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	                Student No./Name: 1702437/ Anne Chinnick	
                                               Module: Assessment in Physical Education	
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I believe that my literature coincides with a realistic and effective rubric tool. 

	Which aspects do you consider could have been improved in this piece of work?
	Having better access to study areas and books may have improved resources, however it is to the best of my ability with the resources.

	What have you found most satisfying whilst undertaking this submission?
	Creating the rubric, it was good practice for realistic teaching in the future. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Assessment Portfolio

Rationale
Assessment provides an overview of a child’s learning progression, linking the standards within a framework to the child’s capabilities. Assessment can be implemented in a variety of ways, through a curriculum, framework, implementing specific targets, testing, level-based criteria or setting individual goals. A physical education (PE) rubric has been created using a level-based assessment criterion (see Appendix A). This will be assessed through an observational approach. Levels provide progression steps and learning targets without implementing set exams, written assessment or fitness testing (Metzler, 2011). The rubric will assess the child in a holistic measure by evaluating how physically literate the individual is, based on their competence physically and socially, alongside assessing their motivation, confidence and Knowledge and understanding (Sportaus, 2019). As suggested by Capel and Whitehead (2012) the concept of physical literacy justifies PE’s placement within the curriculum, exposing a clear rationale that explains its philosophical relationship with PE as a subject. The definition of what PE is, and what the subjects long term objectives may vary dependent on the school’s objectives the parents, governing bodies, the practitioners and physical educators. Many see PE as a range of activities and understand it as physical learning only, others focus on the contribution to the school and the curriculum through successful team accomplishments and creating world class athletes, and some are now placing attention on a relatively new concept ‘physical literacy’, where holistic learning is acknowledged supporting a wide range of learning outcomes,, not just the ‘physical’ (Capel and Whitehead,2012,p.4). 

The rubric purposely steps away from the traditional fitness testing for PE assessment. Keating (2003) suggests that unless fitness testing physically increases involvement in physical activity and improves fitness then the need for assessment through fitness testing is unnecessary and irrelevant. Additionally, Rowland (1995) supports this argument stating “the Horse if Dead; Let’s Dismount” suggesting a radical reform of assessment is needed. Cale et al (2007) suggest that effective assessment must be beneficial and meaningful, to positively influence a child’s physical fitness, motivation, knowledge and understanding. Fitness testing in schools is not compatible with one of the main focus of PE, and reverting the promotion of active lifestyles, and can have a negative impact on certain individuals (Cale et al, 2007).

PE has encountered a pivotal responsibility and purpose; stepping away from just improving the ‘physical’ for the child, currently embarrassing a holistic approach to developing the child for lifelong participation. Few argue against this, and still hold value in monitoring a child’s physical ability, as this may demerit physical educations key status, and can transfer into some professions where fitness testing is required (Staffo and Stier, 2000). However, the negative psychological consequences that coincide with fitness testing in the standard form of Leger’s 20-m shuttle runs may induce embarrassment and lack of enjoyment for the individual (Cohen et al, 2015). Stepping away from assessing just the physical, a considered concept within the created rubric is PL. Whitehead (2001) invited an open debate of PL as a new concept and has since been integrated into several polices and interventions (Sportengland,2020; IPLA, 2017; ukcoaching, 2020). Additionally, PL holds a credited merit of effectiveness within many Western PE and sport contexts, especially relating to the curricular revisions (Lloyd, 2011; Robinson and Randall, 2017). Whitehead (2010) describes PL as the “motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life”. PL can be measured through a variety of means, the rubric assessment looks closely at the ‘Canadian Assessment of Physical Literacy’ within the Healthy Active Living Obesity Group HALO (2014), and the Australian Physical Literacy Framework’ (Sportaus, 2019). The rubric involved promotes a similar agenda and key aim for what PL is, and how PE should be assessed to support lifelong engagement demonstrating a true reflection on the child’s overall learning. PL within Sportaus (2019) has been described as a “lifelong holistic learning acquired and applied in movement and physical activity contexts”. The rubric promotes a shared aims that consists of recognising the skills, knowledge and behaviours that provides an individual with the motivation, confidence and social skills that assist in leading active lives, developing the psychological, social and cognitive health and well-being of a child.


