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	What I have done in this assignment...

	Target 1
	To engage with a wider range of academic literature (Estyn, current research, blogs etc.).
	I have created a thorough reference list, including a range of materials such as the Welsh Government, Statutes, Estyn, key theorists, books, journals, and research.

	Target 2
	To ensure context is given from the start.
	In my introduction I have outlined the key structure of the essay and given the background information on my placement school, as to set the context from the beginning.
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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections.


Introduction
In this essay, I will explore a key target from my placement school’s development plan: raising writing standards across the curriculum for all pupils. I will examine how this target aligns with national policies, drawing on relevant journals, policies, and case studies to critically assess its effectiveness. I will discuss the actions taken by the school to achieve the target before reflecting on how my own practice has supported it. Finally, I will evaluate the impact of these efforts and consider future implications for my teaching.
The target of raising writing standards is particularly important in Wales, as Estyn (2021) identified writing as the weakest of the four language skills. The school’s focus on improving writing for all pupils aligns with the Welsh Government's guidance, which stresses the need for a consistent approach to teaching writing skills across the whole school to maximize effectiveness (Welsh Assembly Government, 2010).
To maintain the school's anonymity, I will refer to it as “placement school” in line with BERA (2024). The school is in a small, lower-income area, where 51% of pupils are eligible for free school meals, more than double the national average of 23.7%. Furthermore, 13.2% of pupils have been identified with additional learning needs (Estyn, 2024). Therefore, I will discuss the impact and considerations for socio-disadvantaged communities and children with additional learning needs in the approaches to achieving this target.

Literature Review
Section 10 of the Education Act 1996 outlines the expectations of schools to contribute to the overall school development. The Welsh government has stated that the overarching purpose of this is to provide all learners with the best learning experience, regardless of their background (Welsh Government, 2022b). This directly links to the Well-being of Future Generations (Wales) Act 2015 which strives for a more equal Wales. School Development Plans (SDPs) are important as they provide staff with a shared vision and focus for improvement, enhancing the overall quality of education (Goodeve, 2024).
The target in the school’s development plan aligns with the broader national mission in Wales to achieve high standards and aspirations for all and directly supports the Welsh Government’s objectives related to learning for life, breaking down barriers, and providing a positive educational experience for everyone (Welsh Government, 2023).
Bradford and Wyse (2022) highlight the contradictions in research regarding if structured or less structured approaches to writing are more effective. A case study of Pembrey Community Primary School demonstrated how an integrated approach to language development, using songs, rhymes, role play, and outdoor activities can encourage engagement with writing (Estyn, 2021). Such innovative approaches are aligned with the Welsh Government's guidance that effective writing instruction requires both modelling by teachers and regular opportunities for students to practice their skills (Welsh Assembly Government, 2010). Conversely, Daffern and Mackenzie (2020) emphasized the importance of teaching foundational elements of writing, such as spelling, punctuation, and grammar, before moving on to larger writing tasks. This supports previous research such as Rietdijk et al. (2018) and Cutler and Graham (2008). However, a case study showed how an over emphasis on writing rules led to low engagement of pupils and poor writing quality (Ghafar, 2023). Hall and Harding (2003) summarised these approaches by suggesting that there is no single variable for effective pedagogy in writing and instead referred to it as a complex interaction. Building on this, Gadd and Parr (2017) detailed how pedagogies need to be modified to take in to account the socio-economic context in which they are implemented in order to be truly effective. The varying research suggestions could be why teachers have repeatedly reported that they struggle to teach writing effectively and in a way that develops positive attitudes to writing in children (Troia et al, 2009).
Estyn (2021) highlighted a gap in the research surrounding effective writing teaching, reporting that writing has had less attention from research than speaking and reading. Additionally, the Department for Education stated that there is no evidence why pupils perform less well in writing compared to other language, literacy, and communication elements (DFE, 2012). This combined with the lack of longitudinal research (Rietdijk et al, 2017) shows how difficult it is for school’s to confidently implement a successful writing strategy.

Barriers to Writing Development
Thompson and Ivinson (2020) emphasize that educational challenges cannot be viewed in isolation from their community context. A central challenge in my placement school is the dual-language requirement for Welsh and English, particularly for children whose first language is neither of these languages. Kennedy and Shiel (2025) highlighted that children from homes where a language other than Welsh or English is spoken face additional challenges in acquiring literacy skills. Their research has suggested that further support is needed to help these children achieve in literacy skills, such as by providing multimodal aids and bilingual resources. This issue not only requires careful consideration of resources and staff training but also suggests that the Welsh Government's strategy of securing a million Welsh speakers by 2050 must be supported in a way to not further add to the writing challenges most children are facing in schools (Welsh Government, 2017a).
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Description automatically generated]Moreover, Basit et al. (2015) noted that language, literacy, and communication (LLC) difficulties are more common in socially disadvantaged communities like my placement school. The Education Endowment Foundation (EEF) found that disadvantaged pupils are 20% less likely to meet expected literacy standards by the end of primary school, with the attainment gap growing wider throughout education (EEF, 2021). Data has highlighted that disadvantaged children’s gap in attainment increases throughout school despite the introduction of grants which are specifically aimed at raising attainment (Choudry, 2021). Therefore, there does not appear to be a direct relationship between increased funding and increased pupil attainment.

