how children who are a pupil in an English medium school, should be provided by a practioners the range of skills to learn the Welsh language from an early age, in order to see progress throughout their schooling. By this being said, this suggests that providing children with the opportunity to converse in Welsh as soon as they begin their journey through education, suggests a higher chance of progression than starting later on in their education.  
Referring to the evidence gathered through schools across Wales that (Donaldson,2015) highlights within the ‘Successful Futures’ report, it states how the development of children’s use of Welsh language has regarded to be considered as one of the greatest aspects about education within Wales.  By identifying there is a strong focus on the effective use and delivery of the Welsh language throughout all Foundation Phase settings within Wales, emphasised the relevance to critically analyse and reflect upon the various viewpoints from numerous sources on their diverse opinions and outcomes, and ensuring the Welsh language maintains its success within schools. In addition, despite (Donaldson, 2015) highlighting how schools in Wales are demonstrating real strengths within the current curriculum that have been derived through evidence across schools in Wales, Donaldson expresses concern on the need for change in order to enhance progression across the curriculum and maintaining the commitment to the Welsh language. He states how 
“There should be a renewed focus in schools on learning Welsh primarily as a means of communication, particularly oral communication and understanding”. (Donaldson, 2015, pg 115) 
(Donaldson, 2015) makes reference to the (Welsh Language Strategy, 2012-17) highlighting the directions on which he intends to put into action across schools within Wales. The Welsh Strategy mentions how in order to show progression in children’s ability to speak Welsh within Wales, practitioners need to promote and apply opportunities to use the language on a consistent daily basis. With this in mind, implementing the use of daily Slot Drillio sessions within the Foundation Phase, this strategy compliments the desire that the (Welsh Language Strategy, 2012) highlights, to ensure children are using the Welsh language throughout their daily routine in school by being encouraged to converse in Welsh conversation throughout their day and within their home environments. 
Donaldson also makes suggestion within his Successful Futures (2015) report to deliver Welsh language skills to children through different forms of media. (Younie, Leask & Burden, 2014) favour this approach when teaching by suggesting children will learn quicker and more effectively when being provided with a range of different forms of technology, that involves presenting new information through the use of imagery that could appeal to more visual learners within the class. (Dawes et al, 2004) highlight how technology can provide children with the opportunity to expand upon their thinking and communication skills. Referring back to Donaldson’s desire to increase children’s confidence speaking in Welsh, it is essential to recognise that choice of delivery to teach the content is equally important when ensuring progress will be made. This emphasises that practioners need to be knowledgeable and aware of their pupil’s individual needs, to adapt their own teaching styles to benefit each child. 
In addition, referring to (O’Grady, 2007) suggests children who are learning a new language share the same end goal; however there are many journeys to take as children learn in different ways. In relation to the implementation of Slot Drillio sessions, if the delivery of the lesson is consistently taught in the same way, this will have a disadvantage to the children who learn in a different way to others in their class. In relation to the (Department for Education, 2009), they highlight how effective teachers recognise that their children learn and progress in different ways and at different rates. Therefore, by having teachers knowledgeable on the range of children’s abilities will enable teachers to adapt their teaching in order to meet the children’s individual needs. It is important when teaching a child something as complex as a new language, to present new information in an appropriate way to benefit each child’s learning.
After reading through future literature that relates to this narrow topic in research,  it proves a necessary need to gain a greater insight into the purpose of Slot Drillio sessions, and whether they aim to improve children’s level of accuracy in their Welsh language ability and are successful in developing pupil progression. 