The rubric framework is designed to identify the child’s; capabilities across all four domains including; physical, Social, Knowledge and understanding and motivation and confidence (Sportaus, 2019). Within each domain of learning the assessment rubric includes levels of ability and competence ranging from bronze, silver, gold and diamond. Each level allows a child to achieve success over any of the four domains. Therefore, if a child needs improvement in a specific area, they may excel in another domain meaning they can still achieve an appropriate level of success. For example, if an individual wasn’t very confident in social situations, however excelled in the knowledge, motivation and physical domain then this will provide them with the chance to receive a deserving level. Bronze is the first improver stage where the individual will be learning, experiencing and developing fundamental and foundational movements and gaining their confidence, social skills and knowledge. The silver level is a more competent level with improvement needed, the advanced stage of gold is an advanced level of ability, confidence and knowledge, moving onto the final stage of diamond where the individual has an exceptional ability throughout each domain and can transfer their ability, knowledge and motivation to assist others and the coach/teacher. The levels within the Rubric were created using a similar approach to a case study that is functional for staff and children in supporting the young people’s learning, whilst having an understanding on ways to progress their learning further with a realistic view of their own abilities (Youth Sport Trust, 2019). 

Aspects of the national curriculum for Wales and England were integrated into the rubric using some key descriptions of the main aims and objectives within these two frameworks (WAG,2008; DfE, 2013). For example, students within key stage Three in the English curriculum should develop technique and performance through activities, analyse their own and others performance. The Welsh curriculum suggest that children must develop coordination, and movement control, solving problems and work cooperatively, additionally being able to underpin key principles and have a good understanding of skills and techniques needed to develop their performance (WAG, 2008). The national curriculum has been implemented throughout schools in Wales over the last 12 years, however the curriculum is currently in the process of change. There is a focus on health and well-being and health promotion to enhance lifelong physical activity through holistically developing the individual (Kirk, 2018). The current assessment framework within the Welsh curriculum may not reflect on the child as a whole, with focus predominantly on the physical skill development and a rationale for change to develop young people holistically (Youth Sport Trust, 2019).

Physical fitness and physical activity are still a powerful determinant of health in youth. Physical inactivity is a large contributor to the current epidemic global health issue. A high percentage of nearly 1 in 3 children being classified as overweight or obese within the uk, leading to risk of non-communicable and chronic diseases in adulthood and is entirely reversable if tackled at childhood and adolescent years (Cuenca-Garcia et al, 2014; Gov.Wales, 2020; Global Health Metrics, 2016). Consequently, it is important to continue to assess the physical domain within the Rubric. The elements included within the physical domain will assess the child’s ability to incorporate movement skills such as; balance, flexibility, agility, strength, speed, muscular endurance, cardiovascular endurance, reaction time, coordination and speed (Sportaus, 2019; WAG,2008).  The physical characteristics that create the rubric are progressive. A child at the Bronze level will demonstrate a basic level of competence, physical fitness and can use basic foundational movement skills in a practical setting that gains some success (Barnett et al, 2016; HALO, 2014). The progression stages lead to individuals aiming towards demonstration an exceptional level of competence in most activities, shows a high level of physical fitness and demonstrates specific sport skills in multiple contexts with excellent strength, speed, agility and aerobic fitness (Sportaus,2019; HALO,2014).

