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The Foundation Phase Wales is the current curriculum in place in Wales. It was implemented in 2011. The Foundation Phase focused heavily on implementing play-based and child-led learning. The intention behind this was to improve children’s learning and introduce methods which have been shown to work in theory (Welsh Government, 2015). The framework follows the belief that children learn through first hand experiences such as play. It borrows ideas from other curriculums such as Reggio Emilia. The Reggio Emilia approach is built upon treating children as individuals. Principles of the approach encompass aspects such as emergent curriculum, collaboration and representational development. Emergent curriculum is creating a curriculum based on what the children’s interests are. This relates to the child led aspects of the Foundation Phase. For example, one of the Foundation Phase’s aims is to ensure that children are respected and listened to (Bartram academy, 2021).

Outdoor play is an important aspect for both the Foundation Phase and the New Curriculum for Wales. It can contribute to children achieving the four purposes set out by the New Curriculum for Wales. Its aim is to provide holistic learning by focusing on factors such as wellbeing and not solely on learning to reach requirements. For example, by taking part in outdoor/more physical activities children can learn skills that will aid them in becoming confident learners that are capable of working as part of a team (Donaldson, 2015). Mader (2021) found that play allows children to develop in multiple areas of learning. These include maths, social skills, language and literacy. Mader (2021) continues to show that there are many ways children can learn outdoors such as through games, imaginative play and exploration.


Attitudes to outdoor learning can vary. For example, in places such as Sweden and New Zealand the outdoors plays a big role in their culture. Therefore knowledge of the outdoors is taught in the early years (Europa, 2021). However, as this cultural connection to nature is not present in Wales, practitioners’ attitudes on the importance of outdoor learning may be negative. Practitioners may have good intentions, but they may lack the knowledge and understanding of how to successfully implement new strategies. Additionally, issues such as lack of outdoor space would be a reoccurring problem as this may not be able to change. Also, funding was shown by the independent stocktake (2014) to have a large impact on the effectiveness of the previous curriculum.

The New Curriculum for Wales will be coming into place in 2022, twelve years since the implementation of the Foundation Phase. The Welsh government (2015) states that practitioners were initially positive about the implementation of the Foundation Phase. Only 2% of practitioners included in the survey felt negatively about it. When asked about factors negatively effecting the implementation of the Foundation Phase, practitioners stated that funding and the pre-existing school structure were the most prominent (Welsh Government, 2014). 

However, when the Foundation Phase was implemented several problems occurred as shown in the independent stocktake (Welsh Government, 2014) and the Welsh governments evaluation (2015). These both investigate aspects of the Foundation Phase curriculum that were implemented successfully and those aspects which were not. Both articles also provide recommendations for what needs to happen to implement aspects of the Foundation Phase curriculum successfully.

One example of this is that many practitioners did not have a clear understanding of what play-based learning was or how to put this into practice. The independent stocktake (Welsh Government, 2014) found that practitioners tried using the play-based and child-led approach; however, when experiencing difficulties they returned to their old ways of formal teacher-led approaches. As the Foundation Phase philosophy heavily features outdoor learning, some settings found this difficult to implement and some practitioners had to make drastic changes to the layout of their setting to accommodate this. Others were unable to do this due to lack of space, funding or resources making it extremely difficult or impossible to utilise outdoor learning.

An additional problem was that The Care inspectorate Wales (CIW) and Estyn are two different inspectorate bodies. CIW inspects non-maintained settings such as nurseries and Estyn inspect maintained settings such as schools. If legislation were to be changed these bodies could work collaboratively to ensure that the Foundation Phase is more accurately applied across all settings. This would mean all settings have a similar idea of what the Foundation Phase framework is and that it is incorporated within settings more cohesively throughout Wales. Currently these bodies follow different legislation and a different framework for inspecting whether a setting is accurately following the curriculum. However, as the Foundation Phase is present in both settings it could be beneficial for both inspectorate bodies to follow a similar or the same inspection type. This would also mean that results from inspections would be comparable and the aspects that did or did not work well could be highlighted much sooner (Welsh Government, 2014).

The independent stocktake (Welsh Government, 2014) looked at the problems the Foundation Phase encountered. It suggested that by identifying settings that succeed in carrying out the Foundation Phase framework this could have benefitted other settings as they can act as a model example of how the Foundation Phase works in practice. Other settings can learn from this, both maintained and non maintained. Activities that other practitioners have carried out could also be shared to inspire other practitioners. 

