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Supporting Pupil Progress: A detailed analysis of one child’s holistic development, with justification for the next steps in learning.
[bookmark: _Hlk10112060]Introduction 
This essay will provide a detailed analysis of one child’s holistic development, considering next steps for learning whilst considering the skills presented in areas of learning. From this, gaps in learning can be analysed and presented as next steps in order to support and help the learner to progress.  
School A is situated in Pontypool in the borough of Torfaen, South Wales. This school is a Pioneer school, supporting the new curriculum for Wales. As part of this, they have created their personalised curriculum “Climb to Sparkle”, providing indoor and outdoor learning experiences whilst focussing on Donaldson’s core purposes:
[image: Image result for donaldson 4 purposes]





(Successful Futures, 2015).


From the most recent Estyn inspection, School A has 302 pupils aged 3-11. There are 50 part-time nursery children and nine classes in the school. Around 40% of children are eligible for free school meals (FSM) and 34% with additional learning needs (ALN). From the last Estyn inspection, the school was classed as “good” overall (ESTYN, 2019).
[bookmark: _Hlk9671450]Since being placed in a Year 2 classroom, there are 28 pupils in the class. Children sit in “listening lines” on the carpet, placed in boy girl order for input and teaching sessions. There are two working tables in the classroom used for group work whilst another two tables are used for enhanced provision (“challenges”). One table is set up as the ‘creative area’ where paints, chalks and other materials are used. A small round table is used for laptops or iPads where children access “MyMaths”. There is a book corner with a small writing area alongside where children can quietly carry out tasks. Towards the back of the classroom there is an entrance to an outdoor area where areas such as blocks, woodworking and a tuft spot is used as continuous provision. These areas are restricted to four children per area at a time. 
Children are grouped based on learning ability, in groups of seven. There are four learning groups ranging from higher ability to lower ability. 
Year 2 classroom layout:
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From being placed in a Year 2 classroom, the class teacher recommended a pupil who would be interesting to observe holistically as my chosen target child. Child A is a Year 2 pupil aged 7 who the class teacher describes as a “smiley, charming and sensitive pupil.” Child A enjoys reading in the book corner and spending time in the creative area. Child A is achieving an outcome 5 level in Foundation Phase and is currently on track to achieve this outcome. From an interview with the classroom teacher, it was stated that Child A receives thrive sessions with an additional adult to manage Child A’s anxieties. These sessions are allowing Child A to become more self-assured and confident socially. It was highlighted that Child A faces challenges emotionally and needs to be reassured a lot of the time.




Data collection 
Analysing holistic development means to consider “…every area of learning, development and growth is entwined with every other.” (Brodie, 2018, p.3). This allows the researcher to gain an insight to the child’s overall development. From considering this, the central method for data collection during this research was The Mosaic Approach. Clark and Moss (2011) describe this approach as building tiles to gain a holistic viewpoint of the child. This highlights the concept of children being experts in their own lives and is highlighted by Clark and Moss (2011) and Clark and Moss (2005) as children being “meaning makers” and “skilful communicators”. This approach is “…the bringing together of different pieces or perspectives in order to create an image of children’s worlds, both individual and collective.” (Clark, 2011, p. 13). In order to create this image, observations, photographs taken by the child and discussions with the child can provide the opportunity to gain insight into these perspectives. Cowie, Huser and Myers (2014) support Clark and Moss (2011) by implying that this approach allows the child to express creativity without influence. However, Lewis et al. (2003) considers this approach to be potentially unreliable as the child may present diverse feedback which may be unreliable as children may take photos of anything without creating real meaning. Therefore, this was considered whilst conducting research.
Barber and Paul-Smith (2012) and Palaiologou (2012) both note observations carried out in children’s interest areas provide a more realistic insight as the child will feel comfortable in their environment. Photographs of favourite areas can be taken by the child allowing the researcher to find out more about the child’s interests without influencing ideas. Through conducting an informal interview with the class teacher using open questions can provide the researcher with information on the context of the child. Also, an informal interview with the child will allow the researcher to gain personal information such as likes and dislikes (Cross, 2013). However, as mentioned previously, Lewis et al. (2003) as well as Bruce, Louis and McCall (2014) considers this to be problematic with validity and reliability as the child may not answer questions truthfully or respond to activities naturally.
Furthermore, qualitative data can be collected and analysed effectively. Lapan et al. (2011) and Silverman (2016) note that researching through the method of qualitative data allows the researcher to gain a deep insight into what they are researching, involving attitudes and behaviours. Through using this approach this will allow the researcher to create an open ended strategy where responses can be gathered. However, it must be noted that qualitative data can also be more time consuming as there are many methods taking place and means only a small sample of research can be collected which has been considered throughout this method of research (Flick, 2018; Keegan, 2009).
Prior to conducting this research, ethical considerations were made in order to proceed with the research. A consent form was signed by the classroom teacher (Appendix 1) to allow research to be conducted. Also, a consent form was signed by the target child’s parent to allow the researcher to conduct the study (Appendix 2) To ensure this study was entirely ethical it was prominent that all information was kept confidential including names to protect all identities (BERA, 2011).