As previously discussed, the physical domain is relevant and central within PE as a subject. Additionally, knowledge and understanding of the subject is seen as a crucial element towards a skilled motor performance and is a comprehensive measure of physical literacy (Whitehead, 2010). The rubric assessed and measured knowledge, awareness and understanding through a general term assessment that is predominantly guided by open ended questioning and the individual’s ability to answer comprehensive and detailed questions within an active session regarding the rules, tactics, rationale and analysis on their own and others performance in a supportive and meaningful environment. Suggested by (Black and Wiliam, 1998) teaching and learning in an interactive environment provides the teachers understanding their pupils’ progression and challenges with their learning so that the pupils’ education can be adapted to meet their specific needs that are often unpredictable and vary from one pupil to another. This way the teacher can interact with the child, gage their full understanding, and provide formative learning assessment and guidance, should the individual require any support in their learning experience. On the other hand, alternative assessment can be completed through testing via exams and written assignments. These forms of assessments are seen to be reliable and valid, assisting the teacher in accurate competency levels of each pupil, it also provides the child with a progression tool to aim towards (Tremblay et al, 2011). There are however questionnaires and tests available to support Physical Literacy domains if the school require an in-depth specific grading tool (HALO, 2014; Tremblay et al, 2011). The rubric uses a multidimensional construct with a range of sources. The pupils’ achieving at a satisfactory level should have understanding of the physiological aspects to performance and training, alongside demonstrating appropriate and in-depth responses to questions regarding a specific activity or movement. Also providing a complex understanding of specific skills and tactics linking them to a successful performance, with the ability to appropriately set specific goals. 

The rubric assesses motivation and confidence in an observational manner. Pupils’ at a competent ability will display signs of leadership skills, demonstrates courage and eagerness to explore new activities. Pupils’ demonstrate the ability to inspire others and actively assist and guide peers and have the motivation and confidence to take part in extracurricular and local club activities. There are many additional avenues that can assess a child’s motivation. Examples of measures for motivation and confidence are; Harter’s Self-Perception profile for Children, Intrinsic Motivation Inventory (Edwards et al, 2018, p.666). Additionally, the behavioural Regulations in Physical Activity Questionnaire (BRPEQ) is a retrospective measure to assess motivation in PE classes (Haereens et al, 2010). As the Rubric is an observational and questioning format the motivation and confidence will monitor the involvement of the child and whether they are motivated and have confidence in the activity and environment. Seeing it first-hand provides a true reflection on their behaviour within PE, as opposed to a self-reflective form or questionnaire that could misjudged by the student. Motivation and confidence is vital for contributing to continued lifelong meaningful physical activity. The Self-Determination Theory (SDT) is a motivational theory created by Deci and Ryan (2007), suggesting that humans require autonomy, competence and relatedness to facilitate satisfaction. The three features within the SDT assist individuals’ basic psychological needs, activating intrinsic desire to participate in an activity through choice and volition, compared to completing an activity through external factors such as; guilt, peer pressure or any negative impacts (Deci and Ryan, 2007). The rubric will be assessing whether or not individuals take part in an activity through choice, engagement and motivation or through external influence from peers or the teachers.

Another prominent feature of physical literacy is the social interactions among a physical environment. No measure is available as of yet to assess social interactions. Nonetheless, the rubric observes the individual’s interactions, social ability, peer and group work to lead to an efficient and successful lesson and performance for all involved (Edwards et al, 2018). Educational learning in PE should comprehensively include a social domain for promoting a physically active life. Social learning can occur when the correct pedagogical environment is implemented through a cooperative learning style of teaching implementing models such as; Teaching Games for Understanding (TGFU) or the Sport Educational Model (SEM) (Metzler, 2011). Cooperative models can enhance social learning, self-esteem, interpersonal attraction, social support and motor performance, compared to a multi-activity approach (Casey and Goodyear, 2015). A child who displays a high level of social ability will demonstrate teamwork, fair play, equality, socially communicate to improve their own and others performance and discusses and encourages others.
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Physical ability:
· Tim has demonstrated a high level of competence across most activities. Tim is consistent and confident in all team sports, showing appropriate skills and techniques, especially in football and rugby during a game situation. He is in the school’s rugby and football team and performs to a high level demonstrating specialised movement skills with a good level of physical fitness, strength and agility. 

