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Benefits of multilingualism.
The process of language acquisition begins before birth at the foetal stage. Babies in the womb in the last 10 weeks have already developed their auditory system, this enables them to fully listen and remember sounds (Bruce, 2004); (Issa and Hatt, 2013). According to Bruce, (2004) babies born to bilingual mothers can accommodate two or more languages through natural exposure to language. Many children are fluent in two languages, one that is spoken at home referred to linguistic and one that is used at school as additional. Baker, (2006) states simultaneous bilingualism is learnt informally from the child’s parents and relatives where two languages are used at the same time, whereas sequential bilingualism is taught after the first language has been grasped. Young children brains cannot discriminate the sounds between the two languages under the age of 5, this makes it easier for young children to learn a new language. Learning a new language later can become difficult due to the brain regions dividing and separating to develop different learning functions (Doherty and Hughes, 2014). When speaking two languages the child may switch between the two language to communicate using the same meaning. This process is known as code switching because both sets of words retain meaning. (Doherty and Hughes, 2014). 
It is important that additional languages are introduced early, as learning a new language can help cognitive development. It enables children to develop and improve memory, concentration and the ability to multitask (Siraj-Blatchford and Clarke, 2000). Bialystok, Craik and Luk (2012) states bilinguals can adapt to changes and process information efficiently and adaptively. Children can also show creativity and divergent thinking by having two or more words for different objects and ideas. Children are less fixed on sounds and more focused on the meaning of word concepts (Baker, 2006). According to Kamenetz, (2016) bilingual children also can think and solve problems using a variety of possible solutions to find one that works. Issa and Hatt, (2013); Bialystok, Craik and Luk, (2012) also state from a research conducted that bilinguals perform better than monolinguals on divergent thinking test. They found that the bilinguals that used two languages consistently together had fluency and flexible scales of verbal divergence.   
Siraj-Blatchford and Clarke, (2000) states bringing up children bilingually can increase their self-esteem, develop a positive attitude to other languages and provides the opportunity to learn about the language and the culture. The experience of learning a language enables children to communicate with extended family, the community that they live in, the setting that they attend, access to wilder social network and later a higher chance of employability (Siraj-Blatchford and Clarke, 2000); (Baker, 2006). There are more job opportunities for bilingual speaker’s, jobs such as international companies, tourism, journalism and translating (Bonfiglio, 2017). Bruce, (2004) states bilingual speakers are less affected to changes and more open minded. They experience the world that they might not have experienced, opening a world of opportunities for later in their life. According to Kamenetz, (2016) learning a language can also have an impact on children's academic achievement. Bilingual children achieve higher scores in reading, writing and maths compared to monolingual children. Bonfiglio, (2017) states by the age of seven bilingual children soon catch up with their peers and outperform their peers this is because they can transfer those skills over.  
There are many health benefits of speaking a second language. Kamenetz, (2016) researched studies with patients with Alzheimer's. It states that the patients who are bilingual performed better than the monolingual patients in the cognitive test and daily functioning despite the greater degree of damage to their brain. Bialystok, Craik and Luk, (2012) states bilingualism affects cognitive ability, it protects adults from delay of dementia study shows that bilinguals were diagnosed 3-4 years later than the monolinguals. Bonfiglio, (2017) suggests from other studies that bilingualism can also reduce the risk of having a stroke. 
Supporting children with EAL/ WAL.
Articles 7 ,8 and 30 from the United Nations Convention on the Rights of the Child (UNCRC) states children have the rights to a name, nationality, and to learn and use the language and customs of their families (Welsh Government, 2011). Maslow, (1943) hierarchy of needs emphasise that the need of the child must be satisfied before the child can meet the needs higher up. EAL/WAL children need to feel a sense of belonging and accepted before they can achieve and be motivated to increase their knowledge. When supporting children with EAL/WAL it is important to acknowledge the child’s first language and cultural background to maintain their cultural identity and experience (Issa and Hatt, 2013). When a child first arrives with EAL/ WAL in the setting they analyse the environment by looking and hearing and responding to the adults and their peers in their home language. With planned facilities and guided learning children’s thinking can be extended to the language of the school, this also develops the children’s linguistic skills (Issa and Hatt, 2013). It can be a very daunting experience learning to social with children in the language that is yet to learn.  Learning to communicate through play can give children a sense of belonging and identity.  Moyles, (2010) states children need the opportunities to make relationships and learn to connect with peers and adults, this is essential for the child’s emotional well-being. Children need opportunities to engage in activities that are planned, and child initiated to develop their language. Having small groups for the planned activity, the children were able to listen, take turns and practice new language.         