The stocktake (Welsh Government, 2014) also states compulsory training for leaders in settings would have been beneficial. For example, head teachers in maintained settings or leaders of nurseries all having to take specific training. This would act as a way to expand their knowledge and understanding of how to carry out the Foundation Phase frame work. It should also show how the Foundation Phase is beneficial to children’s learning and provide research to further expand on this. The training should also consider each setting’s circumstances; for example, whether they are able to facilitate outdoor activities due to space or resources.

If these problems are not solved they are likely to impact the new curriculum for Wales, another play based curriculum due to be implemented in 2022. This framework includes pre-existing aspects from the Foundation Phase (Welsh Government, no date). In the new curriculum teachers will be given more freedom to teach through other methods such as outdoor activities. As shown by the Welsh Government (no date) there will be changes to the way the new curriculum for Wales will be implemented from the Foundation Phase. Different ways of training staff and improving schools will be introduced.

Curriculum reform according to Gouëdard et.al (2020) refers to the current curriculum being reviewed and either changed or replaced with these considerations (what considerations do you mean) in mind. This is done to minimise problems that occurred previously and to improve children’s learning. However, these are challenging to implement as they often bring drastic changes.

There are also concerns regarding the outcome of the new implementation as there is no way of knowing if every aspect of a curriculum is going to work in practice. It is also difficult to predict practitioners’ responses to the changes. Although changes may be welcomed by some, others may be reluctant to change their views or ways of working. This can have a negative impact on the success of a new curriculum. Therefore, methods would have to be put into place to make practitioners feel more enthusiastic about the new curriculum (National College for Teaching & Leading, 2013). By providing an explanation of the benefits and showing ways of carrying out this type of teaching, this could make practitioners feel more comfortable with the changes to the curriculum and so they are more likely to implement aspects from it within their setting. 

The New Curriculum for Wales will incorporate Donaldsons’ (2015) four purposes. These are that all children will become capable learners, informed citizens, contributors and valued members of society (Dauncey, 2021). By incorporating outdoor learning the child’s point of view is listened to as this was something that the children asked for. This links to one of Donaldson's (2015) four purposes in allowing cooperation between children and confidence through exploration. It also relates to article 12 of the United Nations Convention on the Rights of the Child, which states that every child has the right to express their views and to have them respected (UNICEF, no date). This also links to the Reggio Emilia approach which allows children to share what they would enjoy learning about and how they would prefer to carry out the activities (Scholastic, 2021). This is an example of child led learning in practice. The practitioners do however include aspects in the activities that they believe to be beneficial and to ensure that appropriate skills and knowledge are being learnt. 

Gouëdard (Et.al 2020) describes implementation in the context of curricula as a process of behaviour change. This is continued by stating that both practitioners skills and willingness to change are required to successfully implement a curriculum. They will need to be willing to take the opportunities that the new curriculum presents and to have the skills to act on this effectively. The National College for Teaching & Leading (2013) discusses the pressure put onto practitioners by inspectorate bodies and the assessment process. With the implementation of the Foundation Phase, practitioners were worried that they would be held accountable if children did not meet specific requirements or did not do so in a specific way. Therefore, practitioners may be hesitant to make changes to the way that they teach as they may no longer meet the requirements. This is continued by suggesting that if the inspectorate bodies requirements do not change then this will still act as a barrier to implementing play based learning successfully. The independent stocktake (Welsh Government, 2014) also suggests collaboration between schools as a method of bringing ideas together and making practitioners more enthusiastic.

The Welsh Government invited The Organisation for Economic Co-operation and Development (OECD) to make an assessment regarding the new curriculum for Wales. The OECD is an organisation that works to build Policies and Procedures (OECD, 2021). This assessed Wales Readiness to implement new Policies, steps to be taken implementation and the curriculum itself. Their suggestions for implementing the new curriculum include having a clear vision set out and objectives that need to be reached in order to show settings progress. This must be clear and accessible to practitioners.

When implementing a curriculum, the sector needs to understand why changes are being made and how to achieve these. However, the independent stock take (Welsh Government, 2014) has shown that in the case of the Foundation Phase, practitioners were not shown in enough detail how to implement these changes. Although training for practitioners will be provided (Welsh Government, no date) the topics the training will cover is not specified. The training would need to cover aspects such as importance of outdoor play and how to carry this out. If the training is not adequate, similar problems could occur as happened with the Foundation Phase curriculum which could ultimately lead to this curriculum also not reaching its full potential.