· Improvement needed for Flexibility and balance, with more experiences within gymnastics, dance and outdoor activities to improve physical ability for alternative activities away from competitive team games.
Social ability:
· Socially Tim demonstrates a high amount communication skill. Tim is considerate to others in the class, however, will not feel comfortable in a group away from his peers. Tim communicates with others when needed and is comfortable leading a group when asked.
·  A higher mark could be provided if Tim was inclusive of all and was comfortable participating within any group away from immediate peers. More experience leading and communicating ideas and actively leading within a group. 
Knowledge and Understanding ability:
· Tim demonstrates an advanced awareness of all sports, understanding the rules and specific sport contexts. Tim has taken part in most extra-curricular activities and has been able to develop additional learning to improve his knowledge around specific activities. Tim independently applies knowledge and understanding into practical lessons, assisting his peers to enhance their learning. Tim understands the psychological changes to training and activities and has the capabilities to answer most complex questions. Tim can apply the knowledge to use strategies that leads to a successful performance. 
· Further understanding as to why certain strategies are linked to a good performance, and evaluation of each isolated skill is needed. A more in-depth analysis and response to questions would be needed to achieve a higher level using an extended abstract approach.

Motivation and Confidence ability:
· Engagement in lessons is always high, and when asked. Tim is happy to lead the group and apply his knowledge and displays confidence and enthusiasm. Tim will motivate peers when needed and does try new activities with some reservations if he is not comfortable with a new activity. 
· Eagerness to learn new activities outside of his comfort zone is limited. Tim must try to seek additional activities and offer to lead and motivate and inspire others more regularly, as his physical ability and knowledge is at a high level and peers could learn from his capabilities. Tim must try to combine his physical capabilities and enhance his confidence within lessons to remain motivated and be given opportunities to motivate others. 


Reflection
Reflecting upon the effectiveness of the assessment process, the rubric provides an overall outlook on a child’s physical literacy, with no form of testing or written exam. The format is interactive and open for instant feedback and guidance. The rubric is designed to broadly inform practitioners regarding the individual, to understand the individual on a personal level with aspects of their social, confidence and motivational skills that fitness tests and written exams may not provide. There are levels included within the physical literacy domains that do provide structure and progression. 

Applying physical literacy within the rubric allowed an overall holistic assessment of the child, and is relevant to current curriculum, and the proposed new curriculum (WAG, 2008). The assessment is a supporting tool to ensure the learner makes progress and has the opportunity to enhance learning. Creating this rubric allows the learner to be supported appropriately acknowledging the learning that has previously taken place and their ability level through all four domains of learning. Forming the Rubric based on Sportaus (2019) enabled the assessment to be categorised to understand the areas of the domain the individual needs assistance with. 

Limitations that arose when assessing with the rubric was a lack of precise criteria, testing and written assessments that can provide practitioners with a greater regulation and objective measurement tool to record progression. On the other hand, a structured and criterion-based assessment may not guarantee meaningful learning for the child, that could potentially diminish significant learning time (Gov.Wales, 2020). This rubric is slightly vague and subjective to interpretation dependent on the assessor and may provide a under or overvalued level. However, it does reflect a comprehensive background to the holistic individual that supports a measurement tool for monitoring the capacity for a healthy, active and confident individual (Francis et al, 2016). A Knowledge and Understanding may be beneficial to in the future that involves a questioning tool that is fair and valid for the pupils. Additionally, by asking direct face to face open questioning may lead to some negatives, for example; some individuals may not have the confidence or social ability to answer direct questions but may have exquisite knowledge and understanding and may benefit from completing a written assessment away from a potentially pressured environment. 

This method of assessment avoids fitness testing, written assessments of exams, using a large section of PE’s lesson time. Exams and testing doesn’t achieve the World Health Organisations main objective to provide ‘quality physical education and supportive school environments that can provide physical and health literacy for long-lasting healthy, active lifestyles’ (WHO, 2018). Tests and written assessments will only be beneficial for the practitioners, it will not improve autonomy, relatedness and competence (Patón et al, 2018). Exams and testing will not develop further knowledge, motivation or social skills. By using this rubric allows the teacher to provide direct, meaningful and immediate feedback to enhance active learning. Pupils’ can receive consistent feedback through observation and using the rubric as a guide for aspects on what to consider when assessing how physically literate an individual is. Limitations may arise if the rubric is needed on the whole class, as an observational method of assessment is time consuming, yet it works as an effective tool for the transfer of the student between schools or even year groups. 





Word Count: 3126.
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10 points

+ Takes part in most of the set
activities.

