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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by Social Care Wales for the Consolidation programme, including:
· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

Learner and employer learning agreement

At the end of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor/line-manager. Once the agreement has been signed, replace it in the correct section of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically using the portfolio proforma provided on Moodle. Portfolios must be complete at the point of submission. 

How to Submit your Portfolio

[bookmark: _Hlk518637269]The portfolio is submitted electronically by sending a Word document only through the University’s Moodle system (PDFs will not be accepted by Moodle). A second copy as a PDF document that includes all the required signatures must be submitted to the Local Authority Training Coordinator/Manager. Please see ‘FAQ How to submit your portfolio’ on Moodle for further details.

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four mandatory Consolidation workshops and by your mentor. Guidance on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Wherever possible the programme will try to ensure that staff who may have delivered training to you during the Consolidation workshops will not be involved in marking of your portfolio after submission. Portfolios are marked by appropriately qualified staff who are usually from outside of your own employing organisation. 

Submission of a Mentor’s report together with Line Manager’s verification is a compulsory requirement of the submission. Failure to include a signed Mentor’s report together with Line Manager’s verification will result in failure of the programme. The Mentor’s report together with the Line Manager’s verification will provide evidence of Professional Practice and professional supervision and observations that has been undertaken whilst following the Graduate Certificate in the Consolidation of Social Work practice pathway, which is equivalent to 7,000 words.

Dates of portfolio submission will normally be made available at induction, at consolidation workshops and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services by name e.g. people in need of care and support and their carers. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individuals in need of care and support and/or their carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including specific medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although guidance will be provided at consolidation workshops about your portfolio, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and as detailed above.

Remember that the Portfolio is YOUR responsibility. You must not rely on anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important and breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail.  Please see handbook for details.   



Dyslexia and other special circumstances

If you have any additional learning support needs that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help, but it is the learner’s individual responsibility to contact them. 
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Task 1

Developmental review – Part a

Guidance: 
This task should be completed by taking into account the work that you will have undertaken since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan. 
Task one (part a and b) should incorporate the use of a model of reflection.
You must meet the Learning Outcomes for this task (see appendix 5 of the handbook).
Please answer the question below. 


	Question:

[bookmark: _Hlk6242578]Using a reflective model critically reflect on your professional development since qualifying as a Social Worker. Make reference to the supervision, training, learning and research that has impacted on your work. Based on this and continuing to use a reflective model outline what you have identified and agreed with your manager and/or mentor for your development over the coming 12 months. You must demonstrate how you intend to meet all of the following learning outcomes:- 

· applying analysis in assessment to inform interventions; 
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.


750 words (+/- 10%:  include your actual word count at the end of each section).


Being reflective in social work involves reviewing your experiences and thinking about what changes are needed to improve your practice. Reflection is a key element of continuous learning and development (Tawio, 2022). I will apply Borton’s (1970) model of reflection to this task, which is based on three questions, (1) what?, (2) so what?, and (3) now what? Borton (1970) reflective model is a simple model of reflection that focuses on three questions to help individuals reflect on their experiences and better understand what happened, why it happened, and how to improve things in the future. The first stage of this model focuses on a description, the second stage includes a knowledge-building stage, and the third stage is an action-oriented stage of reflection that defines what can be done to improve things and enhance the overall quality of practice. 

Since qualifying, I have had the opportunity to attend Risk Assessment Tool (RAT) training which has developed my learning in applying analysis to my assessments and interventions. The RAT looks at understanding parental capacity and the needs of the child. It helps practitioners in child protection work to assess the level of harm, the classification of harm, and predict the likelihood of future harm (Thornton, 2020). The tool is closely aligned with the Family Assessment Framework for safeguarding and promoting the welfare of a child (Department of Health, 2000) and both may be used in conjunction with one another in analysis and assessments. I believe that I have been able to use my learning from the training to undertake initial assessments of care and support needs in children and families work, and it has supported me in my analysis in initial and review child protection cases conference and to assess the threshold and risk of significant harm where concerns are substantiated in respect of a child. In the next 12 months, however, I plan to further develop this aspect of my work, by carrying out a range of assessments, applying both models to my practice, particularly where the threshold of risk of significant harm is finely balanced. I will aim to continue to use supervision as an opportunity to discuss risk thresholds, escalating concerns around risk and to enhance my decision making.  

I have also had the opportunity to attend Effective Child Protection (ECP) training course and Collaborative Communication training. Both have expanded my learning and knowledge on working collaboratively with people in need of care and support, their carers and other professionals. ECP is a practice framework that has been developed by my local authority (Gwynedd Council, 2019), and the model is designed to assess the effectiveness of interventions in child protection work and bring about change for families. The ECP model is focused on collaboration and coproduction with families and the underlying principle is about ‘what matters’ to children and families and giving them voice and control even when statutory duties to intervene take precedence. The Wales Safeguarding Procedures (2019) and Social Service and Wellbeing (Wales) Act 2014 are the driving force behind the ECP model which places children and families in the centre of child protection intervention work. I have used the ECP model and collaborative communication training to have collaborative conversations with children and families about their care and support needs. It has helped me to communicate with children and families to ascertain their wishes and feelings and build professional partnerships. I will continue to use my learning from the ECP training in the coming 12 months, particularly in identifying the strengths of families and engage with them to bring about their own change without the need for statutory intervention. I will also need to further develop my collaboration with other professionals in health, education services, and to have conversations with professionals and set specific, achievable, child-focused outcomes to safeguard and promote the well-being of the child. Collaboration with professionals ensures that there is a share equal ownership of care and support, and child protection plans. 

I have undertaken Joint Investigation Training (JIT), which has provided me with the learning to undertake Section 47 enquiries. From the learning, I have been able to manage my role in some complex situations. I have carried out Section 47 enquiries with experienced social workers and I have been able to apply intervention and a professional judgement whilst co working with case with another worker. In the next 12 months, however, I plan to further develop this aspect of my work, by shadowing more complex cases, undertaking Section 47 enquiries independently and seeking further opportunities to undertake joint Section 47 enquiries with the police. I would also like to continue to further my understanding of public law outline (PLO) meetings and family court proceedings. I will aim to continue to use supervision as an opportunity to discuss cases that meet the PLO threshold and to seek opportunities to shadow and joint work court cases. 