Analysis of learner 
To analyse to learners’ holistic development, the ASK model has been used. The ASK model considers the attitudes (positive attitudes towards learning, curiosity and persistence), the skills (ability to carry out wider skills necessary) and the knowledge (familiarity with concepts) of a learner (Nottingham, 2013). This model will be used to reflect on the learners’ holistic development. 
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Language, Literacy and Communication (LLC)
LLC: Reading
When asked to take photographs of favourite areas in the learning environment, one of the photographs was of the book corner (Appendix 3) Child A explained that he liked the book corner best because it is quiet and “full of stories”. Child A further explained that he likes reading at home as well as in school and his mum reads to him a lot of the time. This relates to the ASK model with attitudes towards learning, including curiosity and how this is affected by family or friends’ motivation (Nottingham, 2013). Young, Walsh and McDonald (2012) carried out a small scale study in Australia monitoring the effect of reading at home and how this benefitted children’s reading in school. This study supports the concept of reading having an overall effect on other areas of literacy and states that reading needs the support from families in order for children to fully thrive. Although this study’s findings are relevant to this research, it has to be highlighted that the study took place in Australia which may limit its effectiveness slightly to the results in the UK. 
Relating this information to evidence collected, Appendix 4 shows a sample of Child A’s reading record. This shows the reading age as 7-7.5 and is currently on target for his reading level at outcome 5. Referring to the Foundation Phase Framework (2015) under LLC reading skills it states that children are able to choose reading materials independently whilst providing reasons for their choices. This is prominently evidenced in a written observation (Appendix 5) as Child A states his favourite books and why. Whilst reading for one morning session Child A responded “this is one of my favourite stories because tigers are my favourite animal. There’s tigers in this book.” This further relates to the ASK model of the knowledge of the learner where the child has a familiarity of concepts, in this case Child A being familiar with tigers in the book therefore creating meaning. However, to highlight potential limitations it could be argued that Child A may only refer to the pictures of the tigers and not the text itself which was something to be aware of whilst observing the learner.
Next Steps: LLC: Reading
In order for Child A’s learning to progress in reading, some next steps need to be considered. It was discussed with the classroom teacher during the interview that using a range of strategies whilst reading unfamiliar texts will help Child A establish meaning. This is stated in The Foundation Phase Framework (2015) under outcome 6 which is a clear progression from outcome 5, which is where Child A is currently working at. Following this, from analysing the observation, it has been noted that Child A needs to improve accuracy and fluency whilst reading aloud. An intervention for this can be paired reading. Adult-child paired reading involves an adult (teacher, classroom assistant) reading a page of text then the child reads afterwards to develop fluency and specific sounds. Topping (2004) and Topping (2010) support this strategy noting how this method supports children’s motivation to read aloud and helps children’s enthusiasm whilst reading. However, some limitations to this strategy could be that Child A may just mimic what the teacher has said without showing understanding (David, 2014). Following on from this strategy, Christ (2014) carried out a wide scale study in America exploring the strategy of ‘buddy reading’ to support fluency whilst reading aloud. This is another pedagogical approach to paired reading where children read in pairs, taking turns to read aloud. Findings of this study showed “…buddy reading provides another social context through which children’s engagement with reading behaviours can be supported.” (Christ, 2014, p. 398). This further supports the strategy of paired reading which could be a successful method to use as a next step for Child A in order to progress to outcome 6.