Explanation of your lesson study design 
In continuation from the literature review, emphasising the study of examining the outcome of How can we improve pupils’ accuracy of response in Welsh vocabulary through Slot Drillio in a Foundation Phase classroom, identifies a gap in the current research and the opportunity to assess relevant research which can be compared or contrasted to existing research. In order to gain a greater insight into the topic of whether implementing the strategy of Slot Drillio sessions across the Foundation Phase, is making a substantial improvement in children’s level of response and accuracy, and an opportunity to develop their growth in regards to the Welsh language. The methodology used is a lesson study research which is a form of action research. Lynn et all (2011) suggests that, 
‘lesson study places teachers at the center of the professional activity with their interests and a desire to better understand student learning based on their own teachings experiences.’ (Lynn et all, 2011) 
In addition, (Lewis et all, 2012) highlight how a lesson study allows a team of researchers to collect specific research to evaluate on all aspects of the lesson, that enhanced the children’s thinking and learning as well as bringing attention to the possible barriers that could limit children’s ability to achieve their highest capability of learning. The purpose of this lesson study research was to bring educators together that share the same interest and desire to gain a greater understanding into a particular area of learning, and by structuring a lesson plan that will clearly demonstrate that specific area, will allow us to examine and discuss what is observed. By doing so, we as researchers have the opportunity to accumulate new ideas and to form stronger opinions on how the implementation of Slot Drillio can be improved across the Foundation Phase.   
It was important to ensure when constructing the lesson study design for our research, to create an appropriate method of data collection that would allow us as researchers to collect the specific data we intend to gather. Baring this in mind, as our topic of research was to record children’s level of response and their accuracy In the Welsh language, we decided to use a Leuven Involvement Scale (LIS) which (Leavers & Heylen, 2003) suggests this method allows a researcher to evaluate the quality and performance of the level of involvement of each child within the directed task set. Our choice for deciding to use this choice of method was to individually assign each member of our three focused children a LIS each, to separately record the level of involvement they were demonstrating throughout the Slot Drillio session. The Leuven Involvement Scale is made up of a 5-point rating scale, where Level 1 is considered to record no activity ranging to Level 5 there is total engagement. This was a clear and effectively way to evidence each child’s performance, and to provide us as researchers to compare and contrast whether the efforts of teaching have enhanced student involvement. 
According to (Palaiologou, 2016), suggests that the use of a Leuven Involvement Scale is a functional recording tool where a researcher is able to gather results of specific information. She particularly highlighted how they can be purposeful when effectively planning tasks to mostly benefit the children’s learning. However, it is important to become familiar with the possible limitations of a Leuven Involvement Scale, and to be aware of how this could affect our research. In addition, (Colwell, Pollard & Pollard, 2015) suggests how the results gathered when using an Leuven Involvement Scale to collect data is dependent upon how proficient the researcher is. Therefore, the more knowledgeable a researcher is, the higher the level of involvement from the children will be. This was an important factor to consider, as all educators have different learning styles and for that reason may differ between the two lessons that will be conducted. When deciding to use a Leuven Involvement scale to record our results, it was also important to take into consideration the difference of opinion between both researchers. In addition, the difference of opinion may not produce reliable data as the level of involvement given for a certain individual may be different from another researcher’s personal choice. With this in mind, as researchers we had to discuss this factor and to decide on a ‘best fit’ level for each individual focus children. 
In order to collect the specific data we intended on gathering, of assessing and recording children’s level of response and accuracy in Welsh vocabulary. We decided to create our own involvement checklist which was prepared and constructed around our lesson plan to analyse what we intended to collect from the research study, a blank version of both the checklists used in lesson 1 and 2 can be accessed in appendix 1.  According to (Sharman, Cross and Vennis, 2007) they strongly suggest how they use of checklists when observing children’s involvement allows a researcher to carefully plan what they want to find out about the children, unlike the use of a written/narrative observation method, which only requires a researcher to make note of what you see. (Grace, 1992) also favours this approach by highlighting in (Grotewell & Burton, 2008) how effortless checklists are to create and allows a researcher to modify their checklist, so that is assesses specific information you desire to collect. It was against this explanation where we decided to create our own checklist, where we were able to plan and deliver a lesson around what range of Welsh vocabulary we wanted to cover, and to simply record each of our focus group children individually on their level of response and accuracy. Once collecting the data, we would then be able to analyse and compare the results collected clearly by measuring the difference between each focus child’s levels of involvement and to then consider the possible reasons for why that could be. 
(Beck, Trombetta and Share, 1986) describe in (Vaughn, Schumm & Sinagub, 1996) that a focus group is 
“an informal discussion among selected individuals about specific topics relevant to the situation at hand” (P. 73). 