In addition, the introduction of the Digital Competence Framework (DCF) in Wales has raised concerns that digital tools may hinder traditional writing skills (Munzer et al, 2019 and Quigley, 2020). On the other hand, research has shown how technology can benefit children’s LLC skills if used correctly (ProFuturo, 2025). The study showed a positive effect on children’s writing abilities as the technology helped them to correct spelling and grammar whilst varying their vocabulary. This meant that children could focus on writing for a purpose and with creativity, without worrying about a lack of ability in their spelling. A worry here is that children will become overly dependent on the technology and won’t develop the fundamental skills needed to be a good writer. Therefore, whilst technology is vital in today’s society, its use must be balanced with teaching fundamental skills such as handwriting, spelling, and grammar.

The Role of the Teacher
Research by the EEF (2021) emphasizes that teacher quality has the most significant impact on educational outcomes. While individual teachers can make a substantial difference, a whole-school vision for writing significantly improves writing achievement (Graham, 2019). Vygotsky’s Zone of Proximal Development theory provides an understanding of how teachers can scaffold students’ writing development (McLeod, 2024b). By understanding each child’s current level of ability and pushing them beyond their existing skills, teachers can provide targeted interventions that nurture key writing skills such as grammar and spelling. Estyn (2021) similarly suggests that teachers must balance challenges for more able learners with additional support for disadvantaged pupils.
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AI-generated content may be incorrect.]Teachers also need to create an environment which fosters a passion for writing. A positive mindset towards writing is essential for success, as the National Literacy Trust (2024) found a significant link between writing enjoyment and writing frequency.
Their research indicated a decline in writing enjoyment among pupils, which correlates with a reduction in the amount of time spent writing. The study found that the main motivators for children’s writing were to be able to express their ideas and feelings, to feel confident and happy, and to relax. This links closely to the four purposes of the Curriculum for Wales (Welsh Government, 2022a).

Developing Action Points
The literacy lead coordinator at my placement school identified the need to improve writing standards through self-evaluative approaches like book looks and learning walks. This was further validated by the school’s inspection (Estyn, 2024). This target aligns with the school’s broader vision of creating high standards of learning experiences for all children. After recognizing this need, the literacy lead worked with an external advisor to develop a whole-school plan that emphasised teacher modelling, oracy, and hands-on practice for writing. This approach aligns with Estyn’s recommendation for a whole-school strategy for effective writing teaching (Estyn, 2021). The targets in SDPs should always be evidence-based as this ensures that the school’s efforts are focused on the right thing, ultimately improving the education experience for its pupils (Goodeve, 2024).
The school is continuously evaluating and adapting its approach to improving writing standards through regular meetings. The school hold’s staff meetings regularly to allow teachers in each class to self-evaluate their practice in relation to LLC. It is an opportunity for teachers to honestly reflect on their teaching and discuss what could be improved. The school completed a ‘long table exercise’ whereby each class teacher brought some of their classes books to check that there is progression throughout the school. Despite progress in collaboration between teachers, the literacy lead, and external support, there was a lack of family or community involvement despite research such as Yang (2023) showing how family engagement positively affects children’s writing development.
The target is for a full year, with termly breakdowns of milestones to be reached at Autumn, Spring, and Summer terms. That being said, the milestones are broad and do not specify clear instructions of how to reach the target. At the start of the school year, a one-page profile was shared to all staff which highlighted the expectations on them regarding effective writing teaching pedagogy. The school sought external support to create progression chains within LLC. This details what a child should be doing in regard to specific genres of writing and ensures that there is a clear baseline to help standardise the expectations throughout the school. Although this has created consistency within the school’s approach to writing, there is no specific mention of how teachers are to cater to those children with diverse needs, such as those with English as an additional language, additional learning needs, or those who are advanced writers. These children have been identified as having the greatest attainment gap within education (EEF, 2018) and various research has stated how measures need to be put in place to support them and combat the gap (Kennedy and Shiel, 2025). Interventions for writing development must be carefully tailored to meet the needs of disadvantaged pupils, but the research shows contradictions of how to best approach this. Bryk et al. (2010) argued that schools with holistic approaches tend to foster greater success for disadvantaged pupils, which has been further supported by Estyn (2018), however small group and one-on-one interventions have been identified as particularly effective by the EEF (2018). Graves (1983) advocated for focusing on engagement with the writing process rather than an overemphasis on handwriting or spelling. This suggestion is particularly relevant for pupils with ALN, where building confidence in writing is crucial for their academic success (CLPE, 2018). That being said, there is limited research into specific writing interventions that support disadvantaged children (Bradford and Wyse, 2022) so it’s hard to ensure that these students are supported equitably.