Well-being 
Child A attends thrive sessions to help manage his anxieties and stated in an interview that he enjoys these sessions very much. From these sessions, the classroom teacher stated during the interview that Child A has become more self-assured and confident in social situations and deals with emotional situations much better. This has helped him develop secure friendships in the classroom and allowed him to play socially, allowing him to express feelings. This is highlighted in The Foundation Phase Framework (2015, p.50) where outcome 5 states children “recognise and can express their feelings appropriately”. Following this, this concept is supported by the constructivist theory of social interaction. Kozulin, et al. (2003) and Daniels (2012) highlight Vygotsky’s perception of social interaction and social play between children being fundamental in children’s holistic development. This relates to the ASK model of skills where the learner is conducting social and communicative situations to his ability. This is also evidenced in Appendix 6 where Child A completed a “getting to know me” page to allow the researcher to gain insight into some of the child’s interests. This piece of evidence shows Child A has written his best friend on the page (the name has been blocked out due to confidentiality (BERA, 2011)), supporting the idea of socialising in school.
To further support this concept Bronfenbrenner’s Ecological System’s theory states the microsystem being the closest environment to the child. Social interactions in school influence children’s relationships with friends and teachers and overall affecting children’s development. Bronfenbrenner (2009) notes the more social interaction children receive in the microsystem the more supported the child will feel therefore having positive results on their wellbeing. 
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Next Steps: Well-Being 
One aspect highlighted in the analysis of the learner section was that Child A has gained confidence from attending thrive sessions to support with Child A’s anxieties. To further support Child A’s well-being further strategies can be put in place to further support Child A’s control of emotions inside the classroom. The Foundation Phase Framework (2015, p.51) outcome 6 states “Children have learned that they can and often do control their emotions.” Child A still needs this support to have positive effects on his holistic development and to progress his well-being from outcome 5 to outcome 6. Following this, from analysing the evidence in Appendix 6 Child A’s next steps could focus on providing more social experiences. In the evidence provided Child A states who his best friend is, only stating one person. Next steps can be to support his well-being further by socialising allowing him to explore opportunities with other groups of children. James (2013) and Dean (2003) state that children socialising in groups and mixing friendships has an overall benefit to their holistic development and emotional well-being. This can provide new experiences for Child A allowing him to gain different opportunities and potentially finding new friendships. This can be done by encouraging Child A to join an after school club that he may enjoy. This will present new pupils to Child A outside of his classroom to support his social skills and understanding of other children’s emotions (Rogan, 2018).
 A further strategy may be for the classroom teacher to create activities where groups have been created, purposefully placing Child A in a group with people he may not interact with as much in the school day. This will also provide Child A with the opportunity to understand and listen to others. However, it must be considered that this may be an overwhelming strategy for Child A to encounter which may damage his well-being instead of supporting it. Howard et al. (2017) and Watson, Emery and Bayliss (2012) both highlight how fragile children’s well-being is and how careful adults need to be of managing children’s well-being. Taking things very slowly whilst encouraging strategies that may benefit well-being is more beneficial than overloading the learner with too many strategies which also needs to be highlighted whilst considering next steps for Child A. 