Word Count- 813









[bookmark: _Hlk148199935]Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individu

al/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  25th August 2023

To be completed by learner. 







	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

In this task I will discuss my involvement with 1 and 2. 1 is a mother who recently gave birth to a baby girl and 2 is her partner. 1 has previously been known to social services department and has four other children that are subject to care orders. 2 has no previous involvement with social services department and has no other children apart from his child with 1. 

1 and 2’s child became known to the local authority at 28 weeks gestation. I was allocated the case to carry out a pre-birth assessment and Section 47 investigation. The Section 47 investigation concluded that there was significant risk of harm to the unborn child and recommended an initial unborn child protection case conference and further consideration of the case at a legal planning meeting known as Public Law Outline (PLO). At the PLO meeting a decision was reached that the local authority would initiate court proceedings against the parents (Section 31, Children Act 1989). 

Both 1 and 2 are Welsh speakers and identify with Welsh heritage and culture. 1 is from a town in Wales whereby over 80% of the population speak Welsh. 2 is from a nearby village to 1 whereby over 70% of the population speak Welsh (Census, 2021). They are both in their early 30s and will often use Welsh and English language interchangeably.  

The purpose of the visit was to inform 1 and 2 of a PLO decision. I contacted them by telephone to arrange a home visit. During the conversation, I asked their consent for another social worker to attend with me as part of an observation in relation to my professional practice. I informed 1 and 2 that they were not obliged to agree given the potential sensitive nature of our discussion in respect of their circumstances. However, both 1 and 2 were agreeable to a second social worker on the basis that it was to observe me and not them. 
Word Count- 327



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).


1300 (+/- 10%: include your actual word count at the end of each section).

Both 1 and 2 are homeless and have been living in temporary accommodation for some time. A few days prior to my scheduled visit, the local authority was informed of an incident at the temporary accommodation and health and safety risk assessment recommended that professionals should not attended the property. I contacted 1 and 2 regarding my visit and proposed a meeting at an alternative venue. 1 and 2 were agreeable to this and wished for my visit to go ahead as they had some understanding of the purpose of my visit and were eager to meet and discuss. The parents attended the family room of a local authority building as an alternative venue that was a safe and confidential space. 

Before meeting with the parents, I took some time to consider the information I needed to share with them. Planning beforehand can significantly shape the information that needs to be communicated and using a range of communication skills can be effective when delivering difficult information (Koprowska, 2020). Moreover, Lehtme & Toros (2020) claim that the way in which a social worker talks with parents about concerns in respect of their child can be complex and challenging because it encompasses some of the contradictions embodied in the social worker role.  

I arrived at the location ahead of time in readiness to set up with family room and greet the parents. I had built a rapport with 1 and 2 during the pre-birth assessments phase and I could see that they were apprehensive when they arrived. I asked parents about their midwifery appointments and housing search to put them at ease before starting the discussion. Social workers presence can often cause anxiety for parents and demonstrating respect and compassion can help to eliminate feelings of unease (Walker, 2017). Demonstrating personal characteristics is also a contributing factor to anti-oppressive practice in social work (Dominelli, 2017).

I invited 1 and 2 into the family room offering them a choice of seating. Having already met with 1 and 2 during previous visits, I was aware that they are Welsh speakers but will use Welsh and English language interchangeably during conversation. The Welsh Language Strategic Framework ‘more than just words’ promotes the Welsh language and ensures that Welsh speakers are offered care and support in their first language (Welsh Government, 2012). A core principle of the framework in Wales is that an ‘active offer’ of Welsh language is given to the individual without them having to ask for it, that is we assume they would prefer to speak Welsh when accessing services.  Moreover, a social worker in Wales, it is my duty to offer the parents a service in their language of choice and that service should be provided in the language the individual normally uses; Welsh, English or both. This duty is also set out in the Welsh Language and Standard Policy of my local authority and underpinned in further legislation in Wales; the Welsh Language Measure (2021) and Social Services and Wellbeing (Wales) Act 2014.

From my experience of working in the child protection team and having to talk to families about court proceedings, I acknowledged that these conversations can often be difficult. My communication skills and my knowledge from collaborative communication training were crucial to this practice. To start the meeting, I placed myself to sit opposite the parents so that they both had a clear view of me. I wanted to allow the parents some personal space but also wanted to be able to maintain an eye contact with them throughout the session. Non-verbal communication such as proximity and body language are important indicators in communication without using verbal communication (Lishman et al, 2018). 

I opened the conversation with a relationship-based practice approach. Having assessed the parents during the pregnancy, I had knowledge of the couple and their circumstances. I discussed their strengths and that being their positive engagement with several agencies and their ability to be open and honest regarding their circumstances. Ruch et al (2018) argue that using connections with families can lead to more trusting relationships with the social worker and families can feel more supported during difficult situations.  Striving to maintain the trust and confidence of families is also set out in the Code of Professional Practice for Social Work (Social Care Wales, 2017). 

When speaking to the parents about the local authority’s decision making, I was cautious to use clear and concise language that they were able to follow. Often when discussing legal matters, social workers can get caught up in jargon language that is meaningless to the individual and will often leave families feeling left out and confused (Koprowska, 2020). Using my communication skills that I have gained from communication and collaboration trainings; I used an unhurried pace in my speech and tone and allowed for moments of non-verbal communication such as pauses so that the parents could digest the information being presented to them. In the pause, 2 asked me to clarify what had been said in English. I did this and affirmed the local authority’s decision. 

I offered 1 and 2 to ask questions or clarify any of the information I had given them. One of the key skills to effective communication in social work within child protection is being able to actively listen to others. In actively listening to 1 and 2 share their views, they articulated their feelings on the local authority decision, and it was understandably difficult information for them to hear. In listening to 1 and 2, I demonstrated empathy by being responsive to the emotions they were displaying and reassured them by nodding when they spoke but without interrupting them.  As a social worker, I am expected to respect the wishes and views of individuals (Social Care Wales, 2017) and uphold the core values of social work by treating individuals with dignity (Parrott, 2014). These principles are also underpinned by a person-centred approach.  

