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Becoming bilingual or multilingual can be achieved in various ways, this could be learning additional languages at home by being immersed in the language during play and everyday life between a child and their family. Many children will begin to learn additional languages when they start their journey within education. Mcloed et al (2015, p.54) explain that children gain the ability to speak in one or more languages by participating with their family, community and education settings. Hernandez (2013) describes that learning speech sounds in additional languages during childhood is easier. Therefore, the older a person grows it can become more difficult. Similarly, research shows that learning grammar in a second language becomes more difficult at older ages. Smidt (2016) adds that culture and the status of the child’s culture, language and social set up will determine how a young child learns a second language. 
There are many benefits for children who are bilingual or multilingual.  Bialystok (2017, p.238) notes that children who are bilingual generally have enhanced cognition functioning than comparable monolinguals. This is the ability to reason, understand and problem solve. However, Park, Ellis Weismer and Kaushanskaya (2018, p.1842) conducted research that understand that bilinguals outperform monolingual children’s executive functioning skills only at certain developmental time points. Foy and Mann (2014, p. 724) support this by adding that executive functioning advantages are seen in nonverbal tasks, but are not noted in verbal tasks. These executive functions include planning, self-control and flexibility. 
Kluger (2013) reported that research has shown that multilinguals excel not during young adulthood; when the brains executive functioning is operating at its peak, but instead during childhood and older age, when cognitive capabilities have not reached their potential, or are beginning to decline. Gold (2015, p. 13) conducted investigations that concluded that bilingualism appears to delay the start of symptoms associated with Alzheimer’s disease.  
Tests have proven that children who are bilingual are superior in comparison to children who are monolingual in divergent thinking (Baker, 2006. P.153). Kharkhurin (2008. P.234) notes that divergent thinking becomes more fluent and flexible through bilingualism, and children who are bilingual often find it easier to elaborate. These traits offer the opportunity to problem solve more efficiently and the ability to carry out tasks to achieve the goal set. 
Children who are bilingual have the ability to switch language, by retrieving words from their additional language. Having the ability to do this strengthens a child’s selective attention and inhibition abilities (Crivello et al. 2016).
Children that are bilingual excel in many aspects. Kamanetz (2016) explain that research has shown that bilingual children often have higher test results, are happier at school, have fewer behaviour problems and parental involvement is higher. 
Sobanski (2016) explains that Bourdieu (1991); Heller (2010) discuss multilingualism as contributing to a child’s identity, understanding that children speak about their language skills and multilingualism as helping shape their identities and worldviews. 
Bilingual children within an education setting offer many positive points for all children to benefit from, it allows other pupils to be introduced to cultural diversity through being exposed to different languages, promoting equality between all students and contributes in eliminating racism (Bilingualism matters; Conteh 2006, p.7). As well as the cultural benefits to be gained there are also economic benefits. Curriculum Cymreig is a programme that is integrated into a child’s education in Wales, within this children can explore the economic history of Wales, where they can gain an understanding of the agriculture and industry of Wales, and the part it played in defining the economic, political and cultural character (Welsh Government, 2013).

Section two 
There is currently great emphasis placed on encouraging people to speak Welsh within Wales. The Welsh Assembly Government are holding a campaign where they aim to have one million Welsh speakers by 2050. There are many strategies the Welsh Government are using to ensure this happens, some of these include increasing the number of teachers that can teach in Welsh and expanding the provision for early years education through the medium of Welsh (Welsh Government, 2016). The Welsh in Education Plan has also been put in place to aid with the one million Welsh speakers, the plan aims to ensure the Welsh language is an integral part of Wales’ education system (Welsh Government, 2017). It is clear to see why there is this high value placed on becoming bilingual for the children in Wales, there are many benefits to bilingualism, this also promotes the child’s heritage and culture for the country in which they live. The Welsh Government (2016) state the Welsh language is a fundamental part of what defines the Welsh people as a nation.  Curriculum Cymreig is a programme in place that celebrates and promotes Welsh language and culture throughout the education system in Wales. This programme underpins learning for the young children in Wales and promotes the unique benefits of living in Wales, it also aims to help children identify their own sense of ‘Welshness’ and helps a child feel a valued part in their local and wider community (Welsh Government, 2003). Smith (2016) discusses the Curriculum Cymreig as having far reaching roots into Wales’ history
It is imperative that early year’s practitioners enable children to feel their language and culture is valued. Conteh (2003) understands that practitioners should encourage the children to use their stronger language within the classroom, she says that this is an effective tool for children to use past experiences to help them gain an understanding of basic concepts. She also states that this would allow the children to feel safe and secure within their learning environment. Brentnall, Cann and Williams (2009) note that children and young people must feel respected and appreciated, regardless of their background. When supporting children who speak additional languages early years practitioners should work with the child’s family to promote the benefits of bilingualism, Smidt (2016) explains that parents have the greatest influence on the child’s language acquisition in the early years. The Welsh Government (2013) understand that as a Government they cannot control how people conduct themselves within their own homes, neither can they force people to speak Welsh with their children, they instead say that it is vital that as early years educators, there is an obligation to encourage and support families to use Welsh within the household. 
Supporting children who speak Welsh as an additional language should also be considered within the learning environment. Dodman (2016, p.9) explains that a multilingual environment can be defined in four areas that often overlap. He says that space, time, people and activities can all hold the ability to promote the spoken or written presence of two or more languages. 
The bilingual activity planned was aimed to promote the use of Welsh language within an English speaking nursery class, where the children were aged three and four. There was a strong focus on repetition, with the practitioner repeating the names of the animals consistently throughout. Siraj- Blatchford and Clarke (2008) note that second language acquisition can be learned in the early stages through repetition. They say this strategy offers the child the chance to practice their new language. An activity delivered in this way allows the children to learn from direct contact with a more knowledgeable other, in this case the early year’s practitioner. Vygotsky describes this as the zone of proximal development, who states that a person who has more knowledge than the learner could support the pupil by scaffolding their learning to achieve what previously they were unable to (Brentnall, Cann and Williams, 2009, p. 41).
Section three
The activity focused on learning names of animals in Welsh. Curriculum Cymreig states that it is important to ensure that all work is appropriate for all pupils in the setting, and that the work places great focus on developing knowledge, skills and understanding through the medium of Welsh (Welsh Government, 2016). The activity offered the children opportunity to repeat and practice new Welsh words, Estyn (2013) conducted research that concluded that practitioners do not practice and repeat Welsh vocabulary enough, or offer children the opportunity to do so. 
Prior to the activity starting the early year’s practitioner encouraged children to sing their good morning song, this is part of the classrooms daily routine. Estyn (2013) understand that by repeating these types of songs daily children are able to learn and store a large range of relevant Welsh vocabulary, within the daily running of the classroom. 
The foundation phase handbook includes Welsh language within the seven areas of learning. They state that in schools where English is mainly the spoken language that children’s Welsh language skills should be encouraged and promoted throughout the foundation phase, by implementing Welsh language in other areas of learning (Welsh Government, 2015).
The foundation phase action plan discusses Welsh language provision as one of the main areas of focus to improve upon, ensuring effective practice relating to Welsh language and culture is shared between settings and practitioners that are responsible for delivering the curriculum to the children (Welsh Government, 2016).
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