The focus group were chosen as a sample. As (Carey and Asbury, 2012) highlight, an advantage of using focus groups as a form of educational research, allows researchers to collect distinctive information on how each child provides greater meaning and feelings towards what they have experienced and learned. Taking this into consideration, as researchers we came up with a series of questions constructed to find out more about the children’s feelings and understanding towards the Slot Drillio session. The sample size of the focus group was made up of three children per lesson study, and these children were chosen by the class teacher. The children were recorded as Child 1 – Child 6. (Morgan, 1997) highlights when determining the types of participants when conducting educational research, it is important to consider reduce sample bias and therefore suggests the participants should be selected by a single source. Baring this in mind, this was our reason for allowing the class teacher to choose the three focused children, one from each ability group to minimize sample bias. 

Ethical Considerations 
When taking part in any research study that involves the contribution and observation of children, whether being conducted by one or more researchers, provides intensive consideration to the protection of every child involved. Prior to the start of the research, I had initially completed an ethics form that coherently highlighted the process of all aspects of this research study, whereby both my partner and I will be conducting. 
The ethical guidelines stated from (BERA, 2011) further known as the British Educational Research Association were taken into consideration throughout the study. BERA states
‘This ethic of respect should apply to both the researchers themselves and any individuals participating in the research either directly or indirectly.’ (Bera, 2011, p.5 )
This being said, it is highly important when conducting research within education, to gain ethical assent from the children that would be involved and are likely to be contributing to the study. Also, to gain ethical consent from the parents of the children to firstly have their permission, to allow their child to be a part of the research project. It was essential to present the parents and participants with the relevant information they had the right to know. This included the purpose of the research, what the research will be used for, and the right to withdrawal at anytime they wish.  (Sikes, 2006) favour this approach when conducting research suggesting that the individuals conducting the research need to be clear and understanding about why they want to research into a certain area, and to be knowledgeable and aware of the possible ethical issues that may become apparent. 
As a researcher, the privacy of all participants involved throughout the study was taken very seriously. Both my partner and myself ensured that the University guidelines were followed and respected by highlighting
‘Researchers have the responsibility to ensure appropriate precautions to protect the confidentiality of participants’ data.’ (Research ethics code of practice 2017 – 2020).
This includes the protection of the schools itself, and all participants’ names and any data that could present their identity. As a result of this, Schools will be referred to as A and B, and the focus group participants will be referred to as numbers (e.g Child 1, Child 2, Child 3 etc), to ensure the use of pseudonyms are a safe way to protect all anonymity and privacy. 

Lesson Study 1 and analysis 
In this section, an analysis of both lesson 1 and 2 will be conducted. Lesson study 1 was taught at School B in a Nursery setting, delivered by the researcher that had previously taught this class and therefore had an existing rapport and connection built. An advantage of this is that the pupils were able to familiarise themselves with the educator, and therefore the children could feel relaxed and comfortable which set n appropriate atmosphere for the research to take place. In addition (Barbarin and Wasik, 2011) emphasise the importance of children building a rapport with their teacher in order to fully activate their level of participation. The other researcher took upon the role as a non-participant observer that was positioned at the back of the classroom, and responsible to record any results. The lesson plan for this session can be accessed in appendix 2.
The lesson involved delivering a ‘Slot Drllio’ session that was already an existing part of the children’s daily school routine that occurs directly after registration had taken place. The session was delivered during carpet time with all members of the class being asked general questions, and not directed towards certain individuals. However, after the carpet session we then proceeded into further questioning the three target children to gather more results. The researcher chose the use of visual resource such as flash cards to deliver the session, which was a familiar learning tool the children were used to when participating in Welsh vocabulary. The researcher would present the group of learners with a flash card that represented a particular topic, for example the flash cards would present a colour, and the children would then respond with the correct Welsh vocabulary for that colour.  According to (Hyerle, 1996) suggest ‘Visual tools portray the relationships among concepts and create a pattern of information that is constructed by an individual or group on paper, board or computer screen. In addition, children would be able to make connections with the use of imagery to form patterns of understanding. (Cohen and Cowen, 2017) additionally highlight the use of visual imagery as allowing children to make connections and patterns of the content being taught. 