Arnstein (1989) model and ladder of participation looks at citizen participation helping us to understand power in important decision making. The ladder is made up of eight steps and at the bottom is ‘manipulation’ (1). At the top of the ladder is citizen control (8). In this practice, it can be argued that the parents’ choice and control was not maximised due to the local authority having already made the decision to instigate court proceedings. Communicating this decision to parents may reflect ‘informing’ (3) and consultation (4) steps of Arnstein (1989) ladder. Arntesin (1989) argues that steps 3-5 of his ladder of citizen participation is not citizen control and reflects only a degree of tokenism with citizens. Recent research indicates that co production with citizens and professionals sharing equal powers can be more difficult among children’s services (SCIE, 2019). Child protection work is bound by legislative thresholds to protect children from harm which in turn leaves little room for co production. In this practice, it can be argued that the parents’ choice and control was minimised due to local authority’s decision having already been made to instigate court proceedings. Despite this, a person-centred approach throughout this practice was important to achieving the best possible outcomes for the child. Ensuring the parents are involved in local authority decisions promotes their rights as parents. Decision making in child protection work is child-centred and the emphasis is placed upon the child that requires safeguarding and the child’s welfare becomes the focus of decisions. Having difficult conversations with families is a fundamental part of child protection work and being honest with parents is a key communication skill even when the information is unwanted (Lishman, 2020). Being open and honest and acting with integrity is an essential code of practice in social work (Social Care Wales, 2017). 

This task looks at my practice in informing two parents of the local authority’s PLO decision. The practice highlights effective communication skills and methods as an essential component in all aspect of day to day work with children and families.


Word Count- 1327















Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

[bookmark: _Hlk145854644]If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

Yes 



	Were you clear why the social worker met with you today?

	We knew why the social worker wanted to see us because she had told me and I was expecting it  

	How well prepared do you think the social worker was for his or her meeting with you?

	Very well. 

	  How has the social worker listened to you and respected your views and wishes?

	Yes. The social worker knows my views and she is understanding  

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes


English and Welsh



	How has the social worker’s involvement met your expectations for this visit?

	I knew it was coming 

	Are there any other comments or suggestions that you would like to make?
	No 






[bookmark: _Hlk148377705]
































Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 


4000 words (+/- 10%: include your actual word count at the end of each section).


In this task, I will be critically reflecting on an assessment I have undertaken in relation to safeguarding children.  I will provide a background to the family’s history and the safeguarding concerns that were brought to the attention of the social services department. I will discuss how the case relates to safeguarding legislation, policies strategies and procedures. To meet the leaning outcomes of this task, I will critically reflect on my analysis and collaboration with others during the assessment process and using professional judgement. 

The family is made up of a mother 3, father 4, and three children, 6 a girl aged 11, 7 a girl aged 10 and 8 boy aged 3. 3 and 4 are separated and the children live with their mother, in a rural village in Wales, where over 60% of residents speak Welsh (Census, 2021). The family consider themselves as White British and the mother’s first language is English, and the children speak English at home. The children attend the local primary school which is largely a Welsh speaking school. The mother and children moved to this village approximately two years ago, having moved from a Women’s Aid Refuge in another local authority area in Wales.  

A CID16 police report was sent to duty and intake team of the children and families team. The referral detailed that the father/ ex-partner in this case had attended the mother’s address and forced entry. The father assaulted the mother and 7 in front of 6 and 8 and neighbours had contacted the police. The mother had injuries to her neck and face and 7 had injuries to her right leg and right arm. 

When a report of child at risk is made, the team manager of the duty and intake team has 1 working day to decide what action must be taken based on the information that has been received. These timescales are set out in the Wales Safeguarding Procedures (2019).

If the child is at immediate risk of significant and/or the case reported may appear to constitute, a criminal offence against a child, they must always discuss the case with the police immediately. Practitioners from other agencies such as Health Services and Schools may also be approached to provide information and they have a duty to co-operate and provide information under Section 164 of the Social Services and Well-being (Wales) Act 2014, further supported by the Working together to Safeguard People Practice Guidance (Wales).

If there is reasonable cause to suspect that the child is suffering or likely to suffer significant harm, then a strategy meeting between the duty and intake team and police should be held to initiate the Section 47 enquiry (Children Act 1989). The Children Act 1989 (Section 47) gives powers to a local authority whereby there is a reasonable cause to suspect that a child in their area is suffering or likely to suffer significant harm, the local authority must make necessary enquiries to consider whether they should take any action to safeguard the child’s welfare. Furthermore, in Wales, Part 7 (section 130) of the Social Services and Wellbeing (Wales) Act 2014 refers to the local authorise duty to safeguard children at risk of abuse or neglect and a key role under the National Occupational Standards of Social Work is to assess needs and circumstances and investigate risk (4) (Social Care Wales, 2017). 

The Section 47 enquiry was allocated to me to carry forward. The Wales Safeguarding Procedures (2019) stipulate that a child with a physical injury must be seen the same day and therefore it was essential to act in a timely manner. In addition, Section 3 of the Social Services and Wellbeing (Wales) Act 2014 places a duty to assess a child’s care and support need within 42 days and this duty runs alongside the Section 47 enquiry. I considered the information that was passed to me from the strategy meeting which recommended a joint Section 47 enquiry between social worker and police. The information from the strategy meeting also considered whether consent should be obtained from the parents to speak with the children. The duty and intake team manager’s decisions were clear in this case that there was sufficient evidence not to inform the parents and the reasons given were clearly recorded as placing the child at greater risk, suspected child victim and jeopardising police investigation. 

In preparation, I took the opportunity to look at any previous information in relation to the family on our recording and filing systems. I could see that the children had been known to another local authority area in Wales with incidents of domestic abuse. The children had also been subject to the Child Protection Register in that area because of domestic abuse. Moreover, further information showed that the children had several moves across the country and had also been known to social services departments in England. 