Maths
Child A stated during the interview that maths is his least favourite subject which was also supported by the classroom teacher who stated that Child A lacks confidence during maths sessions. Child A is working at outcome 5 in mathematics but stated that he does not find the subject enjoyable. Appendix 7 shows two pieces of maths work collected on finding the difference within numbers. This evidence suggests Child A has a good understanding of how to solve these calculations as he has managed to explain how he got the answers therefore demonstrating his understanding. This is supported in The Foundation Phase Framework (2015, p.29) where it states that children can represent and communicate mathematical language to talk about their choices therefore providing reasoning to their answers. Takeuchi (2016) and Ryan and Williams (2007) highlight the popularity of children’s anxiety and lack of confidence around mathematics and how this can have an effect in their engagement and performance during sessions. During an observation, Appendix 8 shows Child A did not participate or put his hand up to answer mathematical questions. When working alongside Child A during the same lesson he doubted his answers a lot of the time and looked for reassurance from an adult before writing the answer down, often questioning the adult to ensure he was correct. Relating this evidence to the ASK model, Child A has incorporated the attitudes aspect of the model as he is curious to find out if he is correct and shows that desire to succeed (Nottingham, 2013).
Next Steps: Maths
From analysing the learners’ mathematics skills, a next step can be to develop Child A’s confidence around mathematics. Although the evidence shown in Appendix 7 shows that Child A’s maths skills are not poor as he is currently achieving outcome 5. Therefore, in order to reach outcome 6 Child A’s next step can be using checking strategies that are appropriate to check his answers independently before asking an adult if it is correct. This is referenced in The Foundation Phase Framework (2015, p. 56) under outcome 6 of mathematical development. Checking strategies may include the ‘RUCSAC’ technique where learners’ are encouraged to follow ‘RUCSAC’ to check their calculations as part of a learning strategy. Graven and Venkat (2017) and Knaus (2017) imply that using checking strategies helps children understand their mistakes and provides them with the opportunity to be independent with their learning.
This correlates with Child A’s confidence in mathematics. The more confident Child A feels in the subject, he should feel more confident checking his answers independently. In order to develop confidence in mathematics Carter and Russell (2009) suggests encouraging mistake making. This helps children feel less ashamed or worried that they may have got the answer wrong. Murphy (1991) also supports this strategy by suggesting teachers deliberately making mistakes themselves to show learners that it is okay to do so. This also relates to Child A’s well-being by allowing Child A’s self-esteem to rise during mathematical activities therefore having a positive effect on their holistic development. 

Science
During the interview with the classroom teacher it was stated that Child A enjoys spending time outside, in the gardening area. He often asks the classroom assistant if he can help with the gardening. Relating this to the curriculum, as a science lesson the learning objective was to investigate what plants need to grow. Appendix 9 shows evidence of the work from this lesson. The Foundation Phase Framework (2015, p.40) under Knowledge and Understanding of the World highlights “investigating the indoor and outdoor environments”. This was prominent in this lesson through Child A planting seeds outside and investigating parts of a plant indoors. From analysing Appendix 9 Child A was able to identify parts of a plant and show good understanding of their purposes which is highlighted within the evidence provided. Although this was the case, Child A needed support expanding answers as he tended to provide brief responses. During the lesson QR codes were provided to incorporate ICT into the session where learners could find out more about plant features themselves. From this, this allowed Child A to gain more insight into each feature before writing down his answers which he used independently. Throughout the session Child A stated that he already knew some facts about plants from gardening at home which relates to the ASK model by knowledge of the learner relating to facts and ideas that a child may already have on the subject (Nottingham, 2013). Rosaleen (2012) and Bilton (2010) highlight the significance learning outdoors has on a child. To support this concept, Robertson (2014) and Rich (2010) both highlight the opportunities science can provide for outdoor learning and to allow children to experience this first-hand.
Next Steps: Science
To highlight next steps for the learner in science, Child A needed support expanding his answers on what plants need to grow. Worley (2019) suggests a good pedagogical strategy to use whilst checking children’s understanding is questioning the learner on how they found out their answers. For example, where Child A has completed the table stating petals attract bugs, a next step can be for Child A to state underneath how this helps to make the flower grow to check Child A’s understanding of the lesson (Appendix 9). This can provide a deeper understanding for the child as well as allowing the classroom teacher to check the learner’s understanding. From this, Child A can progress onto outcome 6 which is stated in The Foundation Phase Framework (2015, p.56) including children to “…ask and answer a range of questions, observe, collect and record information in a variety of ways and find answers to their investigations.” From Child A expanding his answers in more detail, this can be achieved to allow him to reach outcome 6 and to further develop his skills.