+ Demonstrates basic
foundational movements:
running, jumping, catching,
throwing, pushing up and
holding the plank. (HALO,
2014)

+ Obtains some strength, basic

endurance, acute flexibility

and some stability.

+ Slight agility, coordination,
balance and power to
complete the task (Gallague
etal, 2012).

+ Use of simple skills to gain
some success.

+ Occasionally demonstrate
appropriate skills and
techniques within the
activity.

+ Good level of competence
in some activities and
sports.

+ Needs regular breaks due to
lack of fitness.

SILVER

20points

+ Perform an appropriate level of
Motor Fitness Factors such as
speed, agility, coordination,
balance, power to be competent in
the activity.

Demonstrate consistency with the

ability to implement Physical

Fitness Factors such as; Strength,

Endurance, Acrobic endurance,

flexibility (Gallague, et al, 2012,
P.81; Youth Sport Trust, 2010).

+ Demonstrate some advanced skills
and techniques for most situations,
‘with some inappropriate decisions.

+ Use and link skills correctly ina
range of situations using some
control and co-ordination resulting
in some successful and appropriate
‘movements.

+ Demonstrates appropriate skills and
techniques with some success.

+ Good level of competence in most
activities and sports.

+ physical fitness needs
improvement.

GoLD

30points

+ Competent and advanced in
practical situations,
demonsrating appropriate skill
and technique for a pressured
situation or activity, with mostly
success and limited errors.

+ Consistent and confident in
using skills and techniques
appropriate for the activity.

+ Perform complex ability
showing balance, speed, sirength
and agility with a high level of
physical fitness.

+ Demonstrate advanced skill and
technique in game or activity
environment (Youth Sport Trust,
2010).

+ Demonstrate specilized
‘movement skills (Hulteen et al.
2018; Tompsett, Burkett and
Mckean, 2014).

+ Good level of competence in
every activity and sport.

BRONZE

DIAMOND

+ Consistently using appropriate
skill and technique to link
advanced skills in all situations
with exceptional control, co-
ordination and accuracy with a
high level of success.
Exceptional levels of speed,
agility, strength and competence.
Exceptional stamina and aerobic
fitness.

+ Demonstrates specific sport
skills and can transfer skills,
knowledge and feelings into
different movement and physical
activity contexts (sportaus,
2019).

+ Exceptional level of competence
in every activity and sport.

+ Shows a high level of physical
fitness with no signs of fatigue.
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Physical Literacy Rubric Assessment

Social

Demonsrates capabilities
to share and cooperate
with others.

Interacting occasionally
with others during a task.
Developing fair play and
showing signs of
sporismanship.
Understanding basic
values within a team
(sportaus.goy 2020).
Demonstrate positive
behavior towards peers.
Limited communication
skills,

Occasionally engage
socially in task, that may
hinder the team.

+ Communicate ideas within a
group when asked (WAG, 2008)

+ Develop and communicate
some information and
imaginative ideas when
needed(WAG, 2008).

+ Participating in games from
alternative cultures.

* Respecting and listening to
others.

+ Adhering to fair play and rules.

+  Interacting with others in the
group.

Actively leads within a group,
exchanges information and
imaginative ideas whilst
listening and including others
within group tasks. (WAG,
2008).

Modifying a task to include
others.

Maintaining fair play without
an official.

(sportaus 0v,2020),

Offers assistance to help the
teacher deliver a practical
session.

Socially communicated to
improve individual and team
performance.

Apply their own skills to help
assist others, encourage others
and ssist regularly for their
own and others performance
(WAG,2008).

Willing and enthusiastic to
cooperate with ofhers.
Demonstrate exceptional
teamwork, fair play, equality
and conduct themselves
appropriately in team activities
(WAG, 2008).

Offer to lead extra curricular
activities or lead the class.
Exceptional communication
skills to involve others and
develop the groups social skills
with encouragement and
enthusiasm.

Communicate with all peers
effectively and with respect and
encouragement.

Score = Bronze=

10| Silver11-20 | Gold=21-30 | Diamond= 31-40

[ Total Score: 20

Category award: Gold
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Physical Literacy Rubric Assessment

Knowledge .
and
Understanding

and apply tactics or
strategies within an

vocabulary.

activity.
*  Basic evaluation/

(HALO,2014)
* Provides basic
feedback.