The concept of the unique child takes the child’s wellbeing into consideration as it focuses on areas such as inclusion, holistic development, health and wellbeing. It recognises children as each having different rates of development and preferred methods of learning. It also recognises every child as being a competent learner that deserves to be valued and respected (University of Warwick, 2019).

Assessments are carried out to find out if children are reaching developmental milestones such as being able to count and read. Assessments also provide a record of continuous growth throughout the child’s time in education. This can show that the child is receiving teaching that is of a good standard. Assessments help to identify any children who may need additional support. From this, practitioners can decide which interventions may work best and how to start implementing them. They may also suggest outside agencies such as mental health services, speech and language support or other education support (Rosewood Primary School, no date). 

They also allow for practitioners to work with the children’s parents or carers. Practitioners can show them how their child is progressing, areas in which they may need support and interventions to be put in place if necessary. Through this, parents can also support their child to improve in these areas outside of school. With support that is cohesive in and outside of school the child can improve in areas that they are struggling in (Early Years Alliance, 2019).

Assessment can be split into two categories: formal and informal. Formal assessments are carried out with an outcome in mind. For example, specific goals may need to be met by a child depending on their age and the child has to meet these targets. An example of formal learning would be written tests. Informal assessment is based upon the child’s performance. An example of this would be a written running record assessment. This is where there the child’s progress through the assessment determines their developmental state (Scholastic, 2021). 

Early intervention means that a strategy is put in place to support a child that may be having difficulties. This is to prevent or minimise future problems that may occur. This is also to prevent problems that are already present from getting worse. Through intervention and support, children can build upon their skills which will ultimately prepare them for adulthood (Early Intervention Foundation, 2021). Assessments also help practitioners to see areas that they need to change or aspects that need to be included. If a large number of children in the class were not progressing in an area the practitioner could reflect on this and change their plans to better incorporate this aspect. From this practitioners can alter their practices and find out which methods to use in the future. This will help to ensure their future lessons meet the children’s needs (Department of Early Education and Care, 2014). 

Smidt (2015, p.g. 29-30) criticises assessment by stating that it focuses solely on ticking boxes. She goes on to discuss the vagueness of assessment milestones. A child may reach a goal by meeting the lowest requirements necessary whilst another may have reached the same milestone, but by exceeding in the area. They also may not provide the context in which they applied the skills shown in their assessment which provides a surface level view of each child’s learning and development overall. This is continued by discussing whether a child’s capabilities can ever accurately be portrayed through assessment. 

Observations are a common way of recording children’s progress in the early years. These can be carried out in a variety of ways. For example, children may be observed engaging in play or taking part in an activity (Early Years Matters, 2021). Observing children also gives practitioners an insight into what each child enjoys doing. The findings from the observations are then used to assess the children (PACEY, 2016). The child may be observed on their own, as part of a group or interacting with the observer. The child’s behaviour, language, interactions and expressions are key points that are noted within observations (PACEY, 2016). It is best to carry out formal and informal observations as they each have their own benefits. This is continued by stating that multiple observations are necessary to provide an accurate picture of the child’s abilities. They also state that the children should also be observed by outside agencies so as to provide a different perspective and avoid bias (Ramsdell, 2013).

Standardised tests are another method of assessment. This involves the children taking a test that has been created to incorporate aspects of the curriculum and to meet testing standards (Department of Early Education and Care, 2014). Although standardised tests are mostly used to test older children they can be used in the early years. They are beneficial as they can be scored and compared easily. This method is also easier to carry out as it is less time consuming than others and a large number of children can participate at the same time. However, children may produce poor results through this method as the tests are the same for all the children meaning that each unique child is not supported. Although some children may succeed through this method, it may not be an accurate reflection of the development of others. Also, as this method is very formal it may make children uncomfortable or distressed which would not support the children’s wellbeing and would impact the results of the assessment negatively (Simpson, 2016). 

The New Curriculum for Wales which will be in place in 2022 will also implement a new method of assessment called the progression steps. This model sets out skills that a child should learn during the early years, however, they are not categorised by age like the Foundation Phase Framework. Instead, the year that the child is in is shown on the diagram to show the child’s progression over time. The progression steps do not designate specific skills to specific ages or the year group unlike the Foundation Phase which does so to categorise the children by their ability (Welsh Government, 2021). 