My Contribution to Supporting the Target
As part of my involvement in the school, I participated in collaborative meetings focused on writing progression. I also planned and delivered a series of lessons on narrative writing in a nursery class. These lessons centred around the story "We’re Going on a Bear Hunt" and included activities designed to foster both oral and written language development.
Lesson 1: Introducing the story
I began by reading We’re Going on a Bear Hunt with the class, encouraging children to predict what would happen next and engage in the familiar phrases throughout the story. After reading, I asked the children if we could create our own story with a different animal. I wrote their ideas on the whiteboard, modelling the process of writing as I went along. As I wrote, I made sure to verbalise my thinking, saying things like, “This word is hard to write,” to model problem-solving within writing. After all the ideas were written, the class voted on their favourite idea, deciding to create a "dragon hunt." This approach aligns with the professional standards of pedagogy, specifically listening to learners and allowing them to lead their learning (Welsh Government, 2017b). By questioning the students, I was able to support and guide their language development which, according to Estyn, is key for progressing language skills (Estyn, 2021). 
Lesson 2: Immersion in language
In the second lesson, I took the class to the school’s nature reserve where I had set up an obstacle course based on the children's earlier ideas. The course included brambles, logs, and a “dragon” at the end. As we went through each obstacle, the children sang the Bear Hunt song, adapting it to describe what we encountered, such as “We’re going on a dragon hunt” and “Oh no, we’ve got to go through it”. This lesson aligned with the professional standard of blended learning experiences within pedagogy (Welsh Government, 2017b).
Kennedy et al. (2025) emphasised the importance of oral language development as a foundation for strong writing skills, suggesting that immersion in such activities helps children to develop their oracy and their understanding of narrative structure. This approach links to Estyn's findings on how forest schools promote high standards in listening and speaking (Estyn, 2021). Furthermore, the role of oral rehearsal in building writing confidence is supported by the Centre for Literacy in Primary Education, who advocate for giving children time to explore ideas through role play (CLPE, 2018). This approach connects with Piaget’s constructivist theory, which suggests that children build knowledge through hands-on experiences in their environment (McLeod, 2024b). 
Lesson 3: Writing build-up
In Lesson 3, I set up several activities within the provision which encouraged both oral and written language development. I created a "bear hunt" themed tuft tray where the children could retell the story and at the writing table, support staff worked with the children to help them write their names, ensuring proper pencil grip and offering support where needed.
Research by Snowling et al. (2016) and Zambrana et al. (2014) show that skills in listening, speaking, and reading need to be nurtured alongside writing. Estyn (2021) suggested that this is most effectively done when the provision has numerous opportunities to practice LLC skills. By creating this environment, I was fostering the children’s oracy through their experiences in previous lessons.
Lesson 4: Differentiated writing
For the final lesson, the children were asked to choose their favourite part of the story and write a sentence in their writing books. The writing tasks were differentiated based on the children's abilities. This ranged from emergent writing, overwriting, underwriting, using language mats and teacher modelling. Each child chose how they wanted to write and were provided with one-to-one support and encouragement throughout, which supports the professional standard of differentiation within pedagogy (Welsh Government, 2017b). According to the National Literacy Trust (2024), children who participate in creative writing opportunities tend to enjoy writing more than those who don’t, which was evident in this lesson as the children actively engaged with the writing task.

Conclusion
Raising writing standards is an essential aspect of improving teaching and learning and is directly linked to teachers' professional standards of reflection and improvement (Welsh Government, 2017b). My experience in the school has shown that a consistent, evidence-based approach is key to improving writing across the curriculum. As a teacher, I will continuously reflect on the effectiveness of my own practice as Goodeve (2024) showed how this can lead to more positive educational outcomes for all pupils, especially those from disadvantaged backgrounds. The research has shown that careful consideration must be given to differentiating in the classroom to support learners with additional learning needs, English as an additional language, and other challenges. It is clear that there is not a universal approach which works, and measures must be adapted to fit each individual's needs. By continuing to engage with current research and professional standards, it will enable me to meet the needs of my pupils and foster long-term improvement not just in writing, but in all aspects of their education.
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Table 2, those children and young people aged 8 to 18 who enjoyed writing were a
six times more likely to do so daily compared with their peers who didn’t enjoy
writing. By contrast, half of the children and young people who told us that they
didn’t enjoy writing rarely or never wrote something in their free time.
Table 2: Writing enjoyment by writing frequency in 2024 for children and young
people aged 8 to 18
_ pemn  @rna DR g Rarely or
Daily times a
timesaweek  week month never
month
Enjoy writing 27.3% 34.6% 17.2% 12.2% 4.6% 41%
PR 45% 10.5% 1.5% 12.6% 125%
writing
The relationship between writing enjoyment and writing frequency was less .
strong for those aged 5 to 8 (r = .424), but Table 3 shows that twice as many 5- to
8-year-olds who enjoyed writing also wrote something daily in their spare time
compared with those who didn’t enjoy writing.
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