Milner and O’byrne (2009) five stage assessment model is argued as the most useful in child protection work because it is a start-end approach and can be applied to this case study. The social worker prepares for task, collects data information from all involved, applies professional knowledge to analyse and interpret the information, and reaches a judgement and recommendation. 

I have previously conducted Section 47 enquiry in whereby domestic abuse is a factor, but I had not carried out a domestic abuse situation whereby a child had been injured in the incident. In my experience talking to children about domestic abuse can be difficult because they do not understand the exposure as abuse. Children that have also been exposed to domestic abuse for a long time will also consider such home environment as ‘normal’ (NSPCC, 2023). In anticipation that the children may struggle to speak about domestic abuse, I had arrived at the school with some resources that may be able to assist them. These included activities on emotions and feelings and a social story about domestic abuse. 

Arriving at the school with police, we initially spoke to the headteacher before meeting with the children. The National Occupational Standard for social work requires social work to be practised in multidisciplinary contexts (2) (Social Care Wales, 2011). We informed the headteacher of our reason for visiting and needing to speak the children under Section 47 enquiry. The head teacher shared that she had been concerned about 7 behaviours in the classroom and that she could sometimes be disruptive. She told us that 6 and 8 were the complete opposite and very well behaved, quiet and do not speak about matters at home. She stated that the children were very punctual with good attendance records and were always clean and tidy. 6 was not in school due to him only being in the nursery class and attending part time. We asked to speak with 7 initially then 6. The head teacher brought 7 to the classroom and introduced her in Welsh. I introduced myself to 7 in Welsh and she told me she prefers to speak in English. The Welsh Language Strategic Framework which promotes an ‘active offer’ (Welsh Government, 2011) meaning that an individual may choose to converse in their usual language spoke which may be Welsh, English or both.  

I explained to 7 that we wanted to speak with her about her home life and whether she felt she was safe at home. I reassured her that she was not in any trouble. 7 was very vocal and articulate and reported a detailed account without having to be prompted. She stated that her father had attended their home address, came into the living room, and assaulted her mother. She described in detail that she had seen the father strangle her mother.  She went on to explain that she tried to intervene out of fear and protection but was harmed in the process. She voluntarily showed us a bruise to her right leg and scratch to her right arm. She stated that her older sibling and younger sibling were in the room. 7 wanted to inform us that she did not want to see her father or spend any time with him again. She explained how she ‘lived in fear’ when he was around and that domestic abuse towards her mother had been going on for ‘years’. Both police and I were stunned at her integrity and in line with professional code of practice for social work, I respected her views and wishes. I asked 7 what did she want to happen next, and what did she think would help. I asked this as it was apparent from the start that 7 could articulate her opinions and I wanted to give voice and control to her in care and supports needs (Social Services and Wellbeing (Wales) Act 2014.  7 expressed that she wanted the violence to stop and for her mother and siblings to be safe. 

In speaking with 6 at school, she presented the opposite to her sister 7. She was weary and cautious of our presence and presented as shy. To engage 6, I asked about her hobbies and interests, and we spoke about her strengths at school. When looking at a social story together, 6 told me that she had not witnessed any domestic abuse at home and had no recollection of the incident. Research by Cossar et al (2016) explores engaging with children and young people and finds that even when we attempt to be effective and meaningful it often not as straightforward as we hope. Nevertheless, Stabler (2020) argues that social workers are often viewed in a negative light by children and young people, sometimes as ‘intruders’ or ‘enemies’. I recorded both 6 & 7 discussions whilst at the school to use the information to inform the assessment at a later stage. 

In discussion with police, we reached a professional agreement that a crime had taken place. The father was arrested for Cruelty and Common Assault (Children and Young Person Act 1993, Criminal Justice Act 1988). The father was later released on police bail with specific conditions not to contact the mother directly or indirectly via third party, not to contact 6,7,8 directly or indirectly via third party and not to enter the village where the mother and children were residing. 

I met with the mother and 8 at home. 8 is very young and therefore unable to articulate his wishes and feelings or understand the assessments that are being made around him. He is a sociable toddler who has a very strong attachment to his mother. Observing the mother with 8 provided me with an opportunity to have an idea of the children’s daily lived experience and the parents’ overall ability and motivation to meet the child’s needs. The mother was initially hesitant to engage and stated she lacked trust in social workers in child protection. She feared that her children would be removed from her care. I reassured the mother that this was not the case, however it was my duty to investigate recent concerns and to address the issues in the long and short term (Wales Safeguarding Procedures, 2019, Code of Professional Practice for Social Work, 2017). Mothers’ experiences with child protection services is widely researched and the literature in the main suggests that mothers fear being blamed for their child’s exposure to domestic abuse (Aston et al, 2021, Stewart & Arnull, 2023). Whilst in discussion with the mother, I was cautious of my own beliefs and biases and the impact my judgement would have on my assessment. Anti-oppressive practice guides us to challenge our own beliefs and uphold social work values (Baines, 2017).  One of the strategies that I have developed with experience to ensure my practice is anti-oppressive is self-awareness. The mother informed me that she had been victim of domestic abuse for 16 years. She had moved around many times with her children and had also spent time in a Women’s Aid Refuge. She feared her perpetrator and he always found where they were living. By actively listening and having empathy for the mother, I considered the application of Smale at al (1993) three models in assessment: the procedural, the questioning, and the exchange. The procedural model, reflects the Section 47 enquiry and assessment made by the social worker. It can be deemed as bureaucratic because it considers, threshold, criteria, and what services an individual may be entitled to. The questioning model may also be used by the social worker to ask questions and obtain the information necessary to complete the assessment. The exchange model is a much more collaborative approach and involves the individual being assessed as the expert on themselves and their needs. The exchange model correlates with the principles of person-centred approach in social work practice (Thompson et al, 2007), and supports the overarching objectives of the Social Services and Wellbeing (Wales) Act 2014. The mother wanted to change her circumstances to achieve safety and wellbeing for herself and children. By the end of the discussion, she established that she wanted to work with local authority to improve her outcomes and identified her role in co-production and partnership. The mother considered a non-molestation order and injunction to address the concerns in relation to her ex-partner. Drawing on the families’ strengths and helping them to recognising their own care and support needs emphasises a solution focussed approach within this practice (Thompson et al, 2007). 

