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1. DESCRIPTION
The ten week programme encompasses theoretical and practical learning, thinking and making. Formal theory is delivered on a weekly basis to students over two hour periods. The practical elements are also presented on a two hour weekly basis. The module seeks to help students develop the fundamental skills of research and visual enquiry. This forms part of the teaching agenda which sees the assessment process as developing skills that can be used beyond the end of the programme of study. Also to develop skills the individuals need to know in terms of working, learning and thriving as an artist. This module enhances practical skills in a number of fields of expertise. Teaching strategies that are outlined within theoretical study  are lecture, guided and controlled discussion all of which is underpinned with critical thinking. Practical strategies involve controlled, guided and group discussion. Additionally, there is an emphasis on group activities, demonstration, further independent study, homework and tutorials. Embedded within the module design are aspects of mentoring, a gallery visit and an artist talk. As a result, students are exposed to various learning strategies. Some of which include; direct instruction, interactive instruction, indirect instruction, individual study and experiential learning. All of the above is supported by formative and summative assessment. It must also be stressed that the range of learning theories namely, behaviourism, humanism, constructivism and cognitivism are employed within the programme.
[bookmark: _Toc33212678]2. TARGET AUDIENCE 
This module is targeted to level 4 students of the Fine Art: Studio, Site and Context programme during the first semester of their studies. The module is  designed to allow for the practical exploration of materials and processes and ensures students are equipped to take full advantage of the programme at levels 5 and 6. The course is appropriate to this level of learner as it  encompasses and celebrates a broad, open approach, drawing upon an expanding range of materials, media, concepts and philosophies. Students will have access to a wide range of media with which to convey their work and ideas. Studio practice is at the core of the teaching. The studios are the powerhouse; places where ideas are explored and developed through material practices. Explorations of context are developed at level 4 and form central debates within the course. Context is taught through theory lectures and practice-based lectures, seminars and discussions. Experimentation, investigation and questioning are drivers of both practice and theory throughout the module. The structure of the module encourages students to think laterally about their concerns and to explore the potential of various media. It allows freedom to explore and push their ideas to the limits and beyond. Emphasis is placed upon the relevance and significance of materials or medium in relation to ideas and context. There is no hierarchy of medium within fine arts practice which encourages level 4 learners confidence. The module encourages students to consider the artist’s position within society, both historically and contemporaneously. Thus allows students to begin to locate their own work. It also provides a multitude of references and inspiration to students and consequently the studio becomes a comfortable, energised and animated environmemt for development, discussion and practice.
               The emphasis is placed upon equipping students with a wide range of techniques and processes and promoting the understanding of a broad range of media in Fine Art. This modules is delivered through a series of lectures, practical activities, discussions, visits and one to one tutorials, which deal with diverse approaches to Fine Art practice in a contemporary context and the acquisition of both practical and critical knowledge. Through tutorials and critiques the students are encouraged to question and to develop an individual creative enquiry and language of communication. 
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This module aims for students to think beyond material process and consider the conceptual implications of making. It promotes an understanding of the rationales behind making and unmaking and the importance of the relationship between construction and deconstruction, both intellectually and practically. Upon completion of the module, students will be able to conceptualise and analyse the relationship between the material process and theoretical understanding. Theory and practical teaching will develop students consideration of  a contemporary Fine Art context of making in the 21st Century. Learners will question and evaluate process in relation to conceptual understanding. At the heart of this module is strengthening learners confidence to dare, critical thinking, creativity and articulation of thoughts. Student’s knowledge and understanding is developed through generating ideas independently and collaboratively in response to the modules brief. Students will also enhance their bank of knowledge of artists from both historical and contemporary contexts. The brief will lead learners to expand upon their navigation, retrieval and management of appropriate research. The range of strategies allows students to apply, combine and expand their learning in different ways. The modules design ensures that students manage and make appropriate use of the interaction between intention, process, outcome, context, and the methods of making. The module intends for students to analyse information and experiences, formulate independent judgement, and articulate views through reflection, review and evaluation. The modules practical aspects allow learners to develop ideas through to outcomes that confirm their ability to select and use materials. This will result in enhancing students ability to communicate ideas and information in visual, oral and written forms. Whilst also exercising self-management skills in managing their workload and meeting the submission deadline. The scheme challenges students to accommodate change, and work within contexts of ambiguity, uncertainty and unfamiliarity. Most importantly, this introductory module aims to motivate and sustain students ability to further investigate their subject area. 