This approach supports the unique child by taking rates of development into consideration (Life Start, 2021). This framework does still have structure in the goals that it sets for children which allows for cohesive assessment throughout for all children. However, as these goals apply to all children across the early years it can be argued that the unique child is not supported enough through this method of assessment.

Learning stories are an alternative method of assessment in which practitioners record what they have witnessed a child doing in written form. They are also paired with a picture or video of the child during the activity. These are then kept either physically or digitally as part of the child’s individual portfolio.  This may be accounting an activity that they took part in or when they have displayed a new skill. They go in depth about the child’s actions and discoveries. For example, a learning story may document a child playing with paint and discovering that they can transfer paint onto paper using different objects that create different shapes. Learning stories are often written from the child’s point of view. Through this style of writing it comes across as each child telling a story (Alexander, 2021).

This method is used in New Zealand under the Te Whariki curriculum. The Te Whariki curriculum is based upon holistic development, wellbeing and empowerment for children. It is also a play based and child centred curriculum. Under this curriculum learning stories are used alongside reflective practice as the form of assessment used. There are no milestones set out that need to be reached or ages that skills need to be acquired by. This approach focuses solely on the progress that the children are making (Educa, no date). 

This approach does not categorise children into age groups or classes unlike the Foundation Phase assessment model, it focuses on what the child is achieving as opposed to what they are not. By using this method play and assessment are connected. This creates a more informal structure to the assessment. This can be reproduce more accurate results than a formal method of assessment as the children are in a situation where they are comfortable. Learning stories can be used to assess children of all ages and are not limited in what skills they can be used to assess. Unlike the Foundation Phase assessment model which lays out which skills need to be displayed. They can also be written about one child or a group of children. The simplicity of the final written story makes it easy to share with the child and their parents or carers. It would also be easy to show new practitioners or outside agencies working with the child if necessary( Alexander, 2021).


However, there are barriers to applying this method of assessment in settings. The number of children in a setting far exceeds the number of staff. Due to the ratio of children to practitioners, observing each child and writing a learning story for them would be very time consuming, especially as this has to be done on a regular basis. Additionally, the quality of the assessment depends on the practitioner writing the learning story. Some practitioners may not go into as much depth as others. It also relies on their views as behaviours that may seem significant to one practitioner may not to another. They would also have to have a good understanding of each child as an individual. If they do not know the child well, they may misinterpret their behaviour. They may also miss behaviour that could have an impact on the assessment ultimately resulting in an inaccurate outcome. This means that assessment across the setting may vary drastically in consistency. Learning Stories are not written as the activity is taking place, they are written after, meaning that the practitioners would have to remember everything that they had observed. Having to remember what multiple children had done in great detail would be difficult for practitioners especially as they may have to wait several hours before they can write the assessment. Learning stories may work well alongside another method of assessment, however, when used on their own it may result in inconsistent and surface level findings (Alexander, 2021)

The method focuses heavily on supporting each child uniquely and taking their individual needs and rates of development into consideration. However, without a framework in place it is possible that some practitioners may not carry this out effectively. Whereas the progression steps model of assessment provides examples of skills that need to be met. This sets out goals that practitioners can aim for the children to meet. Without these in place it is possible that children’s assessment outcomes may not be as accurate (Welsh Government, 2021).

If changes are not made to the way children are assessed in the early years some will continue to be unfairly assessed. By taking the concept of the unique child into consideration and using methods of assessment together, this process could more accurately show the children’s development. Each method of assessment has advantages and disadvantages. Each child has their own rate of development which needs to be respected and supported throughout their time in the early years. Although applying one standard to all children makes comparing and discovering patterns in development easier it will be ineffective in assessing all children’s abilities accurately. 















In this blog I will be discussing how Implementing a play-based curriculum could benefit children with Attention Deficit Hyperactive Disorder (ADHD). ADHD is a disorder which is often characterised by inattentive or hyperactive behaviour over a long period of time (National Institute of Mental Health, no date) This condition impacts the person’s behaviour which can make concentrating more difficult (NHS, 2018).

Morin (2020) describes multi-sensory learning as learning in which children use two or more senses at the same time. This is continued by stating that it can be helpful for children with audio processing difficulties. People with ADHD often have audio processing disorder. This means that they can have difficulty understanding others speaking, especially if they speak quickly or do not speak clearly. Background noise can also interfere with understanding what someone is saying to them. This can make following instructions more challenging. For children with this disorder, learning solely through listening would not be as helpful as learning through other methods (NHS, 2020). This means that learning through visual or kinaesthetic methods can be more appropriate for children with ADHD.