Many of the pupils within the class achieved the outcome of the lesson, by noticing a high interest level of children attempting to respond to the questions asked by the researcher delivering the lesson. Firstly, I noticed how the children enjoyed the use of visual resources by how enthusiastic and engaged they were anticipating the next flash card. It demonstrated how appropriate the use of visual imagery for learning worked well for the children, and in particular how appropriate this learning tool was for the age range of the children. The educator provided all children with the opportunity to respond by not asking direct questions to certain individuals, therefore it became apparent that the children who wanted to attempt to respond with their answer, were comfortable to volunteer to provide their response, whether they were correct or not. 
In addition, it became noticeable when observing the three target children, that there range of response in terms of level and accuracy of welsh vocabulary were varied. Referring to appendix 3, it became apparent when reflecting on what had been recorded during the ‘Slot Drillio’ session; Child 3 recorded a high level of accuracy and response in Welsh vocabulary. Child 3 was very confident to voluntarily respond to the questions that had been asked by the researcher, as well as answering the questions correctly.  On the other hand, Child 2 recorded slightly different results in regards to his level of response and accuracy during the ‘Slot Drillio’ session. In appendix 4, the difference demonstrated was that Child 2 would occasionally attempt to respond in the question being asked, although on a number of occasions as shown they did not respond accurately. This demonstrated Child 2 needed extra prompting and assistance from the researcher.
When reflecting on how successful the ‘Slot Drillio’ session was in regards to achieving the lesson goal, of enhancing children levels of response and accuracy in Welsh vocabulary, we raised suggestions on how we could make improvements to the lesson plan for the next research class. This being said, we recognised that the resource tools used and the delivery choice of the session was currently aimed at younger children within the Foundation Phase, which was particularly appropriate for Nursery children.  Baring this in mind, we agreed to alter the way we would receive responses from the children, as well as encouraging the children to converse in conversation with one another.  (Estyn, 2013) mentions for children’s level of accuracy and progress of development in Welsh vocabulary, comes from children having time dedicated to them conversing in welsh language conversation in set tasks and in groups.  (Learning.gov.wales) also gives emphasis on the benefits of providing children with the opportunity to converse in Welsh conversation with their peers. They state how using the intervention of talk partners can encourage children’s independence when learning and encourage one another to be more active in their speaking and listening. When evaluating the first lesson study, we believed that by ensuring the children in Year 1 / 2 in the second lesson study, were given the time to converse in Welsh conversation with their talk partners. Children would be able to activate their prior knowledge and provide an opportunity to demonstrate their level of response and accuracy. 
On reflection, the research collected evidently revealed that all focused group children who were interviewed enjoyed learning Welsh in class (see appendix 3 and 4) , and as a result the children felt comfortable to respond to questions and overall recorded a high level of accuracy from all three children. This allowed us as researchers to gain a greater insight into the use of Slot Drillio sessions that are implemented correctly from a young age. By providing children with the opportunity to consolidate their learning and understanding daily, can encourage their development of the Welsh language and skills throughout their schooling experience. In regards to analysing how effective the research tools used to collect evidence, we found that the use of checklists provided a successful recording method to gather the specific information we desired to collect. It was a simple method where researchers only needed to look out for children’s level of response in Welsh vocabulary, as well as their level of accuracy where the results were clearly displayed and available to compare. However, due to the limited amount of time we had to record the information we required to collect, resulted in only having 1 lesson study to fill in and complete the checklist in order for the data collected to be compared and analysed. Referring to (Dudley, 2014) he suggests that lesson study research is conducted over a period of lessons In order to identify the gaps between children’s learning and to adapt a teachers learning styles to encourage learning. Taking this into consideration, by dedicating more time to the lesson study research, this would allow us as researchers to collect further data to compare upon. 