During meeting with the mother, I was able to draw up Shon’s (1991) model of reflection. Shon (1991) argues that the reflective model is effective in enhancing our practice and professional learning. The model offers two strands: reflection- in action and reflection on action. Whilst ‘in action’, I was actively thinking about the mother and children’s needs and how to help them. I was reflecting on the information that the mother was presenting to me, and I was actively thinking about the risks during my practice. I spoke to the mother about seeking refuge, but she refused this as an option to her and the children. Following on the practice, I reflected on my involvement and considered the options that I had put to the mother. I reflected that my suggestion to the mother regarding refuge was my opinion and view of the situation, but it was not the mother’s own choice. I reconsidered the situation from the mother’s perspective and autonomy to make her own decisions. I also reflected on how difficult it would have been for the mother to speak to a social worker about domestic abuse again, having been a victim for many years and had previous involvement with social services department. In my reflection. I considered the impact and role of trauma on the mother and children from their experiences of domestic abuse and how resilient they were despite their experiences. Levenson (2017) research outlines how trauma-informed approaches can be easily integrated into many models of assessment in social work practice and incorporates key principles of trust, collaboration, choice, and empowerment which underpins social work’s core ethics and values. 

The following day, I met with the father as part of the Section 47 enquiry. I had previously attended Domestic Violence training with my local authority and this knowledge along with collaborative communication training assisted me in engaging with him.  It can be challenging to engage with perpetrators in child protection work because of their resistance and hostility (Laing & Humphreys, 2013).  Communicating in a calm and non-threatening manner, being concise in relation to the concerns was key to involving the father in the Section 47 enquiry. The code of professional practice and core value of social work is to uphold a service, acting with integrity and show respect of all individuals (Beckett et al, 2017). The father minimised the local authority and police concerns and placed blame on the mother’s mental health. It appeared that the parents had separated on many occasions over the years, but that domestic violence continued to re-surface.  I considered the cycle of change by Prochaska and DiClemente (1983) and its application to the father’s circumstances to inform my assessment and analysis of intervention required. Whilst gathering information from the father, he shared that he had attended various courses and programmes in relation to domestic violence over the years. The most notable being a 10-week Caring Dad’s; a programme for fathers who perpetrate domestic abuse. It is a child-centred programme looking at helping fathers’ attitudes and behaviours to reduce the risk of harm to their child. Prochaska and DiClemente (1983) model is made up of six stages, precontemplation, contemplation, preparation, action, maintenance and relapse. It is evident that over time, and in the involvement of a previous child protection plan, the father had considered to change his behaviours. He took positive action with a previous local authority and a child protection plan to change his behaviours and maintain them for period. However, he now had relapsed, falling back into the pattern of old behaviours, and having to start again. 

Over the next 1-2 days, I continued with Section 47 enquiry by gathering information from other agencies. An essential component of a child-centred assessment in Section 47 enquiries is gathering information from the agencies that know the child. I contacted the school, school nurse and health visitor by telephone for further information. Often other agencies will be able to provide any professional concerns or any parenting concerns in relation to the children and most importantly evidence of whether the children’s needs are being met. I had some brief information from the school during attending to speaking with the children however, the time was restricted to speaking with the children on that day. The school informed me that 7 has been receiving some input in house through a ‘Seasons for Growth’ programme as they were aware that the children had moved to the area and had been affected by domestic abuse. The school is also a trauma-informed school, and they were providing support to 7 in relation to her behaviours and its barriers to her learning. In discussion with the school nurse about 6 and 7, the records showed little information due to the family having not lived in the area for very long and the involvement of the school nurse can be limited at 6 and 7’s developmental ages. The Health Visitor for 8 appeared to have the most information and knowledge in respect of the family during the information gathering process. The Health Visitor had visited the family home on many occasions to have contact with 8 and the mother had disclosed her history of domestic abuse before moving to the area. The Health Visitor appeared to have a good relationship with the mother and the mother was trusting of the Health Visitor. The Health Visitor noted that she had some concerns for the mother’s emotional wellbeing as a victim of domestic abuse and had referred the mother to the local women’s aid service. I was able to use this information to contact women’s aid to establish their contact and involvement with the mother. 

The Wales Safeguarding Procedures (2019) gives clear guidance that the task of a Section 47 enquiry is to gather enough information as possible to determine what is in the best interests of the child to protect them from actual or likely significant harm and promote their well-being. Multi agency information gathered in this case, provided another layer to informing my analysis and professional judgement and can gave me knowledge of the family’s contact with professionals, family structure and history. 

To bring the Section 47 enquiry together, an analysis of the information I had gathered was required to reach a conclusion and recommendation. An analysis must consider the children’s overall wellbeing and health, the children’s views and wishes about their lived experiences, parental attitudes towards the concerns, and the adult concerns impacting on their parenting in line with the Wales Safeguarding Procedures (2019). I balanced the guidance set out in the procedures with the rights of the children and what was significant in this case is that 6,7 and 8 continued to be exposed to domestic abuse even post separation of their parents. Article 19 of the United Nations Convention of the Rights of the Child (UNCRC) outlines that violence against a child, or a young person is not acceptable or justifiable and that governments must do all they can to ensure that children are protected from all forms of violence, abuse, neglect, and bad treatment by their parents. Furthermore, Wales commitment to the UNCRC is underlined by the Welsh legislation Rights of Children and Young Person (Wales) Measure 2011 which places a duty on Ministers to have due regard for UNCRC when developing or reviewing police and legislation in Wales. The Measure also makes Ministers responsible for ensuring that people in Wales know about, understand, and respect the rights children and young people as outlined in Article 42 of the UNCRC. 