Vygotsky’s, (1978); Bruner, (1983) both have emphasised how important language development contributes to interaction in social development and in cultural context supporting children how they think and see the world (Blatchford and Clarke, 2000). Bronfenbrenner, (1979) formulated the Ecological system. He believed that the environment and the people interaction can affect how the child grows. Brentnall, et al (2009); Blatchford and Clarke, (2000) states practitioner’s positive attitudes towards the cultural backgrounds of the child can increase the child’s self-esteem and provide positive approach to self- identity. Families feel more comfortable with bilingual education where their language is heard and valued. This can increase family's sense of belonging and parents can support their child’s progress by being more involved in their child’s education (Kamenetz, 2016).   
There are many ways practitioners can support EAL/WAL children in the setting. It is important that practitioners provide strategies to support children to develop language. Children can learn and communicate by learning words, rhymes and songs in other languages (Siraj-Blatchford and Clarke, 2000). The activity planned for the children encouraged children to listen and respond to the language by using repetition and copying the words. According to Siraj-Blatchford and Clarke, (2000) children need to learn to listen and interpret the meaning of the words. It is important to keep the conversation simple and provide good clear language model. The practitioner used and repeated simple sentence for the children to repeat back. Repetition provides children to hear the language sounds and patterns. Songs and rhymes can also engage children to use repetitive language (Siraj-Blatchford and Clarke, 2000). Visuals such as pictures in the story were used to help children identify objects to the words. According to Siraj-Blatchford and Clarke, (2000) visual make it possible for learners to interact and make connection with familiar topics this gives children confidence to try and learn new language. Siraj-Blatchford and Clarke, (2000) states staff are very important in supporting and scaffolding children with their learning in a language environment. Language should be used appropriately to the level of development and praise children’s effort. Four children took part in the activity Bruner, (1978) emphasised that children can learn from more knowledgeable peers and adults by scaffolding, once the child is able to achieve the task on their own and becomes confident scaffolding can be removed (Garcia and Baker, 2007).  
Links with the Foundation Phase and Curriculum Cymreig.
According to 2011 Census, in Wales 58% of the population identify themselves as Welsh (Harries, Byrne and Lymperopoulou, 2014). The Welsh government wants to promote the Welsh language by increasing the number of Welsh speakers to 1 million by 2050. Donaldson, (2015) report suggests everyone should learn Welsh up to the age of 16 and get a qualification. Schools should focus on speaking Welsh to communicate in conversation and understanding and use Welsh in the workplace (Welsh Government, 2015). The Welsh government has made progress to expand early years provision by 150 nursery groups to facilitate the transition into Welsh- medium education. Mudiad Meithrin administrative data shows that 86% of pupils that have attended Mudiad Meithrin progress to Welsh-Medium primary education. To increase the numbers of Welsh speakers the government promotes to expand the support for families to use the language at home, transmitting the Welsh language from one generation to the next Gwen, (2015).
The Curriculum Cymreig, (2003) promotes and develops children understanding and the knowledge of the culture, values, language and traditions of Wales. Currirculum Cymreig celebrates the diversity and the sense of belonging in Wales promoting global citizenship. It provides children with the opportunities to extend their experience in living in Wales by gaining knowledge of the history, literature, music, art, craft, dance and sports promoting the Welsh culture (Welsh Government, 2003); (Baker, 2006). The Foundation Phase, (2008) promotes the Welsh language in English medium schools in Wales by using incidental Welsh to reflect the school’s position as a school in Wales. Children learn the language naturally and gradually through first-hand experience. Children are encouraged to communicate in a range of activities that is enjoyable, practical and planned (DCELLS, 2008).  
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