Lesson Study 2 and analysis 
Lesson Study 1 was taught at School A in a Year 1 / 2 classroom. As this was the second lesson study to be conducted, the roles of the researchers had reversed and therefore this lesson study was delivered by the researcher that had already taught this class. The other researcher took the position of a non-participant observer that was positioned at the back of the classroom, responsible for collecting the three target children’s level of response and accuracy in Welsh vocabulary, and recording the results on our checklist. However, we were soon faced with a complication towards our lesson study by the class teacher being absent which affected the choice of who would participate in our focus group interview and who to base the research on. By initially choosing this method, we believed that would refrain from any form of bias by allowing the class teacher to choose three children to base our research on, therefore without seeking advice from the class teacher and the situation being out of our control we decided to choose a child from each ability group that had provided their assent and their parents consent. 
It was important to reflect upon the previous session we conducted research in the Nursery setting, and to ensure the changes we had made to the lesson plan were highlighted and adapted for this session (See appendix 10). The ARC for lesson study 1 can be accessed in appendix 5, as shown the areas of improvements we evaluated were to adapt the learning tool to deliver the content of the Slot Drillio session, in order to make this more age appropriate and challenging for the Year 1 / 2 children. By doing so, the use of technology was implemented throughout the session using an interactive on screen activity. Highlighting the national curriculum for Wales, it states technology will enhance their development in Welsh second language and can provide children to learn creativity. (Learning.gov.uk) Therefore, our decision for this was to maximise the children’s engagement and remain them focused throughout the session. 
The majority of the class achieved the lesson goal by actively participating and activating their prior knowledge. As previously mentioned, the children were introduced to converse in conversation with their talk partners which was an intervention the children are familiar with. This process allowed the children to demonstrate their level of understanding in Welsh vocabulary and an opportunity for us as researchers to recognise their level of involvement. The children were able to share their thinking with their partner, and have the ability to ask and respond to questions in Welsh. Referring to appendix 7, 8 and 9,  the three target children all demonstrated a moderate to high level of involvement when contributing in conversation on the carpet. After speaking to all three target children during the focused group interviews, they all responded positively to the session experience. When asking the children how well they thought they did, in regards to their level of engagement and accuracy of response, they all regarded their efforts as successful (this is shown in appendix 6) 
It became apparent when observing Child 4; he recorded the most difference in regards to the relationship between level of response and level of accuracy. As shown in appendix 7, Child 4 commonly demonstrated a high level of response when attempting familiar Welsh phrases; however his level of accuracy was incorrect on a number of occasions as shown. For example, when asking Child 4 how to say ‘Can I go to the toilet’ in Welsh, his response was not completely accurate. In addition, Child 4 demonstrated he needed some further assistance by the researcher providing him with prompts to respond the Welsh phrases accurately. As a result, this evidently showed that by Child 4 having someone to recognise and address his lack of accuracy in regards to understanding common Welsh phrases, allowed him to learn the Welsh phrase correctly to prevent him from making the same mistake again. It was interesting to see when Child 4 was asked if he enjoys speaking Welsh in class, he replied positively towards the Slot Drillio session stating it was fun and he enjoys learning a new language.  Child 4 was able to reflect upon what he had just learnt throughout the session, and consolidate his learning. This demonstrated he was able to remember what he had learnt from the Slot Drillio session by receiving daily practice of common Welsh phrases. 
On the other hand, referring to appendix 8 Child 5 recorded the highest results in regards to the relationship between pupil level of response and accuracy in Welsh vocabulary, however had a rating of ‘Level 3/ Moderate’ on the Leuven involvement scale. There were moments during the session where Child 5 became disengaged and had a lack of interest at times; this demonstrated that Child 5 was not necessarily on task throughout the session. It became noticeable when Child 5 responded voluntarily to his knowledge on a certain Welsh phrase, the Welsh vocabulary he felt confident to voluntarily respond to he managed to say accurately. However, is was interesting to see if Child 5 was not confident enough to know a particular Welsh phrase, he would refrain from providing the researcher with an attempt, and therefore demonstrate he would need some prompting and further support. Child 5 also regarded his efforts in the session successful, and found the session enjoyable. 