To further clarify my analysis, I used the Risk Assessment Tool (known as Risk 2, Thornton 2013) which is an assessment to increase focus and reduce uncertainty when considering whether a child is suffering or likely to suffer significant harm. The Risk Assessment Tool gives consideration to critical risk factors and their level of potential harm, and it can be used in alongside the Assessment Framework for Children In Need and their families (Department Of Health, 2011). The Assessment Framework for Children in Need recommends that a child’s developmental needs, parental capacity and environmental factors must be considered in the safeguarding and welfare of children. Moreover, I was able to apply Maslow’s (1943) Hierarchy of Needs Theory to my assessment and in analysing the children’s needs. Maslow (1943) proposes a five-stage pyramid of needs which works in a bottom-up approach physiological needs, safety needs, love and belonging needs, esteem needs and self-actualisation.  Maslow (1943) describes that at the bottom of the pyramid are a child’s basic which include shelter, warmth, accommodation, and physical safety. The top of the pyramid is the child’s self-fulfilment, when all their needs are met and they are thriving to their best potential. Maslow (1943) explains how a child cannot move through the stages of the pyramid and the hierarchy of needs cannot be met is the basic, fundamental needs such as safety are not met first. During my analysis, I raised my own questions of disguised compliance. What struck me was the father’s ability to change at some point, but not maintain and ensure it was long lasting to protect his children form harm on a long-term basis. At some point, the father stopped perpetrating domestic abuse which subsequently ended statutory involvement in another locality. To explore this further and clarify my judgments, I consulted the North Wales Practice Guide Working with people displaying disguised compliance (2020). The combination of assessments and theory, which complimented one another in this case helped to me reach a sound professional judgement, identified a clear determination of my assessment and one that I was confident to present to my manager. My analysis concluded that the concerns were substantiated and that the children were deemed at risk of significant harm. 
In supervision with my manger, we discussed my assessment and my recommendation for initial child protection case conference. Protected supervision time with my manager was critical to reflect on how I reached professional judgement in my assessment and being accountable for my professional practice (National Occupational Standards for Social Work, 2017) 

The Big 6 Model of critical reflection (Mclean, 2016) enables social workers to think about power, values, emotions, knowledge, uncertainty, and self-awareness. I considered the role power played in this case and the balancing the power of statutory intervention with the wishes and feelings of the parents. I considered my own feelings towards the case, and the emotions that surfaced during the assessment which led to my own self-awareness. I considered the uncertainty I had during my analysis and the steps I took reduce the uncertainty to reach a professional judgement. Finally, I considered my knowledge and skills and contribution to the assessment but my development for new knowledge and learning.
	
Having reflected on the case in supervision, this then led me carry out further research on domestic abuse and its feature in child protection work. The prevalence of domestic abuse is social work practice is significant and thus it is important to maintain knowledge to uphold the quality of my work (Code of Professional Practice, 2017) Domestic abuse features in over 50% of Serious Case Reviews and it is described as a hidden epidemic in Wales and a public health issue across the UK (Safe Lives, 2017). More specifically, 64% of repeat child protection plans a result of domestic abuse and up to 86 % of children are either in the same or adjoining rooms during an incident of domestic abuse (NSPCC, 2019). Furthermore, 6 & 7 at are the developmental age whereby they can recognise the control/abuse by one dominant parent and it was felt that they have a good understanding of the problems perpetrated by their father. Adverse childhood experiences (ACE) such as being raised in a household where domestic abuse is present, can have a detrimental impact on the health and wellbeing of children and research indicates that children with ACE's results in lasting trauma into adulthood (Public Health Wales, 2023).

I contacted the mother and father to inform them of the outcome of the Section 47 enquiry. An initial Child Protection Case Conference must be convened within 15 working days of the initial strategy meeting. I recognised the emotional impact that the assessment had on the mother and the prospect of her children being discussed at an initial child protection case conference once again. I reassured her that we could plan in partnership how best to move forward and address the concerns. 

To conclude, it was difficult to balance the wishes and feelings of the parents and the children in this case with the statutory threshold for significant harm. In supervision and reflection on my practice, I was able to consider interventions collaboratively with the family that had not been offered previously to them, in order to improve their overall outcomes and avoid the involvement of social services in the future. 

Word Count- 4,368












[bookmark: _Hlk147593687]
Task 4

Safeguarding in an area which is not your main area of work

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children please write about adult safeguarding. If you usually work with adults, then write about child safeguarding.  Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding.

 500 words (+/- 10%: include your actual word count at the end of each section).


The Social Services and Wellbeing (Wales) Act 2014 came in to force in April 2016. The Act provides a legal framework for improving the well-being of adults and children who need care and support, carers who need support and for transforming social services in Wales. The main principles of the Act are for people who have care and support needs to achieve wellbeing. The Act focusses on people, partnership, and prevention. Part 7, Section 126 of the Act refers to safeguarding and specifically to ‘adults at risk’. An ‘adult at risk’ is defined by the Social Services and Wellbeing (Wales) Act 2014 as an adult who is experiencing or is at risk of abuse or neglect, has needs for care and support (whether or not the authority is meeting any of those needs), and as a result of those needs is unable to protect themselves against the abuse or neglect or the risk of it. The Act specifies that if a local authority has reasonable cause to suspect that a person within its area is an adult at risk, it must, make whatever enquiries it thinks necessary to enable it to decide whether any action should be taken and, if so, what and by whom. The duty to safeguard adult at risk is supplemented by a power to apply to the courts for an Adult Support and Protection Order (Part 7, Section 127). The purpose of an adult protection and support order are to enable the authorised officer and any other person accompanying the officer to speak in private with a person suspected of being an adult at risk, to enable the authorised officer to ascertain whether that person is making decisions freely, and to enable the authorised officer properly to assess whether the person is an adult at risk and to make a decision as required by section 126 on what, if any, action should be taken. 

The Wales Safeguarding Procedures (2019) provides the guidelines for safeguarding adults in Wales. The procedures give an overview of the safeguarding process and the necessary steps that should be taken when an adult is deemed at risk. In the first instance, there should be an identification of the concerns and a duty to report those concerns and initiate enquiries. Adults at risk should be offered prevention and early help on the emerging concerns and/or immediate protection may be required to keep the adult at risk of harm safe. The procedures emphasise that unmet care and support and protection needs must be addressed to keep the adult safe. Moreover, the Welsh Government’s practice guidance Working together to Safeguard People (2022) in Social Services and Wellbeing (Wales) Act 2014 provides statutory guidance to professionals handling cases of adults at risk. The guidance is underpinned by the principles set out in the Social Services and Wellbeing (Wales) Act 2014 and highlights safeguarding as everyone’s responsibility. The main overview of the guidance is adopting a coordinated person-centred approach to ensure that safeguarding arrangements by professionals are effective. 
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work

400 words (+/- 10%: include your actual word count at the end of each section).