Score = Bronze=0-10 | Silver 11-20

Understand basic rules

activity, task or warm-
up (sportaus, 2019).

- Ability to answer basic
questions related to the
task or performance in a.
unistructural approach.

+  Use some appropriate

- Shows a basic level of
imagination, objection
handling and decision
‘making for a skill or

reflective skills for own
or others performance

+ Explain and describe a warm-
up and identify major muscles
when stretching o completing
a specific activity.

+ Basic tactical knowledge.

* Understand basic strategics.

* Understands affects of
exercise and physical activity.

+ Analyse own performance
with some understanding of
areas of improvement, with
limited appropriate
vocabulary.

+ Anticipates responses and
cognitively plans to gaina
successful outcome with
appropriate techniques and
tactics (sportaus., 2019).

+ Answers questions in a multi
structional approach.

Gold=21-30 | Diamond= 31-40

Demonstrates an advance

awareness of movement and

physical activity for specific

contexts (Sportaus 2019).

Lead game situations or warm-up.
Good use of vocabulary.
Able to affectively analysis own.
and others performance.
Independently apply knowledge
and understanding into practical
scenarios and understand how to
evaluate performances that leads
o a successful outcome
(WAG,2008; DfE, 2013).
Physiological knowledge i.c.
muscle groups, type of training/
fitness needed for specific
physiological demands
(WAG,2008).
Describes how set goals can be
achieved through reflection,
planning and sirategy
(Sportaus.gov,2019).
Answers questions in a relational
means

Total Score: 20

Accurately feedback own and
others performance providing
strengths and
weaknesses.(WAG,2008).
Excellent understanding of
physiological responses to
certain fraining types
(DFE2013).

Excellent use of tactics and
strategies to overcome
opponents or lead to @
successful performance and
communicate ideas clearly and
respond to others performance (
DoE, 2020; WAG,2008).
complex understanding of skills
and tactics linking them to a
successful performance, with
the ability to appropriately set
specific goals (WAG, 2008).
Answers questions using an
extended abstract approach
(Biges & Collins, 1982).

Category award: Silver
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Motivation
and
Confidence

Score = Bronze=0-10 | Silver 1120 |
Overall Scoring Protocol = Bronze=0-40 | Silve

Comes with appropriate kit
and willingness to
participate in lessons.
Limited confidence to
answer questions and
limited contribution to peer
interaction or learning.
Developing confidence and

interest in a some activities.

Communicate with others
when needed.

Work in co-operative and
competitive activities with

+ Demonsirated willingness fo try | *

« Shows self confidence to take

new activities and shows positive
attitude towards most activities
(Whitehead, 2010). .

part and answer some questions
in front of peers. .

* Has an interest and commitment | +

to both competitive and co-

operative activitics. .

+ Demonsirate willingness to

participate in new activities that | =

pushes their boundaries

ofhers. (WAG,2008).
Reservations to attempt
new activites as itis
outside of their comfort
zone.
Gold=21-30 | Diamond= 3140

1-79 | Gold=80-120 | Diamon:

Always engage in lessons will
an eagemess to learn and
progress in any activiy.

Lead in the group when asked,
and answer questions when
prompted (Sportaus,2019).
Motivate and assist peers.
Demonstrate courage and desire
in new situations

Displays confidence and
enthusiasm in activities.
Requests new activities and
engaged in activities outside of
the curriculum.

| Total Score: 25
21-150.

[ Total overall score: 95

Offers to lead the group and
regularly answers questions with
confidence.

Regularly participates and leads
extra curricular activities and
assists with coaching and guiding
peers on a regular occurrence
(Youth Sport Trust,2010).
Regularly shows motivational
skills and inspires others.
Displays resilience. (Youth Sport
Trust, 2010)

Demonstrate exceptional courage
and eageress to explore new.
situations outside of their comfort
zone.

Displays an exceptional
enthusiasm individually and as a
group and is extremely confident
in any new situation.

Category award: Gold
Overall Award: Gold