After collecting our results, we highlighted the importance to ensure Assessment for Learning (AFL) in maintained throughout daily Slot Drillio sessions, to ensure teachers have a greater understanding on the stage children are currently at in regards to their understanding of Welsh vocabulary. (Estyn, 2016) mention how AFL is the disappointing aspect of teaching Welsh, as this is not commonly used to track children’s development in Welsh. This being said, by ensuring AFL is used to monitor children’s development, the planning and structure of Slot Drillio can provide an appropriate challenge in order to maintain progression.
As researchers, we learned from this experience that it is important to have good communication with the researchers and place of researcher, as this affected our research by being unaware the class teacher was absent on that day. If that matter was resolved, it would have allowed our research to be less bias and not affect the research validity or credibility. 

Discussion Of Research Findings 
After reflecting upon the research collected from both lesson study’s, the research complimented what I had read in further literature surrounding what has been written in regards to our chosen narrow topic, to look into improving children’s level of accuracy using Slot Drillio sessions within the Foundation Phase. Referring back to what (Donaldson, 2015) highlighted with the literature Review he mentioned how education within Wales needs to take a new approach in regards to the teaching and learning of the Welsh language, In particular strengthening children’s confidence through oral communication and using Welsh outside the classroom. He highlighted how the progression of children learning the Welsh language has been an asset to the current Welsh curriculum, however emphasised his desire on a need for change to ensure children’s ability to learn and understand the language is constantly progressing. 
The results taken from both research studies demonstrated that Slot Drillio is an effective strategy that can be implemented into children’s every day routines at school across the Foundation Phase, to enhance their level of understanding learning the Welsh language. The research demonstrated the choice of how practioners choose to deliver their session is the key to ensuring children can achieve to their fullest abilities. Slot Drillio can provide daily reminders and opportunities to converse in the Welsh language with their peers, to increase their understanding from an early age. 
Donaldson also highlighted teachers should be more creative when using a variety of technology in order to deliver content when learning Welsh and other languages. By doing so, children are being taught a combination of new skills and can benefit a wide range of different learners within the classroom. Having observed lesson study 2, this session involved interactive technology where children demonstrated a high level of engagement and reflected upon the lesson as enjoyable. In addition, the use of technology allows teachers to present and modify their information to ensure it is suitable for young learners, which is highly important when teaching within the Foundation Phase.  
In regards to what the (Welsh Language Strategy, 2012) suggests by in order for children to successfully improve on their knowledge and understanding of the Welsh language, teachers are responsible for promoting and applying pupils with the opportunities to use the language on a daily basis. In relation to the research gathered from both lesson studies, Slot Drillio was already used in both the school A and B that the research was conducted in for this study, and the sessions were commonly both delivered straight after morning registration. As both researchers shared this same strategy within our schools, we were able to see firsthand the benefits children can receive from having a short daily intake of Welsh language vocabulary. For my class, it evidently demonstrated that this strategy of practioners allowing children that time to communicate with their peers in Welsh, provided them with further practice, confidence and understanding that would help them show signs of progression over duration of these daily sessions. 

Conclusion 
In conclusion, the research conducted in both lesson studies 1 and 2, gave a positive outcome in regard to improving pupils accuracy of Welsh vocabulary. Having a Leuven Involvement Scale as our chosen methodology, allowed us to appropriately measure the response of children’s Welsh vocabulary as the session was going. Referring to (Leavers, 2003) he suggests how the Leuven Scale allows a researcher to assess if the activity chosen to deliver the Welsh vocabulary content, was meeting the children’s needs and to establish the children’s enjoyment and level of interest of an activity. In this case, as researchers we found the choice of research method successful by recording children’s level of response and the relationship with their level of accuracy, which enabled us to reflect upon the session and assess whether the activity and delivery of a Slot Drillio session was appropriate to develop children’s accuracy In the Welsh language. 
However, on reflection of the research study we found that the lesson study observation would have been more beneficial if the observations were conducted over a series of Slot Drillio sessions instead of just one. By doing so, the research collected would have been more effective in determining variable patterns over time and would of produced a more concise results. If this study was conducted over a longer period, the results gathered would provide higher valid data and receive a greater quality of results. 