The Social Services and Wellbeing (Wales) Act 2014 has streamlined some of the differences between safeguarding adults and children in Wales. Section 7 of the Social Services and Wellbeing (Wales) Act 2014 relates specifically to safeguarding and this section of the legislation provides the framework for the Wales Safeguarding Procedures (2019) which apply to both safeguarding adults and children. 

One of the main differences in relation to safeguarding children is the statutory duties of the Children Act 1989. Under Section 47 of the Children Act 1989, where a local authority has reasonable cause to suspect that a child in their area is suffering or likely to suffer significant harm, the local authority must make necessary enquiries to consider whether they should take any action to safeguard the child’s welfare. If a child is found to be at immediate risk of significant harm during the enquiries, unreasonable access to the child is refused, and the local authority believe that access is needed as a matter of urgency, then the local authority may apply to the family court for an Emergency Protection Order (EPO) order under section 44 of the Children Act 1989. The EPO enables a child to be removed for immediate short-term protection. 

Part 7, of the Social Services and Wellbeing (Wales) Act 2014 relates to ‘adults a risk’ and specifies that if a local authority has reasonable cause to suspect that a person within its area is an adult at risk, it must, make whatever enquiries whether any action should be taken. Unlike safeguarding work with children, an adult with capacity may refuse to engage with enquiries and may refuse to their information being shared with other agencies. Furthermore, an adult at risk may not be removed from his or her home without their consent, unlike the legislative duties that apply to the protection of children. Most cases of abuse or neglect to an adult, will involve some form of criminal behaviour and a criminal investigation may be carried out in suspected cases of abuse or neglect. For example, it is an offence to ill treat or wilfully neglect a person who lacks capacity (Mental Capacity Act 2005, Domestic Violence Crime and Victims Act 2004). 

Another difference between safeguarding adults and children is adults have the right to make their own decisions and they are assumed to have capacity unless it is proven otherwise. Once a child reaches the age of 16 years, they are presumed in law to be competent. However, ‘Gillick competence’ refers to a child under the age of 16 years with the capacity to make relevant decisions about their care and treatment (Griffith, 2016)

 
Word Count- 439







[bookmark: _Hlk147593635]Task 1 (Part b)
Developmental Review 

Guidance:
Please ensure you refer to a reflective model and that you met the require learning outcomes for this task (See appendix 5 of the handbook).

	Question:
Using a reflective model critically reflect on your development including reference to training, learning, research and use of supervision since completing Task 1 (part a) (when you began the programme). 
[bookmark: _Hlk6242917]Consider in discussion with your mentor/supervisor/line manager the extent to which your learning needs has been achieved. Identify any additional learning needs to support your development in the transition to becoming an experienced practitioner in your future career. You must include a reflection on feedback that you have received from individuals in need of care and support and/or their carers and how this feedback has informed your future professional development.

750 words (+/- 10%: include your actual word count at the end of each section).


In this task, I will critically reflect on my development since beginning the programme by using Kolb (2014) reflective cycle. Kolb (2014) reflective cycle is a holistic learning and development process based on the reflection of active experiences. Kolb (2014) reflective model is referred to as “experiential learning”. The basis for this model is our own experience, which is then reviewed, analysed, and evaluated systematically in three stages. Once this process has been undergone completely, the new experiences will form the starting point for another cycle (Kolb, 1984). 

In task 1a, I discussed my learning need to further develop my analysis in assessments, carrying out a range of different assessments and applying models to my practice. Through supervision, I have been able to reflect on my practice and my use of the Risk Assessment Tool (RAT) in child protection cases, which is used in preparing the report for initial child protection cases conference. The RAT in child protection gives greater clarity to inform my analysis whereby the likelihood of significant harm is finely balanced. I have since attended a supplement training in Risk Assessment Tool for Prebirth and Unborn Children to further enhance my learning. This is a supplement assessment to use in initial assessment and analysis to inform my interventions and the risk posed to unborn children. I have undertaken assessments where there are child protection concerns in relation to an unborn child by using the Risk Assessment Model and Prebirth/ Unborn Child Assessment Supplement in conjunction with one another to analyse risk and inform decision making. I have used these assessments to also inform whether the threshold of instigating proceedings is met in court work.

In Task 1a, I discussed my learning need to further develop my collaboration with families, and other professionals. In supervision, we identified cases that would give me the opportunities to work collaboratively. Working on child protection plans has given me the experience to expand and enhance my practice in working collaboratively and in partnership with families as well as professionals. In child protection work, it is statutory to carry out visits to children every 10 working days and facilitate core group meeting every 4 weeks. In more complex child protection cases, it has often been necessary to carry out joint visits to children and families and this may be with health visitors, school nurses or education. In my experience of case holding more child protection cases, I have been responsible for facilitating and coordinating the child protection plan. This has involved, working together as a core group of professionals with the family to monitor actions and outcomes required. A multi-agency approach to child protection work is argued as the most effective approach to safeguarding children (Sidebotham et al, 2016)

In Task 1a, I discussed my learning needs to undertake more complex cases and develop my practice in single agency and joint agency Section 47 enquiry. In supervision, we agreed that an initial approach to developing my practice would be to shadow a senior social worker. I have been able to draw upon other areas of my development such as my collaboration with families to inform my analysis and assessment in complex case and areas of joint agency Section 47 enquiry. Furthermore, I have developed my practice in complex court work by attending PAMS Assessment training. The learning from this training has added valuable knowledge to my skills base and has enabled my case hold court work, undertake parenting assessments, file them to court and give evidence in a court setting on my work. 