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Embedded within the module are cross cutting themes of teamwork, communication, equity and Inclusion. Teamwork is core to the students learning experience during group critiques, activities and discussion. Working collectively is a “critical skill that students should practice” (Brusa, 2019, p.1).  throughout their studies. The experiential learning qualities this theme embodies challenges students to focus on a given task and could side step any resistance to this style of cooperative learning. The active learning within teamwork activities include “cognitive components of reflecting and thinking as well as the behavioural components of observing and acting.” The reflective nature of teamwork allows students to synthesise the information taught and actively engage and apply thoughts in a relevant an real environment. Shared struggle is also important to this theme as it can facilitate connections between students. Support from other students can allow learners to gain confidence in approaching tasks. With confidence gain increased participation becomes possible.  However, it is argued that incorporating teamwork to adults and “helping them see its value can often prove difficult in an academic setting”(Brusa, 2019, p.1). 
               Hubleys figurations demonstrate that communication is a complex process.(Hubley,1993) For this theme to be effective teachers need to be aware of the barriers of communication and do their upmost to minimise them. For example, the learning environment should be well lit, quiet, comfortable. Students directions should be clear and utilise vocabulary that the student level will understand. Discussion within the module is an effective way for the instructor to overcome these barriers. The rapport between students and teacher can actively encourage communication. Communication also presents itself non verbally. Although subconscious, this communication can give teachers an insight into learners progress. Body language can exude anything from students confusion or boredom through to their  enthusiasm and confidence. (Prozesky, 2000) Written communication is provided through the modules learning resources, handouts and summative assessment. This form of communication can encourage students to revert back to the learning during their independent study time. Because students often heavily rely on this form of communication to reinstate their knowledge teachers need to ensure that they communicate and guide students effectively. 
               The nature of fine art and this module strives to “make everyone feel included and supported.” (Lekh, 2019) Inclusion feeds into the structural design of the module. Lessons are aimed to cater and support students with learning difficulties and also challenge gifted learners. The responsive environment and heavy use of dialogue allows students to feel as though they are part of a community where each individual is valued. It is vital that the teacher creates an environment that is “open to representation of different viewpoints.” Through discussion lecturer will encourage these alternative perspectives and debate students ideas. The group discussion and activities aim to include an entire group participation. Tutorials also help create personalised learning that focuses on the needs of a particular student and allows them to set goals and “feel they have ownership of their learning.” (Lekh, 2019)  The gallery visit and artist talk and theory within the scheme enables students to develop inclusive values through real experience and “exposure to other cultures and world-views.”(Lekh, 2019). This can be seen as a way of bringing the community into the classroom and taking the learners out into the community. Essentially the theme hopes to “create a supportive, respectful environment: promote diversity and equity.”(Lekh, 2019)
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Students attend lectures and practical workshops based around the module content and lecturers current research activities. During lectures they are encouraged to participate in dialogue and discussion about their work and other artists in the context of the module, as part of both structured teaching and independent learning. The module requires different strategies and balances of experiences to deliver the specific subject. Contact periods will consist of Lectures, Discussion, Demonstration, Group Tutorials, One-to-One tutorials, Group work, independent study and visits. 
               Lectures will consist of a formal presentation giving information relevant to the module, accompanied by theory based art investigation. Discussion informs both theory and practice and aims to improve articulation of arts based language and “ “help boost critical thinking.”(Bowen et al, 2014) 
               Demonstrations are delivered to teach specific skills to students and encompass the modules practical work. This indirect instruction aims to aid students cognitive learning (Piaget, Erikson, 1936). This is formally assessed but will include informal feedback. 
               Group and one-to-one Tutorials are delivered over a set period. Individual tutorials offer a more focused and in-depth opportunity for student feedback and development of ideas and are arranged in relation to the individuals practice. The idea is to guide students into constructing their own ideas and “engage students with the language and concepts of the material and performance aspects of creative work.” (Shreeve, 2010, p.23)
               Group work involving critique is  subtly scheduled and forms part of the formative assessment. These are scheduled for the purpose of feedback whilst work is in progress and involving student participation and peer criticism. 
               Critique during group work and tutorials are used for students research and development through to the modules submission. This is an ideal vehicle for developing individuals confidence in process and transferable skills. 
               Providing groups of students with activities and discussions strives to “enhance human relations and self-awareness, and create a willingness to consider new ideas.” (Jarvis, 2010, p.159) The students are encouraged to take responsibility for their learning. This strategy facilitates the sharing of ideas, teamwork and helps students build self-confidence. 
               Independent study aims to guide students to delve into their personal creative development of their subject matter. Students will  “experiment and explore, producing diverse responses to projects, not right answers.” (Shreeve, 2010, p.10) In response to the modules brief students participate with a constructivist approach. (Dewey, Vygotsky, Bruner, 1998; see also Lave and Wegner, 1991) Subsequently, the teacher adopts the role of “facilitator or co-researcher.”(Shreeve, 2010, p.12) Developing ideas through sketchbooks, drawing, process and reflection gives the learning a holistic feel. (Maslow and Rogers, 1959) 
               The inclusion of an external gallery visit and artist talk seeks to “provide a learning experience.” (Jarvis, 2010, p.168) This can be seen as an “episodic experience” (Jarvis, 2010, p.168) and provides students with a primary experience and sense of reality. This form of experiential learning(Kolb, 1984) supports the secondary experiences of the teaching environment.