In my next upcoming school experience, I intend to enforce daily Slot Drillio sessions into children’s daily school routine and encourage the Welsh language to be spoken outside of whole class sessions. Children will benefit from responding and conversing in Welsh throughout different situations, which will consolidate their learning. By ensuring children are being encouraged to make progress in the Welsh language at an early age, allows them to continue and improve upon their ability throughout their years of schooling. 
Overall, through basing our research on the impact of Slot Drillio sessions, we found that by providing children with the opportunity to practice familiar Welsh phrases with the practitioner and within a whole class environment demonstrated a successful strategy to improve accuracy. Providing children with the chance to ask and respond to questions with their peers, with the support and assistance of a practitioner presents the opportunity to recognise each individual child’s areas of improvement, and to monitor their development and progression in the Welsh language. 
 
 Recommendations 
In regards to how this research study can personally help me move forward in regards to teaching Welsh within the Foundation Phase, I would ensure all children are given the opportunity to respond and contribute in whole class sessions. I also found how beneficial the use of talk partners allowed the children to share their knowledge and understanding of the range of Welsh vocabulary with one another. Children were able to reflect upon what they had learned and were able to demonstrate to the teacher their level of understanding, and to identify any signs of inaccuracy. By doing so, this process allowed me to understand and recognise the importance of tracking children’s accuracy when learning the Welsh language. By using AFL strategies to ensure children’s learning and understanding is being assessed accurately, allows a teacher to be knowledgeable of what stage each individual child is currently at and to appropriately adapt schemes of work to challenge each child in order for them to progress in the Welsh language. 
If I was to repeat this lesson study again, I would firstly conduct this study over a longer period of time in order to compare the information collected over a serried of Slot Drillio lessons. I would also ensure good communication is kept between the school and researchers. As mentioned previously, not having the class teacher available to seek advice on selecting the participants for lesson study 2 resulted in the researchers having to select the focus group children. As a result of this, it could be argued that having researchers select the participants could make this a bias choice. Therefore, by ensuring the school maintained good communication leading up to the research as well as during the process, would prevent any sudden changes made to the initial research plan and avoid a possibility of bias research. 
Referring to (Estyn, 2016) they state how 
‘not all local authorities share good practice in Welsh Language Development well enough with schools and settings’ (pg 10).
Taking into consideration this lesson study research was conducted on a small scale, the research demonstrated the importance of daily ‘Slot Drillio’ sessions by enhancing children’s development in Welsh vocabulary to the best of their ability. The more time children have dedicated to them to practice their knowledge and understanding of the Welsh language throughout their school day, can evidently improve their Welsh language skills and can increase their confidence speaking and listening Welsh outside whole class sessions. Children should be encouraged to speak and respond appropriately within a range of different environments to consolidate their learning from in class ‘Slot Drillio’ sessions. 
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Appendix 1 
Lesson Study 1 Checklist – Nursery 
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Lesson Study 2 Checklist - Year 1 /2 

[image: ]








Appendix 2 
[image: ]Lesson Study 1 – Plan 
[image: ]









Appendix 3
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Appendix 4 
Lesson Study 1 – Child 2 Observation Results 
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Appendix 5 
ARC Reflection for Lesson Study 1 – Nursery 
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Appendix 6 
Child 4, 5 and 6 responses on how well they thought they did during the session
Child 4
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Appendix 7 
Lesson Study 2 – Child 4 Observation Result 

[image: C:\Users\Jo\AppData\Local\Microsoft\Windows\INetCache\Content.Word\KARY8759.jpg]









[image: C:\Users\Jo\AppData\Local\Microsoft\Windows\INetCache\Content.Word\OMIP4013.jpg][image: C:\Users\Jo\AppData\Local\Microsoft\Windows\INetCache\Content.Word\QXOB0900.jpg]



Appendix 8 
Lesson Study 2 – Child 5 Observation Results 
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Appendix 9 
Lesson Study 2 – Child 6 Observation Results 
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Appendix 10 
Lesson Study 2 Lesson Plan Adapted 
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