A family I worked with recently had told me that they had felt empowered working with me as their social worker. They fed back that they felt their voices had been heard, they had been believed and that my approach was genuine. They stated that they felt included in every stage of my intervention and planning. The case progressed to the family courts with the mother seeking a non-molestation order against the father. The mother shared that she would not have had the courage and knowledge to progress so far without the involvement of my role. From this feedback, I have identified that I have a particular interest in domestic violence and abuse, its effects on children and how best to support children and families that are affected. In discussing in supervision, we identified that my development to a more experienced practitioner would require further training to deal and work with more complex cases. We established that attending Achieving Best Evidence (ABE) Training would meet the needs for my future development and learning. ABE is a specialised course looking at how to plan, prepare and conduct an interview with a victim or witness by complying with the requirements and competences that are compatible with carrying out interviews or investigations. These skills are competencies are particularly crucial where children are witnesses to domestic violence and abuse situations. 
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	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	
Carmel’s social worker journey development has included COVID-19 and the challenges that this brought when we were all taken in a new way of working when safeguarding and supporting the families we work with. It became clear quickly that Carmel is a competent social worker.

When I have taken into the tasks a and b that she has reflected on it made me stop and think about her social work journey thus far and gave me opportunity for reflection. As part of introduction when she started her employment in the team and during on supervisions, we often taken the time to look back, look to the present and to look forward in terms of her path. In the 2 cases she has reflected on she has reflected on having have the opportunity to undertake all the training that Gwynedd Children’s Services have to offer, and this has included RISK 2 MODEL (Bruce Thornton), Effective Child Protection (Dafydd Paul) and the Collaborative Communication Training. There is a theme within all these training in terms of how we assess risk and support families and this training and use of the risk models is integral to social work practice in the team. 

Carmel as been able to reflect for supervision sessions and she uses this time effectively with clear evidence of planning for discussion. Carmel comes to the discussion with ideas in terms of moving forward rather than coming with an expectation that supervision is an arena to just follow managers advice and we have joint discussion and sometimes gentle challenge. I consider there is another link here given she has attended the above-mentioned training as again this all links to the processes we use in Gwynedd Children’s Services. She has acknowledged an interest in domestic abuse, and we will build on this with mentor possibilities available to her within the team for less experienced colleagues. 

Again in her portfolio (task B) she reflects on  case and her development with the family, in order to do this she needed to consider her own value base and drive forward to support and I am of the clear opinion that the collaborative and patient way she supported the mother in the family that this helped her make the changes she needed to ensure safety for herself and her children. The children were guarded due to their experiences, but she remained child focussed to build their trust while at the same time the very careful balance when building trust with mum but also being clear Child Protection Procedures were in place and these needed to be adhered to; again, the link here to the Effective Child Protection training and process that has been able to guide practice.

Carmel has had positive feedback from colleagues in multi agencies and this feedback has come to me and on occasion to Senior Management when foster carers have made contact to describe her positive support. 

Carmel has presented assessments  to various panels and Children Family Court, she has shown that her clear written evidence has meant that this has aided Court and on occasion left little doubt when decisions have needed to be made and also meant that when she has had to give verbal evidence it as to  degree made it simpler when it has come to cross examination as the legal instructors were left with little opportunity to cross examine. This is the same for her case recording, it is clear and succinct, timescales are met well but in terms of development this is something to work on around planning and sometimes saying no if she is asked to help within the team. 


	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’








Learner Details

Learner details, Signatures and Line manager verification.

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio.

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner:  CARMEL LOUISE JONES

2. Learner’s University Number: 2026952

Address for Correspondence:

80 TREM ELIDIR
BANGOR
GWYNEDD
CYMRU
LL57 2UG



Telephone Number: 07889162128

E-mail address: carmeljones@live.co.uk 

Date of Professional Qualification: MA SOCIAL WORK, PRIFYSGOL BANGOR, 1.10.2019

Date of registration with Social Care Wales: 19.11.2019



3. Name of Learner’s Agency

Agency Contact details: Cyngor Gwynedd

Name: Awen Williams 

Address:
Swyddog Hyfforddi Gwaith Cymdeithasol
Uned Datblygu’r Gweithlu
Y Ganolfan Ddysgu
Cyngor Gwynedd
Caernarfon


Telephone Number: 01286 679026 est 37035


E-Mail address: awenwilliams@gwynedd.llyw.cymru 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details 

Name: Heidi Rylance 

Address: 

Tim Plant a Theuluoedd Dwyfor
Dwyfor Children and Families Team 
Cyngor Gwynedd Council
Swyddfa Dwyfor 
Ffordd y Cob
Pwllheli 
LL53 5AA

Telephone Number: 01758 704428


E-Mail address: heidijanerylance@gwynedd.llyw.cymru 


	6. Observer details 

Name: Heidi Rylance 

Work Address: 

Tim Plant a Theuluoedd Dwyfor
Dwyfor Children and Families Team 
Cyngor Gwynedd Council
Swyddfa Dwyfor 
Ffordd y Cob
Pwllheli 
LL53 5AA


Professional Qualification and date of qualification: 

DipSW – October 2004. 

Telephone number: 01758 704428

Email address: heidijanerylance@gwynedd.llyw.cymru









Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  C L Jones

Carmel Louise Jones 

Date:        21st October 2023 




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


Signed:     _ _ _H J RYLANCE _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date:        _ _ _ 20TH OCOTBER 2023_ _ _ _ _ _ _ _ _ _ _ _ _ 




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.

Signed_____H J Rylance___________________ (Mentor)

Date ___20th October 2023________________







 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).




I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:             _HEIDI RYLANCE _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER:  _ _ _ H J RYLANCE_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                _ 20th October 2023_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	
Carmel Louise Jones 

	
Name of Team/Agency 
	
Tim Plant Dwyfor

	
Name of Mentor 
	
Heidi Rylance 

	
Name of Line Manager 
	
Heidi Rylance 



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:      C L JONES        Print Name: Carmel Jones  Date: 21st October 2023.  
(Learner)

Signed:…H J RYLANCE …………….. Print Name:……HEIDI RYLANCE …………………….Date:……20TH OCTOBER 2023…. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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