Humanities: Religious Education (RE)
Child A tends to prefer working independently on tasks. When asked why this is, he responded with “so I can get work finished faster.” During a RE lesson, the focus was a group discussion allowing each person in the group to speak. This was instantly a challenge to Child A as this included working as a group. Dawes and Sams (2012) and Smead (1995) note that by encouraging children to work in small groups can help support their holistic development as well as benefiting other areas of learning such as literacy and mathematics as it motivates children’s thinking skills.
Appendix 10 shows an example of RE work completed by Child A. During an interview the classroom teacher stated that Child A is achieving an outcome 5 for knowledge and understanding of the world and contributes interesting ideas during these sessions. Child A continuously asked questions during this activity, to the adult as well as peers in his group. Referring to the ASK model this links to the learners’ attitudes as he is showing constant curiosity by asking questions as well as open-mindedness by listening to other responses but needed reminding to use ‘listening ears’ whilst other children were speaking. Following this, the learner is also relating to the skills section of the model by socially communicating with other children on the chosen topic (Nottingham, 2013). This has been highlighted in the evidence provided by a photograph showing group participation as well as a QR code showing Child A’s discussion input. This is further supported by The Foundation Phase Framework (2015, p.7) under religious education it states, “an open, engaging and questioning approach is encouraged for religious education.” This supports the concept of discussion through RE. Although Appendix 10 provides evidence of the learners’ understanding of the topic, it can be argued that this piece of work may not show the learners’ individual understanding of the subject as well. This is due to the fact that it is group participation so the learner may have provided different feedback if this task was completed independently. Elizabeth et al. (2014) supports this by considering that children may not show their full individual understanding through group activities which is something to be aware of whilst analysing the learners’ development in this area.
Next Steps: Humanities: RE
It has been stated in the analysis of the learner section above that Child A needs further support with listening to others whilst working in groups. This is a clear next step for the learner in order to develop listening skills and to have an impact on his holistic development. This is also a clear expectation in The Foundation Phase Framework (2015, p.7). Child A can develop skills in understanding different viewpoints and listening to other people’s points of view. This can be achieved by perhaps using a hook such as a teddy where whoever is holding the teddy is speaking and other members within the group must show good listening. Beattie (2004) and Spooner and Woodcock (2013) support this method as this also helps children understand emotions and supports well-being as they understand that the teddy needs to listen too. Through using this strategy this will provide Child A with the opportunity to participate in groups but pay attention to his peers.

Conclusion
To conclude, from analysing Child A’s presented data and holistic development it is evident that Child A is achieving an outcome 5 in all areas identified above (The Foundation Phase Framework, 2015). The evidence suggests that Child A enjoys learning in school as all samples of work shows maximum effort, this is shown from the photographs taken by the child of the child’s favourite areas too, highlighting his enjoyment of school. Observations have highlighted many strengths of the learner as well as some gaps and areas of improvement which have been identified as next steps. Although this data shows an insight into Child A’s holistic development, it must be considered that this is only a small sample of data collected on that child’s development and skills. To gain a more in depth understanding of the learner’s holistic development and to increase validity of the study, more time must be spent in order to gain this clear insight (Taylor, 2013). From reflecting on the analysis and next steps, it has been highlighted what Child A’s next steps are in order to support his learning to progress to outcome 6 in order to benefit his skills holistically. 
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Appendix 1: Classroom teacher consent form
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Appendix 2: Parent consent form
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Appendix 3: Photographs taken by target child
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Appendix 4: Reading record
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Appendix 5: Written observation: reading
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Appendix 6: “Getting to know me” page
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Appendix 8: Written observation: maths
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Appendix 9: Science work
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Appendix 10: RE work
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Activity: Reading

Comments
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fluency needs to be done with an adult o help his reading skills.
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Learner Observation Form

Name of leamer(s): Preston  Class: Year 2

Time: 10:45am Date: 13/0572019

Activity: Maths

Comments

During a maths input session, Preston tends to not put his hand up to answer

questions. However,he st a the front onthe carpet showing bigh levelsof
cngagementby focusing on the board throughout th session Preston s chosen to
auswer a question on the carpet and shows a good levl of understanding but
lacked confidence in providing the answer and needed some reassurance rom the
lassroom teacher: During a maths actvity, Preston seemed to doubt his answers a
Lot through the session often looking at a adul for hlp or reassurance that what
e s dofng was corect.In order to move[Presto’s learning on confdence.
srategles may need t be developed in order to help i provide answers on the
carpet
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