According to Rasmussen University (2019) there are different types of learners. These include visual learners (ie using colours, pictures), auditory learners (hearing/listening), kinaesthetic learners (hands-on) and reading/writing learners. Each child is going to have their own preferred method of absorbing information. While the classroom can accommodate activities such as reading and writing, this environment may struggle to support kinaesthetic learners to an extent. Kinaesthetic learners take in information best when taking part in hands-on activities as they thrive in situations where they can problem-solve and participate in a more physical manner. Learning this way can also aid them in remembering the information that they have learnt. Children with ADHD may also learn more effectively through visual learning. Visual learners learn best when information is presented through visual aids such as diagrams. They can also use flash cards and written notes to support their learning. This would also support kinaesthetic learners as they are physically holding and using the cards which can be much more engaging than solely reading or listening (Edge Foundation, no date).

Learning through physical activities incorporates the use of multiple senses. Nepenthe tutoring (2016) suggests that kinaesthetic learning is tactile and that sensory stimulation may play a role in the learning process. This could explain why children with ADHD are likely to prefer this method of learning over others.  Learning whilst using multiple senses can aid children in remembering what they have learnt. This is beneficial as short-term memory problems, which are also a symptom of ADHD (NHS, 2018). This can make it easier for them to connect their previous knowledge to what they are learning. 

Examples of methods of multi-sensory learning In practice could include the following. During a reading task children can tap on the desk, matching the syllables of the words as they read them. This can help them to sound out words in their head more clearly and aid them in remembering what they have read. Spelling out words using physical items such as lettered blocks and then following this up with them writing the word, would be much more stimulating than a spelling test in which the children just write each word. This would also provide a visual aid which could help children to remember and visualise how words are spelt (Morin, 2020).


Practitioners also need to be aware of the classroom environment for the ADHD child. Indoor settings can be distracting due to factors such as noise, artificial lighting and a large number of people in a limited space (NHS, no date). Challenging behaviour is displayed to express how the child is feeling. Challenging behaviour occurs as a response to something that may be upsetting them or causing them to be frustrated. For example, a child may become irritable after having to sit still for an extended period of time in a lesson. They may later that day display behaviours such as shouting, constantly talking , or leaving their seats  (ADHD Foundation, no date).

Although these instances may not seem related, lessons can act as a trigger which cause a negative reaction. However, if the triggers are minimised, challenging behaviour could decrease (Miller, 2021). Instead of learning in a way that is difficult or frustrating, the teacher needs to find a way to make learning enjoyable. Children with ADHD focus better on activities that are interesting and enjoyable to them. In contrast to this, they can find it difficult to do tasks that are not interesting to them as they have a low boredom threshold (National Institute of Mental Health, no date).

Active learning is a child-centred approach that focuses more on child-led learning than teacher-led learning. This can encourage children to use critical thinking, exploration and to work in their own unique way. This can also present more of a positive challenge to the children which can make learning more stimulating (Cambridge International Education, no date). It also may not be apparent which students have ADHD or which students learn best through active learning. Therefore applying this to all children could benefit children whose symptoms may go unnoticed. For example, symptoms are much more likely to be noticed in boys than girls (REF). This is because girls are more likely to have the inattentive type rather than the hyperactive type of ADHD. They are also more likely to mask their symptoms and to seek diagnosis later in life according to Miller (2021). 

Greenway and Rees Edwards (2020, p.9) found that prior to teaching, practitioners’ attitudes were positive towards teaching children with ADHD. However, their attitudes became more negative after working with them after a while. This may be due to negative experiences. Some symptoms of ADHD include inattentiveness and hyperactivity which may come across as not paying attention or being disruptive. Greenway and Rees Edwards (2021, p.4) found that teaching assistants became more confident working with children with ADHD after expanding their knowledge on the disorder. Understanding their behaviours, triggers and emotions can help practitioners to support the children and minimise challenging behaviour.

Learning can be negatively associated with indoor, teacher-led learning. Introducing more play-based learning and different learning styles can change children’s perspective on learning and make them more enthusiastic about it. Therefore, the curriculum needs to be taught in ways that benefit all children and give them an equal opportunity to thrive.
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