[bookmark: _Toc33212682]6. LINK TEACHING STRATEGIES TO LEARNING THEORIES
A range of learning theories namely behaviourism, humanism, constructivism and cognitivism are included in this  scheme of work and link with relevant teaching strategies.
Lectures traditionally adopt behaviourist (Skinner, Pavlov and Watson, 1913) qualities however it should be stressed that lecturing in this module seeks to adopt a modernised approach to the traditional behaviourist lecture. The discussion strategies proposed as part of lectures will not expect learners to retain or recite knowledge but  gain a general understanding of the fine art canon and situate themselves in the context of today. The making, doing and situated peripheral participation (Lave and Wenger, 1991) of the experiential learning experiences are essential to this design. Experiencing art through theoretical and practical teaching is proven to develop students empathy and tolerance. (Greene et al, 2014) Cognitive learning (Piaget, Erikson, 1936) is included in the demonstration and practical activities and are designed to encourage students tolerance and skill development through practice. (Jarvis, 2010, p.149) Tutorials similar to discussion make up a large amount of the teaching and closely links to constructivist theory. Therefore, it is relevant that they challenge students to construct their own ideas (Shreeve, 2010, p.13) This way of learning is fundamental to the development of art students and experiential learning. Independent study also shares constructivist qualities. The brief, self-directed learning and homework allows students to “experiment and explore, producing diverse responses to projects, not right answers.” (Shreeve, 2010, p.10) In wholly engaging with the subject matter, students not only engage their brains, but a “bodily learning that involves emotions and senses.” (Shreeve, 2010, p.3) Subsequently, students take on board a humanistic approach to learning.(Maslow and Rogers, 1959)  Constructivist theory and experiential learning(Kolb, 1984)  is also outlined within the gallery visit and artist talk. This gives students an real time experience and the active learning is designed to inform the modules teaching. Group work also facilitates constructivist learning. Activities and group tutorials are designed to emphasise students communication of ideas and teamwork skills. 
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The assessment for this module is split into two components that allows student to attain 20 credits. The first component is measures 10 credits. This consists of a portfolio of the process and practical works created as part of the construction deconstruction of materials. The second is also worth 10 credits. This includes a portfolio of students extended research based on the discussion and theoretical aspects of the module. The studio environment and practical elements give insight into processes, ideas and making. Dialogue within group activities, discussions, tutorials and questioning inform the formative assessment. The immediacy of discourse in analysing practical elements as opposed to an essay for example can be an effective way of assessing learners. With constructivist theory in mind, this has potential to meaningfully connect with students and inform their learning and development prior to the modules final submission. 
The culminative submission of the module includes summative assessment and provides students with “developmental feedback.” (Shreeve, 2010, p.18) in the continuation of their studies.
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The four step Kirkpatrick evaluation model (Kirkpatrick, 1959) can be used in order to decipher the evaluation techniques used within this module. The teaching will be evaluated on the four levels of reaction, learning, behaviour and results. (Kirkpatrick & Kirkpatrick, 2006).
               Level one focuses on the learners reaction to the module and its teaching. The measurement of this has a focus on the feedback from the group. This will be addressed informally through generic discussion but also via module feedback forms. This technique should not be overlooked as positive responses can not only encourage teachers but improve future teaching of the module. In contrast, negative comments about the course “may discourage learners” from completing or attending the module.
               Evaluation at level two consists of the delivered content of the programme and what students learnt as a result of participation. Kirkpatrick describes this learning “as the extent to which participants change attitudes, improve knowledge, and/or increase skill as a result of attending the program.” (Kirkpatrick & Kirkpatrick, 2006, p. 22) This level supports that learners behavioural changes and performance can be amended through successful teaching. Kirkpatrick stresses that “Evaluating learning is important. Without learning, no change in behaviour will occur” (Kirkpatrick, 2006, p. 50). This will involve informal assessment through observation, questioning, group or individual tutorials and discussion. It will also be formally assessed through module feedback forms.
               Level three analyses the students’ performance during the module and considers how they apply themselves to tasks and the brief in question. This will be addressed subtly during tutorials by supporting students who are lacking results or in motivating those who are successfully directing their learning. This evaluation is also imposed upon distributing feedback and grading of the students final submission. 
               Finally, level four is possibly the most important yet challenging to asses within the module.). As a result, this form of evaluation is included upon students completion of the module. Students will complete module feedback concerning the courses organisation, structure, delivery and overall relevance to the entire fine art programme. Evidently, this will enhance future design and delivery. 
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